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Abstract

This study attempt to discover the role of digital storytelling in enhancing learners’ creative
writing regarding the creative writing process. In this study, one of the qualitative study
methods, state study, and related to this, single state design which refers to the whole has been
chosen. Research was carried out in - El Bacha School -with the involvement of twenty three
(13-18years old) learners who were members in access programme 2016 sponsored by the
United States in Biskra ,The researcher worked with the learners willingly for ten months
(March to December) using writing workshops and other techniques needed to finish the study.
The study cantered about two elements creative writing in using digital stories. An analysis on
both written text pre-test and post-test analysed to see the effectiveness of the study, a content
analysis was applied to the data, related codes were put together, and certain themes
(vocabulary, Organisation and coherence , creativity ,grammar structure) were obtained. After
having obtained the themes, they were discussed leading to the finding that, in general, digital
storytelling could be an effective technique in fostering creative writing and motivating learners

to be part of it

Key words: digital stories, digital storytelling.



EFL: English as Foreign Language
DST: digital storytelling

Ds digital story

FL: Foreign Language

N°: Number
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1. General introduction
Introduction

Among the most important skills that EFL learners need to develop is their writing skill since
it is a productive skill where the learners or the learner can produce ideally language without
fear and social anxiety that can occur while using the speaking skill. The main investigation of
this study is how digital storytelling can help in enhancing the creative writing of EFL Learners
and how can teachers use it as technique in the classroom since its wild effectiveness in many
factors such as student creativity and the word choice and following the logic order and

developing the grammar competence.

Encouraging learners to promote their writing skill; In a time where Smart Phones and internet
became a massive challenge for teachers to achieve learning and teaching goals in the classroom
.This demands from teachers’ part to motivate learners and also to adapt the appropriate
activities and the correct methods and why not to be smart enough to include their passion in

the learning activities, since the development of the writing skill requires constant practice.

2. Statement of the problem.

It is generally accepted that developing one’s skill to write proficiently a foreign language
is highly related to motivation, especially from the part of the learner who is in the centre

of the teaching-learning process.

It is often noticed that a large portion of learners think a lot about the correct form of
their produced passages and their essays. And that is one of the major reasons that make
them stop writing and never keep practicing. Also the narrow vision and the popular

opinion about writing that keep the writing in the academic form the learners think
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about. Writing about history or subject far from the learner real life can be often
boarding.

As a matter of fact, we assume that when the subject is far from student environment is
less interesting to engage and that will prevent them from good performance as far as
writing is concerned. Hence, using digital stories with a creative content written by the

leaner represents a resort to resolve this delicate problem.

3. Significance of the Study

It is believed that the present study will help teachers and learners learn how to use digital
stories to enhance creative writing. Hence, that will ease writing creatively skill development.
Further, it attempts to redirect teachers’ attention to a crucial affective element (creative
writing) that should be stressed in the learning / teaching process in general and for developing

the writing skill in particular.

4. Aims of the study

Through this research, we aim at investigating t relationship between creative writing and

digital storytelling.

It is assumed that this study will provide learners, as they would be teachers with the

appropriate ways to enhance learners writing skill creatively.

Learners must be given opportunities self-express thus develop their writing skills while
using the target language. In other words, our study aims to prove that digital stories is likely

to help learners to foster up their writing competence. Thus, they take the risk of talking
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focusing on fluency rather than accuracy because the ultimate goal of language is, after all,

to communicate effectively.

5. Research questions

Our research seeks to answer the following questions:

1- What is meant by digital storytelling?

N
1

Can digital storytelling technique reinforceEFL learners’ grammatical competence?
3- To what extent can learners writing be coherent and organised as a response to digital

storytelling projects?

4- Can digital story activities foster creativity and enrich learners ‘vocabulary?
5- To what extent can learners’ respond to digital storytelling technique?

6

Would it be beneficial for teachers to adopt digital storytelling as teaching technique?

Would digital storytelling be effective in enhancing learner’s writing skill?

6. Research hypothesis

On the basis of these research questions, we put forward two main hypothesis

o If digital storytelling is implemented as a technique in writing classes, learners will
improve their writing competence.
e If teachers adopt properly digital story telling in EFL classes, students' writing

creativity will be enhanced.

For the sake of the study two sub hypothesis must be added :
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e If regularly exposed to Digital storytelling, learners will raise their sense of
Organisation and coherence (time line specially)
e If regularly exposed to digital storytelling, Learners' grammatical competence will

be enhanced and their vocabulary enriched.

7. Research Methodology

For the sake of investigating the effect digital storytelling on developing the learners ‘creative
writing, we opt for qualitative research methodology to gather data for this study. In testing the
above hypothesis, we collected original pieces of written by the English-access-micro
scholarship-program learners. The learners’ number is twenty three (23) learners who studied
in El-Bacha school in Biskra these data were handled ethically. The learners during the practice
were asked to deliver all the written papers that was the content of the digital story and we used

the t test to experiment our hypothesis and confirm or deny the null hypothesis.

8. Organisation of the study

This dissertation is undertaken to determine the role of digital storytelling and making on

learner’s creative writing .and it comprises three main chapters.

The first chapter encompasses two sections the first section on storytelling technique framework
benefits definitions and importance the second section was concern about digital stories and

digital storytelling the techniques and the elements and the adaption in the classroom.



The second chapter seeks in-depth view on the writing skill and competence interestingly in
creative writing and its steps and elements .in the school or as a free hobby or as a job .with a

glimpse on the creative writer as a student or a publisher.

The third chapter represents the practical part of this dissertation .within this chapter,
representation of research design and tools is provided in addition students and teacher work
was stated .and students’ scores were analysed in sake of testing the hypothesis finally
conclusions and pedagogical implications have been made on the basis of the obtained results

in chapter three .



Chapter One: Storytelling vs. Digital storytelling



Section one: Storytelling

Introduction

The massive change in the world and the fast development of the technology made life easy but
that development also create an impact on learning and teaching around the world and it
changed the learners learning habits

Give more distraction seem Storytelling is a powerful and effective technique in teaching
English language; learners love stories the role of stories in human life is important. Using
stories and storytelling as a method in teaching and especially teaching English gained a
massive space in previous studies and since here the talking about technology and the merge
between storytelling and technology offered a new method are new technique called digital

stories and digital storytelling.

1.1 Definition of story

Speaking about storytelling as technique or as process and digital storytelling before talking

about its unit .clarifying what story means in the following points:

e According to Jones and Buttrey (1970) stories are not just books. They cited in print,
they are oral, but they are not just reading, they belong to the communicative
competence. Cited in (Boltman 2001)

¢ Ineducation Boltman (2001) sees that, stories came many forms like: written texts, oral
narration, and displayed media. They can be presented as case-studies, role-playing and
simulations. There is many types of stories: biographical, familial, ethnic, commercial,
or instructional.

e According to Wieck (1995) “stories are a fundamental part of life used on a daily basis

as a means of self-expression and as a way to make sense of life.”

[ =)



e By stories we explain, and go through situations, experiences, and ideologies, leading
in turn to the creation of new meanings. As an intrinsic form of human communication,
st is prevalent in all aspects of human interaction. It connects generations of the past

with the present and future to form, pass on, or reformulate wisdom, values, and beliefs

1.2 Definition of storytelling

e According to Philips (2013) st is an oral art where the storyteller acts and
performs the story with a present and live audience. With no book used or
disrupts the relationship between the storyteller and the listeners. Also the
storyteller keeps the story in mind while using the gestures and action to vivid

and bring the story into life with the listeners. (Cited in Faulkner (n.d))

e The National Council Of Teachers Of English (2005) defines st as linking the
tale or the story to a listener or more, and they point out that it is not compatible
the simple acting out a drama or reciting a story from the mind or the paper, but
it is the creative creation of mental images of many elements of a story through

voices and gestures to the audience.

1.3 Benefits of storytelling

St is very useful learners in many ways, different ways. Learners participate in the following:

Why use st in the language learning classroom?

e Stories art tools for integrating subjects. According to Kerin& Pepper (2004.pp; 3-4)
stories can be used in the introduction to a new lessons in natural science. Like spiders

or frogs we teachers can use stories to introduce the subject, there are many anthologies
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of indigenous tales of nature containing creation stories, stories of fire and volcanoes,
floods and river systems and many stories that relate to the stars, the sun and the moon
Alterio (1999). Meaningful st processes and activities incorporate opportunities for
reflective dialogue, foster collaborative endeavour, nurture the spirit of inquiry and
contribute to the construction of new knowledge. Learners who learn through telling
and reflectively processing their stories develop skills that enable them to link subjective
and objective perspectives, capture the complexity of experience and bring about
thoughtful change to self and practice. When st is used as a robust mode of inquiry,

learners learning is enhanced in multiple ways.

Story telling can provide a cultural understanding according to Australian
association for the teaching of English traditional st ranges across cultures and
witnesses’ ways that different cultures represent human experience. Through rich
narratives, learners are offered access to understanding themselves and their world. St,
through revealing connections between people across social, cultural, temporal and

geographic Divides (2009).

According to Kerin& Pepper (2004.pp; 3) st can provide historical and cultural
context. There is evidence to suggest that a child’s ability to listen and follow a a lesson

or a series of events is enhanced when the information com in the form of a story

According to Fulkner (n.d)st can engage children in way they can understand with cases
around traditions, class and gender. Carefully guided discussions on the part of the
teacher would tease out the tensions and promote extended awareness and respect. Not
least, telling stories is importantly also a generative mode for developing speaker

confidence.
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e According to Ellis&Brewster 2014 learners will be introduced to a new vocabulary

.and it is presented in a colorful and clear way and the telling help to deliver the meaning.

Also learners will be able to learn the names of the animals and their associated colors

in brown bear, brown bear also they can learn language with grammatical sets (for
example, adjectives, verbs, prepositions, nouns).

e According to Alterio (1999) dialogue is enhanced when it focuses on lived experiences,

familiar contexts and real emotions. St accommodates the inclusion of these aspects and

can assist learners to view their experiences from different perspectives.

1.4 Storytelling & learners writing

. As cited in (teacher's guide: teaching st. Storytelling arts of Indiana 2007) Donald Davis, noted
storyteller, author, and educator, teaches st as a bridge between a child’s “first language”
(gestures and speech) and “second language” (writing). Learners begin writing a story by telling
it, that is, by talking through their stories with fellow learners who act as helpful listeners. They
use learners feedback to revise and retell their stories until ready to write them down. This
approach allows struggling writers to use listening, speech, and gestures until they are bursting
to write. Instead of starting with a blank page and ending with a final draft marred with red ink,

learners start with a willing listener and end with writing worth reading

1.5 St vs. Teaching and learning

According to Lee (n.d) many learners listen with full attention when they visualize and imagine
the story and construct the meaning in their own minds. It’s interesting to see which learners

listen to the entire story in this way, and which might drift in and out of attention.
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After that Kerin& Pepper (2004.pp; 12) stat that, learners will return to the subject of oral
traditions as critics. Building on the experience of a wide range of st, learners will study
varieties of narrative and learn the language of literary terms. In varying complexity they will
explore stories through listening, discussing, reading and writing.

The oral tradition is a vast subject and a visit to the classroom of a professional storyteller may
be useful. However with the skills and ideas presented in this workshop, you should be well
equipped to explore this tradition with your learners.

As learners’ competency increases, and with cooperative other learners, there are many

opportunities for learning stories and presenting them across the program.

1.6 Purposes of storytelling in the classroom

Selecting the right method for EFL learner’s classes with different ages is something important.
Lee (n.d) in his article titled “st in the classroom teacher’s guide to preparation” mentioned the

elements every teacher need to achieve and gain from the technique as following and follow

up:

Assessment: observing learners listening to a story is a great and fast way to assess their
learning. It’s a chance notice how your class responds to a different teaching style. For most
learners, listening to a story being told, is an unusual experience. The way they respond to it is

a good way to get feedback.

Engagement: when learners listen with full attention as they visualize the story and construct
its meaning in their own minds. It’s interesting to see which learners listen to the entire story in
this way, and which might drift in and out of attention. What brings them back to full

engagement?

[ =)



Differentiated instruction’s is the original differentiated instruction strategy! Learners of all
abilities and backgrounds can fully engage in the same story. Each child’s personal responses

and interpretations are equally valid and meaningful.

The use of prior knowledge: listening to old stories, learners will access to their prior
knowledge to make sense of the story. It’s often surprising to discover the levels of prior
knowledge learners have on different subjects, and hard to predict which parts of a story will

motivate these responses.

Visualization: in telling a story, learners could yell “hey, i can see it!” In the middle of the
story. By that listening to stories evokes and motivate a strong visual response in the learners
mind. Asking learners to describe what they see, either in discussion or in writing following the

story

Making and supporting inferences: stories often rely on different levels of implied meaning.
Do characters always mean what they say? How does a character feel at a given point in the
story? What might happen next? Teacher must reinforce a story with questions like this to be

sure my listeners fully grasp the story.

Connections with self, text, and the world: in telling a story setting a connection is
unpredictable. A theme, a setting, and a particular word — anything can link a story teacher s
telling to a child’s world. When such connections emerge, teacher should pause the story to
discuss them. If there is an opportunity to make a connection between the story and the current

instruction, the idea must be introduced to the learners.
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1.7 Storytelling as an instructional method

A lot of teachers tried to adopt story-telling in the teaching of children, while others adopt

it in classes for older learners and adults.

Ringo ma is one of them. Ma (1994) believed that story-telling is an efficient teaching strategy
for nonnative instructors in the u.s. Higher education. Foreign teachers sometimes find it hard
to build trust among native learners. Emphasizing his or her teaching experience or scholar
accomplishment in the subject does not work so well.

Ma claimed that administrators and learners at U.S. Institutions of higher education lack
pluralistic thinking. By telling learners the teacher’s multicultural experiences, pluralistic

thinking is promoted. Cited in (Yang.2011)

1.8 Story types in the instructional method

Andrews et al. (2009) identify four instructional methods that are related to st: case-based,
narrative-based, scenario-based and problem-based instruction. Each method presents learners
with “a temporally ordered sequence of information and employs an attention-focusing
mechanism”

Andrews, hull, and Donahue (2009) describe these story types in greater details following:

1. Case-based instruction
Andrews et al. (2009) cases are old stories. They are used in different contexts and fields. Case-

based instruction point to the problem and solution, the learner sit outside the story context. The
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learner must discover the facts and events as they happened; also case studies can have a

historical nature.

2. Narrative-based instruction
Andrews et al. (2009) point to narrative-based instruction role on fixing the problem, the
solution, and the learner in the context of the story where the storyteller controls all of the
information received by the learner.
While narratives here can be either fictional or non-fictional. Emotionally overwhelming is
essential. Stories are told for entertainment and fun, often without pursuing an instructional

objective.
3. Scenario-based instruction

In scenario-based instruction the learners interact with the scenario and made decisions that
effect and create different results. Stories here are fictional or non-fictional. Scenarios also
used in operational training
While many scenarios are derived from actual cases, they can be modified to fit the purpose of
instruction and the evaluation trying out new theories and responses through scenario from
simulations. Learners gain important lessons from the experience. The main aim here is to

improve performance, Andrews et al. (2009).
4. Problem-based instruction

The final story type focused on teaching learners solving problems in that do not have optimal

solution.
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According to Andrews et al. (2009) problem-based instruction allows the learner to be in charge
of their own learning process and activities. This uses the problem (fictional or non-fictional)
as a tool for conveying knowledge to the learners. The learning is usually done in a team setting,
where each team member must work with the team to help finding solutions the goal is, each
learner and the learning team must take responsibility for working on solutions to solve the
problem and then applying facts and skills to reach a solution and teacher might just help the

learning when it necessary

1.9 Moons storytelling framework

According to Jenkins & Gravestock (2009) adapted moon opinion on how stories has many
uses in education but clearing out the use of story in education is a bit complicated, more
complexity add when the different forms of story presentation — written, oral, and digital — are
taken into account. It is also important to know that in particular interpretations whether the

focus is on the story or on st i.e. the process of creating the story.

Moon tried to make sense of story in education, mainly in the learning journals use, proposed

a framework in which story consists of:

e Personal expression: the description on individual incidents or personal events.

e Known story in a professional context: sharing stories within a profession or
educational context.

e Non-fiction but ‘not personally known’ story: for example case studies, the use of
story here is to help inform or instruct and give boundaries or limitations.

e Fiction and fantasy

e St: the act of telling a story, where it can be more important than the story itself.
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From this framework it is clear to understand that in the use of story personal reflection, drawing
upon personal experiences and the social dimension of telling stories are very important and

came with a great educational value.

1.10 Model of reflective learning through storytelling

According to Jenkins & Gravestock (2009)st is an approach that can be used to motivate
learners’ reflection on their experiences and to make this explicit to others; it is a socio-
constructivist pedagogy. How learning can be applied by st is represented in
Mcdrury&Alterio’s(2003) model of reflective learning through st. In highlighting reflection it
draws upon moon’s (1999) map of learning. Both models have five-stages which are shown in

table below.

Model of reflective learning through st | Map of learning

1. Story finding 1. Noticing

2. Story telling 2. Making sense

3. Story expanding 3. Making meaning

4. Story processing 4. Working with meaning
5. Story reconstructing 5. Transformative learning

Tablel.1 comparison of model of reflective learning through st with map of learning
The model of reflective learning through st focus on the social dimensions of st.

e Beyond the story finding stage focused on the relationship existing between teller and
listener.

e At the story teller stage both are seeking understanding and order.
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e At subsequent stages the process is more interactive with questioning being used at the
'story expanding" stage to refine, clarify and expand.

e |tis at the processing stage that reflective activity takes place with a critical interface
between teller and listener shaping individuals understanding of the story. It is at this
stage that the learners can be testing their own understanding through this social
interaction; reflecting socio-cultural theory of learning through social encounter.

e the final reconstructing stage concerns critical evaluating the potential of resolutions

and solutions

Both the Mcdrury&Alterio (2003) and Moon (1999) model's present great frameworks for
analysis and to use stories. They have both been used as frameworks for assessing the use of

digital stories, in particular where used for reflection

[=])



Section two: Digital storytelling

1.11 Definitions:

Digital storytelling is the modern expression of the ancient art of storytelling. Throughout
history, storytelling has been used to share knowledge, wisdom, and values. Stories have taken
many different forms. Stories have been adapted to each successive medium that has emerged,
from the circle of the campfire to the silver screen, and now the computer screen.

— The digital storytelling association

“Essentially, a DS is a media artefact that combines a narrated audio-text with still images to
tell a story. The artefact is recorded, edited, stored (and potentially shared) digitally. Originally,
the DST movement, which started in san Francisco, used the technique as a method for therapy,

in which autobiography was used as a tool for self-discovery” Boase (n.d)

e According to Wikipedia: DST is a short form of digital media production that allows
everyday people to share aspects

e of their story. The media used may include the digital equivalent of film techniques
(full-motion video with sound), stills, audio only, or any of the other forms of non-
physical media (material that exists only as electronic files as opposed to actual
paintings or photographs on paper, sounds stored on tape or disc, movies stored on film)

which individuals can use to tell a story or present an idea.

e According to Banaszewski (2005) that DST is the practice of combining personal

narrative with multimedia (images, audio and text) to produce a short autobiographical
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movie. “cited in (international journal of research studies in educational

technology;2016)

1.12 The Seven Elements of Digital Storytelling:

According to Digital Storytelling center seven elements for effective and interesting

digital stories. These elements require consideration for every story

A Point of View: Stories are told to make a point Defining the message behind the story
so that all parts can serve to make the point. Learner should Consider audience type and

direct the point to them.
A Dramatic Question:

Grabbing audience’s attention at the beginning of the piece and hold their interest
posinga dramatic question in the opening lines and resolve it in the closing lines will be

effective.
Emotional Content

Serious issues that come alive in a personal and powerful way and connects the audience

to the story.
Voice:

The voice is a great gift. Reading a script make audience confused. Practicing a script

to achieve conversational voice. Recording several times and selecting the best one.

The Soundtrack:
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Music is a big addition to a digital story. The right music set the story in time and can
convey emotion. Sound effects can add tension and excitement to a piece, but they can

be a distraction too.
Economy

Fast-moving digital story will contain only those elements necessary to move the
audience from beginning to end. Giving to much details to clarify the story do not serve

the story.

Pacing

Music tempo, speech rate, image duration, and panning and zooming speed all work to
establish pace. Generally pace will be consistent, but one in a while it will pause,

accelerate, decelerate, stop or blast-off are elements that serves the pacing and rhythm

In 2006 Lambertput those elements to guide digital story making and assessing.

1.13 How can digital storytelling relevant to teaching & learning

According to Denatale(2008 pp.2 ) storytelling is not just a process of composing a story is also
a process of meaning-making learners are asked to reflect on what they know and examine their
assumptions because the stories provide a record of learners’ thinking, teachers can use them

in assessing learners progress toward learning goals.

Technology makes it easier to critique and revise stories. Digital storytelling assignments are

one way to increase learners engagement and commitment particularly learners who do not
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respond to traditional academic writing assignments. Properly constructed with clear rubrics,
digital storytelling assignments are every bit as academically rigorous — and involve just as

much “writing” as term paper assignments.

1.14 Digital storytelling in the arts, humanities, and social sciences:

Digital storytelling provides rich opportunities for self-reflection in Denatale(2008 pp.2)
opinion. For example, learners in an education course may be asked to write narratives about a
memorable learning experience, and then analyze the stories to identify common criteria in
positive learning experiences. Digital storytelling is also a powerful tool intercultural learning.
Learners can compare their “stories” with authored by people from other culture and other life
experiences. By that assumptions can be challenged. People with diverse life experiences can
also collaborate across great geographical distances to co-author digital stories that reflect
multiple cultural perspectives. Also Denataleargue that digital storytelling is not just for human

sciences can also be an effective strategy for learning in the sciences.

1.15 Digital storytelling in enhancing learner’s engagement in the

class:

According to Ivalal et all 2013 studying beyond the classroom is one of the digital storytelling
factors. Many study showed that learners engaged deeply with the production of their stories
and work on the subject matter both at home and on campus

The motivation to interact with the subject content also was another factor given for enhancing
learners levels of engagement with their studies. In this regard, finding serve led that the digital

storytelling project motivated learners to interact with the content on the seven roles of the
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teacher as a result of this practice digital storytelling, the learners were deeply involved in their
learning.

Another factor which enhanced learners’ levels of engagement in their studies was the
learners control of their own learning. Learners reported that the production of digital stories

gave them control of their learning and enabled them to tell their stories in their own voice:

1.16 Steps of digital story making

Chung wrote in the art education technology magazine (2007) in their article titled under: DST

stated the stapes of making a DS in the following steps:

Finding the right topics
- According to chung (2007) in this step learners must watch digital stories created by children
and adults to analyze the characteristics of a digital story. They must discussed and explored
the nature and format of their DST assignment as a documentary or an essay creating an
important art or art education development, theory, or philosophy. Brainstormed topics related
to the chosen field. They formulated list of stories as well as stories focused on the life around

and its elements .teacher must be aware about the chosen topics and agree on them.

Scripting
In this step learners obliged to research chosen topics online and in the library and completed a
working script in the given time.in Chungs (2007) opinion posing questions on the script can
be effective: is the chosen topic educational, informative, or significant? What is the story’s

purpose who is the audience? Does the story have a central point of view (argument)?
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What characters, events (what, how, where, and when), settings, and plots are involved
with the story? Does the story raise other issues?

Using these questions to critique learners scripts..

Storyboarding

After writing the script of the chosen topic learners need to start sketching where they need whit
papers and pencils to draw the scenes as they should be presented

In this step chung (2007) stated that learners sketching is translation script into key phrases and
cut them down in the script area following the sequence of the story. Each phrase would likely
contain two or more images,, the learners wrote down and visualized one to two phrases in each
sequence learners need to place some elements when sketching storyboards for a digital story:
photos, artwork, graphics, and maps, video, text, voiceover, audio (music and sounds),
slide transitions, and image effects those effects are available in every editing software.

Learners must wrote page numbers on the pages for tracking scenes.

Figuerlsketching and storyboarding
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Production
In this important step learners move to the production stage, Chung (2007) stated that learners
need to use multimedia-enabled, internet-ready computers, equipped with speakers and
microphones or simply their smart phone.
Many software and applications are available to create multimedia digital stories. Software
should be chosen according to the types of computers in a computer lab the learners must take
a look on other movie-making software applications such as adobe® premiere®,
PowerPoint®, imovietl, and windows' movie maker 2.1camtasia (figure 2).
Except for adobe premiere and PowerPoint, the other software programs are user friendly,
straightforward, and easy to learn. Smartphone application are available free and easy for the
use like Vivavideo Application or power director and it is easier to use these days.
In the end, one or more learners used each set of software mentioned above. Some created

stories on their laptops, while most used school computers and saved files to aUSB flash drive.
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Figuer2 general window of video editing software.

1.17 Rules and boundaries in digital story making:

Images, photos, and video are central to DS; it can be taken from the internet, in print, or
learners can produce them on a computer. The learners either find copyright-free material or
get written permission for using copyright-protected elements.

They must be aware about articles laws and the copyright- protected images.. Popular search
engines like Google and yahoo offer image search tools. Learners can combine a keyword and
file type to search for relevant images, sound files, and video clips. Learners who videotape an

interview were required to secure release permission from their interviewees
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Benefits of digital storytelling

Digital competence
DST is a creative process that works on personal stories, letting people to share with others.
They must learn skills associated with making a short film. They may be research elements of
their story on the internet and learn how to upload their films. DST force in a good way of

course people to participate in society via a digital platform.

Cultural awareness and expression
There are many examples of DST projects which raise cultural awareness of both participants
and audiences. DST creates an environment for people excluded to be seen and heard. The best
way to show and clear this is to draw on the experience of a workshop participant, such as

making a film express sufferance or experience in a society

Soft skills

According to digital empowerment (2012)soft skills are the high-level interpersonal skills are
an important qualities for successful media professionals. DST process helps to build a track
record, develop confidence and raise self-esteem. In this way workshops develop:

e Interpersonal skills

e Communication skills

e Team working

e Self-motivation

e Networking skills.
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1.18 The writing process in digital story making

According to Orech (n.d) a good DS based on a solid piece of writing .learners must focus
on verb choice, observations, and keeping their writing concise. Action verbs provide a far
richer meaning and appeal to the senses better than linking verbs.” Verbs with a definite
meaning also help the viewer create a more accurate mental picture of the story. The word

99 ¢¢

“walk” is not nearly as descriptive as “saunter,” “stroll,” “stagger,” “stomp,” or “strut.”
Including sensory terms and descriptions also allows the audience to create the picture in their
minds.

“He was mad,” tells the audience, but “his nostrils flared, his teeth clenched, and his eyes

bulged” allows the viewer to draw their own inferences and become a more active participant

in the story.

Elements of good story in a Digital storytelling
In her article entitled digital storytelling in the classroomPorter (n.d) stated three elements of a

good digital story and they are:

Living in the story

According to Porter (n.d) DST encourages authors to write a very personal emotional
connection with the tale being told. The power of st is not in telling about an event or someone
else’s life, but rather in shifting the lens to using the setting, details, and events for telling your
story with the experience.

Story creator may not be a character in the story, but the audience should still be able to feel

what he feels or how the situation affects.
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Unfolding a lesson learned

Good st holds the audience’s attention and deliver a timely, memorable ending. Good st finds
the essence of meaning this person, experience, or situation made in their lives. The lesson
learned is a kind of moral of the story. Wrapping up each DST with a lesson learned also gives
it depth and meaning beyond the “what happened” story points.

Porter (n.d)

Finding the lessons learned

It requires the author to dig deep, reflect, and make personal meaning beyond the facts.
According to porter (n.d) finding the lesson learned significantly changes authors as well as the
experience they create for their audience. Good st is a journey for every author who is digging

deep into the meaning of their stories for themselves and others.

Sharing stories that need to be told

Porter (n.d) stated that good st reaches down deep into our minds andhearts it connects the
humanity. Through st elements can craft stories about life experiences, and understandings
Good st lets learners be deeply heard and honored. And those are the stories that need to be

told!

1.19 Digital storytelling categories

Acceding to the web site 'educational uses of DST developed at the university of Houston

organizes the education use of digital stories into three categories:

e Personal narratives
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e Stories that inform or instruct

e Stories that examine historical events.
The broader interpretation of DST that the new media narrative definition provides there is now
evidence of an increasing range of uses. Many of these do fit with the three categories identified
above. It can be seen that this categorization is becoming potentially limited. Cited in

Jenkins&Gravestock(n.d)

1.20 Digital storytelling genres

The following sections of his dissertation Garrety (2008) discuss the each distinct genre and

explore the individual characteristics and benefits for using this type of DST in the classroom.

1.20.1 Traditional digital stories
Traditional DST in the classroom can be described as stories according to Garrety (2008) which
connect learners with personal events or stories from life experience. The development and
construction of traditional digital stories in the classroom follows the framework prescribed by
lambert and the center for DST. Research in actual learners learning outcomes is still lacking
in this area but several studies documenting the use of traditional DST show promise for
impacting learners understanding and use of digital media. Traditional digital stories are most

true to Lambert’s (2006) seven elements of story structure and design.

1.20.2 Digital stories of learning
Garrety (2008) stated that DST focused on stories of learning becomes a tool for learners that
enables them to synthesize what they research, and then tell their stories of learning by using

digital images, audio, and narrative. As traditional digital stories are implemented the
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classrooms, many teachers see new opportunities for using a DS format to frame stories that
document learning. When digital stories are used in the classroom for learning stories, the focus
shifts from the personal to the process. The end result is a story of an individual’s learning. The

product actually makes learning visible.

1.20.3 Digital stories of project-based learning

As a genre, project-based digital stories or digital st as part of a project-based curriculum seems
to have taken hold in the classroom and is showing success in measuring learners learning
outcomes Garrety (2008).

In this case, DST becomes a tool that learners use to grapple with real life situations and
problems while collaborating with peers and adults to tell their stories.

Initial goals may look very familiar to other DST genres, but it is the experience as a whole, the
pedagogical approach and connection with real world, authentic problems that define this

specific genre and make it different from the others.

1.20.4 Digital stories of personal reflection

According to Garrety (2008) using DST as a tool for reflective practice learners can evaluate
their experiences and make adjustments or alterations in practice before moving forward in the
learning process.

Research in pre-service teacher education classrooms, ranging from special education, early
childhood education, English for second language learners and English education, reveals that
DST projects of personal reflection are being used as learning tools for pre-service teachers.
The research necessary to complete the digital st process motivates pre-service teachers towards
a deeper understanding of complex academic content and concepts and provides a catalyst for

change in practice
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1.21 Critical thinking vs. Digital storytelling

According to Boase(n.d) the. In the process of making digital stories, a learners has to locate
and order images and artefacts that meaningfully support the message of their text. This requires
critical awareness by the story maker of the meaning he/ she wishes to convey. This process
also incidentally increases learners’ media and technology literacy and helps them develop a
discerning eye to select among resources.

DST is counted as a useful tool in the promotion of deep learning. Deep learning, as opposed
to surface learning, is the learning process that involves the critical analysis of new ideas and
linking them to already known concepts and principles, which leads to understanding and long-
term retention of concepts so that they can be used for problem solving in unfamiliar contexts

Advocates of DST as a deep learning tool that cover four learners-centered learning strategies:

« Learners engagement;
* Reflection for deep learning;
* The effective integration of technology into instruction;

* Project based learning.

1.22 Conclusion

In this chapter discussed what is story storytelling benefits purposes and frameworks also it
dealt with what is digital storytelling and the making of digital stories the benefits and the
elements and the steps must be followed. Today the use of digital storytelling is being practiced
in schools, libraries and businesses, by novice technology users to those with advanced skills.

In the field of education, teachers and their learners, from early childhood classrooms through
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graduate school; teachers are using digital storytelling in many different content areas and

across a wide range of grade levels.
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Chapter Two: WRITING VS CREATIVE WRITING.



Section one:
Writing skill

Introduction

This chapter seek to have a deep look on writing skill in teaching and learn