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Abstract

Writing is considered one of the most significant language skills and learners of English as a
foreign language necessitate adopting an appropriate technique to develop their writing
competency. In this research, group work learning technique (GWLT hence-forth) is proposed
as one of the appropriate methods which may contribute to enhance the writing skill in
English language teaching and learning. The aim of this study is to investigate the effects of
group work learning technique to enhance EFL learners writing skill. It is important to
address this issue by undertaking the two questions as follows: 1- what lies behind the
difficulty of mastering the writing skill? 2- Will EFL learners’ writing skill be enhanced when
they work in groups? .1t is hypothesized that if group work learning technique is adopted in
English as a Foreign Language classes, learners will be able to overcome the writing obstacles
such as writing mechanics, sentence structure, word choice, and cadence. The used method in
this study is the descriptive method which is the appropriate method to provide the required
description for the studied phenomenon by distributing two questionnaires as research tool to
teachers of English language and pupils of third year at secondary school. The current
research is made up of two parts that attempt to examine as well as test both variables: writing
skill and group work learning while the last part undertakes to discuss the results of the field
work. To answer the research questions and to achieve its aim two questionnaires are
distributed to teachers of English (N=4) and thirty third-year pupils (N=30) from the scientific
stream at EI-modjahid Mouadaa EL-Hachemi secondary school —Chetma- Biskra. The results
deduced from the field work data disclose that group work learning technique has several
benefits and significantly contributes to the enhancement of English as a Foreign Language
writing skill. Furthermore, it is interestingly amazing to notice that learners of English as a
Foreign Language daunting challenges of writing skill will eventually decrease when they
learn in small groups as different learning skills and knowledge come to be negotiated and

acquired.
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General Introduction

Introduction

The English language spares a significant part in the educational field where it is taught as
a second or foreign language. Although it has been taught in Algerian secondary schools as a
foreign language for years, pupils still face difficulties mainly in acquiring the four skills. In
this study the focus is on the writing skill because it is considered as an important means of
communication especially inside the academic institutions. It remains the most significant
language kill, and EFL/ ESL learners need to adopt the appropriate technique to be
sufficiently and efficiently competent in their writings. In the context of Algerian schools, the
teachers of English language also need to employ an appropriate method for the sake of
ensuring that their learners perform better in writing tasks. In this study the group work
learning technique is suggested to be an effective teaching and learning technique to enhance
students’ ability to write in a foreign language since they can solve different problems related
to the writing tasks. By enhancing the writing skill, such problems will be minimized and
pupils will find it easy to deal with more detailed writing tasks when they reach the

university.
2-Background of the Study

As a matter of fact, English has become a universal language as it is widely used in
various domains all over the world. The demand for learning this language has increased.
Teaching English as a second or foreign language is a crucial issue that requires a deep and
serious discussion in order to reach at a successful and beneficial teaching-learning process.
Unfortunately, the weakness that non-native learners demonstrate as they learn English
reflects the difficulties that impede them from mastering its skills particularly the writing
skill. The writing deficiency is chosen as a topic for this study since EFL pupils are unable to
perform correctly one hundred per cent when writing in English. In other words, the study
intends to offer an effective and influential way that encourages secondary school pupils to

write better.
3-Statement of the Problem

Writing in English is a challenging activity that is practiced in the Algerian educational
communities, and learners of this language suffer to get a final, worthy and meaningful piece

of writing. For that reason, the study tries to solve the problem of writing in English as a
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foreign language that Algerian secondary school pupils face when they are assigned to an
instruction. More specific, pupils find themselves bound by certain barriers while attempting
to produce an expressive piece of writing. Therefore, the immediate research investigates the
weaknesses of writing productions for third-year pupils at Mouadaa EL-Hachemi secondary
school, and it proposes the group work learning technique to help them to enhance their

writing.
4-Significance of the Study

It may be put to claim that it is a daunting task to deal with the topic of writing in English
as a second or foreign language especially when shifting from theory to practice. Mastering
this skill requires a language teaching and learning way that is helpful for preventing the
writing obstacles. It is noticed in secondary school that the group work learning technique
deserves much more positive implementation inside and outside the classroom. That is to say,
the contribution of this research is to highlight the great role of learning in small groups to
develop pupils written productions since they undoubtedly benefit more when they learn a

foreign language cooperatively.
5-Aim of the Study

The current study under the title” Effect of Group Work Learning Technique on Enhancing
EFL Learners Paragraph Writing” seeks to achieve the following objectives : first , to
facilitate the comprehension of the writing instruction because most of the time pupils
response in a wrong way when writing for they misunderstand the instruction . Then, to help
pupils enhance their writing through group work learning . Finally, to proof the validity of

group work learning as a pedagogical technique to promote the writing level .
6-Research Questions

Learning the English language is considered to be a challenge for learners whose native
language is definitely dissimilar. There are many reasons that stand behind the difficulty of
using this language correctly. Thus, in this research group work learning is suggested as one
of the most effective techniques to help EFL learners promote their writing skill. To reveal the
factors that causes the learning obstacles, and to examine the appropriateness of the group

work technique, the next questions are stated:



1-What lies behind the difficulty of mastering the writing skill?

2-Will EFL pupils benefit when they work in groups?
7- Research Hypothesis

On the basis of the previous questions, it is hypothesized that:

If group work learning technique is properly implemented in EFL classes, pupils will be
able to overcome the writing obstacles such asfaulty grammar, loose and awkward style,
writing mechanics, etc.) and, therefore they will write more effectively and persuasively.

8-Research Methodology

This research will be conducted through the descriptive method which is chosen as the
appropriate one for the sake of describing the different elements that will be discussed. Also,
it is suitable for the academic nature of this research. It is a useful way for investigating the
hypothesis which states that using and designing appropriate small group tasks in EFL classes

would help pupils to overcome the writing obstacles.

9-Population and sample

The population of this study is chosen from the secondary school of third year because at this
level they are assigned to write more; as a result, they start building the basis of writing, and it
is the appropriate time to provide them with a suitable background for practising this skill.
Following the teachers’ propositions at Chetma secondary school, pupils of the scientific
stream are selected to be the population for this study (n=91), 57 are females (n=57), and 34
are males (n=34). This population will be represented by a sample which is formed by 30

pupils (n=30), 10 are males (n=10) and 20 are females (n=20).

10-Research Tool

To answer the research questions data will be gathered through two questionnaires. On the one
hand, the closed questionnaire will be prepared for third-year pupils at secondary school of
Chetma in order to reach their real responses including the difficulties they face and the way
in which they perform better while writing. On the other hand, the open-closed questionnaire

will be distributed to the three teachers of English at Mouadaa EL-Hachemisecondary school-

3



Chetma-to have an over view about teaching the writing skill cooperatively and to collect
sufficient proofs about the effectiveness of group work learning as a pedagogical technique

and its role in enhancing pupils writing.
11-Delimitation of the Study

The study will take place at ElI-MoudjahidMouadaa El-Hachemi secondary school -
Chetma- Biskra, and it starts from October to May 2016-2017 . Moreover, the work will be
carried out with third-year scientific stream pupils and three teachers of English in that
establishment. Also, the questionnaire will be used as the suitable research tool in order to

gain time and to do not bother teachers and pupils and to prevent boredom.
12-Limitations of the Study

Some obstacles are expected while conducting this research. For instance, because the
sample is third-year pupils of secondary school level, they may concentrate on preparing
themselves for the baccalaureate exam and refuse to answer the questionnaire .Also, the
number of the questionnaires may not be returned back, or half of the questions will be
answered, and the other half will be not. Unexpectedly, the English language teachers will be
absent in the day of distributing the questionnaires; consequently, pupils will not answer as it
IS expected.

13- Preliminary Structure of the Study

As it is illustrated before that the aim of this research is to investigate the effect of group
work learning to enhance EFL learners’ writing skill. To achieve this aim, the research
consists of three chapters that tackle various elements about both variables: the writing skill
and group work learning in addition to the field work. The first chapter is about the writing
skill and it is divided into the following titles: the writing skill and its definition, significance
of writing in human life as well as in language teaching, the relationship that exists between
both skills writing and reading, writing and grammar, writing and style, writing mechanics,
writing and culture, deferent stages in writing process, some approaches to teach writing, and
finally the difficulties that EFL learners face when writing in the foreign language. The
second chapter is about the group work learning. It provides the next elements: definition of
group work learning, cooperative work, and collaborative work and the differences that
characterize these methods will be determined by explaining the nature of the three terms,
types of groups (heterogeneous and homogeneous), group work strategies, roles of both group

4



members as well as teachers during GWL, the benefits of group work learning, and then the
way in which group productions are assessed. The field work objective is to collect actual
data through the two questionnaires for both EFL learners and teachers, and these data will be

organized in tables and figures followed by reasonable interpretations.
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Chapter One: The Writing Skill in EFL Classes

Introduction

Language is the most effective means of communication among all human beings as
Bacher (2013: 48) states “Language is vital to both individuals and societies. It is hard to
imagine social cohesion or technological achievements without language”. It is necessary for
the fulfilment of individual as well as social needs in all the fields. Compared to spoken form
of the language the written form is more difficult to learn especially if it is the case of second
or foreign language. For high school pupils, writing is a matter of necessity rather than option;
however, pupils face various problems to fully master it. In this chapter the light is shed on
the writing skill and its definition and significance in human life as well as in language
teaching, definition of reading and the nature of relation between both skills, writing and
spelling, writing and grammar, writing and style, writing mechanics, the connection between
writing and culture, stages of the writing process, some approaches to teach writing, and

finally the difficulties that EFL learners face when writing.

1-1Writing Definition

Because of its complexity, giving a unique definition to writing seems to be impossible
since it has been defined in sundry ways (Benedir, 2015). Writing is considered as a skill in
its general meaning, but it differs when trying to give a detailed definition regarding various
aspects such as: what message to be conveyed, to whom the text is produced, and for what
reason. The variety in defining this ability is due to the context in which the written
production is represented and to the objective the writer aims to achieve. In Oxford learner’s
pocket dictionary (2008: 516) the verb ‘to write’ means “to mark letters or numbers on a
surface, especially with a pen or pencil. Produce something in written form so that people can
read, perform, or use it”. To write equals drawing letters and numbers to make them readable,

meaningful, and useful for others.

Generally speaking writing is one of the pillars of the language. Widowson (1978: 62),
defined writing as “the act of making up correct sentences and transmitting them through the
visual medium as a mark on paper”(ibid.) It is the cognitive activity of expressing thoughts,
knowledge, and experiences through the written form of the language. It also refers to the
logical arrangement of words to form sentences and to link those sentences to build

paragraphs and texts. It is the transmission of uttered and abstract communicated ideas into

7



concrete forms using a set of written symbols and following the language rules for the sake of

producing a readable and understood piece of writing.

1-2 Importance of the Writing Skill
Historically speaking, it is known that the first usage of the language was oral, but latter
appeared the written form as a result of the development in different life aspects, and it

occupied an equal importance. Harmer (2004: 3) corroborates

However long ago writing really started, it has remained for most of its
history a minority occupation. This is in part because although almost all
human beings grow up speaking their first language (and sometimes their
second or third) as a matter of course, writing has to be taught.

Thus, in the past writing has given less consideration rather than speaking, and
through time it becomes more, if not the most important skill to be learnt.Writing is
considered a significant language skill in addition to other required communicative
faculties. Children acquire the spoken language within their environment at the first
place then they gradually become supposed to be trained to write. “Writing is a skill that
is required in many contexts throughout life. For instance, you can write an email to a
friend or reflect on what happened during the day in your personal diary”’(Bowker,
2007: 2).Therefore, writing is considered in general sense as a means of communication
that is used for the fulfilment of several and various purposes in human life. In one
word, writing is required in almost life situations as, academic settings, the workplace,

and the society in one way or in another.
1-2-1 Writing and Society

Writing is viewed as a human invention that gives people the chance to record their work
and their thoughts as it has been claimed by many scholars. According to Caroll (1990 cited
in Huy2015: 53)

The most important invention in human history is writing. It provides a
relatively permanent record of information, opinions, beliefs, feelings,
arguments, explanations, theories, etc. Writing allows us to share our
communication not only with our contemporaries, but also with future

generation.



Writing is a tool that creates a link between the past, the present, and the future since
human beings record their historical events, cultures, arts, theories, and different
sciences. It is the mirror that reflects the ancestors’ lives.

Many people view writing as a simple, easy, and less important activity, but in fact it
is much more difficult compared with reading, listening, and speaking. Hyland (2002) states
“Working in the New Literacy Studies (NLS) has shown that writing is a complex human
activity, always located in particular times and places and inductive of wider social forces and
relationships” (p. 207). Writing occupies a significant part in the daily activities of human life.
As it passes through a several and tough intellectual processes, Jozsef (2001) considers
writing skill as one of the most elaborate human abilities. This means that writing is not
limited to collecting words and sentences together, but it is a matter of intellectual processes
that include a set of activities in the human brain. “When we write, we do so because we want,
need, or have been required to create a fixed space for someone to receive and react to our
ideas”(The writing Center, 2014). This cognitive activity is used to interact with other

individuals among the speech community.

1-2-2Writing and Language Teaching

Teaching process cannot be separated from writing skill as Suleiman ( 2000: 155)states
“writing is a central element of language, any reading and language arts program must
consider the multidimensional nature of writing in instructional practices, assessment
procedures, and language development.”(Cited in Hosseiniet all 2013:2) . It is possible to say
that the language can be acquired orally; however, it is impossible to learn it without writing.
Whatever the level is, learners find themselves obliged to write down the knowledge they
receive from their teachers. Moreover, the mistakes that are made by EFL learners when
writing provide an evidence of the writing complexity. Another proof about its difficulty is
when learners do not give much importance to this activity, and they feel stressed when the

teacher assigns them to a written task.

Writing is also considered as a means of assessment of the learners knowledge that are
accumulated during the learning process as it is stated “In the context of education, it is also
worth remembering that most exams, whether they are testing foreign language abilities or
other skills, often rely on the students’ writing proficiency in order to measure their
knowledge”. (op.cit.).The degree or the level of knowledge that learners have reached can be
realised and measured through written tasks such as: exams, summaries, or homework. Also,

writing is the most helpful tool which enables the teacher to assess his learners fairly because
9



the learning styles differ from one learner to another, and throughout the writing assignments

all of them will have the chance to represent their abilities and understanding.
1-3 The Writing-Reading Connection

The nature of the relationship between writing skill and reading skill is stronger one, and a
good reader is usually a good writer and vice versa. The practice of reading and writing allow

language users and learners to develop the literacy skills.
1-3-1 Reading Definition

Although the reading skill has been defined by many scholars and studied in various
ways, it has always been conceived as a human cognitive capacity. It is a process that contains
mental and psychological sub-processes such as: word recognition and motivation (Leipzig,
2015). Starting by letters and word recognition Tennant (2016: 2) defines it:

At the most basic level reading is the recognition of words. From simple recognition of
the individual letters and how these letters form a particular word to what
each word means not just on an individual level, but as part of a text.

Reading is the conscious process of decoding tangible words of a text and extracting
visual and abstract meanings.

Reading can be described as the act of looking into a written text and absorbing
information from it, and here the definition of reading can also depend on the purpose of the
readers whether they read for pleasure, conduct a research, or answer exam questions. A text
for example is a combination of words that convey a message, and reading goes beyond the
literal meaning of these words; subsequently, it makes the individual acquire such an ability
of reading between the lines. Tankersley (2005) defines reading as a hierarchical and
continuous process. For him literacy is the link between what is known and what is unknown,
and reading is the ability of understanding and progressing with a real comprehension of what
is read. He states that reading has no specific age to stop at. It is a linear process that enables
learners to improve their skill and knowledge, and they frequently go back to the six levels of
comprehension when they read.
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Figure 1-1 Hierarchy Reading Threads by Tankersley (2005)

The diagram represents the reading skill as a continuous process. Starting by the
phonetic stage in which the reader notices and identifies the individual sounds in the words,
and this awareness leads to the decoding stage where the reader starts extracting the meanings
of words. The third phase is about vocabulary and word recognition. “There are three broad
classes of theory about word identification: whole-word identification, letter-by-letter
identification, and an intermediate position involving the identification of letter clusters,
usually termed spelling patterns.”(op.cit.125). The learner first becomes familiar with letter-
by- letter form, and then letter clusters to fully being aware of written words whether in
isolation or in the text. The next level reader reaches is fluency.

The part of fluency comes after the previous phases where the learner acquires the ability
to recognize sounds, letters, and vocabulary. Being fluent in reading is to pronounce the
words of the text correctly. The comprehension stage refers to the understanding what is read,
and extracting the meanings within the context of the text. According to Smith (ibid.) the term
‘comprehension’ is similar to ‘meaning identification’ where the recognition of isolated letters
and words is the same and it allows the reader to understand the whole text. Higher-order
literacy is the last stage in reading hierarchy. It is known that the term literacy denotes both

skills reading and writing, and they influence each other. In this final stage, the readers
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acquire the capacity of evaluating and interpreting what is read or writes. Readers also acquire

such an ability of synthesizing, and they come to be capable to reproduce their own writing.

1-3-2 Relationship between Writing and Reading

Learning a language requires the mastery of its skills since they are interrelated, and they
complete each other for reaching a successful communicative process. The combination of the
receptive skill ‘reading’ and the productive skill ‘writing’ is called literacy. “The more
learners read, the more their spelling will improve” (Nation, 2009). Writing and reading are
extremely interrelated, and the most common thing is that reading plays a great role in
developing writing. Harmer (2007: 99) states “Reading also has a positive effect on students’
vocabulary knowledge, on their spelling and on their writing”. Through reading, learners can
build a background of knowledge to exploit it in writing, and it helps them to understand and
react positively towards writing tasks.

When learners immerse themselves in reading, they become knowledgeable enough and
their thinking will be enhanced; consequently, they can be creative writers as Smith (2004)
claims that the activity of thinking and writing are closely connected with reading. It is also
considered to be a helpful activity to be knowledgeable about the various language aspects
concerning structure and content. “At different times we can encourage students to focus on
vocabulary, grammar or punctuation. We can also use reading material to demonstrate the
way we construct sentences, paragraphs and whole texts” Harmer (2007, p. 99) sustains. This
allows the learners to be aware of the grammar rules spelling, and the various usages of words
in order to express themselves correctly in different contexts. That is to say, language
knowledge that is accumulated receptively comes into productive use.

The relationship between writing and reading is interchangeable for writing also has its
role in improving reading. This is likely concerned with second or foreign language users
since when people tend to write using the new language, they find reading easier. For
example, EFL or ESL learners write about different subjects from various disciplines in their
language classrooms, they will not suffer with specific terminology when they are in touch

with several types of texts, and it is the case of examination.

1-4 Writing and Spelling
Writing and spelling are closely interrelated where writing is part of spelling and spelling
is part of writing. The nature of the relationship between writing and spelling is very

important, and EFL teachers as well as learners should focus on it.
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The term spelling refers to the manner in which words are spelled orthography, or a
group of letters representing a word. It is a very important and difficult language feature as
Moats (2015) claims “Our society expects that any educated person can spell, yet literate
adults commonly characterize themselves as poor spellers and make spelling mistakes”.
Whatever the literacy level people reach, they fall into spelling mistakes especially when the
used language is not their mother tongue. Galko (2001: 87) stated that: “Spelling does make a
difference. Your teacher will probably take off points for misspelled words”. In all
educational exams spelling has its marque, and all teachers confirm that it has a significant
role in evaluating learner’s writings.

The meaning is influenced by the mistakes in spelling. Misspelling may not affect the
structure or the general meaning of the written text, but it is possible to manipulate the
reader’s judgement (ibid). Like other language obstacles that face EFL learners, spelling
problems start with the beginning of language learning (International Dyslexia Association,
2015). EFL learners should be also knowledgeable about the phonological and the
morphological aspects of the language because most of the time they write the word as it is
pronounced. Aquilina (1999: 24-25) suggests a solution to prevent spelling problems
“Students should be encouraged to use correct spelling automatically in first drafts”. During
the drafting stage learners make spelling mistakes, and teachers should correct and train them
to adapt the right one to avoid such mistakes later on.

1-5 Writing and Grammar

Grammar refers to the set of linguistic rules that govern the structure of any language,
and these rules differ from one language to another. Wikoff (2012) defines grammar as:
“Grammarrefers to the way words are put together to make units of meaning”. It is how to
link the deferent language units, for example word order, verb tense and subject-verb
agreement, in order to convey meaningful oral or written messages. Using correct grammar
means being aware of the relationship between the structure and the meaning.

Grammar is the systematic way in which the different units of the language are organized.
“Language is systematically organized by its grammar which is inextricably linked to
meaning and communication-we cannot make sense without shaping grammatical and
linguistic structures” (DfEE: 7). Grammar is an essential and very influential element in the
language that the writer must be aware of, and without grammatical rules language users fall
into meaningless use of the language. In order to use correct grammar in their writings,
learners should learn and practice grammatical activities as much as possible in deferent

language tasks (Dovana, 2016). Mastering the grammatical rules can be a result of sufficient
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practice. Chin (2000) claimed that mastering the oral skills and speaking the native language
fluently are not enough since the effective writing requires also the mastery of grammatical
basics. Grammar is considered one of the most important keys to use the native language in

correct form.

1-6 Writing and Style

The term style includes the choice of various language aspects such as: vocabulary,
tenses, and types of sentences that determine the purpose, the audience, and the type of
writing itself. “Good style means good work” (Foster, 2008: 10). It reflects the content of the
text. For example formality of the language is one of the most features of the academic
writing style. Meddour (2017) states that academic language should be far away from
everyday expressions; it comprises of clear and meaningful ideas, appropriate and correct
structures. “Your writing style must conform to certain academic conventions, but it can still
be lively, entertaining, and engaging. As its best, it will say what you want to say, in the way
you want to say it” (Barker, 2013: 118). That is to say, academic style must be reasonable
based on logical thoughts, and there is no space for emotions or poetry language. Therefore,
the writer should keep the personal tone and to create space of interest in his style in order to
communicate the ideas appropriately, and to prevent boredom.

1-7 Writing Mechanics

In its broadest meaning, the term writing process refers to a set of procedures that the
writer follows when writing. When looking for further details, the process of writing is not
just steps to be followed, but rather it is more complex as Sundem, (2006: 41) says: “In short,
the writing process comprises the mechanics by which writers create publishable products”.
Writers use certain mechanics when writing in order to make their writings stronger. Thus, the
term mechanics refers to the technical aspects that give accuracy and power to the piece of
writing. According to Cali “Mechanics are the conventions of print that do not exist in oral
language, including spelling, punctuation, capitalization, and paragraphs” (2003). Good
writing is characterized by the use of correct and suitable mechanical components such as:

spelling, punctuation, and capitalization.

Punctuation refers to the several print marks that help the writers to organize their ideas
such as: period, comma, and semi-colon. “Using punctuation properly is one of the most

crucial elements in making the meaning of the sentence absolutely clear” (Time4Writing,
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2016) .In English academic writing, punctuation is considered to be a very significant feature
which enables both: the writer to separate the information and to order them appropriately,
and the reader to better understand the intended meanings. When learners progress in their
school career, they must consolidate rules for punctuation in the time of learning how to write.
For instance, one of the manners to make the learners aware of punctuation functions is by
attracting their attention during loud reading tasks and telling them about the reason of using
these marks (op.cit).

Capitalization is another vital character that must be taken into consideration when
writing academically. To write a letter in capital is to draw it in a big form like: (W-w, G-g).
It is necessary to be knowledgeable about capitalization rules and to use them in the suitable
place within the written text. “A capital is used for the first word in every sentence. It follows
full stops, question and interrogation marks, is used at the opening of a quote if it begins a
sentence, and also for months and days of the week” (op.cit 29-30). Some of the usages of
capitalization are in the beginning of the sentence, beginning of quotation, days, weeks, and

months.

1-8 Writing and Culture

Learning the foreign language is influenced by the first culture of the learner as it is
claimed by Long et all (2011: 167) “Education is affected to a great extent by general cultural
influences since pupils and staff bring their existing beliefs and values to schools”. Learners
show the features of their culture in foreign language learning, and this impact appears in their
behaviours within the school context.

In second language writing, the term ‘contrastive rhetoric’ has been introduced to refer to
how the learner’s first language and culture affect the manner and content of writing in
another language.

The whole notion of “contrastive rhetoric” began in 1966 with Robert
Kaplan who, along with other writing instructors, discovered that the
writing patterns of international students who had recently come to the
United States were much different from the writing patterns of native
writers. (Krampetz, 2005:14).

It seems that EFL learners demonstrate dissimilar characteristics in most of their writings.
The notion was first initiated by Robert Kaplan in 1966 after his analysis of productions written
by non-native learners. The noticed difference is about grammar, paragraph order, and structure

(ibid.). Non-native students displayed some characters in their writings which are different
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from those of native students. Kaplan’s theory of contrastive rhetoric is represented in the

model of ‘contrastive rhetoric’.
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Diagram 1-2

Robert Kaplan's Diagrams from “Cultural Thought Patterns in Intercultural Education” .

Language Learning 16.1 (1966): 15(cited in Liebman, 1988: 18)

Kaplan’s diagram denotes that students from different nationalities demonstrate that
writing in a foreign or second language is affected by first language and culture. Some
examples of this diagram are represented bellow:

Native speakers of English tend to tackle one specific topic in their writings. “Kaplan says
that Orientals' writing is approached by indirection, which means the subject is focused from
a variety of views, and it is never shown directly, which makes Americans think it is awkward
and unnecessarily indirect ”(ibid.). The main characteristic which makes Orientals’ writing
distinctive from the Americans is its indirectness. It is merely based on different points of
view. While Oriental writers show indirectness, Romance writers are direct in their styles
although they demonstrate digression (ibid.). What makes Oriental and Romance writings
different is that in the later form the writing production is direct. Even if there is a kind of

digression in Romance style the writer goes directly to the point.

1-9 Writing Process

Most of the time writing has been defined as a process and the written production passes
through certain steps whether it occurs consciously or unconsciously. Harmer (ibid) defines
writing process as “the stages a writer goes through in order to produce something in its final
written form”. It is impossible to find a standard form for the writing process since it has been

16



classified and divided into stages in quite difference by many researchers. Harmer also
describes writing as a recursive process, and he represents the writing phases in what he calls

‘the process wheel’.

Planning Drafting

Final veMting

Final version

Figure 1-1
The process wheel by Harmer (2004:6)

The process wheel represented by Harmer summarizes the writing process and how this
progression is recursive. As the writer passes through these stages from planning to final
product, he can return to the previous phases from time to time. For instance, when starting
the first draft the writer remembers a new idea, he may turn back to the first stage for

changing the plan.

1-9-1 Planning

It is the first stage of writing which refers to the activity of thinking about the steps to be
followed by listing and organising them. It generally includes setting the elements to be
discussed, determining goals to be realized, and identifying time limits. Also, not all people
plan in the same manner as Harmer says that the way of planning differs from one individual
to another. During planning, the writer should also put in mind the audience for whom he
writes. McWhorter (2010: 83) stated that: “Considering your audience- the people who read
your essay - is an important part of the writing process. Many aspects of your writing - how
you express yourself (the type of sentence structure you use, for example), which words you

choose”, because this will influence the choice of language formal or informal, and the
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sentence structure simple or complex. In addition, this stage facilitates the writing process

since it represents the map that guides the writer to perform better.

1-9-2 Brainstorming

Galko (2002: 20) defines it as “Brainstorming is a way to come up with ideas either alone or
in a group. The main principle behind brainstorming is to let your ideas flow without judging
them”. In this stage, the learner writes down all what comes in the brain as background
knowledge without organisation. The learner tries to gather sufficient information that are
connected to the topic as Brandon and Brandon (2005) stated: brainstorming refers also to the
words and phrases that are related or quite related to certain topic in a way or another.
According to Folse, Muchmore-Vokoun, and Solomon (2010), the term brainstormed is
named so because the brain contains a storm of ideas, and the writer writes these ideas quickly
without caring about their correctness or appropriateness. Furthermore, Davis (2015)
proposed a similar definition “Brainstorming is simply when you stop to think about the topic

you will be writing about, then write down each idea or though that comes to mind”.

1-9-3 Drafting

Drafting is the first version of the text. It is the third stage in which the writer applies the
theoretical plan he prepared during the planning stage, and he puts the ideas he collected
when brainstorming. Brown and Hood (1989: 14) said the following about drafting “The
drafting stage is where you really begin writing. The most important thing here is to get words
onto paper. It is not the time to worry about spelling, grammar, punctuation, or the best
wording”. When drafting, structure mistakes are not much more stressful; it is just the starting
point of writing, and gaps will be corrected during the coming phases. In this stage the focus
is giving more to the content rather than the form, so that it is also called first draft which will
be followed by edited drafts. This first draft sometimes becomes the final one like in

examination.

1-9-4 Revising and Editing

From the two definitions of revising and editing represented by Bowker (2007), it is deduced
that the difference between the two terms is that revising is broader and it occurs during
drafting whereas editing occurs as a result of revising. Revising refers to the writer’s checking
of his written work from time to time while writing because after the production is written
down and read, mistakes concerning content and structure are found. Then, editing is to

correct these mistakes. It includes modifying, adding, or omitting things in the text, and to
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polish it to have a complete and good work. Also, the revising act is mostly done by the writer
himself, but he may ask someone else to edit for him for instance the case when the teacher

corrects the first exam draft as a final one, or others work like when it is a peer correction.

1-9-5 Final Draft

The final draft or the publishing stage refers to the last represented and readable piece of
writing. Publishing involves presenting the text to its intended audience (ibid). In this stage
the writing production can be represented in its complete and readable form. Compared with
the first draft, the final one is modified and corrected. According to Harmer (ibid), the time
students have edited their draft, they make necessary modifications which are considered to

be, to invent their final version

1-1 Writing Approaches

Teaching writing is not an easy task since it was under discussion years ago and up till
now. The main proposed question was ‘Which is the appropriate method to be used for
teaching writing?’. “Usually, an approach which finds its way into widespread teaching
practice is the result of research developments based upon a particular theory”(ibid: 8)
Adopting certain approach can be a guide for a successful teaching; scholars and researchers
attempted to investigate different theories in order to select the appropriate one. “It seems,
however, that they can be reduced into three main approaches: product/text-oriented,

process/cognitive-oriented and reader/genre-oriented” (Yi, 2009: 55).
1-1-1 Product Approach

The product approach is one of the approaches that is used in second language teaching and
learning. The emphasis is given to the various elements of language structure, and

It introduces the writing process as a final product. Product approach is one of the approaches
that were used in ELT to teach writing until 1980s (Robbins, n.d.). It is one of the traditional
approaches which is based on modelled writing where the focus is on the study and analysis
of model text. The teacher provides learners with a text, and after discussion and analysis they
find out the different features of the language. Robbins states that: “Normally each model
text contains lots of examples of a specific type of language the teacher wants the students to
focus on, e.g. cohesive devices (e.g. however, therefore, nevertheless, etc.), the past simple”
(ibid.). One of the advantages of adopting this approach is that learners become aware of the

text features and knowledgeable about the various basics of language.
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1-1-2 Genre Approach

The genre approach to teaching writing is considered as an extension to the product
approach where the teacher provides a sample model of a particular text genre. The focus is
emphasized on the function of the language rather than the structure. “In teaching second
language writers, experts suggest identifying the specific genres students will need for
academic or occupational purposes”(Carolyn, Maria, Sara, Janet, Chad, Margaret, and, Erica,
2005, p. 35). It is important to provide ESL/EFL learners with the type of the text in order to
make them familiar with its features to help them reproduce a similar one. “The Genre
category refers to writing that accomplishes a particular task, such as persuading, critiquing,
telling a story, presenting research, or explaining something”.(ibid).Adopting this approach in
teaching EFL or ESL writing enable the learner to acquire such ability of analyzing the
deferent kinds of texts, and to perform them easy. Aquilina(op. cit.) supports that: “Learning
these genres, or text types, provided students with a writing repertoire which laid the
foundation for successful writing in the more specialised contexts of the secondary
school”(10). Teaching learners varieties of texts enable them to deal with more detailed tasks

in writing, ant this helps them to understand the different contexts.

1-1-3 Process Approach

In contrast to the product approach, the process approach focuses on all the phases that
writing goes through. This approach trains learners to organize and generate ideas and to
design a plan rather than start writing randomly in order to produce a final written paper that
communicate their own ideas efficiently, and to think of the purpose and audience. The writer
surely benefits when following the process in his writing since the various parts are under
control.

This approach is mainly based on the identification of the writing steps a writer goes
through. Aquiline (op.cit.) states: “As its name suggests, the process approach taught students
to go through a series of steps in order to refine and correct their writing, rather than rely on a
one-shot draft”. Getting a good piece of writing does not work from the first drafting because
the writer may not prevent mistakes from occurring, but by following the writing process
these mistakes will be discovered and corrected. This approach concerns both learners as well
as teachers; the responsibility is given to the learner to manipulate the writing task, and it also
determines the role of the teacher in the process performance as a help provider (Hyland, K,
2003: 10).
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Product approach Genre approach Process approach

-Emphasis on the final -Emphasis on the final -Emphasis on all the writing
product product stages
-Language structure -Language function -Both structure and function

of the language

-One possible draft -One possible draft -Several drafts
-Controlled writing(model -Controlled writing(model -Free writing
text) text)

. . -Recursive process
-Linear process -Linear process

Table 1-1
Comparison between the product, genre, and process approaches

The table represents a comparison between the product approach, the genre approach, and
the process approach. Both approaches product and genre give less importance to the process
of writing, and the emphasis is on the final product with one possible draft whereas the
process approach shed the light on all the phases writing goes through with several drafts in
addition to the final production. The second point is that for the product approach what is
more important is the structure of the language and word-order, and the genre approach gives
the priority to the function of the language whereas the process method focuses on both

features structure and function of the language.

The controlled writing is found in product and genre approaches which means that learners
are given a modelled text to be studied and analyzed to find out the features and to reproduce
another parallel text, but in the process approach learners are free; they select the topic and
they create a new text following the writing process. In product approach and genre approach
writing is linear; learners start from the beginning till the end to have a final and similar text,
and in the process approach if the writer reached the last step, he/ she can turn back to one of

the previous stages.
1-2 Writing Challenges for EFL/ ESL Learners

Most of non-native language learners find writing in foreign language challenging task.
Because writing is considered to be as one of the most difficult learning skills, learners face
some obstacles when trying to produce good and expressive texts. The writing difficulty is
mainly due to various aspects like: cognitive, linguistic, psycho-motor processes (Westwood,

21




2008). People do not have only difficulty in writing in a foreign language, but also in their
native language. Writing problems that EFL/ESL learners challenge differ from one
individual to another, and it includes form and content mistakes such as: vocabulary, ideas,

punctuation, negative transfer, grammar, and spelling.

One of the serious problems EFL or ESL learners face is deficiency of vocabulary or at
least how to use them appropriately within the right context, sometimes the learner may have
ideas and information, but he /she cannot express them appropriately. Lack of ideas
embarrasses learners to progress in writing tasks, and both problems of vocabulary and ideas
can be a result of insufficient hours of reading in the foreign language. Grammatical mistakes
are another obstacle that impedes learners to produce a good piece of writing which can be
also a result of lack of practicing English grammar rules. EFL/ESL learners do not master the
writing mechanics like: capitalization, spelling, and punctuation which creates a lack of
balance in their writings. Moreover, most of EFL/ ESL learners are affected by their mother
tongue because they think in their mother tongue and they write in English language which
causes structural mistakes and contextual misunderstanding. Therefore, Non-native learners
are affected by the negative transfer of mother tongue in their writings. Negative transfer
occurs when moving from one language to another such as: word order and verb tense.
According to Wang (2015:1) “Today language transfer refers to the influence resulting from
the similarities and differences between the target language and any other language that has
been previously (and perhaps imperfectly) acquired”. The negative transfer is usually due to

the similarities and differences that exist in the first and second language.

Conclusion

The act of writing does not seem easy even in native language, and when it comes to foreign
or second language writing becomes even more difficult. This issue needs more attention and
awareness from both teachers and learners in order to overcome this difficulty. This chapter
has accounted for the concept of writing by exploring its significance, representing some
definitions of this skill as it is seen by different researchers in addition to its relation with
reading capacity. Then, various parameters have been discussed in the following order:
writing and spelling, writing and grammar, writing and style, writing mechanics, the influence
of first culture on second or foreign language. The rest elements concern the main steps in the
process of writing, and some selected approaches for teaching it. Finally, it is mentioned that
EFL/ESL learners face several difficulties when writing in English.
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Chapter Two: Group work Learning Technique

Introduction

It is noticed in EFL and ESL language learning context that learners appear to need
more to acquire language in an interactional environment rather than in a traditional whole-
class instruction. Recently, many researchers claimed that the appropriate method to motivate
learners for engaging in the learning process is through GWT. Learning in groups is
considered an effective method for developing language skills because it is a social feature for
all learners. This chapter represents a set of definitions of group work learning. Then, the
difference of the three concepts: group work, cooperative work, and collaborative work will
be determined by explaining the nature of the three terms. It denotes the two types of groups:
heterogeneous and homogenous followed by some strategies that can be used in GWT. The
next element is about the stages of group development, and thenroles of the group members,
the teacher’s role in group learning, also the benefits of learning in groups. Finally, the
chapter is concluded by shedding light on some of the manners through which group work
learning is assessed

2-1-Group Work Definition

The term group work refers to any work that is done by more than one individual including
pair work, collaborative work, and cooperative work. It is a social feature that exists all over
the world because human beings tend to live in groups, forming families, societies, and
nations. In other words, grouping is a human nature where the group members share common
things such as: religious, social, traditional, and cultural characteristics and these groups work
in collaboration in their social life. Group work means that a group of learners work together
for certain activity where the teacher does not fully contribute to their work. According to
Crandall (1999), in language teaching the role of the teacher has gradually decreased where
the learner is the responsible to improve the learning knowledge. Learning in small groups
allows learners to acquire different language skills. The appropriate way to make learners

active is by giving them the chance to work with less reliance to teacher’s efforts.

Within group work leaning there is a kind of interaction among group members which
helps them to acquire new knowledge successfully. Dornyei and Malderez (1999: 156)
conclude “In sum, a group- centred approach looks at what goes on ° between people’ and, to

a certain extent, how that affects what goes ‘ inside’ them” . The most significant thing is to
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create effective interaction among the group members. Group work or as it is also called
‘team work’ is a learning technique like other pedagogical activities in which learners form a
group of three to five members to do a task. According to Chiriac “Group work is frequently
used in higher education as a pedagogical mode in the classroom, and it is viewed as
equivalent to any other pedagogical practice (i.e., whole class lesson or individual work)”
(2014; 5). For her the term group work is a larger one, and it includes both methods:
cooperation and collaboration work, and the three terms will be differentiated in the coming

elements.

The term has also been defined in simple words by Ibnian (2012; 193) as “Group work refers
to any classroom activity in which the whole class is divided up into pairs or larger groups”.
Group learning is a collection of individuals’ efforts and contributions that lead them to
benefit in their study, and in their social life since living in groups is a human nature before it
becomes a technique. For example, if one of them has ideas in mind, but he cannot express
them; he represents his thoughts to the group members in order to reformulate them
appropriately. Frey, Fisher, and Everlove (2009) have suggested the term ‘Productive Group
Work’ as one of the most suitable techniques for a successful teaching process with taking
into consideration the role of the teacher. In group work learning the instructor is not isolated
from the learning tasks, but his role is minimized where learners become active rather than
passive.

The provided definitions meet in the point that in GWT represents a social feature which
all learners share in their social life. It is a pedagogical teaching technique which is adopted
frequently as other techniques. Also, some definitions do not deny the role of the teacher, but

this role is only lessened.

2-2 Group work, Cooperative work, and Collaborative work

Most of the time the three concepts cooperation, collaboration, and group work have been
used interchangeably to refer to the contribution of more than one individual within a team
work to solve certain problem. There have been various points of view whish distinguish the
three terms, but in most occasions researchers and writers differentiate between two methods
only. The term ‘Group Work’ can be considered the broadest one because in both methods

‘Cooperation’ and ‘Collaboration’ group learning is found.
2-2-1 Cooperative Learning

Cooperative learning is one method of group work learning. According to May and Doob
(1937) cooperation is when learners seek to reach a common goal, and they work
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cooperatively to attain it (cited in Gillies and Ashman, 2003). Cooperative learning takesplace
when there are goals and learners work together to achieve them. Clare (2015: n.p) defines
cooperative learning as “Cooperative Learning is an instructional strategy that simultaneously
addresses academic and social skill learning by students”. In cooperative learning, the
emphasis is on accumulation of academic as well as social capacities where the group

memberships acquire such skills that they need in both social and academic contexts.
2-2-2 Collaborative Learning

The difference between collaborative work and cooperative work depends on the teacher’s
role. According to Rockwood (1995), the dissimilarity between cooperative work and
collaborative work is that in cooperation the teacher has stronger role to play in the teaching-
learning task whereas in collaboration this role is lessened, and learners are more responsible
to do the task together (cited in: National Institute for Science Education, 1997). When the
educator has more involvement, it is called cooperation and if he has less contribution it is
called collaboration.“ Collaborative learning is commonly illustrated when groups of students
work together to search for understanding, meaning, or solutions or to create an artifact or
product of their learning” (op.cit.). The main objective in this method of learning is to work
collaboratively in order to find or to create solutions to certain problem. To make a clear
distinction between collaborative and cooperative learning, we has juxtaposed the

characteristics of both methods in the following table.

Group Work

Cooperative Work Collaborative work

-The teacher is more involved as he |-The teacher has less contribution in

observes, listens, and interferes when |collaborative learning.

necessary.

-Cooperative learning is based on
creating solutions to certain problems.
-Learners acquire academic and social
skills.

-Activities are structured with each
student having a specific role.

-Group members evaluate the other
groups’ work in both ways individual

and group performance

-Group members collaborate to achieve
common goals.

-There is the belief that learners already
have the social skills.

-Activities are structured with each
student having a specific role.

-Group members evaluate the other
groups’ work in both ways individual and

group performance
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Table 2-2 Differences and similarities of cooperative and collaborative learning

The table displays some characteristics of cooperation and collaboration in addition to some
similarities where the previous methods meet. The first distinction between the two
techniques is that in cooperative work the teacher does not contribute completely and he has
lees involvement whereas in collaborative work he has more things to do. The next variance is
that in cooperation there is a creation of solutions, but in collaboration there is a shared goal
to be realized. Also, when learners cooperate, they learn new social and academic skills. In
collaborative learning it is believed that these skills are already existed. The likeness between
both methods is that each member of the group has role to play. Also, learners of same group

evaluate and correct another group’ work as a whole and individual work.
2-3 Types of Groups

In language learning, groups can be heterogeneous or homogeneous. The format of the groups
can depend on the teacher’s instruction or on the learners themselves. The classification of
heterogeneous and homogeneous learners is not necessary a matter of gender, but it can be
due to other various parameters such as: literacy level, age, social rank, beliefs, and

intelligent.

2- 3-1 Homogenous Group

The term homogenous group signifies the way in which human beings form groups of same

characters.

By nature, human beings choose to socialize with those around them with whom
they are comfortable. Homogeneous groups, by definition, are comprised of
participants who share similar characteristics or attitudes. The groups are likely
to be consistent in terms of age, race, sex, socioeconomic status, or other
important factors, though not all of these similarities may be present.
(eNotes.com; 2017: n.p).

Homogenous grouping depends on numerous features such as: literacy level, age, gender,
and social rank. In educational issues, homogenous groups are made up of learners who share
similar abilities. “Mathews (1992) found that high-ability students prefer cooperative learning

in homogeneous ability groups than heterogeneous ability groups”(cited in Sunarti, Jaya,
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Nootan, 2006: 1). Competent learners favor being a member of group in which he can

collaborate with skillful classmates.

2- 3-2 Heterogeneous Group

The broadest meaning of heterogeneous group is when the group members are both males
and females. People think that heterogeneous group is made up of both genders males and

females.

Heterogeneous groups, whether formed purposely or by chance, enjoy diversity
in their membership. This diversity can encourage discussion of divergent views
and cause group members to gain a much broader perspective than they would as

members of a homogeneous group. (ibid.)

The main feature of Heterogeneous groups is that within the same group, members show a
variety of characteristics. This multiplicity creates an interactive environment as well as it

allows learners to benefit from each other’s knowledge.

2-4 Group Work Learning Strategies

The organization of the group in not easy and it should be preceded by an effective and
well prepared plan. “Groups often need to learn how to structure themselves, communicate
with other groups, conduct work processes, make decisions, and put these decisions into
action”(Sessa and London, 2008:3). According to Sessa and London, in group work learning
there should be a kind of organization where the members are aware of the process and the
way through which the task is going to be done within a communicating context.

Jagues and Salmon (2007:2) suggest three elements that should be taken into consideration

when planning for group work activities:
In all human interactions there are three main ingredients - content, process and
structure. Content relates to the subject matter or task on which people are
working. Process refers to the dynamics (both emotional, intellectual and
behavioural) of what is happening between those involved. Perhaps because
content is more readily definable, or at least examinable, it commonly receives
more attention from all concerned. Process, on the other hand, though rarely

attended to, is usually what determines whether a group works effectively or not.
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It very important to prepare an appropriate plan for successful group work . Teachers
should take into account the content of the task itself, what should be included and what
should be prevented. Also, each task has particular procedures to be followed which help both
the instructor and learners to be organized. The process is another significant feature the
teacher should focus on. It is necessary to confirm whether all group members are
contributing.

These basics are useful for all kinds of writing activities, and the variance of these activities
depends on different strategies. Some effective strategies that can be used in group work

learning are proposed as follows:

2-4-1 Jigsaw

The jigsaw method is widely used in writing tasks as one of the methods to enhance
writing capacity. According to Mandall (2009: 98)

Jigsaw: Groups with five students are set up. Each member is assigned some
material to learn and to teach to his group members. The representative of the
students working on the same topic gets together and discusses the important
concepts and the ways to teach it to the whole class. After the practice in these
“expert” groups the original groups get together and teach each other. Tests and
assessments follow.

One associate of each ‘jigsaw’ group is asked to work on one separate section. Members of
different groups who were working on the same section meet together in ‘expert groups’ to
discuss their sections. Then they return to their first groups to explain their work to their
group mates.
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Phase one: students meet in home groups

Figure 2-2A Jigsaw Arrangement: Home and Expert Groups (Frey, Fisher, and Everlove
2009:28).

The figure displays how groups are organized in the jigsaw technique. In the first phase,
four or five learners work together in groups named home groups to discuss and accomplish
the given task. The second stage is about expert groups where each home group is represented
by one member to discuss the completed task. In the last phase, representative members return
to their home groups to communicate what is learned in the expert groups.

Jigsaw strategy is helpful because group members become active, self-reliant, and
knowledgeable about various topics. Group members discuss the issue in the first time with
each other, then they change the group to discuss the same issue in different way and they
learn new things by exchanging different points of view.

2-4-2 Think /Pair/Share
Think/ pair/ and share is a helpful and quick activity that allow teachers to gain time.
According to Mandall (op.ci. 98-99) “This is a simple and quick technique; the instructor

develops and poses questions, give the students a few minutes to think about a response, and
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then asks students to share their ideas with a partner”. In this technique, learners are given a
set of questions to think about and share them with partner. Mandall adds (ibid.) “This task
gives them opportunity to collect and organize their thoughts”. Through this activity, learners
become able and aware to think carefully, and they become knowledgeable about certain
topics in short period of time.

This method is beneficial since it encourages learners to be able to compare their thoughts
and to correct the mistakes with others before sharing them with whole class.

2-4-3 Buzz Groups

Buzz groups is one of the strategies that is used in cooperative learning. According to Mandall
(ibid.) in this strategy, each group is made up of four to six students that are formed quickly in
order to discuss a particular issue and to exchange ideas. Buzz Groups helps teachers to
prepare their learners to whole class interaction. Such kind of quick activities helps also for
generating ideas in a short period of time. Teachers can adopt this method at the beginning of
the task in order to give learners the time to brainstorm their ideas.

2-4-4 \Write Round
Write round is considered a warm-up activity to make learners think and use their
imagination. Mandall(ibid.) describes ‘Write Round’ strategy as
For creative writing or summarizing, teachers could give a sentence starter (for
e.g. If there were no plants on the earth-----/ A man met an alien on the sea
shore-------- ) then all students in each team have to finish the sentence. Then,
they pass the paper to the right, read the one they receive, and add sentence to
than one. After a few round, four great summaries or stories emerge.
Write round provide a chance for teachers to avoid boredom, and they may use variety of
activities to make learners enjoy the task. For instance, giving them the initial events of a
story and asking them to imagine the rest and the end. Write round is useful to make learners

creative because they use their intelligence and produce new ideas and thoughts.

2-4-5 Round Robin
Round robin is a technique which is mostly used in group work learning, and in which all
learners have a chance to work.

It is primarily a brainstorming technigue in which students generate ideas but do

not elaborate, explain, evaluate, or question the ideas. Group members take turns

responding to a question with words, phrases, or short answers. The order of
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responses is organized by proceeding from one student to another until all
students have had an opportunity to speak (ibid.).

In Round Robin technique, group associates give their opinions and ideas directly without
interpretation. In that way, all students have the chance to participate in the task and it is like
‘Buzz Groups’ technique where quick ideas are written down .

2-4-6 Numbered Heads
Numbered heads together is a group work technique where learners discuss together a task as
one head to give one answer.
A team or four is established. Each member is given number 1, 2, 3 and four.
Questions are asked of the group. Groups work together to answer the questions
so that all can verbally answer the questions. Teacher calls out a number (three)
and the number three in each group is asked to give the answer. This could be
used for comprehension exercises. (ibid. 99) .

In this task and after groups are formed, the instructor numbers the members of each
group. Then, the instructor poses the question to all groups, and learners discuss and approve
on one answer. After some minutes, the teacher calls for the same number from each group to
give the answer.

Teaching strategies that can be used in writing tasks are numerous and this variation is
advantageous for both teachers and learners to prevent boredom and to create interactive
context. Some of these strategies are jigsaw, think /pair/share, buzz groups, write round,
round robin, and numbered heads. All of the mentioned strategies have diverse benefits that
serve the learner in the first place and the teacher to achieve the task objective. Such strategies
help leaners to interact effectively and exchange knowledge with classmates in different ways

as well as they use their intelligence to generate ideas and for example create ends of stories.

2-5 Stages of Group Development

Group development refers to the process in which the group work task is progressing. “Of the
various schema that have been proposed, the following, based on Lawrence in Bligh
(1986)”(op. cit.). According to them one of the appropriate schemas which provide a clear
description to the development of group work activities is the one proposed by Lawrence.
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Figure 2-3 Relative influence of stages of group work development (Lawrence in Bligh 1986,
in Jaques and Salmon, 2007: 39)

Any group work passes through a set of procedures where the group members plan and
organize the work. During these procedures there is a kind of influence among the members
themselves which appears in their behaviours. This influence differs from one step to another

as it is mentioned in the following stages.

2-5-1 Forming

The first stage is about naming the members and forming the groups. “When a number of
people come together for the first time to form a group there is an initial concern with the
nature of the task: what has to be done and by what time and with what resources?”
(ibid.).Each Group members plan and decide about the content of the topic and the way in
which the task will be completed. Individuals give different suggestions and discuss them to

agree on one decision.
2-5-2 Storming

In storming stage members start giving their ideas, and they try to defend them. Jaques and

Solmon states
33



Bennis, Benne and Chin (1985) describe it as a stage of counter-dependence on
authority. Differences are asserted and seen as all or nothing, for or against.
Issues of personal freedom versus the group authority and leaders of opposing

arguments collect followers (ibid. 40) .

In this stage individuals collect their ideas to share them with the rest associates, and these
ideas and thoughts determine the differences among those individuals. Also the group leader

tries to create a balance among his group members.
2-5-3 Norming

The individual storming issues disappear in norming phase. “Personal norms are replaced by
group norms, common goals are agreed, ground rules may be established and a sense of open
collaboration is created, but not without some compromise on the freedom experienced in
Stage 2, and some negotiation” (ibid.). Individuals start thinking as one head and they try to
discuss proposed idea together. They forget about personal interdependence and they find

themselves engaged in collaborative norms.
2-5-4 Performing

Performing stage is when learners prepare the production and give it the final form. “Now
members settle into, and are reasonably satisfied with, functional roles”(ibid.). In this step,
members are completely aware of their roles where they share the same goal, and they work

effectively to achieve it.
2-5-5 Ending (Informing)

Ending or as it is called informing phase is the final stage in group work development. Group

members become ready to interact and discuss the task with others from different groups.

Any activity has some steps to follow in an organized way, and the group work stages are
set in logical order. Starting by forming the groups and then storming ideas, getting engaged
in cooperative sense, next step is performing the task, and finally the performing stage in
which the task can be communicated outside the group.

2-6 Group Members role(s) in GWT

Everything that would be done in the group tasks should be determined in advance.

According to Frey, Fisher, and Everlove
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We all want to contribute something unique, to have an important role, to be
valued by others, and students are no exception. If group work is designed to be
interdependent, these needs are met, and the resulting positive atmosphere
allows learning to take place ( op.cit.).

Identifying the roles of group associates is very important in order to create balance within
groups, and this helps all learners to be involved. Teachers are also responsible to provide
their learners with appropriate activities that guarantee the involvement of all the members of
same group. “To create positive interdependence within groups, the group task must be
designed so that the participation of every member is necessary to its completion, and
students must clearly understand their interdependence in accomplishing the task” (op.cit) . In
other words, the teacher should prepare tasks that make all the group members get involved

and responsible to their roles as group members.

2-6-1 Leader

The leader of the group is one of the group members who tries to organize things in his group.
Rose (1998:31) states “Afterward, most of the major leadership functions were assumed by
the members. The adult remained available at the centre and provided some guidance,
supervision, and set limits for the members” (). The leader is responsible with his associates
to plan for the work, and determine the procedures through which the work will be done. This

member can also allocate the roles of the rest members.

2-6-2 Researcher (ideas provider)

Any writing activity needs ideas about the writing topic(s). In group learning all members
can provide ideas and information to accomplish the task. When the roles are allocated, one of
the members becomes the responsible to look for ideas and information and examples or
statistics.

2-6-3 Writer
Final writing draft is the most important step in the writing process. It should be well
organized, clear and clean, and written in a good way. In any group, there should be a member
who is the writer of the group. This member can also participate in other roles from time to
time like: giving ideas, proposing some additions, or correcting mistakes.

It is very important for all the group members to contribute in accomplishing the task and
each member should play at last one role like: leader, researcher, or writer, and each role has

its benefits which serves the task itself and the role player. The leader for example can be
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considered the most important and effective participant because s/he organizes the roles of the
rest members, set the procedures, and guide the work. This role allows the learners to become
autonomous and responsible of himself/ herself and of others. The researcher is has also a

significant part because s/he provides with the required information and ideas

2-7 Teachers’ role in Group Work Learning

Althoughthe role of the teacher in group work learning has decreased, it seems impossible to

find an educational context without the teacher.

Once groups have been determined and their assignments have been explained,
it’s not wise to wait until the final product or solution appears before providing
feedback. Not only do students sometimes need help interpreting assignments,
often they need advice and encouragement at the outset, to reassure themselves
that the path they are choosing leads in the right direction.( Davis, 1999: 3).
After forming groups, the teacher explains the instruction to the groups and during the
progress of the work there should be a continuous guidance so as to confirm that the work in
the satisfying mode. Learners do not need assistance only at the beginning and at the end of

the activity, but also throughout the progress of the group work.

2-7-1 Controller

As he plays the role of controller, the teacher introduces and explains the instruction. He
should determine the group size and sometimes the type according to nature of the task itself.
Teacher also checks and ensures that all members are participating. The controller decides

about the time limits during which the task should be done.

2-7-2 Facilitator

Educators seek to make their learners feel at ease when doing the task. They try to facilitate
tough activities by providing further explanation and reformulation, and giving examples if
necessary. In the case of teaching English as a foreign language, the teacher can provide his
learners with contextual vocabulary to produce correct writings.
2-7-3 Assessor

Assessment is necessary in any teaching-learning process. Ross and Rolheiser (2003:119)

states:
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Student assessment in co-operative learning (CL) constitutes a substantial
challenge for instructors. Teachers who have evaluated students as iso- lated
learners have to figure out how to evaluate students working in groups, at a time
when standards for appraisal are escalating.
Teachers should not focus only on individual assessment, but also on assessment of
whole group work because learning with others in itself is a chance to improve
individual skills.

2-8 Group Work Benefits

Group work learning has numerous benefits that serve the learners in the first place. As group
members, learners acquire positive independency and being aware of both individualand
group responsibility through their attempting to finish the group work. “When established
successfully, positive interdependence results in students’ recognizing that their individual
success is inextricably linked to the success of every other member of the group” (op. cit: 23).
They become self-reliant and capable to deal with learning problems and they understand that
the individual success is the condition of the whole group accomplishment. Group work
enlarges the chances to practice the target language in an effective way, and it prevents
mistakes to reach the teacher because there is feedback so that mistakes are corrected before
the final draft submitted.

The group work learning technique is considered a supportive method for interactive
environment. “To consolidate and build new understanding, groups need to have considerable
Face- to- face interaction”(op.cit. 17). When non-native learners communicate in the foreign
language with group associates, they benefit more as they learn from each other. “Group
interaction allows students to negotiate meanings, to express themselves in the language of
the subject and to establish a more intimate and dialectical contact with academic and
teaching staff than more formal methods permit”(ibid.1) When learners work and
communicate in groups, they discuss different points and they share various views and ideas.
They can reduce anxiety as they can communicate with their instructors using informal
language.

Working with others allows EFL learners to accumulate lot of new vocabulary. In other
words, each member expresses his thoughts in sundry ways, and then the rest members can
get what is new for them. Another benefit of learning in groups which is developing
communicative skills. Group participants learn from each other when work in collaboration as

Jagues and Salmon (ibid.) claims that colleagues of same group impact each other as they are
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influenced by others, and the result of this influence is that they reach their knowledge.
Communication among learners themselves creates a kind of learning without relying only on
the teacher’s help. The act of grouping is first a human nature, and when it is applied in
educational tasks learners become more satisfied and active rather than passive. Group work
learning technique helps learners to be a social member and to acquire life skill which is
collaboration. “Students need to get to know all of the members of the class in a more than-
cursory way since they will be working with a broad spectrum of people upon graduation”
(Hunzer, 2012: 55). Being involved in group activities increases socialization among group

members .

2-9 Group Work Assessment

The fact that the teaching-learning process has moved from teacher-centred to learner-
centred does not deny the role of the teacher completely. In many smallgroup teaching
situations, the role of the teacher is that of facilitator, tutor, and assessor to ensure that small
groups work well. Assessment refers to the process of measuring the level of knowledge that
learners have reached, and to evaluate their performance in certain given task. “Evaluating a
group is a difficult task and the instructor should have a clear idea of how he/she wants to
evaluate the group work™ (Burk, 2011: 92). Assessment is a very hard act which should be

guided by plan in order to be well done.

The way of assessing the final product of groups may vary among instructors. “In general,
there are three different assessment systems used to allocate a mark for group work. These
are: 1) individual assessment, 2) same mark allocation, and 3) weighted mark allocation”
(University of Technology Sydney, 2007: n.p). The most common manners to assess group
work are: individual, same mark allocation, and weighted mark allocation. The diversity of
assessing group work encourages learners to perform better. The same is presented in
Assessment Resource Centre (2014) which is: individual mark, shared group mark, and

combination of individual and group marks.
2-8-1 Individual Assessment (1A)

Individual assessment is a way of evaluating the work that is performed by a group of
learners. In this method, the members of the group are assessed individually, and each learner
is responsible of his or her portion of the complete group product (ibid.). According to
Crocker (2015) there are ways by which the teacher can evaluate individuals in group work

such as: assigning them to isolated tasks or by peer assessment. Teachers create methods to
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make sure that all members of the group are contributing and making efforts in cooperation.
“The assessment of individual members is an essential aspect of group work” (Rose, 1998:39)
Assessing group members is necessary to ensure that all learners are participating and
evaluated fairly. “In addition to evaluating the work of the group as a whole, hold individual
members of the team accountable by including independent write-ups, weekly journal entries,
or content quizzes” In order to be unbiased, it is important to assess group members
independently because giving the same mark to all learners is not enough, and the teacher

tries variety of ways to evaluate them individually.

2-8-2 Same Mark Allocation (SMA)

The second method to assess groups is ‘same mark allocation’. The same mark allocation is
based on the distribution of similar mark of evaluation to all the members of the group
(op.cit). In the same mark allocation all group members are evaluated equally and given
parallel mark. The same mark allocation is also named shared group mark “Every student in
the group receives the same mark” (ibid.). SMA is a useful technique that creates motivation
among groups to work in cooperation because group members make efforts in order to receive

the same mark from the instructor.
2-8-3 Weighted Mark Allocation (WMA)

Assessment through weighted mark allocation is the third type of assessment in which the
instructor tries to be fair with his or her learners. “An increasing number of lecturers are using
a weighted marking system to award marks to group members. In this system, members
receive a mark comprised of both a shared and individual component” (ibid). WMA is
considered as the most used method of assessing because it gives the assessor the chance to be
fair when giving the mark. “As teachers, our concern is that each student learns, and for this
we need to create an accountability system that provides feedback to the individual learner as
well as to the group” (op.cit: 18). Both individual and group efforts should be taking into
consideration when giving the final evaluation.

Conclusion

Group work learning may be one of the most effective teaching and learning techniques.
Group work learning is the broadest term which includes the two techniques: cooperative
learning and collaborative learning, and there are several parameters that distinct both
methods. In GW, groups can be homogeneous or heterogeneous, and this classification is not

only a question of gender, but it can be also due to diverse factors. The next element indicates
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the different strategies that can be used in GWT. When the group members are ready to work
together, the next step is group work development, and the procedures each group passes
through. After designing the plan, role of group associates is another act that must be taken
into consideration. The distribution of roles provides the opportunity to all members to
contribute in the task, and this contribution has various advantages like learning new skills
and reducing anxiety. And then, in group work learning the teacher is present to play his role.
Although the teacher’s role is lessened in GW, s/he has to be present at the beginning, during,
and at the end of the activity. The last thing the educator does is to assess his or her learners’
group work, and the assessment can be individual, whole group, or both. The final part of the

chapter is about the numerous benefits of learning in groups.
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Chapter Three: Field Work and Data Analysis
Introduction
3.1. Population and sampling
3.2. Research tool
3.3. Data analysis procedures

3.4. Teachers’ Questionnaire

3.4.1. Aim of the Teachers’ Questionnaire

3.4.2. Structure of the Teachers’ Questionnaire
3.4.3. Administration of the Teachers’ Questionnaire
3.4.4. Analysis of the Teachers’ Questionnaire
3.5. Pupils’ Questionnaire

3.5.1. Aim of the Pupils’ Questionnaire

3.5.2. Structure of the Pupils’ Questionnaire
3.5.3. Administration of the Pupils’ Questionnaire
3.5.4. Analysis of the Pupils’ Questionnaire

3.6. Wrap up of the Results

Conclusion
Introduction

Since writing is considered one of the most significant language skills, it is also important to
find out an appropriate way to develop this skill. Using group work learning technique is a
helpful method to enable EFL learners benefit from each other and to improve their writings.
The two previous chapters discuss the different elements concerning writing skill in addition
to the technique of learning in groups and its efficacy on writing. It is useful to ensure the
effectiveness of group work learning to help learners write better in English as a foreign
language. This is done through the administration of two questionnaires: one administered to

the learners and the other to the teachers.
3.1. Population and sampling

The population of this study is selected from third year pupils of high school, and the sample
is made up of thirty pupils from the scientific stream. Pupils respond to quantitative

questionnaire which is consisted of 18 questions.
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3.2. Research tool

The research tool used in this study is the questionnaire. The choice of this tool is due to some
factors like time constraints and sample level. Tow questionnaires are distributed to teachers

and pupils.
3.3. Data analysis procedures

Qualitative questions are organized in tables followed by their analysis. Such questions are
whether direct questions, justifications, or explanations of teachers. Data that are collected
through quantitative questions are represented in tables and displayed in figures of pie chart

format. Then, these figures are followed by interpretation and explanation of pupils’ answers.
3-4 Teachers’ Questionnaire

Questionnaire is a data gathering tool which can include both types of questions qualitative
and quantitative. Using this tool can help researchers gain time and collect sufficient

information about the studied topic.
3-1-1 Aim of the Questionnaire

Teachers’ Questionnaire aims at finding out the teachers’ attitudes towards the writing skill
and the method used in teaching this skill. Also it is designed to gather information about how
the implementation of group work learning technique helps the teachers to improve their

pupils’ writing skill.

3-1-2 Description of the Teachers’ Questionnaire
The Teachers’ questionnaire consists of 15 questions. The question- items are mix of both
types close-ended and open-ended: teachers are invited to tick the correct answer and

sometimes they are asked to provide justifications. It is divided into two main sections as

follows:

Section One First part is about the writingskill (from question 1 to 4). In the first
place teachers are asked about their attitudes about the writing skill
in EFL language learning.

Section Two Second part is concerned with the group work learning technique in
EFL classes and its impact on writing (from question 5 to 15).
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3-1-3 Administration of the Questionnaire

The questionnaire was handed out to four teachers of English language at El-
ModjahidMouaadaa El-Hachemi —at Chetma for the case study of third year pupils. Teachers

spend one week to hand us back the treated questionnaires, and they kindly and honestly

respond to this questionnaire.

3-1-4 Analysis of Questionnaire

Quantitative teachers’ responses are displayed in tables followed by a figure for more

clarification while qualitative data are represented in tables like direct questions or

justifications.

Section One: Writing Skill

Q1: Do you think that writing is important in foreign language teaching?

- Yes

- No

options yes No
Percentage 100% 0%
number 4 0

Table 3-1- Teacher’s opinion about the importance of writing skill

Percentage

0%

M yes

H No

Graph 3-1 Teacher’s opinion about the importance of writing skill
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From the results shown in the Table, all teachers agree one hundred per cent that the

writing skill in teaching English as a foreign language is important. For instance, as teachers,

they need to evaluate their learners’ attainment, and writing is considered one of the

appropriate ways which enables them to do so.

Teacher 1

Because students put into practice what they have learned in the lesson. It is a
productive skill (receptive skills: listening, reading/ productive skills: speaking

and writing).

Teacher 2

Writing is the highest means of communication. It helps students express their

opinions and feelings.

Teacher 3

Without writing foreign language teaching is meaningless. Teaching English is
based on writing skill. Writing reflects the mastery of language (grammar,
vocabulary...). Students can express their ideas in writing and if they know well
how to write an essay, a letter or an e-mail, they will be more successful in real
life.

Teacher 4

As the speaking skill, the writing skill is so important to accomplish the

teaching-learning objective.

Table 3-2 Teachers’ justification about the importance of writing skill in EFL

EFL teachers’ justifications provide real evidence that the writing skill is very important in

ELT. Learners accumulate knowledge during the learning progress, and they reveal this

knowledge through writing which helps teachers to assess their them. They become able to

communicate their thoughts and points of view. Writing is essential in foreign language

teaching because it allow teachers to know whether their leaners master the basics of the

language or not. It also helps students to learn different skills in real life situations. Through

this capacity, teaching objectives can be achieved.

Q2: Which approach(s) do you adopt in writing tasks?

- Process

- Genre

- Product
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- All of them

- Others
approach process genre product all of them  others
Percentage | 0% 0% 50% 50% 0%
Number 0 0 2 2 0

Table 3-3 approaches teachers adopt in writing tasks

Percentage
00
0% 0%

M process
Hgenre
 product

M all of them
m others

Graph 3-2 approaches teachers adopt in writing tasks

From the four options, only two are chosen. Two teachers have selected the product
approach, and two teachers have selected all of the options. The results show that teachers of
English as a foreign language implement all the approaches during writing tasks and with
emphasis on using the product approach in order to make their learners familiar with different

kinds of texts.

Q3: When you correct your pupils’ writing, do you focus on:
- Grammar

- Spelling

- Punctuation

- Capitalization

- Ideas
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- Vocabulary

- All of them

Options
Percentage 25% 25% 50%
Number 1 1 2

Table3-4 Teachers’ focus when correcting learners’ writing

Percentage

M a-b-e
M a-b-c-d-e-f

Fg

Graph 3-3 Teachers’ focus when correcting learners’ writing

As it is revealed in the table above, most teachers focus on all the elements when
correcting their pupils’ writing. Each teacher has chosen more than one feature from the
above list. This means that all these features (grammar, spelling, punctuation, capitalization,

ideas, and vocabulary) are very important for foreign language learning because the

integration of language skills may have better results.

Q4: What kind of mistakes pupils usually make when they write in English?

- Grammar
- Spelling
- Punctuation

- Capitalization
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- Ideas

- Vocabulary

- All of them
Options
Percentage 25% 50% 25%
Number 1 2 1

Table3-5 Types of mistakes in learners’ writings

Percentage

Ha

M 3-b-c-d-f

bg

Graph 3-4 Types of mistakes in learners’ writings

According to teachers’ selection, one learner can make more than one mistake in his or her
writings. All teachers agree on the idea that learners have ideas and they are knowledgeable,
but they face some difficulty in writing mainly in grammar, spelling, punctuation,
capitalization, and vocabulary. Many factors stand behind such mistakes such as: lack of

reading texts, and lack of practicing the target language. Sometimes the first language has a

great influence on transferring grammar rules.

Q5: Do you ask your pupils to write a paragraph after reading tasks?

- Yes

- No
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Options ‘ Yes No
percentage 100% 0%
Number 4 0

Table 3-6 Teachers’ use of writing activities after reading tasks

percentage

0%

HYes

HNo

Graph 3-5 Teachers’ use of writing after reading tasks

From the results, it is noticed that EFL teachers seek to help their pupils improve their
writings by asking them to write at least a short paragraph after each reading task. When
pupils deal with certain type of text, they can reproduce a similar one with taking into account

the different features of the studied text.

Q6: If yes, do you notice any difference in their writings.
- Yes

- No

- Explain
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Options Yes ‘ No
Percentage 100% 0%

Number 4 0

Table 3-7 Teachers opinion about the benefit of reading to improve learners’ writing

Percentage

0%

M Yes

HNo

Graph 3-6 Teachers opinion about the benefit of reading to improve learners’ writing

For EFL teachers, reading various kinds of texts aids learners to develop their writing skill.
As they read, learners can memorize grammar rules, they collect vocabulary, and they use

words in appropriate context. Also, they become able to express themselves in different ways.

Explanations of teachers

Teacher 1 Of course, because each pupil has his different way of writing concerning
ideas and use of the right vocabulary.

Teacher 2 After practicing writing both at home and in class, students will improve

their writing skill.

Teacher 3 They can support their points with examples from the text, and organizing
ideas in logical paragraphs.

Teacher 4 Students have got ideas, but they lack coherence and cohesion.

Table 3-8 Teachers explanations about the benefit of reading to improve learners’ writing
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EEL teachers agree that reading is a helpful skill which enable their learners improve their
writing skill. From the read texts, learners can use examples when they write about a similar

topic. Reading is a receptive skill, and its benefits appear in the learners’ writings.
Section Two: Group Work

Q7: How do you manage your classroom?

a- Individual work

b- Pair work

c- Group work

d- Whole class interaction

e- All of the techniques are used frequently

options a b c d e
Percentage | 25% 25% 0% 0% 50%
Number 1 1 0 0 2

Table 3-9 classroom management

percentage

ma
mb
mc
md

He

0% 0%

Graph 3-7 classroom management
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Classroom management differs from one teacher to another. Two teachers prefer to make
their learners work individually or pair work and this mainly to avoid noise. The rest teachers
(50%) use all the techniques frequently, and this helps them to prevent boredom. When they
diversify the activities, learners can learn better, and in group work learning learners can

acquire social and academic skills.

Q8: Do you think that group work learning is beneficial?

- Yes

- No
Options ‘ Yes No
Percentage 100% 0%
Number 4 0

Table 3-10 Teachers’ opinion about the benefit of group work learning

Percentage

0%

M Yes

H No

Graph 3-8 Teachers’ opinion about the benefit of group work learning

The four teachers support that group work leaning technique is beneficial in ELT. Learning
with others in cooperation has numerous positives since learners have the chance to interact

with each other and exchange knowledge.

Q9:If yes, please justify:

Teacher 1 | Students will interact with each other within groups and this will help them

develop a sense of mutual understanding.
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Teacher 2 | Team work or group work helps learners learn better. It is a chance for shy and
isolated learners to share, participate, discuss, and give their opinions through

interaction. They acquire self-confidence.

Teacher 3 | Sometimes pupils learn from each other better than from the teacher
him/herself.

Teacher 4 | Students learn from each other, they get organized, they feel at ease, they
control each other, they discuss the use of the language, and they practice the

language.

Table 3-11 Teachers’ justifications about the benefit of group work learning

Justifications proposed by the teachers state a real proof that EFL leaners benefit more
when they work in groups. When the educator discusses the task with whole class, may be
some learners cannot understand but if they do the activity together they can get the
information in a simple way. Group work also reduces anxiety, and it helps learners to

practice the target language.

Q10: How often do you use grouping in your classrooms?

- Frequently

- Rarely

- Never
Options frequently rarely
Percentage 75% 25% 0%
Number 3 1 0

Table 3-12 Group work use in EFL classes
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Percentage

0%

H frequently
M rarely

@ never

Graph 3-9 Group work use in EFL classes

In foreign language teaching, most teachers use the group work learning technique in their
classes. It is deduced that this technique gives the chance for EFL learners to be active rather
than passive. Adopting this method prevents mistakes to reach the teacher, because among

groups there is a positive discussion and learners try to correct these mistakes.

Q11: When asking pupils to work in groups, do they form:
- Heterogeneous groups

- Homogeneous groups

Options Heterogeneous groups Homogeneous groups
Percentage | 50% 50%
Number 2 2

Table 3-13 types of groups in group work learning
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Percentage

B Heterogeneous
groups

B Homogeneous
groups

Graph 3-10 Types of groups in group work learning

According to EFL teacher 50% of learners favour to be a member of same characters
such as: gender, age, intelligence, or social status. The other half like to work with different
learners. Both types of groups Heterogeneous and Homogeneous have some advantages. In
homogenous groups, shy and weak learners can take their chance to improve their level and in

Heterogeneous groups also they benefit from other learners of various characteristics.

Q12: What is your role when it is a group task? Whatever your choice is, please explain.

- Controller

- Facilitator

- Assessor

- All of them
Options Controller Facilitator Assessor All of them
Percentage | 25% 0% 0% 75%
Number 1 0 0 3

Table 3-14 Teachers’ role in group work learning
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H Controller
0% M Facilitator
0,
0% Assessor

m All of them

Graph 3-11 Teachers’ role in group work learning

75% of teachers play all the roles of: controller, facilitator, and assessor. This means that
the teacher’s role is not completely denied when it is group work learning. Only one teacher
prefers to play the role of controller, and this because of the huge number of learners which

causes noise.

Teacher 1 Teachers should control students work, explain tough work, intervene to
help, check, guide them, lead them, suggest, and motivate them.

Teacher 2 The teacher’s role differs according to the learning situation.

Teacher 3 To play all these roles is the best way to make the production of the pupils
better.

Teacher 4 There is no explanation.

Table 3-15 Teachers’ explanations about their roles in group work learning

Most teachers argue that the teacher has a role to play in group tasks. The teacher should
interfere even in group work learning since learners cannot do the task without their teacher’s
guide. Any educator should be a controller in order to make sure that all group members are
involved, he should be a facilitator to explain the task and the difficult things, he also should

assess his learners’ work and provide them with the appropriate feed-back.

Q13: How often do you assess pupils’ group work?

Teacher 1 Sometimes in writing and projects.

Teacher 2 | Any work not assessed would not be worth of learning.
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Teacher 3 I usually assess my students’ work.

Teacher 4 I usually do/ correction of the whole group production.

Table 3-16 group work assessment

Assessing group work is necessary in language learning. Teachers seek to provide their
learners with feed-back after each group work especially in writing activities. Assessment is

helpful for both teachers and learners since it provides a chance to determine the weaknesses

and to create solutions that allow learners develop their language capacities.

Q14: Pupils write better when the task is:
- Individual work
- Pair work

- Group work

Options Individual work  Pair work Group work
Percentage 0% 25% 75%
Number 0 1 3

Table 3-17 options where pupils write better in EFL.

Percentage

0%

M Individual work
M Pair work

M Group work

Graph 3-12 options where pupils write better in EFL.
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The majority of the respondents (75 %) indicate that EFL teachers notice that learners
accomplish the instructions in better way when they work together. In this way, learners
interact with each other, and through discussion they gather new ideas, vocabulary, and
different skills.

Q15: Do you have any suggestions to improve the writing skill in EFL?

Teacher 1 Teachers should work on developing students writing through encouraging
them to read.

Teacher 2 Back to dictation even in secondary school. Back to: reorder sentences to get
coherent paragraph, back to irrelevant sentences, using writing techniques

like: games (jigsaw... think, pair, and share).

Teacher 3 It is difficult to achieve this goal. Many factors can spoil and hinder us.
Suggestions: you will be more successful in writing if you plan and write in
an organized way:

- Think: before you start, ask yourself (who will read it? What information to
include? Formal or informal language?)

- Plan: organize, write, and use your plan, language, and style.

- Check (find and correct mistakes)

It is very important to re-read your work and check it carefully.

Teacher 4 No [ haven’t.

Table3-18 Teachers’ suggestions to develop EFL learners’ writing skill .

Teachers proposed some suggestions that may help to improve EFL learners’ writing skill.
One of these suggestions is reading which enable readers to: collect vocabulary, enrich their
minds with ideas and information, being aware of writing mechanics like (spelling,
punctuation, and grammar rules). Writing activities such as reordering mixed sentences to get
correct paragraph and writing games like jigsaw are also helpful methods that can be used in
EFL classes for the sake of improving writing skill. Organization and planning before starting
the writing task is another way to get a readable piece of writing. The learner should think of
his readers, what information, and in which language. Revising and editing mistakes is

another significant step the learner should fellow with final reading to the whole work.
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3-5 Pupils’ Questionnaire

Pupils’ questionnaire consists of closed ended questions, and such kind of questions fits their

level as foreign language learners.

3-2-1 Aim of the Pupils’ Questionnaire

Pupils’ questionnaire is a data gathering tool to achieve the aim of exploring EFL learners’
needs and to find out their learning issues and solve their writing problems such as,
misunderstanding and disorganizing ideas. This questionnaire offers an opportunity to
identify and express their beliefs towards writing in EFL context precisely when the written
production is a result of group of learners. The objective of this questionnaire is to ensure
whether group work learning technique has a great role to ameliorate EFL learners’ writing
skill. The light is shed on the importance of pupils’ awareness about such effective strategy in

writing skill, and to check the validity of the research hypothesis.

3-2-2 Description of the Pupils’ Questionnaire
Pupils’ questionnaire consists of 18 closed questions with multiple choices divided into three

sections as follows:

Section one First section is about background information (age and gender). The
question of gender is proposed to get idea about who prefer to learn
English as a foreign language more males or females. Also, the
question of age is to diagnose the ability of learning new language

among EFL learners.

Section two The second section consists of questions about the writing skill (from
question3 to 11). In this section, pupils are asked about their opinion
about the writing skill, their level in English, and to answer some

questions about the different features of this capacity.

Section three From question 12 to 18. Questions in this section include the second
variable group work learning, and their attitudes towards such

technique.
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3-2-3 Administration of the Pupils’ Questionnaire

Pupils’ questionnaire was distributed to thirty pupils of third year as a sample to this study at

El-ModjahidMouaadaa EIl-Hachemi —at Chetma. Pupils answered the questions in the

classroom with assistance of their teacher and the researcher.

3-2-4 Analysis of the Pupils’ Questionnaire

The analysis of pupils’ questionnaire is the same a teachers’ questionnaire (the question-item

followed by table to determine the percentage of options, then deducing the results.

Section one: Background information

Q1: Gender:
-Male

-Female

Option ‘ Male Female
Percentage 33.3% 66.7%
Number 10 20

Table3-19 Pupils’ gender

Percentage

H Male

B Female

From the table and figure, it is noticed that the percentage of females is higher than males’

percentage. The fact that the number of females is larger than males is not necessary due to

Graph 3-13 Pupils’ gender
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their aptitude to learn a foreign language, but it can be due to the fact that males’ number is
less than females even in daily life.

Q2: Age
Age ‘ 17 ‘ 18 19 20
Percentage | 36.7% 46.7% 13.3% 3.3%
Number 11 14 4 1

Table 3-20 Pupils’ age and their ability to learn English as a foreign language

Age

ml
m2
m3

m4

Graph 3-14 Pupils’ age and their ability to learn English as a foreign language

The result of this question-item reveals that the sample is consisted of four categories of
pupils’ age between (17, 18, 19, and 20 years old). There is no big difference in pupils’ age
which means that pupils of the sample are in the same level.

Section two: writing skill in EFL
Q3: Writing in English learning is:

- Very important

- Important

- Less important

- Not important
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Options

Percentage

Very important

50%

Important Less important

50% 0%

0%

Number

15

15 0

Table 3-21 Pupils’ opinion about the importance of writing skill

Percentage

0% 0%

B Very important
W Important
I Less important

B Not important

Graph 3-15 Pupils’ opinion about the importance of writing skill

This question is repeated for both teachers and pupils in order to ensure that the writing skill
is significant in foreign language learning. It is deduced that even EFL pupils agree that

writing skill is very important in foreign language learning.

Q4: Your level of writing in English is:

- Good

- Average

- Poor
Level ‘ Good ‘ Average Poor
Percentage 20% 43.3% 36.7%
Number 6 13 11

Table 3-22 Pupils’ level in writing skill
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Percentage

H Good
M Average

W Poor

Graph 3-16 Pupils’ level in writing skill

The results shown in the table determine that lowest percentage (20%) is concerned with
pupils who are in good level when they in English whereas pupils with average and poor level
demonstrate higher percentage. This means that EFL learners cannot write in English
correctly one hundred per cent, and this leads to looking for an appropriate solutions to such

issues.

Q5: Do you find difficulties when you write in English?
- Yes
- No

Options Yes No
Percentage 93.3% 6.7%
Number 28 2

Table 3-23Writing difficulties
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Percentage

M Yes

HNo

Graph 3-17 pupils’ opinions about the writing difficulties

The table displayed that only 6.7% pupils who are satisfied with their writing level and do
not find it difficult to write in EFL. Those pupils are an exception because may be they are
excellent. 93. 3% pupils find difficulties in writing tasks and through this question- item, it is
deduced that EFL learners really face certain obstacles in English writing, and they are in

need to try a new strategy to develop their writing ability.

Q6: What makes writing in English difficult for you?
a- Grammar

b- Spelling

c- Punctuation

d- Capitalization

e- ldeas

f- Vocabulary

g- All of them

h- None

Options
Percentage 56.7% 10% 33.3%
Number 17 3 10

Table 3-24 Reasons that lead to difficulties in English writing
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Percentage

W a-ef
H b-e-f

Hg

Graph 3- 18 EFL pupils’ difficulties in English writing

This question-item is answered by all the pupils which means that writing in a foreign
language is not an easy activity even those who denied in the previous question-item that
writing is easy for them. Most pupils if not all have selected more than one difficulty from the
listed choices, and this provides a strong evidence that EFL learners are still helpless to

produce a correct piece of writing.

Q7: Do you practice reading outside the classroom?

- Yes

- No
Options ‘ Yes No
Percentage 23.3% 76.7%
Number 7 23

Table 3-25 percentage of the practice of reading outside classroom
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Percentage

M Yes

H No

Graph 3- 19 percentage of the practice of reading outside classroom

In this question-item, 76.7% of pupils practice the reading skill outside the classroom
which means that those pupils are either aware of the benefits of reading and they try to
accumulate sufficient knowledge or it is just a hobby. In addition, only 23.3% from the whole
sample select the negative options, and they do not practice reading outside the classroom.

Those later pupils may hate this skill and they have other concerns.

Q8: Do you read texts during English sessions?

- Sometimes

- Often

- Never
Options ‘ sometimes ‘ often never
Percentage 83.3% 16.7% 0%
Number 25 5 0

Table 3-26 reading during English classes
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Percentage

0%

B sometimes
W often

M never

Graph 3-20 reading during English classes

From the calculated percentage, it is deduced that 83.3% pupils answer that they read texts
during English sessions. Then the rest pupils (16.7%) denied this activity which may mean
that there is such an activity and they do not prefer to read while the other pupils read and

participate. English teachers ensure that they have at least one reading session in each unit.

Q9: When you read a text, does your teacher assign you to writing activity?

- Sometimes

- Often

- Never
Options ‘ sometimes ‘ often never ‘
Percentage 76.7% 6.6% 16.7%
Number 23 2 5

Table 3- 27 The practice of writing after reading tasks
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Percentage

W sometimes
M often

@ never

Graph 3- 21 The practice of writing after reading tasks

In this question-item, the percentage of the first option which is ‘sometimes’ is the highest
(76, 7%) and this denotes that instructors are really using reading tasks followed by writing
activities even if not during the same session. 6, 6% choose the second option whereas the rest

pupils (16, 7%)may not understand the question itself.

Q10: Does reading help you in your writing?

- Yes

- No
Options ‘ Yes No ‘
Percentage 100% 0%
Number 30 0

Table 3- 28 Pupils’ opinions towards benefits of reading to develop writing skill
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Percentage

0%

M Yes

H No

Graph 3- 22 Pupils’ opinions towards benefits of reading to develop writing skill

All pupils (100%) agree that reading helps them to develop their writing skill. This may
result after reading sessions when the teacher them to write a short paragraph following the
features of red texts or even when pupils tend to read different kinds of texts from various

sources like books or journals written in English.

Q11: Reading helps you to develop:
a- Grammar

b- Spelling

c- Punctuation

d- Capitalization

e- ldeas

f- Vocabulary

g- All of them

Options
Percentage 43.3% 10% 46.7%
Number 13 3 14

Table 3- 29 Reading benefits

69



Percentage

M a-b-e-f
H c-d-f

mg

Graph 3- 23 Reading benefits

All the options are selected and this ensures that al pupils experienced the benefits of
reading in one way or in another. Reading helps in improving the numerous aspects of the

language like grammar, spelling, punctuation, capitalization, ideas, and vocabulary.

Section Three: Group Work Learning

Q12: How does your teacher of English assign you to do a writing task?
- Individually
- Pair work

- Group work

Options Individually Pair work Group work
Percentage 23.3% 36.7% 40%
Number 7 11 12

Table 3-30 Classroom management during writing tasks
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B Individually
M Pair work

= Group work

Graph 3-24 Classroom management during writing tasks

According to the results shown in the table and figure, the technique most used during writing
tasks is group work. Teachers also confirm that writing activity should be done in groups
according to syllabus. Sometimes teachers assign their pupils to work individually or in pairs

in order to prevent noise because of the huge number of learners.

Q13: How do you prefer to learn?
- Individually
- Pair work (you write with partner)

- Group work (you write with 20r3 partners)

Options Individually Pair work Group work
Percentage 23.3% 23.3% 53.4%
Number 7 7 16

Table 3- 31 Pupils preference of learning
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B Individually
M Pair work

= Group work

Graph 3- 25 Pupils preference of learning

From the whole sample 23. 3% pupils prefer to learn individually, 23. 3% prefer the second
option which is pair work, and the rest (53. 4%) prefer group work learning. This selection is
merely due to difference in the learning style of the learners, and in the case of this question-
item most pupils choose to work as members of a group.

Q14: You feel that your writing is good when:

- Individually

- Pair work (you write with partner)

- Group work (you write with 20r3 partners)

Options Individually Pair work Group work
Percentage 16.7% 30% 53.3%
Number 5 9 16

Table 3-32 Pupils preferred technique in writing

Percentage

M Individually
M Pair work

= Group work

Graph 3- 26 Techniques in which pupils find their writings better
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Most of pupils (53, 3%) find themselves satisfied with their writing level when they work
in groups. Working in group allows them to interact and exchange ideas with more than one
or two partners. (30%) of them favour to work in pair because they may find themselves at
ease better than with others. The rest pupils (167%) like to work alone without any

contribution of other classmates, and this is again because of the variety of learning styles.

Q15: When you work in groups, do all group members participate?
-Yes

-No
Options ‘ Yes No
Percentage 50% 50%
Number 15 15

Table 3-33 Pupils’ contribution in group work

Percentage

HYes

HNo

Graph 3-27 Pupils’ contribution in group work

Fifty per cent of the pupils answer by ‘Yes’, and the other half by ‘No’. In some groups all
members participate to accomplish the task, and the roles are distributed equally. In other only
few members contribute in the task, and here one member may play more than one role. This
is may be due to some reasons like in the case of poor pupils who become shy to interact with

others especially when it occurs for the first time.
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Q16: What is your role in the group work?

a- Writer
b- Leader

c- Researcher (idea provider)

Options a b c b-c
Percentage 23.3% 20% 46.7% 10%
Number 7 6 14 3

Table 3-34 Pupils’ role(s) in group work

Percentage

ma
mb
mc

Hb-c

Pupils’ role(s) can be fixed as well as they can be changed because. Most of pupils (46%)
play the role of researcher and they collect information about the studied topic. This leads to
the assumption that rest members do not have sufficient ideas or they do not to work by hard.
23, 3% of pupils prefer to be as writers or recorders, and it does not mean that they do not
participate in providing ideas. The recorder of the group can benefit from this role because the
final and work is in his hands and he can remember the correct knowledge. Only 20% pupils
select to be leaders of their groups. Such learners are self-confident enough to play this role,
and they have a sense of organizing and planning. 10% pupils can have two roles as leader
and researcher in the same time and the narrow number denotes that this double role is not

easy.
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Q17: Does learning in groups help you in your learning?
- Yes
- No
Options ‘ Yes No
Percentage 100% 0%
Number 30 0

Table 3- 35 Pupils’ opinions about group work benefits.

Percentage

0%

HYes

H No

Graph 3- 29 Pupils’ opinions about group work benefits

All pupils confirm that working within groups helps them in their language learning. In
that way, learners meet other learners from different levels and styles and this allow them to

gain experience new knowledge.

Q18: If yes, it helps you to:

a- Exchange ideas

b- Learn new vocabulary
c-Develop communicative skills
d- Reduce anxiety

e- All of them
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Options

Percentage 23.3% 6.7% 70%
Number 7 2 21

Table 3- 36 Group work learning benefits

Percentage

M a-b-c
Hcd

HE

Graph 3- 30 Group work learning benefits.

Learning in groups during language classes has several advantages. The majority of pupils’
responses (70%) approve that they benefit when they work with others within a group since
they select the option which includes all the features that can be developed in GWL.
According to pupils’ answers, there are learners (23, 3%) who experienced the benefits of
GWL in the three options (a-b-c) since this technique helps them to exchange idea, learn new
vocabulary, and develop communicative skills through interaction with others. Also, few
learners who believe that GWL helps to reduce anxiety as it is mentioned before interaction

among group members make them courageous and become confident.

3-6 Wrap up of the Results

Teachers’ responses illustrate their beliefs towards writing skill and some difficulties they
notice in their pupils’ writings in addition to the positive role of group work learning
technique on enhancing EFL pupils learning in general and writing skill in particular. At first,
teachers agree on the significance of writing skill in English language teaching, and they
provide their personal justifications to give power to their views. They also, try to vary the
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approaches during writing tasks for the sake of creating motivational environment and this
diversity allow them to teach numerous skills. When they correct their pupils’ writings,
teachers find out different mistakes in some language features like grammar, punctuation, and
lack of vocabulary. From time to time, teachers plan variety of writing activities after reading
sessions because in that way pupils can reach their minds with new vocabulary and ideas as
well as they practice grammar rules. For EFL educators adopting different forms of classroom
management is the best way to make learners active, and learning in groups is one of these
forms which creates a kind of socialization among the group members as well as they acquire
academic skills. During group work learning tasks, the instructor has to involve in order to
provide some pieces of advice, ensure the members contribution, and evaluate their final
work.

Pupils’ questionnaire provides qualitative data that EFL pupils demonstrate in their
answers. The first and second question-items are about pupils’ gender and age which indicate
that all of them are nearly in the age. The question about the importance of writing skill in
EFL learning is repeated purposely to confirm that this skill is very important. Most of pupils
have an medium level of writing in English and just few of them are in a good level which
means that they have some difficulties imped them to enhance this capacity like for example
grammar mistakes, lack of idea, and spelling. According to pupils’ answers, it is deduced that
lack of reading is one of the reasons which lead to writing obstacles, but they find it easier
when they read texts during English language sessions followed by writing activities because
reading helps them to enrich their minds with new vocabulary and various knowledge. EFL
pupils support that group work learning is the most used techniques during writing tasks,
consequently; they may learn with each other better and they become self-independent.

Conclusion

The current study has investigates the effectiveness of group work learning on enhancing EFL
learners writing. The data that have been collected through the present questionnaires display
that the writing skill is a complex activity that requires much time and practice. Through the
two questionnaires of high school teachers and pupils, the statistical analysis indicates that
EFL learners really face various obstacles when they write in English as a foreign language,
and the writing task becomes successful when it is done by group members where efforts are
collaborated. Thus the research hypothesis is confirmed by the two questionnaires of high

school teachers and pupils which provide their real responses and justifications.
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Recommendations

In the light of the results of the present study, some recommendations are proposed for

both teachers and learners.
For Teachers

1-Teachers should implement the group work technique in their classes more effectively by
varying for example the group form between homogenous and heterogeneous groups because

this variation reduces anxiety and encourages the group members to participate.

2-They can also diversify the strategies of this technique from tom time to time in order to
motivate the learners and make them more active such as : jigsaw, write round, and numbered

heads together .

3-Educators should use different kinds of activities which include various language features

like grammar exercises and vocabulary games.

4- They can use short stories and novels in their classes to help learners enrich their

vocabulary.

5- Continues and different assessment may make leaners ambitious to improve their writing

because it creates a kind of competition among the groups.
For Learners

1-EFL learners should not rely only on their teacher and they should make efforts to improve

their learning level.

2-As non-native learners, EFL learners should practice reading more even outside the
classroom because it helps them to gather new vocabulary and to use them in appropriate

contexts.

3-Working in small groups of four or five members allows learners to interact with each other

and to discuss the issues in different ways.

4- The practice of writing is a key to improve it because when learners write more especially
after reading, they correct their mistakes as well as they acquire their distinctive style of

writing.
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General Conclusion

Writing is one the most significant language skills which requires an effective way to
improve and master it. Good writing allows learners to communicate their messages correctly
with the audience. The title of the current study is " Investigating the Effects of Group Work
Learning Technique to Enhance EFL Learners’ Writing”. EFLs face some difficulties when
they write in English like disordered ideas, lack of vocabulary, and grammar mistakes. In the
light of this issue the following questions are stated: 1-What lies behind the difficulty of
mastering the writing skill? 2-Will EFL pupils benefit when they work in groups?. On the
basis of these questions, it is hypothesized that :if group work learning technique is properly
implemented in EFL classes, pupils will be able to overcome the writing obstacles such as
faulty grammar, loose and awkward style, writing mechanics, etc.) and, therefore they will
write more effectively and persuasively. This research is based on the descriptive method in
order to describe this issue by planning two questionnaires as research tool for both teachers
of English and third year pupils at El-modjahid Mouadaa EL-Hachemi secondary school-
Chetma- Biskra. The main aim of the current study is to reveal the reasons that imped EFL
learners from producing a good piece of writing like grammar mistakes, poor vocabulary, lack
of ideas, and lack of writing mechanics.

The structure of the research is divided into three parts. First chapter is about the writing
skill in EFL classes and it sheds the light on its definition and significance in human life as
well as in language teaching, definition of reading and the nature of relation between both
skills, writing and spelling, writing and grammar, writing and style, writing mechanics, the
connection between writing and culture, stages of the writing process, some approaches to
teach writing, and finally the difficulties that EFL learners face when writing. The second
chapter includes a set of definitions of group work learning. Then, the difference of the three
concepts: group work, cooperative work, and collaborative work has been be determined by
clarifying the nature of the three terms. It denotes the two types of groups: heterogeneous and
homogenous followed by some strategies that can be used in GWT. The next element is about
the stages of group development, and then roles of the group members, the teacher’s role in
group learning, also the benefits of learning in groups. Finally, the chapter is concluded by
shedding light on some of the manners through which group work learning is assessed. The
last chapter is about the field work in which the gathered data are presented into pie charts and
analysed statistically. From teachers and pupils’ responses, it is deduced that when EFL
learners work in a form of small groups they benefit better than working individually and

relying only on teacher’s instructions.

79



From teachers questionnaire, they ensure that their learners have some difficulties when
they write in English (question item 3-4) as well as they notice their enhancement when it is a
group work (question item 8-10-14). Gathered data also displays that pupils’ responses
confirm they really need to work in a form of small groups in order to help each other
enhance their writing skill (question item3-4-5-6). It is notices that EFL pupils find it
beneficial to work in groups because in that way they can denote the group members’ roles

and work in an organized way as well as they exchange ideas and learn from each other.
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Appendices

Appendix1: Questionnaire for Third-Year English Teachers

Dear teachers,

We would like you to answer a set of questions. This Questionnaire is a data
gathering tool to obtain information for the study that is conducted under the title:
“Investigating the Effects of Group Work Learning Technique to Enhance EFL
Learners’ Writing”. The case of third year high school pupils of English at EI-Modjahid
Mouadaa El-Hachemi Secondary School- Chetma-Biskra.There is no wrong or right answer.
Thank you for your help.

e please answer the following questions sincerely.

Section One: Writing Skill

1-Do you think that writing is important in foreign language teaching?

] Yes
1 No
LAY )22SR

2-Which approach(es) do you adopt in writing tasks?
] Process Approach

] Genre Approach

1 Product Approach

1 All of them

[ ] Others

3-When you correct your pupils’ writing, do you focus on:

] Grammar




] Spelling

] Punctuation

] Capitalization

] Ideas

] Vocabulary

| All of them
4-What kind of mistakes pupils usually make when they write in English?

] Grammar

] Spelling

] Punctuation

] Capitalization

] ldeas

] Vocabulary

[ 1 All of them

5-Do you ask your pupils to write a paragraph after reading tasks?
] Yes

' No

6- If yes, do you notice any difference in their writing?

] Yes

L No

Explain:
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Section Two: Group work

7-How do you manage your classroor
] -Individual work
] -Pair work
1 -Group work
1 -Whole class interaction
] - All of the techniques are used frequently
8- Do you think that group work learning is beneficial?
] -Yes
1 -No

9- If yes, please justify:

10- How often do you use grouping in your classrooms?

[ - Frequently

] - Rarely

] - Never

11-When asking pupils to work in groups, do they form:

[] - Heterogeneous groups

] - Homogeneous groups

12- What is your role when it is a group work task? Whatever your choice is, please explain.
] - Controller

- Facilitator

[ ] - Assessor



14-Do pupils write better when the task is:
] -Individual work
] - Pairwork

] - Group work



Appendix2: Questionnaire for Third-Year pupils

Dear pupils,

You are kindly invited to answer a set of questions, and here there is no wrong or right
answer. This Questionnaire is a data gathering tool to obtain information for the study that is
conducted under the title: ‘Investing theEffects of Group Work Learning Technique to
Enhance EFL Learners’ Writing”. The case of third year high school pupils of English at
El-Modjahid Mouadaa El-Hachemi Secondary School- Chetma-Biskra.Thank you for your
help.

® Pleas cross(X) the appropriate answer

Section one: Background Information

1-Gender: ] Male ] Female
2-Age: ......

Section Two: Writing SKill

3-Writing skill in English learning is:

] - Very important
| - Important
] - Less important
[] - Not important
4-Your level of writing in English is:
[ ] - Good
| - Average
| - Poor
5-Do you find difficulties when you write in English?
[1-Yes
_ 1-No
6-what makes writing in English difficult for you? (You can choose more than one).
] - Grammar
] - Spelling
] - Punctuation




] - Capitalization

] - Ideas
] - Vocabulary
| - All of them
] - None

7- Do you practice reading outside the classroom?
[ - Yes
[ FNo
8-Do you read texts during English sessions?
- Sometimes
[} Often
[ } Never
9-When you read a text; does your teacher assign you to a writing activity?
- Sometimes
[} Often
[ } Never
10-does reading help you in your writing?
_ FYes
[ FNo

11- Reading helps you to develop (you can choose more than one)
] - Grammar
] - Spelling
] - Punctuation
] - Capitalization
] - Ideas
] - Vocabulary
__F All of them

Section three: Group work

12- How does your teacher of English assign you to do a writing task?
_ | - Individually
] - Pair work



[ ] - Group work

13- How do you prefer to learn?
[ ] - Individually
[ ] - Pair work (you write with partner)
[ ] - Group work (you write with 2or 3 partners)
14- You feel that your writing is good when:
| - Individually
] -Pair work (you write with partner)
[ ] -Group work (you write with 2 or 3 partners)
15- When you work in groups, do all group members participate?
| -Yes
[ ] -No
16-What is your role in the group in the group work?
] Writer
] Leader
| Researcher (idea provider)
17- Does learning in groups help you in your learning?
L] -Yes
[ 1-No
18- If yes, it helps you to:
] - Exchange ideas
|| - Learn new vocabulary
[] -Develop communicative skills
|- Reduce anxiety
[ |- All of them
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