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Abstract 

Vocabulary mastery is one of the challenges that face foreign language learners. The 

absence of vocabulary mastery may result from the lack of word knowledge and 

motivation to develop one‟s own vocabulary stock. Solving these issues could depend on 

the method of teaching. Therefore, the aim of this study is to investigate teachers‟ and 

learners‟ attitudes towards the use of outdoor learning strategy in enhancing learners‟ 

mastery of vocabulary. Hence, we hypothesize that If learners of A2 level of Global 

Academy of Languages in Aintouta are taught using the outdoor learning strategy, they 

would better improve their vocabulary. In order to test this hypothesis, a descriptive study 

following the qualitative approach is carried in order to gather and analyze data. One 

semi-structured questionnaire was administered to A2 level learners (n=17), who were 

exposed to outdoor learning in Global academy of languages in Aintouta, and another 

questionnaire was administrated to teachers (n=8) in the same school. The findings of the 

study revealed that both learners and teachers believe that outdoor learning is effective in 

enhancing learners‟ mastery of vocabulary. The different outdoor activities and settings 

offered authentic learning situations via exposing learners to direct experiences. The 

findings also showed that outdoor learning increased learners‟ motivation to learn 

vocabulary. These results helped confirm the hypothesis. Eventually, it is recommended 

that this strategy would be integrated in the curriculum of English language teaching. 

 Keywords: vocabulary mastery, outdoor learning strategy, learners‟ and teachers‟ 

attitudes   
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Introduction 

In the first stages of learning a foreign language, learners are required to develop 

their ability in the four skills of the language (reading, writing, listening and speaking). 

During this process the learner will need to develop his/her vocabulary in accordance 

with developing his/her skills. As s/he proceeds in improving his/her level in the foreign 

language, the learner aspires to achieve the mastery of vocabulary. This latter refers to 

his/her ability to form full knowledge on new words that he/she learns, and to maintain 

constant motivation and commitment to learning new vocabulary, which will enable 

him/her to communicate in a more accurate and fluent manner. Vocabulary mastery 

maybe affected by many factors such as teachers‟ methods of teaching. Furthermore, the 

traditional methods of teaching and learning vocabulary such as glossaries are less 

helpful; instead, it would be better to adopt new methods to improve foreign language 

learners‟ vocabulary acquisition, retention and use. This latter depends on the context of 

learning, which outdoor learning strategy can provide along with different experiences, 

where learners engage all their senses to help enhance their memory to master 

vocabulary. 

1.  Statement of the Problem 

 Mastering a foreign language requires the learners to have a high level of 

competence in the four basic skills (reading, writing, listening and speaking). in order to 

master those skills one would need to achieve vocabulary mastery. This latter refers to the 

attainment of full knowledge of words in addition to taking responsibility to develop 

one‟s own vocabulary. Mastering vocabulary is very important because it enables learners 

to express themselves in their spoken and written discourse in a more accurate manner, as 

well as to understand others when communicating. In addition, it develops learners‟ 

confidence towards using the language.  

For foreign language learners, mastering vocabulary is difficult because it requires 

them to have full knowledge on every new word they learn. In this context, learners face 

difficulties with remembering the words, which demotivates them, and renders them 

uninterested in learning new vocabulary. In addition, teachers in an attempt to make their 

learners acquire new words, they use traditional methods such as lexical notebooks and 

glossaries. These latter were boring for learners.  Furthermore, the use of language games 

such as crossword puzzle is rarely applied for the reason that some teachers either do not 
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find time to implement, or they cannot choose the appropriate game that fits the learners‟ 

different levels, and the vocabulary they intend to teach. 

For these reasons, the outdoor learning strategy was proposed as an alternative 

solution to solve the issues related to the mastery of vocabulary for EFL learners. Outdoor 

learning refers to the different activities done outside classroom and which encompass 

participating in direct experiences. The benefits of the outdoor learning strategy lay in the 

fact that learning through experience ameliorates the memory performance, which helps 

learners memorize words better through engaging all their senses in the learning process. 

Furthermore, it motivates learners through the different outdoor activities.  

2.  Research Questions 

The study aspires to answer the following research questions: 

RQ1: What are the teachers‟ and learners‟ attitudes towards the use of outdoor learning 

strategy to enhance learners‟ mastery of vocabulary?  

RQ2:  How can outdoor learning strategy be effective in improving learners‟ mastery of 

vocabulary? 

RQ3:  Is outdoor learning an effective strategy that motivates learners to master 

vocabulary? 

3.  Research hypothesis 

RH: If the learners of A2 level of Global Academy of Languages in Aintouta are taught 

using the outdoor learning strategy, they would better improve their vocabulary. 

4.  Research Aims 

The study aims to investigate the impact of outdoor learning on learners‟ 

motivation to master vocabulary as well as to investigate the impact of outdoor learning 

on the mastery of vocabulary for A2 level learners in Global Academy of Languages. The 

study also aims to determine the factors that make outdoor learning effective in 

improving learners‟ mastery of vocabulary and to determine learners‟ and teachers‟ 

attitudes towards using outdoor learning to enhance learners‟ mastery of vocabulary.  

 



 

3 

 

5.  Significance of the study 

The significance of this study resides in that it offers insights about the practice of 

outdoor learning in the Algerian context. Hopefully, this study will help improve the 

teaching methods and programs by integrating outdoor learning in the curriculum of 

English language teaching. Furthermore, the findings of this study contribute to the 

benefits of EFL teachers in attracting their attention to the use of this strategy in creating 

motivation. It also may help them overcome the obstacles that they may encounter while 

teaching vocabulary through introducing them to the practice of outdoor learning in 

schools. For learners, the study may help them overcome the difficulties that they face 

while learning vocabulary and improving their level of English language. Furthermore, it 

may help increase learners‟ motivation and engagement through authentic learning 

context. Finally, the results obtained from this research could also contribute as a 

reference to next possible researches and further studies. 

6.  Methodology of the study 

       6.1 The choice of the method 

Qualitative methods provide rich and detailed results and they are associated with 

attitudes and opinions. This study is based on the qualitative research approach because it 

seeks to describe learners‟ and teachers attitudes towards enhancing learners‟ mastery of 

vocabulary through the use of outdoor learning. It is more suitable for the field of social 

sciences which this study belongs to.  

       6.2 Population and sample 

The population of this study contains the A2 level learners and the teachers of 

English language in Global Academy of Languages in Aintouta. The researcher took the 

whole population n= 25 (17 learners and 8 teachers) as the sample because the population 

number is small, and this helps avoid any potential bias from a sampling technique. 

     6.3 Data collection instruments 

In this study, the researcher used one data gathering tool that is a semi-structured 

questionnaire; one questionnaire for learners and one questionnaire for teachers. The 

semi-structured questionnaire will help the researcher identify learners‟ and teachers‟ 
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perceptions about the outdoor learning strategy and its effects on learners‟ mastery of 

vocabulary.  

7.  Structure of the dissertation 

This research is divided into three chapters. The first two chapters dealt with the 

theoretical background of the study variables; vocabulary and outdoor learning. The third 

chapter is devoted to the practical part of the study. 

Chapter one: is a review of literature on vocabulary. It starts by identifying 

vocabulary in general then moves to talk about the vocabulary types. It also tackles word 

knowledge and vocabulary mastery. Additionally, the chapter discusses vocabulary 

learning in details including types of vocabulary learning and the steps of learning 

vocabulary. Following, it explores vocabulary teaching including. Finally, the chapter 

discusses effective vocabulary instructions. 

Chapter two is a review of literature on outdoor learning strategy. It begins with 

identifying outdoor learning; then, it tackles outdoor learning models that discuss its 

scope and objectives. Moreover, the chapter talks about the theoretical foundation of 

outdoor learning, which explained how outdoor learning functions. Following, the chapter 

discusses outdoor learning program in terms of planning and application. Finally, it 

mentions outdoor learning benefits in relation to the three skills social and personal, 

linguistic and cognitive skills. 

Chapter three is devoted to the fieldwork. It tackles the methodology underlying this 

study including the approach, the design, the population and the data collection 

instruments. Then, it provides the description and analysis of both questionnaires starting 

with the learners‟ questionnaire than the teachers‟ .Following, it provides the discussion 

and summary of the main results, with a final synthesis of the main findings of the 

research.  Finally, based on the findings the researcher mentions some recommendations.  
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Introduction 

Words are the smallest meaningful unit of the language, without which one cannot 

communicate his ideas, nor understand others. Thus, vocabulary is an important 

component of learning a language. It is crucial to the mastery of the four skills, and 

without vocabulary nothing can be conveyed. This chapter is meant to review literature 

about vocabulary; starting with its definition, types, moving on to aspects of vocabulary 

knowledge and vocabulary mastery. Then, the chapter will review vocabulary retention 

and importance. Finally, this chapter will discuss vocabulary learning and teaching, and 

effective vocabulary instruction.  

1.1 Definition of vocabulary 

Vocabulary is an aspect of language learning which is related to words and word 

knowledge. It is defined as a collection of words that a person knows and uses, or the full 

stock of words which exist in a language (Cambridge dictionaries online, 2020). Many 

scholars share a similar definition of vocabulary, according to Hornby (1986) vocabulary 

is a count of the words and the rules of combining them, together they constitute the 

language. However, vocabulary is more than just words put together rather they function 

to communicate, in this context Hatch and Brown (1995) defined vocabulary as a set of 

words used by people to communicate. Furthermore, Burns (1972, p 295) defined 

vocabulary as “a stock of words used by a person, a class or a profession” and Lehrer 

(2002) added vocabulary is a collection of words and their meanings, reinforcing the idea 

that vocabulary is an important element to communication in a language. 

Some scholars defined Vocabulary as referring not only to single words but also 

chunks, combined words, and phrases. Consequently they decided to call them 

vocabulary items/lexemes rather than words, for instance Clouston, (2013, p. 9) defined 

vocabulary as "words of a language, including single items and phrases or chunks of 

several words which convey a particular meaning, the way individual words do". 

Therefore, vocabulary refers to all the language items. Hence, the total items of 

vocabulary are known as lexis (Barcroft, 2008). Moreover, a thorough definition of 

vocabulary was given by Saputras (2007), who stated that vocabulary is all the words 

existing in a language, having meanings and consisting of elements like verbs, idioms and 

pronunciation. In other words vocabulary refers to all the language items, one must 

possess in order to communicate successfully. 
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1.2 Types of vocabulary 

  Most researchers agreed to divide vocabulary according to its use in the skills of 

writing, reading, listening and speaking, creating two types; productive and receptive 

vocabulary. 

1.2.1   Receptive and Productive 

According to Nation (2001) Receptive vocabulary are the words that the learner 

understands their meaning from the context or a text through listening or reading, but he 

is not able to use in speaking or writing. In another definition, Hiebert (2005) stated that 

“Receptive vocabulary is a set of words for which an individual can assign meanings 

when listening or reading” (p. 3). the author added that the size of receptive vocabulary is 

larger than the size of the production vocabulary. This means that learners acquire more 

words through reading and listening than through writing and speaking. In addition, 

Schmitt (2000, p. 4) stated that an individual starts learning words receptively and then 

productively. Because we happen to encounter words through reading and listening first 

then we learn how to produce them (speaking and writing). 

Productive vocabulary refers the words that the learner understands and 

pronounces them well in addition to being able to use them when speaking or writing 

(Nation, 2001). Productive vocabulary is also defined by Hiebert (2005) as “The set of 

words that an individual can use when writing or speaking. They are the words that are 

well-known, familiar, and used frequently” (p. 3). Similarly, Webb (2005) regarded 

productive vocabulary as “a process of active word”, in which learners are able to 

generate words to communicate their thoughts (as cited in Maskor & Baharudin 2016, p 

264). This means that learners can transform their receptive vocabulary stock to 

productive vocabulary so that they develop their productive skills (speaking and writing). 

In short, productive vocabulary refers to the words that are commonly used and often 

seen in speech and writing.   

1.2.2    Passive and Active  

Passive and active vocabulary is another classification of vocabulary types. They 

are synonymous to receptive and productive vocabulary. Haycraft (1997) made a 

distinction between passive and active vocabulary, referring to passive vocabulary as the 

words that the learner encounters from listening or reading. Therefore, he understands 

them from the context in which they occur. Yet he is unable to use them correctly. 
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Similarly, Hedge (2000) stated that passive vocabulary refers to words, which can be 

recognized when the students are exposed to listening or reading. On the other hand, 

active vocabulary are the words that the learner knows their meanings and correct 

pronunciations, and he is able to use them in writing and speaking (Haycraft, 1979). Also 

Hedge (2000) added, Active vocabulary refers to vocabularies that the learner can easily 

produce in speech or writing.  

As the name of each type suggests, active vocabulary refer to the words that the 

learner uses frequently in his/her speech and writing, while passive vocabulary refer to 

the words that learners cannot produce. In other words, when the learner has insufficient 

knowledge on certain words s/he avoids using them though s/he might know a certain 

aspect like the meaning, yet s/he lacks knowledge on the use. Those words are called 

passive vocabulary. However, when the learner has complete knowledge on certain words 

involving their meaning and use we call those words active vocabularies because they are 

always present is the learners‟ productive skills. 

1.2.1 Oral and Print 

Hiebert & Kamil (2005) presented another classification of vocabulary According 

to words‟ forms. They suggested two different types which are oral and print vocabulary. 

according to the authors “Oral vocabulary is the set of words for which we know the 

meanings when we speak or read orally. Print vocabulary consists of those words for 

which the meaning is known when we write or read silently” (p15). In other words, the 

oral form refers to all words which we recognize their meanings and use during the 

process of listening and speaking, whereas the print form refers to all words which we 

recognized their meaning in the process of reading and writing. 

1.3 Vocabulary knowledge 

Word knowledge refers to the aspects of a certain word that an individual can 

possess and which help him understand, use and retrieve that word successfully. Word 

knowledge is considered complex because words are multidimensional, which means that 

words have many aspects that one should know. According to Nagi (2006), Nagi & Scott 

(2000) (as cited in Yopp, Yopp and Bishop 2009), there are several dimensions of word 

knowledge; Knowledge of the word‟s phonological structure (How it is pronounced), 

orthographic structure (How it is spelled), the grammatical function of the word (How is 

it used in a sentence). In addition to its collocational behavior (What words usually 
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appear with it), and its stylistic uses. Similarly, Schmitt argued that mastering a word 

does not require only learning its meaning, but also learning its form and use; these 

properties are called “word knowledge” (2000). According to him, the aspects of knowing 

a word are the written form, the spoken form and the grammatical knowledge, which 

involves knowing the word class, morphology and the processing of affixes, in addition to 

the meaning. For this later, Steven Stahl (2010) added, one must have both definitional 

knowledge, which is the knowledge of the relations between different words (synonymic, 

superordinate, subordinate, etc.), and the contextual knowledge of that word, which is the 

knowledge of the core meaning of the word and its meanings in different contexts. 

In a simpler manner, Thornbury (2002) put the following characteristics of word 

knowledge: 

 Knowledge of the spoken and written form of the word  

 Knowledge of The meaning and the possible meanings of the word 

 Knowledge of The word‟s connotations 

 Knowledge of The register or style that the word belongs to 

 Knowledge of The grammatical characteristics of the word  

 Knowledge of Common collocations of the word 

 Knowledge of Derivations of the word 

 Knowledge of The relative frequency of the word 

1.4 Vocabulary mastery 

Vocabulary mastery refers to the skill of processing words of a language. It is an 

achievement and a possession of one‟s own self (Rivers, 1989 as cited in ALQahtani 

2015) meaning that every person is responsible for developing his own vocabulary, and 

the mastery of vocabulary depends on learners motivation, needs and desire. 

Words are not acquired instantly. Instead, they are learned gradually through 

multiple exposures over time. Schmitt (2000) calls it the “incremental nature of 

vocabulary acquisition” (p, 4), and since vocabulary keeps on growing, learners cannot 

have full mastery over it. Unlike grammar which is a set of rules. However, the mastery 

of vocabulary can be achieved through two principles; developing rich and complex 

knowledge of the vocabulary that can enable the learner to use words appropriately. And 

taking one‟s own responsibility to learn vocabulary, which can be through focusing on a 

certain domain to cover the learner‟s needs. in other words, mastering vocabulary entails 
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having full knowledge on words and carrying rich stock of vocabulary, which requires 

developing one‟s own autonomy towards learning vocabulary.  

1.5 Vocabulary importance 

Vocabulary is an essential component in learning a language. Many scholars agree 

that vocabulary knowledge is crucial for English as foreign language (EFL) learners. 

Long and Richards (2007) view it as “the core component of all the language skills” (p. 

79), which means that vocabulary is an important element to learn the language four 

skills( writing, reading, listening and speaking). Moreover, According to Cahyono and 

Widiati (2011), a good vocabulary mastery goes in parallel with the mastery of both 

receptive skills (listening and reading), and productive skills (speaking and writing) of the 

language. Therefore, the improvement of the four skills of the language depends on the 

vocabulary level. In this context, Deighton (1971) argued that  

Vocabulary is the most important component of language power. In 

using the language, students who are rich in vocabulary will be 

successful both in expression skill: speaking and writing, and 

receptive skills: listening and reading. But those who are poor in 

vocabulary will get trouble in those skills. (p. 461) 

To explain the quote, a person with more vocabulary will be more successful in 

both productive and receptive skills, meaning that s/he will be able to express him/herself 

in an accurate fluent manner, as well as to understand others. Meanwhile, a person with 

less vocabulary will face difficulties in those productive and receptive skills. For instance, 

s/he will neither be able to express him/herself easily, nor understand others‟ speech or 

writing.  

Vocabulary is also important because the focus on grammar is neither effective 

nor sufficient. Furthermore, vocabulary is needed because the knowledge of language 

structure cannot alone enable the learner to express him/herself. In this context, 

Thornbury (2000) argued that you could not say very much with grammar, as much as 

you can say with words. Similarly, Wilkins (1972) noted, “without grammar very little 

can be conveyed, without vocabulary nothing can be conveyed” (p111-112), which 

reinforces the importance of having a considerably good size of vocabulary so that one 

becomes able to express his thoughts appropriately. 
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Regarding the importance of vocabulary in constructing a meaningful speech, 

Harmer (2000) suggested, “If language structures make up the skeleton of the language, 

than it is vocabulary that provides the vital organs and the flesh”. This means that 

vocabulary is an important to construct a meaningful speech. And because vocabulary 

includes all items of the language that when put together they constitutes sentences and 

paragraphs with numerous functions. Therefore, they are important in facilitating 

conversations and conveying messages. In the same context Ur (1996) added 

“Vocabulary is a tool which constructs a speech” (p. 120), which confirms that 

vocabulary is vital in communication because it helps deliver the meaning. 

Achieving a good level of vocabulary enables the EFL learner to communicate 

his/her ideas successfully, as well as to understand others. According to Clouston (2013), 

Vocabulary is important to English language teaching because. Without enough 

vocabulary, learners cannot understand others nor express their own ideas. Gray & 

Elenor, (1939) also considers “vocabulary as an essential means of interchanging ideas 

and of acquiring new experiences” (p .1), that is the target language is the medium of 

communication between the learners and the teachers, and between the learners 

themselves. Consequently, learners with rich vocabulary will be able to communicate 

their thoughts better than learners with relatively poor vocabulary.  

1.6 Vocabulary retention 

Fast vocabulary retention is a quality of good language mastery. That is the reason 

why L1 adults do not take time to recall words it is because the mother tongue is a fully 

mastered language that they learn from birth. However, For Foreign language learners, 

vocabulary retention could take time because learners are still learning new words and 

they need more time as well as more exposure and opportunities to use the language. 

Mohammed (2009) defines vocabulary retention as "the ability to keep the acquired 

vocabulary and retrieve it after a period of time to use it in different language contexts" 

(p. 16). 

Vocabulary retention occurs after a process of intake, storing, then retrieving 

information, and it goes as follows: First, intake or comprehensible input, which is the 

stage of encountering acquiring words through reading or listening. For L1, The linguistic 

input in the child‟s first years is spoken, but for second or foreign language learners, 

spoken and written language are equally exposed to right from the start. (McCarthy, 
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1990) “So words may well be perceived by L2 learners as much in terms of their 

orthographic shape as their phonological shape” (p. 35) 

 The second, stage is storage, which is the stage in which words are stored and 

organized in the mental lexicon. For McCarthy (1990), input and storage occur 

simultaneously. While the brain is storing information, it is at the same time receiving 

new input from the environment. Finally, the stage of retrieval, within which, there are 

two steps: recognition, which happens when a person reads or listens, and recall, which is 

the appropriate use of words. (McDonough, 1981; Lynch & Anderson, 2012 as cited in 

Lynch & Anderson, 2012, p.). The whole process occurs in relation to the memory, which 

is explained by Thornbury (2002) as follows; 

1.6.1    Short term memory (STM)  

It is the type of memory which its‟ capacity of holding information does not 

exceed few seconds. For this, Thornbury (2002) argued that vocabulary items need more 

than few seconds to be stored in long-term memory (LTM). Thus, they go through 

processing to be finally stored.  

1.6.2    Working memory  

It is the type of memory that performs operations on the words to be stored for 

later retrieval. It can manipulate information that come from the STM (environment), and 

compare it to downloaded information from the LTM. The performance of this memory 

depends on how well the processing of info one could possess.  

1.6.3    Long term memory (LTM) 

It can be seen as the storage, with an enormous capacity that makes its content. It 

is long lasting over time; however, Thornbury (2002) argued that in some cases learners 

forget what they have learned. This could be explained by the idea that the capacity of 

LTM is on a continum from quickly forget to never forget, and there are several activities 

of learning vocabulary to ensure that they are stored in the „never forget‟ area, for 

instance the mnemonic strategies.  

1.7 Vocabulary learning 

As can be seen, vocabulary learning is very important. However it is considered 

a difficult process, especially in learning a foreign language. Moreover, regardless of the 
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difficulty of learning vocabulary, it usually takes two forms, explicit and implicit. 

Furthermore, when learning new words the learner follows certain steps.  

 1.7.1   Types of vocabulary learning  

 Explicit learning  

Explicit vocabulary learning occurs intentionally with awareness. According to 

Schmitt (2000, p 120) “Explicit learning focuses attention directly on the information to 

be learned, which gives the greatest chance for its acquisition. But can be time-

consuming”. This type of vocabulary learning rises learner‟s attention and consciousness 

about learning vocabulary, and focuses on learners who may have faced difficulties 

learning vocabulary by themselves. Explicit vocabulary learning requires teachers‟ direct 

instructions. Furthermore, it is beneficial because the teacher‟s guidance is important in 

learning vocabulary. Teachers select the vocabulary that their learners need to learn, they 

also chose the suitable strategy and the activities, which would provide comprehensive 

deep learning of vocabulary (Susan & Padua, 2011). 

 Implicit/incidental learning 

Implicit vocabulary learning occurs without awareness or intentions (Ellis, 2008), 

Most students acquire vocabulary in an incidental mode, through exposure to words at 

school and home, listening to books read to them, or by reading by themselves. Incidental 

vocabulary learning refers to learning vocabulary through getting involved in a variety of 

communicative activities, such as reading, listening. It is learning by “picking up” 

structures and words (Nezhad, Moghali & Soori, 2015). 

Huckin and Coady (as cited in Alemi & Tayebi, 2008, p 82) mentioned the following 

advantages of incidental vocabulary learning; 

a. It is context based, which gives the learner a rich sense of word use and 

meaning. 

b. It is an efficient pedagogy in the sense that it yields two activities at the same 

time: vocabulary acquisition and reading. 

c. It is more learner-based, in the sense that the learner is responsible for selecting 

the reading materials.  
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However, implicit vocabulary learning could take time because of the need of 

multiple encounters with the word in order to constitute full word knowledge. According 

to Schmitt (2000, p 120), “incidental learning is slower and more gradual, lacking the 

focused attention of explicit learning”. 

1.7.2    Steps of learning vocabulary 

The following vocabulary learning steps were presented by Nation (1994) 

 Meeting new words. 

It is either through extensive reading and listening or through communicative 

activities and tasks with written input representing the new vocabulary. Another way of 

meeting new words is through pair/group activities, that uses “a self-motivating task” 

introducing new vocabulary. With regard to the fact that the size of the new vocabulary 

should not exceed the size of the already known words. (Nation, 1994) 

 Establishing previously met vocabulary.  

Nation (1994), suggested that further meeting should be established with new 

words, multiple exposure of the new vocabulary, in different contexts, is important to 

ensure that the learner knows not only the definition but also the possible definitions of 

the new word. Setting time for reviewing learners‟ vocabulary knowledge, testing their 

previously learned vocabulary, and using pair/group activities are suggested techniques. 

 Enriching previously met vocabulary. 

Using new words, repeatedly in a variety of contexts could be helpful to enrich the 

vocabulary learning and foster it in learner‟s mind, in order to establish full knowledge of 

the word including its connotations, collocations, and use 

 Developing vocabulary strategies. 

This step could be applied in accordance with each of the other steps. Developing 

vocabulary strategies in learners helps them learn new vocabulary, and deal with the 

unknown vocabulary. Therefore, it helps the learners manage themselves especially in 

speaking and writing. 

 Developing fluency with known words. 

The fluency could be achieved partially, through the use of activities that establish 

and enrich the vocabulary. Mainly, a meaningful use of rich vocabulary in the four skills 
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of the language could help develop some fluency. Yet vocabulary learning is an ongoing 

process that requires. 

1.8 Teaching vocabulary 

1.8.1   Principles of teaching vocabulary  

Most scholars agree that there are three steps of teaching vocabulary and before 

presenting new vocabulary, selecting words and organizing them need to be regarded, the 

following are principles of teaching vocabulary according to Nation (1994). 

 Selecting vocabulary.  

selecting vocabulary to present to class entails making a list of the words to be 

taught. In this context, Nation (1994) suggested that the teacher should choose high 

frequent words because they are mostly used in communication. Teaching high frequent 

words with regard to the learners‟ level and the appropriateness of the teaching 

techniques would help the learner gain control over those words. Moreover, according to 

(McCarthy, 1990, p79) “high frequency words “offer the learner a survival-level 

repertoire for comprehension and production”. They are about 2000 words devide as 87% 

formal (written) and 95% informal (spoken). In the same principle haycraft (1979) 

presented the following guidelines to select words to teach; selecting the Commonest 

words, considering learners‟ needs, considering learners‟ L1, word building, topic areas, 

cross reference, and related learner.  

 Grouping new vocabulary.  

In this principle Nation (1994) suggested avoiding teaching vocabulary in a 

“lexical set”, or with interference between them like identifying synonyms or antonyms 

because it may lead to confusion and thus never being able to grasp the new word. On the 

other hand, McCarthy (1990) recommend avoiding organizing vocabulary in terms of topics 

for the reasons that they are not efficient, they may not be interesting to learners, and they 

may not be frequently used, but rather he and many other scholars suggest grouping 

vocabulary in relation to context (register and discourse) to make learners more aware of the 

formality levels, the social relationships and the appropriate use of certain vocabulary items.    

 Presenting vocabulary. 

This principle depends on the activity used to present the new vocabulary, Nation 

(1994) suggested that the activity should give rise to a thorough processing of the mind of 

the learner, he mentioned that the activity should build upon previous knowledge, be 
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related to the context, the teacher should provide hints and clues for a good retention of 

the words,  teach the different aspects of the word. Finally he should engage the new 

word in a problem solving activity. 

Haycraft (1979) suggested that the teacher should teach the spoken form of the 

new word, and to ensure that the learners grasped the pronunciation before presenting the 

written form to avoid L1 interference. Furthermore, he suggested the use of context to 

help the learner infer the meaning. In addition to the revision, in order to remind the 

learners of the previously dealt with vocabulary and blend it with the new one. Ways of 

presenting new vocabulary according to Haycraft (1979) include; Using/creating context,  

take the students outside the classroom, using pictures, drawings and the most important 

one is the wall chart technique, which combines vocabulary teaching with structure and 

pronunciation revision. 

1.8.2    Strategies of teaching vocabulary 

Vocabulary teaching is divided into two main strategies. According to Seal (1991) 

(as cited in Hatch & Brown 1995) there is unplanned and planned vocabulary teaching 

strategies. 

 Unplanned vocabulary teaching  

Unplanned vocabulary teaching usually occurs when the teacher and the learners 

encounter a difficult word in the classroom. In this strategy, seal (1991) proposed the 

method of the “three Cs”, which involves three steps. First conveying meaning in which 

the teacher provides the meaning of the word for the learners, through different 

techniques such as gestures. Second, checking whether the meaning of the word is 

understood through asking learner questions. Finally, consolidating the meaning, by 

urging the learners to relate the word to other contexts such as asking them to use the 

word to generate a sentence.  

 Planned vocabulary teaching 

 Planned vocabulary teaching entails prepared materials to be taught. According to 

seal (1991), it occurs when the teacher plans to teach certain words to his students in a 

certain lesson. Also called intentional vocabulary teaching. Within planned vocabulary 

teaching there are many techniques that the teacher can use to teach his learners 

vocabulary. Those strategies range from mechanical strategies such as memorization, 
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repetition, and using notebooks, to more complex strategies such as imagery, making 

associations and keyword strategy. 

1.9 Effective vocabulary instruction 

 Many scholars agree that an effective vocabulary instruction would incorporate a 

combination of explicit and incidental learning (Schmitt, 2000; Hunt & Buglar, 2002). In 

addition to frequent exposure to the vocabulary in different contexts, taking into 

consideration recycling and revision.  

Graves (1984) (as cited in Graves, 2005) four part program is considered an 

effective program for instructing vocabulary. It is a comprehensible program that takes 

into consideration all types of learners; learners with small vocabularies, learners with 

adequate but not exceptional size of vocabulary, learners with rich vocabularies looking 

to developing more sophisticated vocabularies  

 Providing rich and varied language experiences 

Engaging students in language experiences as much as possible through using the 

four skills in different activities increases their vocabulary. For kindergarten and primary 

schools children, listening and speaking are very important skills, through which they 

could grow their vocabulary. For intermediate learners, discussion is a great technique for 

enriching their vocabulary. Grave (2005) stated that authentic materials are very useful 

for native or non natives at this stage. 

 Teaching individual words 

 Graves (2005) argued that the argument about the inappropriateness of teaching 

vocabulary because the size of words that should be attained is enormous does not mean 

that we should not teach vocabulary.  In fact teaching individual words has reported good 

results. One good strategy is through teaching the definitional and contextual knowledge 

of the words, in order to provide rich, deep and extended instruction of the vocabulary, 

which will improve learners‟ comprehension and thus enrich their vocabulary (Grave 

2005):. 

 Teaching word learning strategies 

 The most widely used strategy is using context, and the second most 

recommended is using word parts, for instance teaching suffixes, and prefixes (Graves, 

2005). The third most common one is using the dictionary. 
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 Fostering word consciousness 

Word consciousness refers to both, awareness and interest in words and their 

meanings. In addition, it also refers to affective and cognitive stance towards words 

(Grave, 2005). Word consciousness means metacognition about the word, motivation to 

learn the word and deep lasting interest in the word. Word awareness means appreciation 

of words‟ power, understanding why certain words are used instead of others, and sense 

of the words that could be used instead of existing word.  

This could be summarized in the following ideas (Grave 2005, p7 ); 

 Recognizing the communicative power of words;  

 Differentiating between spoken and written words;  

 Knowledge of the particular importance of choosing a certain word in written 

language and 

 Interest in learning new words and becoming more skillful and precise in word 

usage.  

Conclusion 

 In conclusion, this chapter was an attempt to provide a general review on 

vocabulary teaching and learning. At first, the researcher presented the definition and the 

types of vocabulary then introduced word knowledge and explained vocabulary mastery. 

Additionally, the researcher presented vocabulary importance, and discussed vocabulary 

retention. Finally, the researcher discussed in details vocabulary learning and teaching 

and effective vocabulary instructions. Through this chapter the researcher came up to the 

conclusion that vocabulary is central for language teaching and learning. Due to its 

importance, in the next chapter, the researcher is going to discuss a new strategy called 

the outdoor learning technique, in order to enhance vocabulary mastery 
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Introduction 

Considering the importance of the mastery of vocabulary, the researcher suggested 

outdoor learning strategy as an effective one to enhance learners‟ vocabulary learning. It 

is a pedagogical technique characterized by learning outside the classroom. It offers 

benefits in all the learning areas. Mainly, it contributes to making learning more effective 

through engaging learners in direct experiences. Incorporating outdoor learning in the 

learning curriculum became important for the reason that several researches confirmed 

the positive outcomes of this strategy. 

The previous chapter was an overview on vocabulary in which the researcher 

discussed issues related to vocabulary teaching and learning. In this chapter the researcher 

presents outdoor learning strategy. Starting with its‟ definition and models, moving to the 

theoretical foundation, then the advantages of outdoor learning, and finally the outdoor 

learning program.  

2.1  Definition of Outdoor Learning 

In the early years, scholars such as (Donaldson and Donaldson, 1958) defined 

outdoor education as “education in, about and for the outdoors” (p. 17). When 

fragmenting this definition, we can say that: learning in the outdoors refer to the outdoors 

as the setting of learning, including public parks, nature, the zoo, the museum, and 

different public utilities. Learning about the outdoors refers to the outdoors being the 

topic of learning. As the author explained, indoor learning is important and helpful. 

However, learners will learn better about something in its natural environment 

(Donaldson and Donaldson, 1958). Furthermore, Learning for the outdoor implies the 

implementation of the skills and the mental attitudes for the purpose of understanding and 

appreciating the natural environment (Donaldson and Donaldson, 1958). 

 The former definition was criticized for the reasons that some aspects of outdoor 

learning can be brought indoor, and that there is more to learn outside the classroom than 

just the outdoor environment. Furthermore, Priest (1986) along with other scholars argued 

that outdoor learning is more than just teaching outside the classroom, and that the 

objective of outdoor learning should go beyond developing learners‟ awareness and 

responsibility towards the environment. In this context, priest (1986) asserted that the 

most important objectives of outdoor learning are the social and personal goals, which 
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revolve around making the learner responsible of his own learning and developing his 

thinking in many domains in life.  

Priest (1986) redefined outdoor learning in six points mentioned as follows. First, 

outdoor learning is a method of learning. Second, it is an experiential learning method 

that includes interaction with direct experiences. Third, it occurs outdoors which is 

considered the inspiration of the learning. Forth, it requires the use of all sense (sight, 

sound, taste, touch, intuition) at three levels of learning (cognitive, affective and motoric) 

to ensure full involvement of the learner in terms of knowledge, skills, and attitudes. 

Fifth, it is an integrative part of an interdisciplinary curriculum, which means that it is an 

approach that contributes to achieving the curriculum objectives of learning through its 

numerous advantages. Sixth, it is a matter of relationships among individuals themselves 

and the environment (Priest, 1986). 

Similar to Priest, Hammerman, Hammerman, and Hammerman, (2001) defined 

outdoor learning as an experiential process of learning that occurs outside the 

conventional classroom, where the outdoor is the „laboratory‟ of learning (as cited in 

Fellner, 2007). Moreover, recently outdoor learning became a widespread concept which 

takes many forms. According to Neill (2005) there are a considerable number of verities 

of outdoor learning applications. Furthermore, synonymous terms such as, outdoor 

education, outdoor adventure education, adventure education, wilderness education and 

recreational education are used interchangeably (Neill, 2008, p. 6). In addition, outdoor 

learning encompasses several activities in different settings including field studies, nature 

studies, outdoor play, heritage education, and agricultural education (Larsson, 2013; 

Berry, 2019; Rickinson et al, 2004).  

The reason behind the existence of many designations and interpretations of the 

term is that outdoor learning was adopted in many countries, while some regions created 

their own outdoor learning programs to fit their cultural and social norms. As Price 

(2016) stated, the term outdoor learning is a culturally constructed, it is understood and 

implemented differently across the globe. Consequently, it was difficult for scholars to 

find a consistent definition of outdoor learning. However a compromised definition that 

explains outdoor learning nature and function was introduced by Jordet (1998), who 

stated that outdoor learning is a method of teaching through which learners are often 

taken outside the classroom, to a specific environment, for specific objectives. In that 
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environment learners engage their bodies, senses and their background knowledge in 

activities in order to acquire new experiences, reflect on them, and then later transfer what 

they have learned to real life situations (Jordet, 1998). 

 In other words, outdoor learning uses direct experiences to make the learner 

active in the learning process, that is to analyze and process the topic of learning to either 

deepen his understanding or to change his perception or behavior towards it to finally 

make sense of the experience. Furthermore, Jordet (1998, p. 24) further explains that 

outdoor learning integrates school subjects in practical experiences, allowing the learner 

to develop many skills through active involvement in authentic environment. 

2.2   Models of Outdoor Learning 

There are different models that describe outdoor learning nature, scope and 

purposes. The most popular ones are priest‟s (1986) outdoor learning tree model and 

Higgins and Loynes (1997) model. Each one recognized that outdoor learning is 

composed of three spheres; outdoor activities, environmental education and personal and 

social development.  

            2.2.1    Priest model (1986) 

Priest (1986) believed that outdoor learning is a combination of two approaches. 

They are adventure education and environmental education. Each approach focuses on 

two objectives; adventure education focuses on developing what the author calls 

interpersonal relationships which concern the relationships between individuals for 

example their social interaction, and intrapersonal relationships which are about the 

relationships between the individual and his inner self for instance his self awareness and 

perception of things. On the other hand, environmental education approach focuses on 

two objectives of its own; ecosystemic relationship, which is about the relationships 

between nature and its resources for instance the processes of every element in nature, 

and ekistic relationships which exist between individuals and nature elements. In a 

simpler manner, priest (1986) presented a model, which represents an analogy of a tree, to 

explain the nature and the four objectives of outdoor learning.  
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Figure 2.1: Outdoor Learning Tree by Priest (1986) 

In the model of the outdoor learning tree, Priest (1968) presents a tree named 

outdoor learning with two main branches on top. Each branch represents the approaches 

adventure and environmental education that when combined together they create outdoor 

learning. Next are the leaves, which represent the process of experiential learning. The 

leaves derive their energy from the sun, which plays the role of outdoor setting which in 

return constitutes the inspiration for learning. The air in this imagery is the 

interdisciplinary curriculum, with which the leaves exchanges oxygen and carbon dioxide 

just like the exchange of information between the process of outdoor learning and the 

curriculum. Furthermore as the tree holds into the soil with the roots, it represents 

learning based on all senses and the three learning levels.  The author added, no matter 

what the branch the learner climbs, he/she will obtain all objectives from both 

approaches. This means that although the teacher may focus on achieving the objectives 

of one approach over the other, the learner will be able to absorb both approaches benefits 

(priest, 1986). This claim makes outdoor learning tree model a strong description of 

outdoor learning. 
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            2.2.2     Higgins & Loynes model (1997)  

Although priests‟ tree model of outdoor learning presents a strong description of 

outdoor learning nature and objectives, new models were discussed after. Scholars like 

Higgins & Loynes (1997) introduced a new model that determines the nature and scope of 

outdoor learning.  

The process of outdoor learning includes the following „common grounds‟ that 

Higgins & Loynes (1997) discussed in their guide. First Outdoor learning‟s main 

intention is to develop learners‟ personal and social abilities. However, outdoor learning 

practitioners could have other objectives that extend to academic, aesthetic, spiritual, 

social, and environmental areas of education. Second, in the process of outdoor learning 

the activities should include not only recreational ones, Moreover, the facilitators should 

have some experience on the outdoors. In other words teachers should plan outdoor 

learning activities and environment. 

 Third, the nature of outdoor learning is experiential learning, and the teacher 

should allow exposure to direct experience in order to obtain the maximum of benefits of 

outdoor learning, which implies that the teacher‟s role should be a facilitator and a guide, 

because any interference by the teacher could affect learners‟ reflection and learning 

becomes meaningless. Forth, the success of this approach is bound to the context outdoor. 

it is the strength point of outdoor learning as the author reported  that in research the 

different outdoor learning programs were successful is achieving the expected outcomes 

every time.  

Fifth, Outdoor learning should occur in a physically psychologically safe 

environment guided by professional facilitators. Even though outdoor learning can occur 

in environments where there are risks on the learners, the facilitators should protect the 

learners and obtain effective practice of outdoor experience at the same time. Sixth, One 

of the outdoor learning aims should be developing learners‟ respect towards the 

environment through the concept of (friluftsliv) (a Norwegian word for feeling at home in 

nature) also professional standards should be put in order to ensure balance in the use of 

the outdoors and activities. Seventh, one of the outcomes of outdoor learning is increase 

in self confidence and building responsibility over ones‟ own learning. And Eighth, This 

method of learning is applicable to different groups of learners.      
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Figure 2.2: The Range and Scope of Outdoor Learning by Higgins & Loynes (1997) 

This model represents the scope of outdoor learning. According to Higgins and 

Loynes (1997) outdoor learning seems to be drawing on three main areas outdoor 

activities, personal and social development and environmental education all in the frame 

of safety and professional practice. The outdoor activities area is concerned with physical 

activities, sports and physical skills‟ development. The environmental education is related 

to sustainable learning, field studies and environment and cultural awareness. The merger 

between the two previous areas results in health and well being, as asserted by Higgins 

(1995). The third area is personal and social development. It deals with the development 

of the social and personal skills of the learners including the development of self esteem, 

self awareness and the communication skills. All the areas together constitute outdoor 

education, covering all the benefits for any learning objective inside the frame of safety 

and professional practice, which must be provided by the facilitator or the teacher of the 

outdoor learning.  

2.3    Theoretical Foundation of Outdoor Learning 

Outdoor learning beginnings were around 1940s and „Outward Bound‟ school was 

considered the starting point of outdoor learning, „Outward Bound‟ was founded by Kurt 
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Hahn (1886-1974), one of the scholars who advocated for learning via experience. In the 

beginning, there were some camps established by educators in the UK and the US. Hahn 

was the first to organize the outward bound school for teaching sailors how to survive 

hard conditions of the sea. Later on, the camps became very effective and they were seen 

of possible success for learners in schools. Later on scholars like Dewey, who advocated 

for learning through hands on experience, started organizing educational camps.  

Outdoor learning is rooted in experiential education. In this context, Higgins 

(2005) stated that all outdoor learning is considered experiential because experience is the 

drive of learning and outdoor learning depends on both the experience and the reflection; 

this latter is an important mental process that gives the outdoor learning experience a 

meaning. Furthermore, pragmatists such as Dewey advocated the importance of the 

experience in learning in the sense that experiences validate theoretical knowledge. This 

means that experiences contribute to make the learning effective in the sense that it offers 

practical knowledge.  

            2.3.1     Experiential education 

The experiential learning approach was based on the work of Dewey (1859_1952) 

in the philosophical perspective of pragmatism and the theory of experience. Moreover, 

many scholars followed him such as Kolb (1939_now) who also advocated for learning 

via experience. This approach to education consists of numerous principles and sheds 

light on the importance of experience in the learning process. it is a holistic learner 

centered approach, which as its‟ name suggests, promotes learning through exposure to 

direct experience. The Association of Experiential Education (AEE) defined experiential 

education as a philosophy on its own that have developed as a result of merging different 

methodologies. Its main focus is engaging learners into an experience and then reflecting 

on it, as a result the learners will develop many linguistic, cognitive, personal and social 

skills (as cited in Kate MacDonaldm 2016, p. 08).  

 Kolb cycle of experiential education 

The process of experiential education could be described in his model of 

experiential learning cycle by Kolb (1984)  



 

30 

 

 

Figure 2.3: Experiential Learning Cycle by Kolb (1984) 

According to Kolb (1984), knowledge raises from a combination of two modes of 

grasping the experience; concrete experience and abstract conceptualization and two 

modes of transforming the experience; reflective observation and active experimentation. 

In more details, the process of experiential education according to Kolb‟s cycle goes 

through the following four stages:   

Concrete experience, which refers to hands on experience, is the stage where the 

learner steps out of his/her comfort zone and gets involved in the learning activities. Here 

the experience is personal and involves the learner emotions (Lam and Chan, 2013). Here 

the teacher takes his/her learners to a place to study a certain phenomenon, and it requires 

the learner to be fully active to trigger his/her previous knowledge. 

Reflective observation is the stage of making reflection on the experience. When 

going through the experience, the learner observes and analyses it then he assimilates the 

new knowledge and relates it to past one in order to draw conclusions. This stage helps 

the learner develop his critical thinking. 

Abstract observation is the stage of generalizing knowledge. Once the learner 

analyzed the experience and reflected on it, he then forms a theory or a general 

understanding of what he learned. In other words, the previous process of assimilating 

new and old knowledge gives rise to new ideas and principles.  
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Active experimentation is the stage of experimenting ideas. The learner puts his 

theory to test, which allows him to correct, modify or add to his formed concepts (Kolb, 

1984). The testing occurs through what we call transfer of learning, meaning applying 

what the learner learned in real life situation. 

According to Kolb (1984), the process of experiential learning relies on 

constructing knowledge involving the learner going through the four stages, but not 

necessarily in the same order. However, usually the process starts with experience 

because it is the basis for observation and reflection and then based on them we assimilate 

information and from abstract notions and we test our ideas, after that we go back and 

gather information from new experiences. in this sense the process is considered recursive 

Kolb (1984),   

 Principles of experiential education 

Within experiential education implementation, there are guiding principles that 

should be recognized and incorporated into a learning experience in order to ensure its‟ 

success. Gager (1982) presented the following principles to make experiential education a 

transformational process (as cited in Taniguchi 2004, p. 42). 

 Mixture of content and process 

The teacher is expected to provide the learners with the theoretical knowledge on 

the topic of learning before engaging them in an experience. The theory provides basis for 

the experience while the experience bridges the gap between knowledge and practice.  

 Absence of excessive involvement of teacher  

  The author states that the teacher‟s role should not exceed the role of guidance. 

The teacher is supposed to facilitate the experience through creating a physically and 

psychologically safe environment and he/she must not make judgments that would affect 

the learners‟ personal experience otherwise the experience is meaningless  

 Encouraging the big picture perspective 

The teacher should encourage the learners by stimulating their stamina through 

certain activities, but that is only to help the learner link the new experience to previous 

knowledge. The new experience may not matter but what truly matters is the learners‟ 
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reflection and the transfer of learning, which refers to learners‟ ability to implement what 

he learned in future similar situations.  

 The role of reflection 

 Reflective thinking is an important skill as raised by my many scholars including 

Dewey. Reflection gives meaning to the experience via thinking about what has been 

learned and relating it to one‟s own life to make meaning out of it. 

 Creating emotional investment 

As the author suggests, this point is what differentiates experiential learning from 

other learning theories (Taniguchi, 2004). Furthermore, she added that the learner is 

motivated to learn by the experience and not because he is being told to. In other words, 

the learner‟s engagement in the learning experience is his own choice because he is 

motivated by the experience therefore, the learner is responsible over his own learning. 

 Take learners outside of their comfort zone 

 Experiential learning way of learning is about taking the learner outside his 

comfort zone, engaging him in learning challenges which helps him develop different 

skills. In this sense, Taniguchi (2004) stated that “Complacency is not the situational 

model for learning. Challenge and disruption of needs gives new perspectives and 

possible new potentials” (p. 53). This means that the more teachers offer challenges for 

learners the more knowledge learners will discover. 

 Meaningful experience 

The experience planned should have certain objectives to achieve to make it a 

meaningful one. This can be achieved via effective application of the experiential 

learning process including the teachers‟ role of providing safe environment and 

encouraging the learner to make reflection.  

2.4    Outdoor Learning Program 

As suggested by many scholars, outdoor learning programs are integrated parts of 

the curriculum and they are important because they work to achieve the learning 

objectives. In this sense, Higgins (1995) noted that outdoor learning is an integral part of 

the curriculum, which ensures sustainable learning through engaging learners in direct 

experiences out of the classroom. Furthermore, an outdoor learning program should work 
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as a practical part of the indoor program. This latter tackles theoretical knowledge while 

outdoor learning provides the practice.  

            2.4.1    Planning and implementation 

Planning an outdoor learning program is a complex process because of two 

reasons; outdoor programs are related to cultural, social, political and geographical 

differences, and they should complement the curriculum taking into consideration the 

aims and goals of learning for every level. Consequently, it is curriculum designers‟ 

responsibility to plan an outdoor learning program that meets the learning objectives. 

However, instead of planning a whole outdoor program, practitioners could adopt an 

already established one and make changes in the sense that it serves the learning 

objectives.  

Adopting an outdoor learning program should involve some adjustments in 

relation to the differences between countries. in this context, Lloyd (2016) argued “A 

country can adopt other countries‟ outdoor learning programs but only the aspects that are 

pragmatically suited to that country‟s context” (p. 31). Moreover, Waite (2017) suggested 

that to adopt an outdoor learning program one should first understand how outdoor 

learning function according to that program and what objectives of learning it serves. In 

order to achieve that, she suggested that a comparison between different outdoor 

programs should be conducted to examine their pedagogical principles from different 

perspectives at an international level (Waite, 2017). In other words one must compare all 

the existing programs and examine them.  

2.5    Advantages of Outdoor Learning 

As marked by many scholars, outdoor learning is highly beneficial for all types of 

learners. Furthermore, if implemented effectively the advantages that outdoor learning 

offers are numerous and can be classified into social and personal skills, linguistic skills 

and cognitive skills.  

2.5.1    Social and personal skills 

Outdoor learning is of great benefit when it comes to developing learners‟ social 

and personal skills. As mentioned earlier, outdoor learning main focus is the social and 

personal improvement of the learners (priest, 1986). Outdoor learning is effective in 

improving motivation and engagement of learners. When exposed to outdoor learning, 

learners‟ motivation increases because the outdoor environment is a great source of 
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motivation for learners especially children. They learn better outside, given that they have 

more freedom.  

Children are naturally curious so they use their senses to explore and investigate 

outdoors to learn. According to (Cameron and McGue, 2019, p9) “when presented with 

an outdoor environment, it is said that children are motivated and concentrate better”. 

furthermore.  according to (asmara, anwar, muhammed, 2016) “learning through play will 

increase students‟ motivation while learning in a very enjoyable situation” this means that 

outdoor activities including recreational activities are motivating for the learners, also 

Szczepanski (2007), stated that when learning moves outdoors both motivation and 

comprehension increase in learners (as cited in Norling & Sandberg; 2015).  

Outdoor learning increases learners‟ motivation which in turn increases their 

participation in both outdoors and indoors. In other words, outdoor settings are suitable 

for engaging learners who are not active in the indoor classroom, and grabbing their 

attention through fun activities held outdoors. in this context, Cameron and McGue 

(2019, p. 45) stated that they recorded high participation during outdoor learning 

activities for the reason that learners were asking questions about the subject of learning 

showing a form of engagement and interest in what they were learning.  

Additionally, bringing learners outside the classroom and particularly in natural 

environments helps reduce stress and anxiety especially around others, and aides at 

healing depression. In this context, Youngberg (2015, p. 14) stated that “contact with 

nature can help ameliorate many of the psychological issues of at-risk youth from anxiety 

and depression to the lack of motivation and sensitivity for others and nature” (as cited in 

Cameron & McGue, 2019). Besides, antisocial behaviors decrease and cooperation, 

solidarity, and social skills are enhanced (Burdette and Whitaker, 2005, as cited in 

Günseli and Güzin, 2017). 

Outdoor learning is based on the skills of cooperation and teamwork which are 

shown in simple outdoor activities of interaction like group discussions. Moreover, 

outdoor learning provides authentic learning situation in which social interaction occurs 

voluntarily between learners. This makes outdoor learning effective to develop 

communicative skills (National Centre for Outdoor Education (NCU), 2009, p. 13), 

similarly, Szczepanski et all (2006, P3) stated that outdoor learning promotes interaction 

between learners themselves and learners and teachers, and between individuals and the 
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environment. On emotional, motor, and cognitive levels resulting in an enhancement of 

relationships between individuals, which in return develop self confidence, independence, 

autonomy and leadership. 

2.5.2    Linguistic skills 

Outdoor learning possesses many advantages for language learning. For EFL 

learners, outdoor environments could be a source of authentic language learning, and a 

place where they can practice their language with the guidance of the teachers, Norling & 

Sandberg (2015) found that “outdoor environments can offer very powerful tools for 

creating language environments” (p. 11), she further added that the outdoor environments 

stimulates language use, through challenging yet fun interactive activities which improve 

their communicative competence. In this sense, Booth (2002) claimed that outdoor 

learning “encourages students to move out of the classroom and into the world” and 

“helps to bridge the gap between language study and language use” (p. 7). (as cited in 

Guo, 2011, p247).  In other words outdoor learning provides first hand experiences in 

which the target language is the medium of communication, which motivates the learner 

to use that target language in activities such as (debates, group discussions, interaction…) 

allowing him/her to develop his/her language use. Also playing interactive games would 

help learners learn from each other away from teachers‟ or classrooms‟ stress or anxiety. 

Basic language skills (speaking listening reading and writing) also can be 

enhanced through outdoor learning. Lloyd (2016) argued that direct experiences, informal 

situations and social interactions with their classmates contribute to develop learners‟ oral 

language skills. Furthermore, outdoor learning activities not only stimulate the learners to 

use the language in a more free expressive creative way, but also it allows them to pay 

attention to the phonological use of words (Sutherland, 2011), for example reading stories 

in the outdoor is one outdoor learning activity that enhances learners‟ listening skill or 

asking learners to write a paragraph to describe the environment around them is also a 

way for developing learners‟ writing skill. Furthermore, Fellner (2007, p. 4) stated “the 

use of guided reflection following the task provides students with the forum and motive to 

use the target language (both verbal and written) in order to express feelings and 

experiences that were and are real and meaningful to them”. Meaning that reflective 

activities after outdoor learning experience such as asking learners to prepare a written 

passage at home describing their experience and present it orally in the classroom helps 
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them achieve both, develop their writing and speaking skills and become confident in 

using the language  

Additionally, learners can improve their vocabulary in outdoor learning experiences. 

according to Wibbow (2013) outdoor activities could be a method that improves learners‟ 

mastery of vocabulary, because young learners usually like outdoor activities and they 

view them as interesting learning means. Moreover, Günseli & Güzin (2017) claimed that 

exposure to new environment for the first time triggers learning new words. This means 

that taking learners to new different places stimulates their desire to learn the new 

vocabulary related to the places they are visiting. 

2.5.3    Cognitive skills 

Outdoor learning experiences are also a chance of developing cognitive abilities. 

Learning outdoor have proven to enhance cognitive process such as focus, attention, 

memory and thinking. Engaging in direct experiences learners‟ concentration increases 

and they develop interest in what they are learning. Moreover outdoor learning 

experiences improve learners‟ thinking. In this context, Padmadewa (2017) argued that 

“Outdoor learning helps students develop thinking skills, develop an awareness of the 

complexity of the real world” (p.74). In other words, learners‟ critical thinking and mental 

process improves when learners are engaged in outdoor learning experiences. 

Furthermore, when teachers plan outdoor visits on a topic they tackled with learners 

indoors, it helps help them deepen their understanding on it.  

Outdoor environment develop learners research skills and research process such as 

making inferences, measuring and observing (Günseli & Güzin, 2017). In addition, 

outdoor learning is characterized by the investigation and exploration through observing 

nature and natural elements of the environment, and analyzing the relationships between 

them which helps learners develop good research skills. Furthermore, Outdoor learning 

could affect long-term memory in a positive way.  In this sense Padmadewa (2017) stated 

that “a multi-sensory experience outside the classroom helps students retain or recall of 

knowledge more effectively” (p74). It means that when learners are engaged in outdoor 

learning experiences, they use their sense in the learning process, which make them 

memorize what they have learned more effectively.  
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Conclusion  

To conclude, this chapter discussed outdoor learning strategy in general. The 

researcher started by providing the definition, then she discussed the outdoor learning 

purpose and scope through presenting two models. Then the researcher presented the 

theoretical foundation of outdoor learning that explains how outdoor learning functions. 

Next, she mentioned outdoor learning benefits in three different domains. Finally, the 

researcher discussed outdoor learning program application.   



 

 

 

 

 

 

 

 

 

 

 

Chapter: Three 

The Fieldwork 
 

 

 

 

 

 

 

  

 

 

 

 

 

 

 



 

 

 

Table of Content 

 

Introduction…………………………………………………………………….....  40 

3.1 Methodology………………………………………………………….……… 40 

    3.1.1 The choice of the method ………………………………………………. 40 

    3.1.2 Population and sample………………………………………………….. 40 

    3.1.3 The data collection instruments………………………………………… 41 

    3.1.4 Data analysis……………………………………………………………… 42 

3.2 The Questionnaires……………………………………………………………. 42 

    3.2.1 Learners‟ questionnaire………………………………………………… 42 

    3.2.2 Teachers‟ questionnaire………………………………………………… 63 

Conclusion……………………………………………………………………….. 85 

General Conclusion……………………………………………………………… 86 

Limitations of the Study…………………………………………………………. 88 

Suggestions and  Recommendations…………………………………………….. 88 

List of References……………………………………………………………….... 91 

List of Appendices………………………………………………………………... 100 

       Appendix one: English version: Learners‟ Questionnaire…………………… 101 

       Appendix two: Arabic version: Learners‟ Questionnaire…………………….. 108 

       Appendix three: Teachers‟ Questionnaire……………………………………. 114 

 121 ...……………………………………………………………………………اٌٍّخض



 

40 

 

Introduction 

The current chapter is devoted to the fieldwork. It is made of two parts. In the first 

part the researcher will discuss the research methodology underlying this study including 

the choice of the method, the population and sample, the data collection instruments and 

the data analysis procedures. In the second part, the researcher will describe the 

questionnaires in terms of purpose and administration. Then she will provide an analysis 

of the questionnaires. Finally, the researcher will present the discussion of the findings 

and the summary of the main results, starting with the learners‟ questionnaire then the 

teachers‟ questionnaire, in an attempt to validate the research hypothesis. 

 

3.1    Methodology 

The methodology of the study is a framework that involves the design and 

approach of research in addition to the procedures that the researcher is going to carry.  

3.1.1    The choice of the method 

The nature of the study requires using the qualitative approach because the study 

is an investigation of learners‟ and teachers‟ attitudes towards the use of outdoor learning 

strategy in enhancing learners‟ mastery of vocabulary. The study is describing the 

effect(s) of outdoor learning on learners‟ mastery of vocabulary and motivation, based on 

teachers‟ and learners‟ opinions.  

3.1.2     Population and sample 

The population of this study includes learners and teachers of a private school that 

is called “Global Academy of languages” located in Aintouta Batna. The reason behind 

selecting this school was because it is the only private school in the region that provides 

outdoor learning during the year and during the winter and spring breaks. This argument 

is based on a preliminary interview conducted with a teacher from the school. To begin 

with, the case involves A2 level learners who enrolled in this school for this year (2019/ 

2020) and who started on October and were expected to graduate on June. However due 

to the circumstances of the pandemic, they stopped on March. 

There are two groups of A2 level with a number of 20 learners, divided as 10 per 

group these learners were chosen because they experienced outdoor learning more than 

the other groups. The case also involves all teachers who teach A2 level learners in 

Global academy of languages. Their number is estimated by eight teachers. These 
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teachers were selected because they are acquainted with their learners‟ level and abilities, 

and are familiar with the use of outdoor learning strategy. Therefore, they are more likely 

to provide us with clear views on outdoor learning strategy and its effect on learners‟ 

mastery of vocabulary. 

3.1.3    The data collection instruments  

From the research approach, the data collection instrument that the researcher used 

is a semi structured questionnaire for the learners and another one for the teachers of the 

“Global Academy of languages”. The data collection tool was selected because it was the 

most suitable tool for the research study for the reason that it provides direct and detailed 

data about the respondents‟ behavioral, cognitive and affective attitudes.  

 3.1.4    Data analysis  

After a thorough reading and arrangement of the data from both questionnaires, 

the researcher will conduct the data analysis manually using statistics through counts and 

percentages, in addition to the use of description in some open ended questions. Then, 

using Excel the researcher will present the results in the form of tables and figures. 

3.2    The Questionnaires 

A questionnaire is a data collection instrument, which contains questions or 

statements about the research study directed to participants to answer. It is usually 

presented in a form of a booklet. In social sciences, questionnaires are the most common 

used instrument in collecting participants‟ attitudes and opinions about a research topic. 

There are three common types of questionnaires (structured, unstructured and semi 

structured questionnaire) each depends on the type of questions it contains (closed ended, 

open-ended and a mix of both) 

3.2.1    Learners’ questionnaire 

 Description of learners’ questionnaire 

This questionnaire is intended to collect learners‟ attitudes towards the use of 

outdoor learning strategy vocabulary in enhancing learners‟ mastery of vocabulary. The 

questionnaire is semi structured and consists of four sections; the general information, 

learners‟ attitudes towards learning vocabulary, learners‟ attitudes towards outdoor 

learning strategy and  learning vocabulary through outdoor learning. The total number of 

the questions is twenty six including close ended questions such as multiple choice, yes or 

no questions and frequency scales, used to obtain direct answers. In addition, it includes 
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open ended questions which were used to ask for justifications and further details on the 

attitudes of the respondents. 

 Administration of the learners’ questionnaire 

The learners‟ questionnaire was formed in English and then translated into Arabic 

before administration because of the learners‟ young age in addition to their beginner 

level of English language. The questionnaire was administrated online via face book. We 

contacted the Global academy of languages face book page and they provided us with 

some accounts of their learners. Then we managed to find our population and we send 

them the questionnaire; some of them responded and answered the questionnaire within 

15 minutes. Out of 20 learners to whom we sent the questionnaire, only 17 volunteered to 

answer so we collected their answers and then we translated the results again into English 

for analysis. 

 

 Analysis of Learners’ Questionnaire 

Section One: General Information 

Q1: Please specify your English language level 

 

 

Figure 3.1: English Language Level 

The Figure 3.1 shows that most of the learners had a good level of English 

language. As can be seen, ten respondents (58%), which make the majority considered 

their level of English language to be good. In addition, four respondents (24%) had a very 
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good level in English language, and a smaller number estimated by three respondents 

(18%) considered their level to be average. 

Q2: How long have you been studying English in the Global Academy of Languages? 

 

 

Figure 3.2: Learners’ Period of Education in the School 

The Figure 3.2 indicates the period of education of respondents in Global academy 

of languages. It shows that the most frequent answer is more than 2 years. As shown, nine 

respondents (53%) were studying in Global academy of language for more than 2 years. 

As most of them reported, they spent 3 years (or almost) studying English language there. 

It means that the majority of the learners were familiar with the teaching method of the 

school. Furthermore, six respondents (35%) were studying for less than 2 years (2-9 

months), which means they were novice learners, whereas only two respondents (12%) 

spent two years studying English in Global Academy of languages.  

Q3: Do you like learning English language?  

Table 3.1: Learner Views about Learning English  

Option Respondents  Percentage 

Yes 17 100% 

No 0 0% 

Total 17 100% 

 

The Table 3.1 shows that all the learners responded that they like learning English 

language. The reasons they provided were because they enjoy learning it, it is the modern 

age language, it is a universal language that is used by the majority of people in the 

Less than 2

years

2 years More than 2

years

35% 

12% 

53% 



 

44 

 

world, Furthermore, some of them stated that it is easy to learn and they like learning it 

because it helps them communicate with foreigners. Others stated that they like learning 

English because they travel, or they need it for job or study qualifications.   

Q4: Learning English in Global Academy of Languages was: 

 

Figure 3.3: The Choice of Learning English in the School  

The Figure 3.3 demonstrates the number of the respondents who responded 

whether learning English in Global academy of languages was their choice, their parents‟ 

choice or their friends‟ recommendation. It shows that 16 of the participants (94%) 

responded that it was their choice, which means that the learners are interested in learning 

English in this school, and it could be the schools‟ method of teaching that attracted them. 

However, only one respondent (6%) stated that it was his/her parents‟ choice. 

Q5: What was the main focus of the school curriculum you have been exposed to? (You 

may choose more than one answer) 

 

Figure 3.4: The Focus of the English Curriculum of the School 

The Figure 3.4 displays the focus of the school‟s English language curriculum 

according to respondents‟ view. It shows that all the suggested answers were of a primary 

focus of the school‟s English language curriculum, as indicated by the majority estimated 

by 11 respondents (65%). More thorough, five respondents (29%) think that the main 

focus is acquiring basic language skills (listening, speaking, reading and writing), while 

four respondents (24%) think that they focus on developing communicative competence 
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which makes about (53%) of the learners. This means that the focus of this school is 

developing the use of the language. In addition to one respondent (6%) who thinks that 

they focus on grammar rules, and one respondent (6%) who thinks that they focus on 

enriching vocabulary.  

Section Two: Learners’ attitudes towards Learning Vocabulary 

Q1: Do you think that learning vocabulary is? 

 

Figure 3.5: Learners’ Views about Vocabulary 

The Figure 3.5 shows that the majority of the respondents, estimated by 15 

learners (88%), believe that learning vocabulary is very important. Their reasons were 

because mastering vocabulary is one of the basics of mastering the target language, and 

learning vocabulary helps acquire the language correctly. They added that learning 

vocabulary facilitates speaking in the target language and with richer vocabulary one 

could express him/herself in a more clear and accurate manner. Giving these reasons, the 

respondents seem to be aware of the importance of vocabulary in language learning. 

Furthermore, one learner (6%) thinks that learning vocabulary is important, and 

the reason was that a good level of vocabulary enables one to read, write and to 

communicate well with others, whereas one learner (6%) thinks that learning vocabulary 

is not important. However, the respondent probably understood learning vocabulary as 

referring to the strategy of learning individual words without context. In his justification 

he stated that one can pick up words from practicing conversations, claiming that learning 

words solely will make the learner face problems with using the words. 
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Q2: You consider your vocabulary size to be: 

 

Figure 3.6: Learners’ Vocabulary Size 

The results of the Figure 3.6 show that 11 respondents (65%), which make the 

majority, consider their level of vocabulary to be average, while five respondents (29%) 

consider it to be rich and only one learner (6%) consider his vocabulary level to be poor. 

This means that the majority of them are intermediate learners. 

Q3: Which one of the following practices you prefer to improve your vocabulary? (You 

may choose more than one answer) 

 

 

Figure 3.7: Learners’ Practices to Enrich Vocabulary 

 

The Figure 3.7 shows that all the practices are favored by the respondents to 

develop their vocabulary as indicated by the majority of 11 respondents (65%). However, 

six respondents (35%) picked more than one answer, including two respondents (12%), 

who preferred Reading books, short stories, magazines, Watching movies, TV and 

Listening to English songs, podcasts, radio to enrich their vocabulary. also four 

respondents (25%), who preferred Watching movies, TV and Listening to English songs, 
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podcasts and radio. Other answers include learning another foreign language such as 

Turkish, or exploring, watching YouTube, singing English songs and chatting with 

friends which are very common practices in our context. These results show that learners 

use more than one strategy to enhance their vocabulary. 

Q4: Which of the following strategies you use when you meet a new word?   

 

 

Figure 3.8: Learners’ Strategies of Learning New Words 

The Figure 3.8 provides some strategies learners use when meeting a new word. It 

shows that the most used strategy is Guessing the meaning of words from context. As can 

be shown, the majority including ten learners (58%) would guess the meaning of the new 

words from the context, which is very common since context helps with understanding 

words‟ meanings and it is considered a method of learning vocabulary as well. On the 

other hand, three respondents (18%) would rather ask to know the word while two 

respondents (12%) would use the dictionary. 
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Q5: What are the difficulties you encounter when learning new vocabulary? 

 

Figure 3.9: The difficulties of Learning Vocabulary  

The Figure 3.9 indicates some difficulties learners encounter when learning new 

vocabulary. It reveals that the most encountered difficulty is remembering the words. As 

seen, 11 respondents (64%), which make the majority, had difficulties with remembering 

the new vocabulary, which is likely to happen, since they learn new words every time and 

they could have lack of practice. Furthermore, two respondents (12%) had difficulties 

with understanding the meaning and one person (6%) had difficulties with the words‟ 

spellings. Additionally, Three respondents (18%) had more than one difficulty including 

two respondents (12%), who had difficulties with understanding the meaning and 

remembering the words, while one respondent, who had difficulties with remembering 

words and word selection and use. Other answers include the difficulty of differentiating 

between words, which are similar in spelling but different in meaning. 

Section Three: Learners’ attitudes towards Outdoor Learning Strategy 

Part One: Learners in the Outdoor 

Q1: Have you experienced the outdoor learning with Global Academy of Languages? 

Table 3.2: Learners Experience of Outdoor Learning in the School 

Option Respondents Percentage 

Yes 13 76% 

No 4 24% 

Total 17 100% 
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The Table 3.11 indicates that the majority 13 respondents (76%) have experienced 

outdoor learning, while studying in Global Academy of Languages. The rest four 

respondents (24%) did not go on an outdoor learning experience. This means that the 

majority of the learners belong to those who stated that they spent more than two years 

studying in this school, which allowed them to experience the outdoor learning. However, 

the minority who did not experience outdoor learning in this school they belong to those 

who stated that they spent less than two years studying, and due to the pandemic they 

could not pursuit their learning, thus they did not go on an outdoor learning experience.  

If yes, how would you evaluate your experience? 

 

Figure 3.10: Learners’ Evaluation of the Outdoor Learning Experience 

As the results in Figure 3.10 show, the majority (ten respondents) (59%) evaluated 

their experience as very good. A lesser number of six respondents (35%) evaluated the 

experience by good, while one person (6%) evaluated the outdoor learning experience as 

bad. 

Q2: How often do you have outdoor learning experience with Global Academy of 

Languages? 

 

Figure 3.11: The Frequency of Outdoor Learning Experiences in the School 
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The Figure 3.11 depicts the frequency of the outdoor learning experiences as 

organized by the school. It shows that 12 respondents (71%), which make the majority of 

the learners, stated that they had outdoor learning with the school once every month while 

five respondents (29%) stated that they had one outdoor learning experience every two 

months. Moreover, in other responses, three respondents (18%) stated that they never had 

an outdoor learning experience, and one learner (6%) stated that he/she has been in an 

outdoor learning one time only, which does not refer to the times the school organized 

outdoor learning journeys. Also, one learner (6%) reported that he has irregular outdoor 

learning sessions were. The difference in the learners‟ answers refers to the fact that there 

is not a regular implementation of outdoor learning sessions.  

Q3: Please, mention the locations you have visited through Global Academy of 

Languages since you enrolled 

This is an open ended question asking about the outdoor locations that the learners 

visited while studying in Global academy of languages. The answers show that there are 

several locations learners visited, and the horse riding learning center seems to be the 

most outdoor location visited as reported by five of the respondents (29%). Other 

locations such as cities or towns‟ visits (Setif, Jmila, Tekjda), the zoo, or the shopping 

centers were equally reported by three of the respondents (18%). In addition, leisure parks 

such as Djerma park or public gardens were equally reported by two respondents (12%), 

and one learner (6%) reported a destination of the stadium. 

Q4: You consider yourself active during outdoor time 

 

Figure 3.12: Learners’ Attitude about Being Active Outdoors 

The Figure 3.12 shows that the majority of the respondents, estimated by 15 

learners (88%), strongly agree that they are active during outdoor learning time. The 

reasons they provided were that they were more focused with the teachers‟ explanation, 
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they enjoyed exploration in outdoor environments and they think it benefited them. 

Furthermore, they added that they were encouraged to learn through Group work, and that 

they enjoyed living real life experiences and learning at the same time. Also outdoor 

learning environment facilitated their learning to acquire the correct use of the language. 

In other justifications they stated that the open spaces and the natural environment 

motivated them to learn and helped them overcome boredom. Moreover, they enjoyed 

participating in interactive outdoor activities. On the other hand, one respondent (6%) 

agrees to be active in outdoor learning. His justification was because the outdoor 

atmosphere decreased his/her shyness and anxiety while one respondent (6%) disagrees 

because he/she never was in an outdoor learning experience before. 

Q5: Choose the activities you have practiced in an outdoor learning experience (you may 

choose more than one)  

 

Figure 3.13: The Outdoor Learning Practices  

The Figure 3.13 displays outdoor activities that the learners practiced during 

outdoor learning experience. It shows that all the activities were practiced during outdoor 

learning experience as indicated by seven respondents (41%). Moreover, another 

noticeable result is that language games were reported by six respondents (35%) while a 

minority of one learner (6%) reported that they practiced pedagogical dialogues. More 

than one practice was reported by three learners (18%), including one respondent (6%), 

who reported language games and pedagogical dialogues, and two respondents (12%), 

who reported language games, pedagogical dialogues and interaction activities. These 

results show that language games were the most used activity, as reported by about (53%) 

of the respondents.  
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Part two: Teachers in the Outdoor 

Q1: Do teachers engage with the learners in the activities? 

Table 3.3: Teachers’ Engagement in the Outdoor Activities 

Option Respondents  percentage 

Yes 15 88% 

No 2 12% 

Total  17 100 

 

The Table 3.3 shows that 15 respondents (88%) responded that teachers engage 

with the learners in the activities, and two responded that they do not (12%). This implies 

that teachers‟ engagement in activities depends on both the activity and the teachers‟ style 

of teaching; some activities require teachers to be engaged, other activities require him to 

be distant so that learning becomes effective. Furthermore, some teachers‟ style of 

teaching is more teacher centered, which reflects their attitudes of constantly engaging in 

the activities with the learner.  

If yes, how often do they engage? 

 

Figure 3.14: The Frequency of Teachers’ Engagement 

The Figure 3.14 shows that eight respondents (47%) reported that teachers always 

engage with the learners in the outdoor activities. Other six respondents (35%) reported 

that teachers sometimes engage with the learners in the outdoor activities while only one 

learner (6%) reported that it was rarely that the teachers engaged, and two respondents 

(12%) reported that the teachers never engaged with the learners in the outdoor learning 

activities. 
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Q2: Do you think that teachers‟ engagement would affect the quality of the outdoor 

classes? 

Table 3.4: Learners’ Views about Teachers’ Engagement 

Option Respondents  Percentage 

Positively 15 88% 

Negatively 2 12% 

Total  17 100% 

 

The Table 3.4 indicates that teachers‟ engagement affected positively the outdoor 

classes, as it was reported by the majority of 15 respondents (88%), who provided the 

following reasons; the teachers‟ engagement provides more comprehensible learning, 

teachers guide the learners in the learning process, teachers interact with the learners and 

help them use the language better, they Organize learning, they provide safety they 

motivate their learners. In addition, teachers‟ engagement helps enhance teacher-learner 

relationship, as teachers become easier with the learners and give them freedom outdoors. 

However, one opinion argued that the teachers should be aware when to interfere to let 

the learners explore and learn. The rest two respondents (12%), who responded that 

teachers‟ engagement had a negative effect on the quality of outdoor learning, they 

justified that they never been in an outdoor learning experience.  

These results could be linked to the two previous ones in the sense that it reflects 

what the learners think about teachers‟ engagement in the outdoor activities. It is positive 

in general. However, it reflects flaws in the teachers‟ teaching styles and the type of 

activities they use. In other words teachers whose style is teacher centered would often 

intervene in the learning process, and they would incorporate activities that require their 

engagement, which could hinder learners‟ learning on the long term. Therefore, the 

teacher should achieve balance, and he/she should know when he/she is required to 

engage and when he/she is not.  

Q3: What are the roles that your teacher plays the most in the outdoor experience? 
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Figure 3.15: Teachers’ Roles in Outdoor Learning 

The Figure 3.15 displays the teachers‟ roles in outdoor learning from the point of 

view of the learners. As can be seen, nine respondents (52%) reported that the teachers 

play more than one role. Four respondents (24%) reported that their teachers‟ role is a 

prompter, who motivates them to learn. A lesser number of three respondents reported all 

of the roles, and only one respondent (6%) reported the role of an assessor. This shows 

that the teacher plays many roles in outdoor learning. 

Part three: Learning English through Outdoor learning 

Q1: To what extent do you agree that outdoor learning is beneficial for learning English 

Language? 

 

Figure 3.16: Learners’ Views about whether Outdoor Learning is Beneficial 

to English Language Learning  

The Figure 3.16 shows that 14 respondents (82%) strongly agree that outdoor 

learning is beneficial for English language learning, which makes up the majority, and 
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three respondents estimated by (18%) agree with the claim that English language learning 

could benefit from outdoor learning sessions. For the reasons that different outdoor 

learning environments are better to overcome boredom of classrooms, they help improve 

learners‟ focus and their mental state and motivate them to learn better through engaging 

in real adventures. Furthermore, they stated that outdoor learning improves the linguistic 

skills and facilitates learning English language use. They claim that it creates a suitable 

environment for communication and active learning, where the learners can see and live a 

real experience that they will learn from. According to them it strengthens the ability of 

storing and facilitates retrieving information about the subject of learning. 

Q2: In your opinion, what benefits may outdoor learning offer for English language 

learning? (You may choose more than one answer) 

 

Figure 3.17: The Benefits of Outdoor Learning for English Language 

Learning 

The Figure 3.17 shows outdoor learning advantages for English language learning. 

As the data depict, eight respondents (46%) think that outdoor learning offers all the 

suggested benefits for English language learning. Also, outdoor learning improves basic 

language skills (listening, speaking, reading, and writing), was a reported by three 

respondents (18%). In addition, two respondents (12%) responded that outdoor learning is 

a source of motivation for learning while one respondent (6%) reported that outdoor 

learning enriches vocabulary. Furthermore, more than one benefit was reported by three 

respondents (18%).  

 

 

0% 6% 

18% 
12% 

46% 

18% 



 

56 

 

Q3: What are the language learning aspects that teachers should focus on in the outdoor 

experience? 

 

Figure 3.18: The Focus of Language Learning Aspects Outdoors 

The figure 3.18 presents the language learning aspects that the teacher should 

focus on in outdoor learning. According to learners view, the teacher should focus on all 

the aspects. As the table indicates, eight respondents (46%) support the former claim, 

while three respondents (18%) believe that teachers should focus on the communicative 

ability. two respondents (12%) stated that the focus should be on self-confidence and 

autonomy, and two (12%) stated that it should be on exploration. The rest, language 

competency, engagement and motivation in learning, each were supported by only one 

learner (6%). This shows that about (30%) of the learners think that outdoor learning 

should focus on the personal and social skills, while around (24%) of them think that it 

should focus on linguistic skills.  

Section Four: Learning Vocabulary through Outdoor Learning Strategy 

Q1: Did outdoor learning activities help you develop your vocabulary size? 

Table 3.5: Learners’ Views about Developing Vocabulary Size via Outdoor 

Learning 

Option Respondents  Percentage 

Yes 14 82% 

No 3 18% 

Tatal  17 100% 

 

As the Table 3.5 displays, 14 respondents (82%) stated that outdoor learning 

activities helped them develop their vocabulary size. When asking them how Outdoor 

learning helped them enrich their vocabulary, their answers included that they gained new 
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vocabulary related to the places they visited. Through overcoming fear to speak in 

outdoor learning, they learned the use of certain vocabulary and some difficult words‟ 

spellings from teachers and classmates. This maybe via interaction using English 

language in outdoor learning, or via other activities and language games such as 

describing the environment around them. Furthermore, they added that the exciting 

atmosphere of the outdoor learning experiences was motivating and offered a better 

opportunity to memorize new learned vocabulary. On the other hand, only three 

respondents (18%) stated that the outdoor learning activities did not help them improve 

their vocabulary. The explanation they provided was that they never been in an outdoor 

learning experience before.  

Q2: To what extent the following outdoor activities are beneficial for learning vocabulary 

 

Figure 3.19: The Extent of Benefits of outdoor activities for learning 

vocabulary 

The Figure 3.19 shows that most of the outdoor activities were beneficial in 

learning vocabulary. As can be seen playing games is the most beneficial outdoor activity 

for learning vocabulary, as reported by all 17 learners. Next activity is participating in 

pedagogical dialogues, which was reported by 16 learners (94%). Interaction with others 

and exploration were equally reported by 15 learners (88%), while eight learners (47%) 

reported that engaging in physical activities is beneficial and an equal number of eight 

learners too (47%) reported that it is somehow beneficial. It is probable that in the other 

outdoor activities learners are more likely to be using English to communicate and to 

participate. Therefore, they practice and acquire new vocabulary while in physical 
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activities they are less likely to use the language, and thus they won‟t acquire any new 

vocabulary.    

Q3: Does outdoor learning improve vocabulary mastery for learners of A2 level in Global 

Academy in Aintouta? 

Table 3.6: Learners’ Views on the Effectiveness of Outdoor Learning in Improving 

A2 Level Learners’ Vocabulary 

Option Respondents  Percentage  

Yes 17 100% 

No 0 0% 

Total  17 100% 

 

As the Table 3.6 depicts, all the respondents stated that the outdoor learning 

improves vocabulary mastery for learners of A2 level in Global academy of languages. 

The results from this question confirms the results from question one in section four, in 

which the majority of the learners stated that outdoor learning helped them develop their 

size of vocabulary.  

Q4: To what extant do you agree that outdoor learning is effective in motivating learners 

to improve their vocabulary? 

 

Figure 3.20: Learners’ Views on the Affectivity of Outdoor Learning in 

Motivating Learners to Improve Their Vocabulary 

The Figure 3.20 reveals that out of 17 respondents, 11 (65%) strongly agree that 

the outdoor learning is effective in motivating learners to improve their vocabulary, 

which makes the majority. The other six respondents (35%) agree with the claim that 

outdoor learning strategy motivates learners to improve their vocabulary. This is due to 

Strongly

agree

Agree Neutral Disagree Strongly

disagree

65% 

35% 

0% 0% 0% 



 

59 

 

the different outdoor activities they practiced, and the different outdoor locations they 

visited.   

Q6: How can outdoor learning strategy be effective in improving learners‟ mastery of 

vocabulary? 

The question was open for the respondents to answer according to their point of 

view, and four main themes were identified in their answers. 

 Activities and challenges 

The respondents believe that outdoor learning strategy can be effective in 

improving learners‟ vocabulary through the different outdoor educational activities and 

games it offers. They argued that all outdoor activities including games, exploration and 

educational dialogues help acquire new vocabulary, especially interaction in the target 

language. Those activities provide opportunities for picking up vocabulary and using 

them. Also the teacher could make outdoor learning effective through creating 

competitive and challenging activities, for instance by including new higher level 

vocabulary in activities and encouraging the learners to use them. 

 Learners’ engagement and participation in outdoor learning  

The respondents stated that learner‟s participation in games, dialogues and 

interactive activities outdoors helps enhance his/her level of vocabulary because when 

speaking in the target language, learners use different new words they learned from 

other‟s speech or from the teachers‟ speech.  

 Increase learners’ motivation 

Outdoor learning could be effective in improving learners‟ vocabulary through 

motivating them and developing learners‟ autonomy as a respondent claimed “giving the 

learner the responsibility over his/her own learning and building his/her confidence to 

speak and communicate and to observe and acquire vocabulary use in real life situations”. 

 Group works and Interactions 

Learners‟ vocabulary could be enhanced effectively through increasing interaction 

opportunities in the outdoors. Group work and interactive activities in the target language, 

between the learners and the teachers and between learners themselves such as sharing 

ideas could help learners improve their vocabulary. 
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Additional comments 

 The respondents stated that they like leaning the English language and that they 

enjoy learning it via the outdoor learning method.  

 Discussion and Interpretation 

 The analysis of the different items of the learners‟ questionnaire revealed 

interesting information which helped us answer the research questions. The findings in 

this questionnaire showed that learners recognize the importance of vocabulary. 

Therefore, they used several practices to enrich their vocabulary as they identified some 

strategies other than watching TV, movies and listening to English songs such as chatting 

with friends which implies that learners focus on developing their use of the language 

through enhancing their vocabulary. They justified that vocabulary enables one to express 

him/her self in a clear manner. Moreover, the majority of learners stated that they faced a 

difficulty in remembering the vocabulary that they learn; this problem is strongly related 

to lack of word knowledge which affects the mastery of vocabulary.  

 The majority of the learners experienced outdoor learning, they evaluated their 

experience as very good or good, and this means that learners enjoy learning via outdoor 

learning. Furthermore, the majority of the learners stated that they were active during 

outdoor learning which means that they are motivated to learn via this strategy. 

Moreover, learners stated that the activities that they practiced the most are language 

games and interactions. This implies that they usually practiced their language use in real 

contexts. Additionally, the majority of the learners believe that outdoor learning improves 

English language learning. They justified that it was a more fun, enjoyable and 

motivating method and that it is suitable for learning English language because it 

provides authentic learning situations in which they learn the use of language 

appropriately.  

  All learners answered that outdoor learning enhances A2 level learners‟ mastery 

of vocabulary. This is reinforced in their previous answers where the majority of the 

learners stated that outdoor learning improved their vocabulary size. they justified that 

they acquired new words, they memorized words better, they learned words related to the 

places they visited, they learned the use of words and they learned some words‟ spellings. 

These all are aspects related to word knowledge, which is important for mastering 

vocabulary. In this sense, the hypothesis that says: If the learners of A2 level of a private 
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school in Aintouta are taught using the outdoor learning strategy they would better 

improve their vocabulary is confirmed.  

 The majority of learners stated that outdoor learning is effective in motivating 

learners to improve their mastery of vocabulary. This is reinforced in their previous 

answers where most of the learners, who stated that they experienced outdoor learning, 

evaluated their experiences as very good or good, which means that they enjoyed it. In 

addition, learners stated that they were active during outdoor learning sessions. This 

indicates that they were motivated because they justified that the outdoor learning 

atmosphere was exciting, and that it made them concentrate better with the teacher‟s 

explanation. Furthermore, they added that the outdoor learning environments that they 

visited and the natural spaces in particular helped them overcome shyness and fear to 

speak, and that the group works and the activities in general contributed to increase their 

motivation.  

 In the same path and regarding the second sub-question, learners‟ motivation to 

improve their mastery of vocabulary reflects that they take responsibility for improving 

their own vocabulary. This is among the aspects of vocabulary mastery which is seen to 

be reinforced by the motivation that outdoor learning environment and activities provide. 

In other words, the outdoor learning environment and activities are considered to be 

factors that make outdoor learning effective in enhancing learners‟ mastery of vocabulary. 

 Likewise, learners‟ answers indicated that the outdoor learning activities and 

games especially those that apply language use helped them acquire new vocabulary. 

They added that the participation and engagement in those activities and group work 

helped them improve their vocabulary use. This means that not only outdoor learning 

provides real contexts for language use, but also it encourages learners to use the 

language in interactions between individuals or through activities planned by the teacher.  

 Outdoor learning uses a mixture of implicit and explicit vocabulary learning. The 

former is through free interactions between learners where they pick up new vocabulary 

from classmates or from the teachers, and the latter is through the activities that the 

teacher plan in which he/ she integrates the vocabulary he/she intends to teach. Therefore, 

the real context of language use is one of the factors that make outdoor learning effective 

in enhancing learners‟ mastery of vocabulary because it improves learners‟ word 

knowledge which is an aspect of vocabulary mastery.  
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 Summary of the main results 

The main aim of the learners‟ questionnaire was to identify learners‟ attitudes 

towards enhancing their vocabulary through the use of outdoor learning. The data 

revealed the effectiveness of outdoor learning in improving and increasing learners‟ 

motivation towards enhancing their mastery of vocabulary. Based on the analysis of the 

questionnaire, the main results helped answer the research questions. It can be concluded 

that learners are motivated by the outdoor learning strategy and that they benefited from 

outdoor learning strategy in enhancing their vocabulary. They showed excitement and 

enthusiasm in learning via the strategy through their answers in which they expressed 

their participation and involvement in outdoor learning experiences. Furthermore, 

learners clearly stated that outdoor learning enhanced the mastery of vocabulary for A2 

level learners in Global academy of languages reformulate which helped confirm the 

hypothesis.  

To sum up, the learners‟ questionnaire helped us answer some of the research 

questions. It revealed that there is a significant relationship between learners‟ vocabulary 

mastery and the outdoor learning. It indicates that there are factors of outdoor learning 

that contribute to enhancing learners‟ mastery of vocabulary. Those learners mentioned 

we noted three factor; the activities, the real context of language use, and the outdoor 

learning environment, which helped increase learners mastery of vocabulary and 

motivation to learn new words.  

3.2.2    Teachers’ questionnaire 

 Description of teachers’ questionnaire 

The teachers‟ questionnaire was also a semi structured questionnaire, which 

consists of four sections general information, teachers attitudes towards teaching 

vocabulary, teachers‟ attitudes towards outdoor learning strategy and teachers‟ attitudes 

towards using outdoor learning to enhance learners' vocabulary. The questionnaire 

contains 31 questions both close ended and open ended in order to obtain direct and 

detailed data on teachers‟ attitudes towards enhancing vocabulary using outdoor learning 

strategy. 

 

 



 

63 

 

 Administration of teachers’ questionnaire 

The teachers‟ questionnaire was administered online via face book, to eight 

English language teachers who taught in Global academy of languages. All eight teachers 

answered the questionnaire within 20 min. 

 

 Analysis of Teachers’ Questionnaire  

Section One: General Information 

Q1: Please specify your academic degree 

 

Figure 2.31: Teaches’ Academic Degree 

The Figure 3.21 shows teachers‟ academic degrees. According to the respondents‟ 

answers, seven teachers (88%), which make the majority, have a master or magister 

degree, while only one teacher (13%) possesses a license degree. It means that all the 

teachers carry higher education diplomats. 

Q2: How long have you been teaching English in Global academy of languages? 

 

Figure 3.22: Teachers’ Period of Teaching English in the School 
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The Figure 3.22 depicts teachers‟ period of teaching English in Global academy of 

languages. It shows that most of the teachers spend about one to two years teaching 

English at Global academy of languages. as can be seen, three teachers (37%) spend two 

years teaching in the school, two teachers (24%) spend one year, while only one teacher 

(13%) spend four years teaching, two teachers (13%) spend two months and two teachers 

(13%) spend three months teaching English language in Global academy of languages. 

The results show that most of the teachers are novice and could lack the teaching 

experience. 

Q3: Is teaching English in Global academy of languages? 

 

Figure 3.23: Teaching English in the School 

The Figure 3.23 shows that half of the respondents estimated by four teachers 

(50%) decided that teaching English in Global academy of languages was easy, and their 

reasons were because the school provided a period of training, it is a fun and motivational 

job, and teaching beginners level did not present any challenges. However, the other half, 

which is also estimated by four teachers (50%), stated that it was somehow difficult, for 

the reasons that the teachers dealt with different people of different personalities, 

capacities and levels. Moreover, some of them considered it as a new environment of 

work. Other teachers reported that it took efforts to make learners understand and engage 

in learning.  

Q4: Rank the following (from 1to5) according to your focus on teaching English? 

Table 3.7: Teachers’ Ranking of Their Focuses in Teaching English Language 

 Rank 

Statement 1
st
 2

nd
 3

rd
 4

th
 5

th
 

Developing language basic skills (reading, 

writing listening and speaking)  

38% 38% 24% 0% 0% 

50% 50% 

0% 



 

65 

 

 

Developing language communicative 

competence 

25% 62% 0% 0% 13% 

Developing vocabulary 25% 62% 0% 13% 0% 

Enhancing grammar rules 

 

13% 38% 38% 13% 0% 

Motivatinglearners 

 

88% 0% 0% 13% 0% 

 

The Table 3.7 provides teachers ranking of their focus of English language 

teaching. According to the respondents, motivating learners was the primary focus of 

teachers as indicated by seven teachers (88%). Then, developing language communicative 

competence and developing vocabulary both were second focus as reported by five 

teachers (62%). Next focus is Enhancing grammar rules, which comes third as reported 

by three teachers (38%). Finally, developing language basic skills (reading, writing 

listening and speaking) comes forth as suggested by two teachers (24%). The results show 

that the main focus is on developing the language skills and the communicative 

competence, as in learners‟ questionnaire. 

Q5: Do you follow the schools‟ curriculum or do you add other things? 

Table 3.8: Teachers Follow the Curriculum or Add Other Things 

Option Respondents Percentage 

Follow the school 

curriculum 

3 38% 

Add other things 5 63% 

Total 8 100% 

 

The Table 3.8 shows that the majority of the teachers usually add other things to 

teach in the curriculum. As the data showed, five respondents (62%) stated that they add 

other things to the curriculum of English language teaching. They claimed the reason that 

they try to update the lessons to motivate the learners and engage them in learning. Some 

added games and activities, some added things suitable to learners‟ level and some added 

the public-school curriculum because they had freedom to do so. On the other hand, three 

respondents (38%) stated that they stick to the school curriculum and do not add 

anything. They justified that the school obliges them to do so, and claimed that the school 

provides enough textbooks, and materials. 
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Q6: Do you use the schools‟ materials or do you bring your own? 

Table 3.9: Teachers Use the School’s Materials or Bring Their Own 

 Option  Respondents Pecentages 

Using school materials 2 25% 

Bring their own 6 75% 

Total 8 100% 

 

The Table 3.9 shows that the teachers are more likely to bring some of their own 

materials. As can be seen, six respondents (75%) bring materials of their own. they 

justified that they are free to do so, also they are not satisfied with the schools‟ materials 

and their own would be more effective. However, two respondents (25%) stated that they 

use only the school‟s materials. It is for the reason that the school provides everything 

they need, while others stated that they use the school‟s materials if it helps them achieve 

the learning objectives otherwise they bring their own.   

Q7: What do you struggle with the most in teaching English in Global academy of 

languages?  

 

Figure 3.24: The Difficulties of Teaching English in the School 

The Figure 3.24 presents the difficulties that the teachers encounter when teaching 

English language in Global academy of language. According to four respondents (50%), 

there was more than one difficulty encountered. On the other hand, helping learners 

develop language basic skills (reading, writing listening and speaking) was reported by 

two respondents (25%). Additionally, one teacher (12%) had difficulties when helping 
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learners enrich their vocabulary, and another teacher (12%) had difficulties when 

assessing learners' progress. 

Section Two: Teachers Attitudes towards Teaching Vocabulary 

Q1: Do you think that teaching vocabulary is important in teaching English as a foreign 

language? 

 Table 3.10: Teachers’ Views on the Importance of Vocabulary 

 Option  Respondents Percentage 

Yes 8 100% 

No 0 0% 

Total 8 100% 

 

The Table 3.10 shows that all the respondents think that teaching vocabulary is 

important as a part of teaching English as a foreign language. Their reasons were because 

vocabulary improves communication in the target language. It helps develop language 

skills( reading, writing, listening and speaking), and it is always updated, meaning there 

are always new words to know. Moreover, one of the teachers stated that “Vocabulary is 

the basic element to learn a language”. 

Q2: You focus most on developing your learners‟ vocabulary? 

 

Figure 3.25: The Extent to Which Teachers Agree on Focusing on Developing 

Learners’ Vocabulary 

The Figure 3.25 reveals that half of the respondents estimated by four teachers 

(50%) agree that they focus on developing their learners‟ vocabulary, while two 

respondents (25%) strongly agree with this claim, and the rest two respondents (25%) are 

neutral. The results indicate that teachers focus on developing their learners‟ vocabulary. 

Q3: Do you motivate your learners to develop their vocabulary? 
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Table 3.11: Teachers’ Views about Motivating Learners to Develop their 

Vocabulary 

Option Respondents Percentage 

Yes 8 100% 

No 0 0% 

Total 8 100% 

 

The Table 3.11 shows that all the respondents motivate their learners to develop 

their vocabulary. Furthermore, the results of this question and the previous one indicate 

that the teachers are aware of the importance of developing their learners‟ vocabulary. 

Therefore, they could be using innovative strategies to motivate their learners to develop 

their vocabulary. 

Q4: What are the main strategies do you use the most to motivate your learners to 

develop their vocabulary?  

 

 

Figure 3.26: Motivational Vocabulary Learning Strategies 

The Figure 3.26 exhibits vocabulary learning strategies that teachers use to 

motivate their learners to develop their vocabulary. It shows that most of the teachers use 

more than one strategy, as reported by five respondents (61%), who used language games 

and word maps/word list very often. Additionally, one respondent (13%) stated that 

he/she used all of the strategies, while only one (13%) stated that he/she used 

audiovisuals, and one respondent (13%) stated that he/she used outdoor learning. The data 

reveals that teachers use more than one strategy to motivate their learners to develop their 

vocabulary. Also it is noticed that the outdoor learning is not used very often and that is 

because it is usually organized once every month, as stated in the learners‟ questionnaire.    
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Section Three: Teachers Attitudes towards Outdoor Learning Strategy 

Q1: What do you think of outdoor learning as a teaching strategy? 

 

Figure 3.27: Teachers’ Views on the Importance of Outdoor Learning Strategy 

The figure 3.27 shows that half of the respondents, estimated by four teachers 

(50%), think that outdoor learning strategy is very important. The justifications include 

outdoor learning offers authentic language learning in real life situations, it improves 

vocabulary and learners‟ communicative competence, it is more effective than other 

mechanical strategies like repetition and it motivates the learner to learn the language. 

The rest four teachers (50%) think it is important. Their reasons were because it offers 

opportunities where the learner learns new things by engaging their senses. It encourages 

the learner to apply what he had learned in the classroom about language rules and use. In 

addition, they added our modern society requires making language learning a lifelong 

process.  

These results show that teachers recognize the importance of outdoor learning 

because in their justifications they expressed the affectivity of this strategy in foreign 

language learning, as one teachers stated “I always had a dream that language schools 

organize trips on a frequent rhythm because it is of a great importance in enhancing 

both vocabulary stock and communication skills in real life situations which is 

absolutely more better than casual repetition strategies”. 
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Q2: How often does the school organize an outdoor learning journey? 

 

Figure 3.28: The Frequency of Organizing Outdoor Learning Journey 

The Figure 3.28 displays the frequency of outdoor learning journeys as organized 

by the school. It shows that outdoor learning journeys were organized mostly once in a 

month. As can be shown, six respondents (75%) stated that every month the school 

organizes an outdoor journey while two respondents (25%) stated that the school 

organized an outdoor learning journey every week. Other answers include organizing an 

outdoor learning journey every day during holidays. This confirms the fact that the 

outdoor learning journeys were not regular. 

Q3: Who is responsible for planning the outdoor learning (determining the place visited 

the activities…)? 

 

Figure 3.29: The Responsible of Planning the Outdoor Learning 

Everyweek Every two weeks Once in a month

25% 

0% 

75% 

The

headmaster

The teacher The staff The program

50% 

25% 25% 

0% 



 

71 

 

The Figure 3.29 reveals that usually the headmaster is the responsible for planning 

the outdoor learning as reported by four respondents (50%) while two respondents (25%) 

reported that teachers could plan outdoor learning journeys as well, and two respondents 

(25%) reported that the staff is responsible of planning outdoor learning. these answers 

reflect that planning the outdoor learning is shared between the headmaster, the teachers 

and staff. 

Q4: Could you please mention some of the outdoor learning visits that the school planned 

this year? 

This question was open to teachers to tell us about the outdoor learning visits that 

the school organized this year. The answers show that the school planned several outdoor 

learning visits to several locations. As discussed, two respondents (25%) stated that 

school planned outdoor learning to natural spaces such as Tekjda and Cheriaa. Others 

stated that the school planned outdoor learning visits to some shopping centers, the zoo, 

the city streets, the parks and the restaurants. Some teachers stated that the school planned 

for camp or summer outdoor activities. However, due to the pandemic they had to 

postpone it. Furthermore, two teachers (25%) stated that they have never used this 

strategy, which could mean that they are novice teachers. However, we conclude here that 

they organized many outdoor learning sessions.  

Q5: Could you please mention some of the activities you use in the outdoor 

experience(s)? 

This question was open to the teachers to tell us about the activities that they used 

in outdoor learning experiences. When analyzing their answers, we found that they used 

role plays and games. Initially, most teachers stated that they used role plays such as the 

roles of a clerk and a client in real stores, or the roles of a journalist, a tourist or a tour 

guide. Moreover, other teachers stated that they used language games, since they are 

English language teachers and their objective is to teach the English language. those 

games include puzzles, “describe it” game, which is simply asking learners to describe 

their surroundings, guess games and name it game, which is as described by one teacher 

“you give small papers and you make the students guess the names of the elements” .  
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Q6: Do you make sure all learners engage in the activities? 

Table 3.12: Teachers’ Views about Engaging All their Learners in the Activities 

 

 

The Table 3.12 depicts that all the teachers engage their learners in the outdoor 

learning activities. Their justifications were because they believe that all learners should 

engage in the outdoor learning activities as part of their learning. Furthermore, they 

believe that it is their role as teachers to try to engage learners in those activities, which in 

return motivates the learners to learn and builds their confidence. They added that outdoor 

learning activities require group work, where learners use the target language, and 

language use requires interaction among learners. Therefore, that‟s why they have to 

make sure their learners are engaged.  

 

Q7: Do teachers act with the learners in the outdoors the same way they act with them in 

the indoors (the classroom) 

 

Table 3.13: Teachers’ Views on the Ways they Act with the Learners Indoors and 

Outdoors 

Option Respondents Percentage 

Yes 4 50% 

No 4 50% 

Total 8 100% 

The Table 3.13 shows that half of the respondents, which is estimated by four 

teachers (50%), answered that they act with the learners outdoors the same way they do 

indoors, while the other four teachers (50%) stated that they don‟t act with their learners 

outdoors the same way they do indoors. In their Justifications, teachers act with the 

learners the same way in the classroom and outdoors because in both contexts their role is 

to guide the learners to act and speak more in the target language, and some teachers use 

the same activities and materials in both settings. On the other hand, teachers act 

differently outdoors because different contexts require different teaching methods and 

materials. They argued that the teachers should be friendlier and less strict outside than 

Option Respondents Percentage 

Yes 8 100% 

No 0 0% 

Total 8 100% 
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inside the classroom. Furthermore, a teacher should give his/her learners little freedom so 

that he/she provides a fun motivating and comfortable environment for the learner. 

Q8: How often do teachers participate in outdoor learning activities? 

 

Figure 3.30: the Frequency of the Teachers’ Participation in the Outdoor Activities 

The Figure 3.30 shows that three respondents (38%) stated that teachers rarely 

participate in the outdoor learning activities while two respondents (25%) stated that 

sometimes teachers engage in outdoor learning activities, and an equal number (25%) 

stated that teachers always participate in the outdoor learning activities. Finally, one 

teacher (13%) stated that they never participate in outdoor activities. The different 

answers of the teachers show that these teachers have different teaching styles, for those 

who always participate in the outdoor learning their teaching style is more teacher 

centered. However, those who sometimes or rarely participate teach in more learner 

centered style.  
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Q9: In your opinion, what roles a teacher could play in outdoor learning experiences? 

(You may choose more than one answer) 

 

Figure 3.31: Teacher’s Roles 

The Figure 3.31 indicates teachers‟ roles in outdoor learning experiences. 

According to the data, the teachers play many roles outdoors. As can be seen, six 

respondents (75%) argued that they play more than one role, most of them agreed on the 

roles of a controller and organizer, while few of them agreed on the roles of a participant, 

tutor, resource and an assessor. However, one respondent (13%) stated that he/she plays 

only the role of an organizer, and one respondent (13%) stated that he/she plays the role 

of a tutor. This means that the teacher plays multiple role outdoors. 

Q10: Are there some specific methods you follow to assess your learners‟ productivity in 

the outdoor learning experience? 

Table 3.14: Teachers’ Views on the Assessment They Used to Assess Learners’ 

Productivity in Outdoor Learning  

Option Respondents Percentage 

Yes 4 50% 

No 4 50% 

Total 8 100% 

 

The Table 3.14 shows that half of the respondents‟ number, which is estimated by 

four teachers (50%), uses specific assessment methods to assess their learners 

productivity during outdoor learning experiences however the rest four teachers (50%) do 

not follow assessment methods for outdoor learning sessions. These results reflect the 

idea that teachers have different teaching styles.   

0% 0% 0% 0% 
13% 

0% 
13% 

74% 
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If yes please mention them 

The second part of the question is open to the teachers to tell us about the 

assessment methods that they use to assess their learners productivity in the outdoor 

learning experience. Their answers show that each teacher has his/her own assessment 

method. One teacher stated that he/she uses direct assessment by immediate correction; 

another stated that he/she takes notes on his/her learners‟ performance and corrects them 

when indoors. another teacher stated that he/she puts standards considering the four 

language skills and assesses each learners‟ performance accordingly. Moreover, one 

teacher stated that he/she asks the learners to retell their experience indoor or prepare a 

video to describe their experience and then he/she assesses their work, another teacher 

stated that he/she assesses each learner‟s performance alone by asking them questions 

orally about their experience, while another teacher stated that he/she prefers to set 

competitive activities outdoors and then corrects them when indoors.  

Q11: The outdoor learning strategy is suitable for teaching English? 

 

Figure 3.32: Teachers’ Views about the Suitability of the Outdoor Learning for 

Teaching English.  

The Figure 3.32 shows that four teachers (50%) strongly agree that outdoor 

learning is suitable for teaching English. The reasons were because outdoor learning 

offers authentic real life situations for language practice, where learners can communicate 

in English. In addition, it is motivational and effective in teaching English, and it provides 

good learning atmosphere away from boring classrooms. Additionally, three teachers 

agree (38%) with the idea of teaching English via outdoor learning while one teacher 

(13%) is neutral. comment  

Strongly

agree

Agree Neutral Disagree Strongly

Disagree

50% 

38% 
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Q12: Do you think that outdoor learning experiences helped learners develop their level 

in English? 

Table 3.15: Teachers’ Views about the Outdoor Learning Developing Learners’ 

Level in English 

Option Respondents Percentage 

Yes 8 100% 

No 0 0% 

Total 8 100% 

The Figure 3.15 shows that all the teachers think that outdoor learning experiences 

helped learners develop their level in English. In their justifications, teachers stated that 

they witnessed progress in learners‟ English level after using outdoor learning. They 

argued that their learners became fluent and they expressed their thoughts better. 

Furthermore, it helped them enrich their vocabulary and teachers noticed learners started 

interacting better in English.  

Section Four: Teachers Attitudes towards Using Outdoor Learning to Enhance 

Learners' Vocabulary 

Q1: How often do you focus on enriching learners‟ vocabulary in an outdoor experience? 

 

Figure 3.33: The Frequency of Focusing on Enriching Vocabulary Outdoors 

The Figure 3.33 indicates that six teachers (75%) always focus on enriching their 

learners‟ vocabulary in outdoor learning, while two teachers (25%) sometimes focus on 

enhancing learners‟ vocabulary outdoors. These results indicate that teachers take 

enriching vocabulary into consideration alone with other language aspects such as 

developing communicative competence. However, they integrate it implicitly in their 

outdoor activities, for instance in the language games they focus on improving learners‟ 

speaking skill. Within the activity, they use a mix of new and old vocabulary to stimulate 

the learners to memorize and use them.   

Always Sometimes Rarely Never

75% 

25% 

0% 0% 



 

77 

 

Q2: In your opinion, which outdoor learning activities are best for improving learners‟ 

vocabulary mastery? 

This question is open to the teachers to tell us about which outdoor learning 

activities are best to improve learners‟ vocabulary. Their answers included several 

activities among them games, puzzles, exploration, project based learning, role-plays, 

storytelling and any experience or activity that involves group work and interaction.  

Relate to learning styles of learners.  

Q3: In your assessment of the outdoor learning experience, do you focus on assessing 

vocabulary? 

Table 3.16: Teachers’ Views about Assessing Vocabulary from Outdoor Experiences 

Option Respondents Percentage 

Yes  7 88% 

No  1 12% 

Total 8 100% 

 

The Table 3.16 shows that the majority of respondents, which includes seven 

teachers (88%), stated that they focus on assessing vocabulary when assessing outdoor 

learning experiences. The reasons were because vocabulary is a part of learning the 

language; teachers focus on the appropriate use of vocabulary in relation to context, they 

make sure their learners remember how to spell and pronounce the words they studied 

earlier, and ensure that their learners have acquired the new vocabulary. Furthermore, one 

teacher (13%) does not focus on assessing vocabulary in outdoor learning. He/she 

justified that they focus more on the speaking performance and correcting oral mistakes. 

These results reveal that teachers have different styles of teaching. 

Q4: Do you think that outdoor learning strategy is effective in improving learners‟ 

mastery of vocabulary? 

Table 3.17: Teachers’ Views about the Effectiveness of Outdoor Learning in 

Improving Learners’ Mastery of Vocabulary  

Option  Respondents Percentage  

Yes  8 100% 

No  0 0% 

Total 8 100% 

 

The Table 3.17 depicts that all the teachers think that outdoor learning strategy is 

effective in improving learners‟ mastery of vocabulary. The reasons were because 
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engaging learners in real life situations helps them memorize and remember the words 

they learned better. It helps them store the information in the long term memory unlike 

the old methods that use repetition, which makes students less motivated and less 

interested in learning which in return renders them easily forgetting. However, in 

outdoor learning, learners self correct and become familiar with some new expressions 

and words as they practice on using them in authentic situations. 

Q5: Outdoor learning strategy and the linguistic skills  

 

 

Figure 3.34: Outdoor Learning and the Linguistic Skills  

The Figure 3.34 shows that all respondents believe that outdoor learning improves 

learners' communicative competence and helps learners' enrich their vocabulary. in 

addition, six respondents (75%) believe that outdoor learning enhances the learners' four 

skills (speaking, listening, reading and writing), and only three respondents (38%) think 

that outdoor learning enhances the learners' grammar. These results show that the outdoor 

learning improves all the linguistics skills. Furthermore, outdoor learning consists of fun 

activities that suits learning vocabulary and developing the language skills and the 

communicative competence unlike learning grammar which requires a strict environment. 
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Q6: Outdoor learning and social and personal skills  

 

Figure 3.35: Outdoor Learning and Social and Personal Skills 

The Figure 3.35 reveals that all the respondents think that outdoor learning 

increases learner' motivation and engagement in the learning process, and it develops 

learners confidence and independence. Moreover, seven respondents (88%) believe that 

outdoor learning encourages interaction and decreases antisocial behavior, and five (62%) 

think that it improves learners' discipline and increases positive behavior. These findings 

state that outdoor learning develops all the social and personal skills. However, it is more 

effective in improving the personal skills than the social skills.  
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Q7: outdoor learning and cognitive skills 

 

Figure 3.36: Outdoor Learning and the Cognitive Skills 

The Figure 3.36 suggests that outdoor learning improves learners‟ long term 

memory through learning via sense, as indicated by all eight respondents. A lesser 

number of seven respondents (88%) think that outdoor learning increases learners‟ 

academic performance and improves their scores. A slightly less number estimated by six 

respondents (75%) believe that outdoor learning improves learners' higher order thinking 

skills (critical thinking, analyzing...) and also six respondents (75%) believe that it 

develops learners‟ research skills. From these answers, it can be said that outdoor learning 

improves all the cognitive skills. But more importantly, it strengthens the memory 

because it entails learning via engaging all the sense, so that the learner remembers what 

he learned.  
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Q8: which skills do you think outdoor learning affects the most?  

 

Figure 3.37: Outdoor Learning and the All the Skills 

The Figure 3.37 shows that half of the respondents, which is estimated by four 

respondents (50%), think that outdoor learning affects social and personal skills. Their 

reasons were because the aim is to develop learners, who speak in target language without 

fear. Among the other half, two respondents (25%) stated that outdoor learning affects 

linguistic skills, as they justified that it improves vocabulary storage and retrieval by 

relating it to experiences, and two teachers (25%) stated that it affects the cognitive skills 

because it teaches learners critical and analytical thinking, and it improves learners‟ long 

term memory, which is important in their process of enriching their vocabulary.  

The results from the previous four questions indicate that outdoor learning 

improves all the linguistic skills especially vocabulary, it improves the personal skills 

including motivation and it improves the cognitive skills especially memory performance. 

In more details, outdoor learning as a process consists of elements including the 

environment and the activities that provide motivation for learning which means that 

outdoor learning strategy is motivational in nature. Furthermore, the outdoor learning 

environment provides a great source of vocabulary learning in real authentic situation, 

and the outdoor activities including interactions and language games are also a source of 

picking up new vocabulary. Moreover, outdoor learning is characterized by learning 

through senses which stimulates the learners‟ memory to store the information he is 

learning so that the retrieval would be easier. As one teacher stated “[outdoor learning] 

reflects [learners‟] memory. It helps them to redirect the information towards the long 

term memory unlike the old fashioned methods that focuses on repetition strategies 
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that make students lose motivation and attention in learning. Therefore, the information 

will be forgotten easily”. 

 Discussion and interpretation 

From the analysis of the teachers‟ questionnaire, the findings revealed significant 

facts. In these results the researcher found interesting information. Some of the teachers 

are novice their answers revealed that they find teaching English in Global Academy of 

languages somehow difficult. They justified that they dealt with different personalities 

and competencies of English language. Furthermore, most of them stated that they taught 

for less than 2 years (2-9 months). This indicates that they lack an experience in teaching, 

which justifies that they found teaching English in that school somehow difficult.  

Teachers focus on learners‟ motivation first then developing their communicative 

competence and vocabulary. This means that they focus on language use, which was 

reflected in learners‟ answers as well. However, teachers seem to have different teaching 

styles because some of them rely on the schools materials and sticks to its‟ curriculum. 

However, others use different their own materials and integrate other things to teach in 

the curriculum. Furthermore, teachers had more than one difficulty, among them teaching 

learners the language basic skills, which is a common difficulty that most foreign 

language teachers face. Yet, this confirms that these teachers are lacking the experience 

of teaching.    

The majority of the teachers recognize the importance of vocabulary teaching and 

they focus on developing their learners‟ vocabulary and increasing their motivation to 

learn it through the use of more than one strategy, among them is outdoor learning. 

Moreover, the teachers recognize the importance of the outdoor learning strategy. 

However, they do not use it frequently, and this is because the planning of the outdoor 

learning journey is a shared responsibility between the headmaster and some teachers and 

staff. Therefore, an agreement between all of them on the outdoor learning place to be 

visited and the activities is needed. Moreover, one cannot deny that they face challenges 

that could make them decide to change the outdoor learning journey, postpone it or even 

cancel it and this is due to the lack of experience in the use of this strategy.   

All teachers make sure that their learners are engaged in the outdoor learning this 

reflects that, as part of their role as teachers, is to motivate their learners to use the 

language and develop their confidence to speak without fear. Furthermore, another result, 
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which reflects that teachers have different teaching styles in outdoor learning is that some 

of them act with their learners outdoors the same way indoors. This could affect learners‟ 

productivity outdoors and their reflection to make meaning of the learning experience 

while other teachers give more freedom for their learners outdoors. This is good but, 

when it becomes excessive, learners will not be able to focus on achieving the learning 

outcomes and the outdoor learning would be recreational more than educational. 

Therefore, teachers should raise their awareness on the implementation of the outdoor 

learning and they should realize their roles in the process so that the outdoor experience 

becomes successful.  

Teachers stated that outdoor learning has benefits for English language learning. 

They justified that outdoor learning atmosphere provides motivation. Furthermore, they 

stated that outdoor learning developed their learners‟ vocabulary because they noticed 

that their learners developed a level of accuracy and fluency and that it helped them 

enrich their vocabulary. This was also seen in learners‟ answers where they stated that 

outdoor learning enhances mastery of vocabulary which helps confirm the hypothesis in 

this questionnaire as well.  

Teachers focus on enriching their learners‟ vocabulary in outdoor learning through 

different interactive activities including role plays and language games. They focus on 

group work as well. Furthermore, teachers believe that outdoor learning is effective in 

improving their learners‟ vocabulary. In this context, teachers focused on the importance 

of outdoor learning in improving their learners‟ memorization of words through the factor 

of learning via engaging all senses. They justified that it provided real authentic contexts 

for language use. They added that learners remember words‟ pronunciations better and 

that they use the words correctly in relation to context, through using them in 

conversation, which was also recognized by learners in their answers. 

Teachers believe that outdoor learning strategy develops the personal and social 

skills more than the linguistics and cognitive skills. This reflects that outdoor learning 

motivates learners through its environment and the different activities. Teachers in their 

justifications stated that outdoor learning develops learners‟ confidence to speak, which is 

related to their motivation to learn and that outdoor learning develops learners‟ critical 

thinking, memory and vocabulary.  
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 Summary of the qualitative results  

The main findings from the teachers‟ questionnaire can be summarized as follows; 

teachers confirmed the answers in the learners‟ questionnaire, and they perceive outdoor 

learning as a good method of learning English as a foreign language. Teachers noticed 

that their learners developed their level of vocabulary and English language in general 

which indicates that they believe that outdoor learning enhances the mastery of 

vocabulary of A2 level learners in Global academy of languages which confirms the 

hypothesis. Moreover, teachers believe that this strategy was effective in motivating 

learners to master vocabulary through the interactive activities and the outdoor settings 

which encourage the learner to use the language. 

Outdoor learning was effective in improving learners‟ mastery of vocabulary 

through helping them overcome the difficulty of remembering the words through the 

principle of learning via sense. In this context, teachers stated that outdoor learning 

environment urged the learners to memorize new words easily. Therefore, Teachers 

perceive outdoor learning as an effective method for learning vocabulary. They believe 

that the outdoor learning environment and the direct experience not only contributed to 

improving their learners‟ mastery of vocabulary, but also in improving the fluency and 

accuracy.   

Conclusion 

  This chapter dealt with the practical part of the study. It discussed the 

methodology of the study by presenting the choice of the method, the population and 

sample, the data collection methods and the data analysis procedure. Then, starting with 

the learners then the teachers, the chapter presented the analysis of the questionnaires. 

Following, it provided a discussion and interpretation of the data and presented a 

summary of the main results.  
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General conclusion 

This research aimed at investigating the use of outdoor learning to enhance 

learners‟ mastery of vocabulary. Based on an analysis of learners‟ and teachers‟ attitudes 

towards the use of outdoor learning in enhancing learners‟ mastery of vocabulary, it can 

be concluded that the outdoor learning activities and settings are important factors that 

contribute to make outdoor learning effective in improving learners‟ mastery of 

vocabulary. In addition, the outdoor learning real context of language use, where learners 

learn via engaging all their senses, allowed the improvement of vocabulary use and 

retention. These results show that learners and teachers perceive outdoor learning as a 

motivating method of learning, which played a huge role in improving their mastery of 

vocabulary through the previously mentioned factors.  

The research consists of three chapters; the first two chapters represent the 

literature review of the study variables, and the third chapter is the fieldwork. In the first 

chapter the researcher discussed the main elements related to vocabulary in terms of its‟ 

mastery and learning and teaching. In the second chapter, the researcher dealt with an 

overview of outdoor learning, while in the third chapter, the researcher presented the 

fieldwork in which she discussed the methodology and the data collection method and 

analysis. The researcher used a semi-structured questionnaire administered to learners and 

teachers. Then, she analyzed, discussed and summarized the data from both 

questionnaires to validate the hypothesis. 

In order to achieve the study aims, the researcher carried a descriptive study in 

which she used a semi-structured questionnaire for both learners and teachers. Both 

questionnaires were administrated online via face book to A2 level learners (20) of the 

Global academy of languages to their teachers (8). The questionnaires aimed to 

investigate learners and teachers‟ attitudes towards enhancing learners‟ mastery of 

vocabulary through the use of outdoor learning.  

The analysis of the data was conducted manually, the researcher presented a 

thorough description, and discussed and interpreted the main results of the questionnaires. 

Those results provided the answers to the research questions and helped validate the 

research hypothesis that states: If the learners of A2 level of a private school in Aintouta 

are taught using the outdoor learning strategy, they would better improve their 

vocabulary. 
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Finally, the researcher confirmed the hypothesis and found that outdoor learning 

strategy is effective in improving learners‟ mastery of vocabulary and in increasing their 

motivation to learn new vocabulary and enrich their vocabulary size. Furthermore, the 

researcher found that the outdoor learning settings in addition to the outdoor activities 

contributed to make outdoor learning effective for both motivating and enhancing 

learners‟ mastery of vocabulary. Moreover, outdoor learning was effective in improving 

learners‟ mastery of vocabulary through the real context of language use that it offers and 

learning via senses, which helped solve the problem of vocabulary retention. 

Limitations of the study 

The researcher encountered some difficulties while conducting this research: 

 First, the researcher planned for an observation, but she could not carry it because 

the school canceled the outdoor learning planned for spring holidays and closed 

responding to the cautionary procedures of the pandemic placed by the government.  

Second, the researcher could not reach the whole population of learners n=20. 

However, she managed to reach 17 learners which is estimated by 85%, and decided to 

take them as the whole population in addition to the teachers.  

Despite the difficulties, the researcher managed to collect data that helped answer 

the research questions and validate the hypothesis. 

Suggestions and recommendations 

This study attempts to highlight the importance and effectiveness of outdoor 

learning strategy in solving some issues rising in the mastery of vocabulary. Furthermore, 

through this study, it can be said that outdoor learning offers numerous benefits for the 

learners‟ development of vocabulary size. Nevertheless, the researcher provides the 

following recommendation to help raise awareness on the value of outdoor learning in 

enhancing the mastery of vocabulary:   

For Teachers 

 Teachers must have training in terms of practicing outdoor learning  

 Teachers must be aware of the objectives that the outdoor learning will provide 

and that is related to the outdoor learning practice.  
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 Teachers must be aware of the activities that serve the objective of outdoor 

learning.  

 Teachers must be aware of their roles in outdoor learning. 

 Teachers must focus more on enhancing their learners‟ vocabulary through 

outdoor learning. 

 Teachers who do not use outdoor learning should consider integrating it in their 

classrooms. 

 Teachers should try to eliminate the difficulties that learners may encounter in 

outdoor learning.   

For Learners 

 Learners need to have more outdoor learning sessions to improve their mastery of 

vocabulary. 

 Learners‟ parents should be open and encouraging to the use of outdoor learning 

in schools 

 Learners must realize that outdoor learning is not merely recreational. Although it 

consists fun activities, it seeks to achieve the learning objectives 

 Learners should be active during outdoor learning in order to reflect on the 

learning experience. 

For syllabus/course designers  

 Syllabus and course designers should integrate outdoor learning in the different 

levels of education because it contributes to increasing learners‟ engagement and 

motivation. 

 The outdoor learning sessions should be more regular and close in time and 

stretch along the year through a well prepared program that contributes to the 

achievement of the learning objectives related to a certain level. 

 The outdoor learning must use different environments to cover a wider range of 

vocabulary.   

 The application of outdoor learning should not be limited to private school 

 The implementation of outdoor learning should take into consideration learners‟ 

difficulties or health problems. 
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Appendix One: English version 

 Learners' questionnaire 

Dear learner, 

You are kindly invited to fill in this questionnaire, which is an attempt for gathering 

information needed for the accomplishment of a master dissertation. This questionnaire 

aims to identify your attitudes towards “mastering vocabulary through outdoor learning 

strategy”. I would be so grateful if you could sincerely answer the following questions. 

Please put a tick (√) in the corresponding box (es) and make a full statement whenever 

necessary. Be sure that the answers you provide will certainly remain confidential and 

will be used for research purposes only. 

Thank you for your time and for your collaboration. 

Researcher’s name 

BOUKHALFA Sara 

Master 2 student at Biskra University 

Section One: General Information 

Q1. Please specify your English language level: 

a) Very good 

b) Good  

c) Average 

d) Poor  

Q2. How long have you been studying English in the Global Academy of Languages? 

………………………………………………………………………………………… 

Q3. Do you like learning English language? 

a) Yes                                                        b) No 

Please, justify your answer: 

………………………………………………………………………………………………

……………………………………………………………………………………. 

Q4. Learning English in Global Academy of Languages was: 

a) Your choice 

b) Your parents‟ choice 

c) Your friends‟ recommendation 

If others, please mention them: 

………………………………………………………………………………………… 



 

 

 

Q5. What was the main focus of the school curriculum you have been exposed to? 

(You may choose more than one answer) 

a) Acquiring basic language skills (listening, speaking, reading and writing)  

b) Developing communicative competence 

c) Grasping grammar rules 

d) Enriching Vocabulary 

e) All of them 

If others, mention them please: 

………………………………………………………………………………………… 

Section Two: Learners’ attitudes towards Learning Vocabulary 

Q1. Do you think that learning vocabulary is? 

a) Very important 

b) Important 

c) Not important 

Justify your answer please 

………………………………………………………………………………………… 

Q2. You consider your vocabulary size to be: 

a) Rich  

b) Average 

c) Poor 

Q3. Which one of the following practices you prefer to improve your vocabulary? 

(You may choose more than one answer) 

a) Reading books, short stories, magazines etc. 

b) Watching movies, TV, movies etc. 

c) Listening to English songs, podcasts, radio etc 

d) All of them 

Others, specify please 

………………………………………………………………………………………… 

 

 



 

 

 

Q4. Which of the following strategies you use when you meet a new word?   

a) Guessing the meaning of words from context     

b) Using a dictionary.  

c) Asking to know the word.   

d) Keeping it as unknown word 

e) All of them 

Q5. What are the difficulties you encounter when learning new vocabulary? 

a) Understanding meanings 

b) Remembering 

c) Word formation 

d) Word selection and use 

e) Spelling  

Others, specify please 

………………………………………………………………………………………… 

Section Three: Learners’ attitudes towards Outdoor Learning Strategy 

Part One: Learners in the Outdoor 

Q1. Have you experienced the outdoor learning with Global Academy of 

Languages? 

a) Yes                                   b)  No 

If yes, how would you evaluate your experience? 

a) Very good 

b) Good 

c) Neutral 

d) Bad  

Q2. How often do you have outdoor learning experience with Global Academy of 

Languages? 

a) Once a month 

b) Twice a month  

c) Once every two months 

Others 

…………………………………………………………………………………… 



 

 

 

Q3. Please, mention the locations you have visited through Global Academy of 

Languages since you enrolled 

………………………………………………………………………………………… 

Q4. Do you consider yourself active during outdoor time? 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly disagree 

Please, justify your answer 

………………………………………………………………………………………… 

Q5. Choose the activities you have practiced in an outdoor learning experience (you 

may choose more than one)  

a) Language games 

b) Action / Physical activities 

c) Pedagogical dialogues 

d) Interaction activities  

e) All of them 

Others 

……………………………………………………………………………………….. 

Part two: Teachers in the Outdoor 

Q1. Do teachers engage with the students in the activities? 

a) Yes                                 b) No 

If yes, how often do they engage? 

a) Always 

b) Sometimes 

c) rarely 

d) Never 

Q2. Do you think that teachers’ engagement would affect the quality of the outdoor 

classes? 

a) Positively                    b) Negatively 

Please, justify your answer 

………………………………………………………………………………………… 



 

 

 

Q3. What are the roles that your teacher plays the most in the outdoor experience? 

a) Controller 

b) Prompter 

c) A resource 

d) Assessor 

e) Organizer 

f) Participant 

g) Tutor 

Part three: Learning English through outdoor learning 

Q1. To what extent do you agree that outdoor learning is beneficial for learning 

English language? 

a) Strongly agree   

b) agree 

c) Neutral              

d) Disagree          

e) Strongly disagree 

Please, justify your answer 

…………………………………………………………………………………….. 

Q2: In your opinion, what benefits may outdoor learning offer for English language 

learning? (You may choose more than one answer) 

a) It improve communicative competence 

b) It enriches vocabulary size 

c) It improves basic language skills (listening, speaking, reading, and writing) 

d) It motivates for learning 

e) All of them 

Others, specify please 

………………………………………………………………………………………… 

Q3. What are the language learning aspects that teachers should focus on in the 

outdoor experience? 

a) Language competency 

b) Communication ability 

c) Self-confidence and autonomy 

d) Engagement and motivation in learning  

e) Exploration 

f) All of them 

Other, specify please 

………………………………………………………………………………………… 



 

 

 

  Section Four: Learning Vocabulary through Outdoor Learning Strategy 

Q1. Did outdoor learning activities help you develop your vocabulary size? 

a) Yes                                     b) No 

Please, say how? 

………………………………………………………………………………………… 

Q2. To what extent the following outdoor activities are beneficial for learning 

vocabulary 

 

Q3. Does outdoor learning improve vocabulary mastery for learners of A2 level in 

Global Private School in Aintouta? 

a) Yes                           b)  No 

Q4. To what extant you agree that outdoor learning is effective in motivating 

learners to improve their vocabulary? 

a) strongly agree                          

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly disagree 

Q5. How can outdoor learning strategy be effective in improving learners’ mastery 

of vocabulary? 

………………………………………………………………………………………… 

Feel free to add any comments 

………………………………………………………………………………………… 

Thank you for your time, effort and collaboration 

Statements  Beneficial Somehow beneficial Not beneficial 

Playing language 

games  

 

   

Engaging in Physical 

activities 

 

   

Participating in 

pedagogical 

dialogues 

   

Interaction with 

others 

 

   

Exploration    



 

 

 

Appendix Two: Arabic version 

 اعرث١اْ اٌر١ٍّز

 اىقسم الأَه: معيُماخ عامح

 الإوجيٕزٔح )ْ(. ٔشجّ ذحذٔذ مسرُِ ىغرل1س 

     أ( خ١ذ خذا

 ب( خ١ذ

 ج( ِرٛعؾ

 د( ػؼ١ف

 . مىز مرّ َأود ذذسس)ٔه( اىيغح الإوجيٕزٔح فٓ الأمادٔمٕح اىعاىمٕح ىيغاخ؟3س 

.......................................................................................................................................... 

 ذعيم اىيغح الإوجيٕزٔح؟ )ٔه(. ٌو ذحة2س 

 أ( ٔؼُ                          

 ب( لا

 :)ْ(ٔشجّ ذثشٔش إجاترل

………………………………………………………………………………………… 

 مٕح اىعاىمٕح ىيغاخ مان. ذعيم اىيغح الإوجيٕزٔح فٓ الأماد4ٔس

 )ٞ(أ( اخر١اسن

 )ٞ(ب( اخر١اس ٚاٌذ٠ه

 )ٞ(ج( ذٛط١ح أطذلائه

أخشٜ، ٠شخٝ اٌرحذ٠ذ 

……………………………………………………….………………………………… 

الأمادٔمٕح خلاه دساسرل)ْ( فٓ  ًى )ْ(ذعشضد ىزْا ىمىٍاج اىيغح الاوجيٕزٔح. ما ٌُ اىرشمٕز اىشئٕسٓ 5س 

 اخرٕاس أمثش مه إجاتح( ()ْ؟ )ٔمنىلاىعاىمٕح ىيغاخ

 أ( اورغاب اٌّٙاساخ اٌٍغ٠ٛح الأعاع١ح )الاعرّاع ٚاٌرحذز ٚاٌمشاءج ٚاٌىراتح(

 ب( ذط٠ٛش اٌىفاءج اٌرٛاط١ٍح

 ج( اعر١ؼاب لٛاػذ إٌحٛ

 د( إثشاء اٌّفشداخ

 ٘ـ( خ١ّؼُٙ

 :اٌرحذ٠ذ٠شخٝ  ،أخشٜ

…………………………..……..……………………………………………………… 



 

 

 

 خذجاي ذعيم اىمفشداىرلامٕز اف اقُم اىقسم اىثاوٓ:

 ؟أن ذعيم اىمفشداخ )ٔه(. ٌو ذعرقذ1 س

 أ( ُِٙ خذا

 ب( ٘اَ

 ج( غ١ش ُِٙ

 ِٓ فؼٍه )ٞ(إخاتره )ٞ(تشس

……………………………………..…………………………………………………… 

 :)ْ(حجم مفشداذل )ٔه(. ذعرثش3س 

 غٕٟأ( 

 ب( ِرٛعؾ

 ج( ػؼ١ف

 اخرٕاس أمثش مه إجاتح( )ْ(؟ )ٔمنىل)ْ(رحسٕه مفشداذلى )ٔه(. أْ مه اىمماسساخ اىراىٕح ذفضو2س 

  .أ( لشاءج اٌىرة ٚاٌمظض اٌمظ١شج ٚاٌّدلاخ ِٚا إٌٝ رٌه

  .ب( ِشا٘ذج الأفلاَ ٚاٌرٍفض٠ْٛ ِٚا إٌٝ رٌه

 ج( الاعرّاع إٌٝ الأغأٟ الإٔد١ٍض٠ح ٚاٌثٛدواعد ٚالإراػح ٚغ١ش٘ا

 د( خ١ّؼُٙ

 ، ٠شخٝ اٌرحذ٠ذأخشٜ

…………………………………….…………………………………………………… 

 تنيمح جذٔذج؟ )ٔه(. أْ مه الاسرشاذٕجٕاخ اىراىٕح ذسرخذمٍا عىذما ذيرق4ٓس 

 أ( ذخ١ّٓ ِؼٕٝ اٌىٍّاخ ِٓ اٌغ١اق

  .ب( اعرخذاَ اٌماِٛط

  .ج( ؽٍة ِؼشفح اٌىٍّح

 د( الاحرفاظ تٙا وٍّح غ١ش ِؼشٚفح

 ٘ـ( خ١ّؼُٙ

 )ٔمنىل)ْ( اخرٕاس أمثش مه إجاتح(يم مفشداخ جذٔذج؟. ما ٌٓ اىصعُتاخ اىرٓ ذُاجٍٍا عىذ ذع5س 

 أ( فُٙ اٌّؼأٟ

 ب( اٌرزوش

 ج( ذشى١ً اٌىٍّاخ

 د( اخر١اس اٌىٍّح ٚاعرخذاِٙا

 ٘ـ( اٌٙداء

 ، ٠شخٝ اٌرحذ٠ذأخشٜ

………………………………………………………………………………………… 



 

 

 

 فٓ اىٍُاء اىطيقاسرشاذٕجٕح اىرعيم  مُقف اىرلامٕز اذجاي اىقسم اىثاىث:

 فٓ اىٍُاء اىطيق اىريمٕزاىجزء الأَه: 

 فٓ اىٍُاء اىطيق مع الأمادٔمٕح اىعاىمٕح ىيغاخ؟ اىرعيمسثق َاخرثشخ)ْ( . ٌو 1س 

   أ( ٔؼُ 

 ب( لا

 ؟)ْ(ذجشترل )ٔه(، مٕف ذقٕمإرا ماود الإجاتح وعم

 خ١ذ خذاأ( 

 ب( خ١ذ

 ج( ِحا٠ذ

 د( عٟء

 ؟الأمادٔمٕح اىعاىمٕح ىيغاخمع  اء اىطيقاىرعيم فٓ اىٍُ قمد)ْ( تاخرثاس. مم مشج 3س 

 أ( ِشج فٟ اٌشٙش

 ب( ِشذ١ٓ فٟ اٌشٙش

 ج( ِشج وً شٙش٠ٓ

 اٌرحذ٠ذ أخشٜ، ٠شخٝ

………………………………………………………………………………………… 

 تزٔاسذٍا مه خلاه الأمادٔمٕح اىعاىمٕح ىيغاخ مىز اىرسجٕو )ْ(. ٔشجّ رمش اىمُاقع اىرٓ قمد2س 

………………………………………………………………………………………… 

 اىٍُاء اىطيق؟ أثىاء اىرعيم فٓ تاىحُٕٔح تاىىشاط َ)ج(مفعموفسل  )ٔه(. ٌو ذعرثش4س 

 أ( ٔؼُ 

 ب( لا

 

 اخرٕاس أمثش مه وشاط( )ْ(. اخرش الأوشطح اىرٓ ماسسرٍا فٓ ذجشتح اىرعيم فٓ اىٍُاء اىطيق )ٔمنىل5س 

 ب( أٌؼاب اٌٍغح

 ج( اٌؼًّ / الأٔشطح اٌثذ١ٔح

 ؼ١ّ١ٍحاساخ اٌرد( اٌحٛ

 ٘ـ( أٔشطح اٌرفاػً

 ٚ( خ١ّؼُٙ

، ٠شخٝ اٌرحذ٠ذ أخشٜ

………………………………………………………………………………………… 



 

 

 

 فٓ اىٍُاء اىطيق ىمذسساىجزء اىثاوٓ: ا

 ؟فٓ اىٍُاء اىطيق مع اىطلاب فٓ الأوشطح ذسسُن. ٌو ٔىخشط اىم1س 

 أ( ٔؼُ 

 ب( لا

 مم مشج ٔشاسمُن فٍٕا؟ وعم،إرا ماود الإجاتح 

ا ًّ  أ( دائ

 ب( فٟ تؼغ الأح١اْ

 ج( ٔادسا

 د( ِطٍمًا

 سرؤثش عيّ جُدج اىفصُه فٓ اىٍُاء اىطيق؟ذسس أن مشاسمح اىم )ٔه(. ٌو ذعرقذ3س 

 أ( إ٠دات١ا 

 ب( عٍث١ا

 )ٞ(إخاتره )ٞ(تشس، )ٞ(ِٓ فؼٍه

………………………………………………………………………………………… 

 ؟فٓ اىٍُاء اىطيق اىرعيم ذجشتح أمثش فٓذسسل َاس اىرٓ ٔيعثٍا م. ما ٌٓ الأد2س 

 اٌرؼٍُِرحىُ فٟ أ( 

 ِحفض ٌٍرؼٍُب( 

 ِظذس اٌرؼٍُج( 

 اٌرؼٍُ د( ِم١ُ

 اٌرؼٍُ ٘ـ( ِٕظُ

 اٌرؼٍُفٟ  ٚ( ِشاسن

 ص( ِذسط

 اىٍُاء اىطيق مه خلاه اسرشاذٕجٕح اىرعيم فٓاىجزء اىثاىث: ذعيم اىيغح الإوجيٕزٔح 

 ىٍُاء اىطيق مفٕذ ىرعيم اىيغح الإوجيٕزٔح؟أن اىرعيم فٓ ا )ٔه(. ٌو ذعرقذ1س 

  أ( ٔؼُ 

 ب( لا

 

 

 



 

 

 

فما ٌٓ اىفُائذ اىرٓ قذ ٔقذمٍا اىرعيم فٓ اىٍُاء اىطيق ىرعيم اىيغح الإوجيٕزٔح؟ )ٔمنىل اخرٕاس  تىعم،إرا ماود الإجاتح 

 أمثش مه إجاتح(

 أ( ذحغ١ٓ اٌىفاءج اٌرٛاط١ٍح

 ب( ٠ثشٞ حدُ اٌّفشداخ

 ) ٚاٌىراتحاٌٍغ٠ٛح الأعاع١ح )الاعرّاع ٚاٌرحذز ٚاٌمشاءج  ج( ٠حغٓ اٌّٙاساخ

 د( ٠حفض ػٍٝ اٌرؼٍُ

 ٘ـ( خ١ّؼُٙ

 ، ٠شخٝ اٌرحذ٠ذأخشٜ

…………………………………………………..…………………………………… 

 ؟ذجشتح اىرعيم فٓ اىٍُاء اىطيق ما ٌٓ جُاوة ذعيم اىيغح اىرٓ ٔجة عيّ اىمعيمٕه اىرشمٕز عيٍٕا فٓ فٓ سأٔل . 3س 

 فاءج اٌٍغ٠ٛحأ( اٌى

 رٛاطًاٌِٙاساخ ب( 

 ج( اٌثمح تإٌفظ ٚالاعرملا١ٌح

 فٟ اٌرؼٍُ ٚاٌرحف١ض الأخشاؽد( 

 

 ، ٠شخٝ اٌرحذ٠ذأخشٜ

………………………………………………………………………………………… 

 رشاذٕجٕح اىرعيم فٓ اىٍُاء اىطيقمفشداخ مه خلاه اسذعيم اىاىقسم اىشاتع:

 اىطيق عيّ ذطُٔش حجم مفشداذل؟. ٌو ساعذذل أوشطح اىرعيم فٓ اىٍُاء 1س 

 أ( ٔؼُ 

 ب( لا

 ِٓ فؼٍه ، لً و١ف؟

……………………………………………………………………………………… 

 إىّ أْ مذِ ذنُن الأوشطح اىخاسجٕح اىراىٕح مفٕذج ىرعيم اىمفشداخفٓ سأٔل . 3س 

 ١ٌغد ِف١ذج ٔٛػا ِا ِف١ذج ِف١ذج اٌؼثاساخ

    اٌٍغح أٌؼاب اٌّشاسوح فٟ

شاؽاخ الأخشاؽ فٟ إٌ

 اٌثذ١ٔح

   

اٌّشاسوح فٟ اٌحٛاساخ 

 ؼ١ّ١ٍحاٌر

   

    اٌرفاػً ِغ ا٢خش٠ٓ

 



 

 

 

فٓ ىيغح الإوجيٕزٔح A2 اىمسرُِ ىرلامٕزإذقان اىمفشداخ ٔساٌم فٓ اىرعيم فٓ اىٍُاء اىطيق  ذعرقذ أن. ٌو 2س 

 عٕه اىرُذح؟ اىمذسسح اىعاىمٕح اىخاصح فٓ

 أ( ٔؼُ 

 ب( لا

 عيّ إذقان اىمفشداخ؟ اىرلامٕزجٕح اىرعيم فٓ اىٍُاء اىطيق فعاىح ىرحفٕز ٌو اسرشاذٕفٓ سأٔل . 5س 

 أ( ٔؼُ

 ب( لا 

 ىيمفشداخ؟اىرلامٕز . مٕف ٔمنه أن ذنُن اسرشاذٕجٕح اىرعيم فٓ اىٍُاء اىطيق فعاىح فٓ ذحسٕه إذقان 6س 

………………………………………………………………………………………                                                    

  شنشا ىل عيّ َقرل َجٍذك َذعاَول

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Appendix Two 

Teachers‟ questionnaire 

Dear teacher: 

You are kindly requested to answer this questionnaire which is an attempt to collect data 

for the accomplishment of a master dissertation entitled 'teachers and learners' attitudes 

towards learning vocabulary through outdoor learning strategy''. We would be so grateful 

if you could sincerely provide us with precise, clear, and complete responses. Please tick 

(√) your answer(s) in the corresponding box(es) and write full statements whenever 

necessary. Be sure that your answers will remain anonymous and will only be used for 

research purposes. 

Thank you for your collaboration. 

Researcher’s name 

BOUKHALFA Sara 

Master 2 student at Biskra University 

Section One: General Information 

Q1: Please specify your academic degree 

a) licence 

b) Master/Magister 

c) Doctorate 

Others, please specify 

……………………………………………………………………………………… 

Q2: How long have you been teaching English in Global academy of languages? 

……………………………………………………………………………………….. 

Q3: Is teaching English in Global academy of languages? 

a) Easy 

b) Somewhat difficult 

c) Difficult 

Justify your answer, please 

………………………………………………………………………………………… 

Q4: Rank the following (from 1to5) according to your focus on teaching English? 

Developing language basic skills (reading, writing listening and speaking)  

Developing language communicative competence 

Developing vocabulary 

Enhancing grammar rules 

Motivating learners 



 

 

 

Q5: Do you follow the schools‟ curriculum or do you add other things? 

………………………………………………………………………………………… 

Justify your answer, please 

………………………………………………………………………………………… 

Q6: Do you use the schools‟ materials or do you bring your own? 

………………………………………………………………………………………… 

Justify your answer, please 

………………………………………………………………………………………… 

Q7: What do you struggle with the most in teaching English in Global academy of 

languages? (You may choose more than one answer) 

a) When helping learners grasp grammar rules 

b) When  helping learners develop language basic skills (reading, writing listening 

and speaking) 

c) When helping them enrich learners vocabulary 

d) When trying to motivate your learners 

e) The commitment of learners 

f) When assessing learners' progress 

Section Two: Teachers Attitudes towards Teaching Vocabulary 

Q1: Do you think that teaching vocabulary is important in teaching English as a 

foreign language? 

a) Yes 

b) No 

justify your answer, please 

……………………………………………………………………………………… 

Q2: You focus most on developing your learners‟ vocabulary? 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly Disagree 

Q3: Do you motivate your learners to develop their vocabulary? 

a) Yes 

b) No 

Q4: what are the main strategies you use the most to motivate your learners to 

develop their vocabulary? (You may choose more than one answer) 

a) Language games and puzzels  

b) Audivisuals 

c) Context clues 

d) Word map/Word lists 

e) Flash cards 

f) Outdoor learning 



 

 

 

Section Three: Teachers Attitudes towards Outdoor Learning Strategy 

Q1: What do you think of outdoor learning as a teaching strategy? 

a) Very important 

b) Important 

c) Slightly important 

d) Not important at all 

justify your answer, please 

……………………………………………………………………………………… 

Q2: How often does the school organize an outdoor learning journey? 

a) Every week 

b) Every two weeks 

c) Once in a month 

Others, please specify 

………………………………………………………………………………………… 

Q3: Who is responsible for planning the outdoor learning (determining the place visited, 

the activities…)? 

a) The headmaster 

b) The teacher 

c) The staff 

d) The program 

Others, please specify 

………………………………………………………………………………………… 

Q4: Could you please mention some of the outdoor learning visits that the school planned 

this year? 

………………………………………………………………………………………… 

Q5: Could you please mention some of the activities you use in the outdoor 

experience(s)? 

………………………………………………………………………………………… 

Q6: Do you make sure all learners engage in the activities? 

a) Yes 

b) No 

In both cases, please say why? 

………………………………………………………………………………………… 

Q7: Do teachers act with the learners in the outdoors the same way they act with them in 

the indoors (the classroom) 

a) Yes 

b) No 

justify your answer, please 

………………………………………………………………………………………… 



 

 

 

Q8: How often do teachers participate in outdoor learning activities? 

a) Always 

b) Sometimes 

c) Rarely 

d) Never 

Q9: In your opinion, what roles a teacher could play in outdoor learning experiences? 

(You may choose more than one answer) 

a) Controller 

b) Prompter 

c) A resource 

d) Assessor 

e) Organizer 

f) Participant 

g) Tutor 

Others, please specify 

………………………………………………………………………………………… 

Q10: Are there some specific methods you follow to assess your learners‟ productivity in 

the outdoor learning experience? 

a) Yes 

b) No 

If yes, please mention them 

Q11: The outdoor learning strategy is suitable for teaching English? 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly Disagree 

If you agree, please explain? 

………………………………………………………………………………………… 

Q12: Do you think that outdoor learning experiences helped learners develop their level 

in English? 

a) Yes 

b) No 

justify your answer, please 

………………………………………………………………………………………… 

 

 



 

 

 

Section Four: Teachers Attitudes towards Using Outdoor Learning to Enhance 

Learners' Vocabulary 

Q1: How often do you focus on enriching learners‟ vocabulary in an outdoor experience? 

a) Always 

b) Sometimes 

c) Rarely 

d) Never 

Q2: In your opinion, which outdoor activities are best for improving learners‟ vocabulary 

mastery? 

………………………………………………………………………………………… 

Q3: In your assessment of the outdoor learning experience, do you focus on assessing 

vocabulary? 

a) Yes 

b) No 

justify your answer, please 

………………………………………………………………………………………… 

Q4: Do you think that outdoor learning strategy is effective in improving learners‟ 

mastery of vocabulary? 

a) Yes 

b) No 

Please explain 

………………………………………………………………………………………… 

Q5: outdoor learning strategy and the linguistic skills (tick your answer) 

 Yes No 

outdoor learning improves 

learners' communicative 

competance 

  

outdoor learning enhances 

the learners' four skills 

(speaking, listening, reading 

and writing) 

  

outdoor learning helps 

learners' enrich their 

vocabulary 

  

outdoor learning enhances 

the learners' grammar 

  

 

 

 

 



 

 

 

Q6: outdoor learning and social and personal skills (tick your answer) 

 Yes No 

outdoor learning increases 

learners' motivation and 

engagement in the learning 

process 

  

outdoor learning improves 

learners' descipline and 

inceases positive behaviour 

  

outdoor learning encourages 

interaction and decreases 

antisocial behaviour 

  

outdoor learning developes 

learners confidence and 

independence 

  

 

Q7: outdoor learning and cognitive skills (tick your answer) 

 Yes No 

outdoor learning improves 

learners long term memory 

through learning via sense 

  

outdoor learning increases 

learners academic 

performance and improves 

their scores 

  

outdoor learning improves 

learners' higher order 

thinking skills (critical 

thinking, analysing...) 

  

outdoor learning develops 

learners research skills 

  

 

Q8: which skills do you think outdoor learning affects the most? 

a) Linguistic skills 

b) Social and personal skills 

c) Cognitive  skills 

justify your answer, please. 

………………………………………………………………………………………… 

Feel free to add any comments or suggestions. 

………………………………………………………………………………………… 

Thank you for your collaboration 



 

 

 اٌٍّخض

إذماْ اٌّفشداخ ٘ٛ أحذ اٌرحذ٠اخ اٌرٟ ذٛاخٗ ِرؼٍّٟ اٌٍغح الأخٕث١ح. لذ ٠ىْٛ غ١اب إذماْ اٌّفشداخ ٔاذدًا ػٓ ٔمض 

اٌّؼشفح تاٌىٍّاخ ٚاٌذافغ ٌرط٠ٛش ِخضْٚ اٌّفشداخ اٌخاص تاٌفشد. ٠ّىٓ أْ ٠ؼرّذ حً ٘زٖ اٌمؼا٠ا ػٍٝ ؽش٠مح 

ٛ اٌرحم١ك فٟ ِٛالف اٌّرؼ١ٍّٓ ٚاٌّؼ١ٍّٓ ذداٖ ذؼض٠ض إذماْ اٌّرؼ١ٍّٓ اٌرذس٠ظ. ٌزٌه ، فئْ اٌٙذف ِٓ ٘زٖ اٌذساعح ٘

ٌٍّفشداخ ِٓ خلاي اعرخذاَ اعرشاذ١د١ح اٌرؼٍُ فٟ اٌٙٛاء اٌطٍك. ِٚٓ ثُ فئٕٔا ٔفرشع أٔٗ إرا ذُ ذؼ١ٍُ ِرؼٍّٟ اٌّغرٜٛ 

A2  ٟع١حغْٕٛ ِفشداذُٙ تشىً ، فئٔ رشاذ١د١ح اٌرؼٍُ فٟ اٌٙٛاء اٌطٍكح تاعرخذاَ اعػ١ٓ اٌرٛذفٟ ِذسعح خاطح ف ُٙ

أفؼً. ِٓ أخً اٌرحمك ِٓ طحح ٘زٖ اٌفشػ١ح ، ٠رُ إخشاء دساعح ٚطف١ح ذرثغ إٌٙح إٌٛػٟ ِٓ أخً خّغ اٌث١أاخ 

شػٛا ٌٍرؼٍُ فٟ اٌز٠ٓ ذؼ A2ٚذح١ٍٍٙا ، تاعرخذاَ اعرث١ا١ٔٓ شثٗ ِٕظ١ّٓ ، ٚذُ إخشاء اعرث١اْ ٚاحذ ٌّرؼٍّٟ اٌّغرٜٛ 

، ٚذُ إسعاي الاعرث١اْ ا٢خش ٌٍّؼ١ٍّٓ اٌز٠ٓ ٠مِْٛٛ  حػ١ٓ اٌرٛذاٌٙٛاء اٌطٍك فٟ الأواد١ّ٠ح اٌؼا١ٌّح ٌٍغاخ فٟ 

فٟ ٔفظ اٌّذسعح. وشفد ٔرائح اٌذساعح أْ وً ِٓ اٌّرؼ١ٍّٓ ٚاٌّؼ١ٍّٓ ٠ؼرمذْٚ أْ  A2ترذس٠ظ ِرؼٍّٟ اٌّغرٜٛ 

ض إذماْ اٌّرؼ١ٍّٓ ٌٍّفشداخ ٚذحف١ضُ٘ ػٍٝ إذماْ اٌّفشداخ اٌرٟ ذؤوذ اٌفشػ١ح. اٌرؼٍُ فٟ اٌٙٛاء اٌطٍك فؼاي فٟ ذؼض٠

 فٟ إٌٙا٠ح ، ٠ٛطٝ تذِح ٘زٖ الاعرشاذ١د١ح فٟ ِٕا٘ح ذذس٠ظ اٌٍغح الإٔد١ٍض٠ح.

 

 

 

 

 

 

 

 

 

 


