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Abstract

The aim of this research is to design an ESP course based on Algerian handball players
needs analysis. The present investigation is qualitative research. Accordingly, the needs
analysis has been conducted using two questionnaires as data collection tools. A semi-
structured questionnaire that included (thirty-eight) handball players who were selected
based on the purposive sampling technique, to investigate their necessities, wants and lacks
in using English as means of international communication Moreover, the teachers’
questionnaire was administered to five teachers at the Institute of Sports and Physical
Activities of Biskra due to their experience and knowledge of the needed skills for athletes
and obtain their recommendations. The results revealed that almost all handball players need
an ESP course that would help them become successful communicators in their field. The
current study can be referred to when teaching communication skills to Algerian handball
professional players and may pave the way for Algerian syllabus designers to create courses
for other sports disciplines as well as it is a call for the institution to give more attention to
the current issue.

Keywords: ESP, Sports, Course design, Needs analysis, English language, International

communication .
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1. Introduction

English has risen to become the world's language with the biggest number of non-
native users since the end of World War Il and the most widely used and preferred language
in business, politics, and academia. Consequently, this led to the emergence of English for
specific purposes (ESP). The success of teaching ESP depends on the student's different
needs. Richards and Schmidt (2010, p. 198) defined ESP as the function of English in a
language course, the program of instruction in which the course content and goals are
determined by the specific needs of a specific group of learners. The point is that needs
analysis (NA) is a must and necessary when it comes to designing a course of ESP. The latter
is divided into three types based on whether the learner requires English for Academic
Purposes (EAP), English for Occupational Purposes (EOP), or English for vocational and
prevocational purposes.

Like many other developing countries, Algeria will have to bow to the will of
globalization. In recent years, it started to offer ESP classes such as English for Science,
Medicine, Economics, and Business, such as in some universities and institutions.
However, such as English for Sports Purposes, English courses for vocational and
prevocational purposes are marginalized, ignored, or neglected.

2. Literature Review

Many countries have adopted English as a second language in the last few decades.
English has surpassed all other languages as the world's primary means of communication.
In many countries, teaching and mastering English has become a necessity. In other fields,
such as international trade, medicine, tourism, and sports, they use English. However, to
meet their needs, they should teach and learn specialized English ESP rather than general
English EGP. As Hutchinson and Waters (1987) stated, "Tell me what you need English for,

and I will tell you what English you need."From this principle, various studies about ESP
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have drawn the attention of researchers. There have been studies done in the same area as
the present research, such as A study conducted by Zhang (2007) examined the teaching of
Business English in China during the last 50 years. Two viewpoints, ESP and business
discourse studies, have led to developing a working definition. The paper suggests a three-
part curriculum based on this new conceptualization for teaching Business English. It
attempted to create business expertise rather than just teaching language skills and discrete

knowledge of topic areas.

Also, Hwang (2011) aimed to describe the linguistic demands and views of Taiwanese
medical students and faculty. Suggestions for strengthening the School of Medicine's
English program and other support or requirements for medical students' language needs are
discussed. The paper concludes with pedagogical implications that may help improve the
current English language course based on the students' needs. The questionnaires were

subjected to quantitative analysis using descriptive statistics.

In the same scope Allouche (2012) aims to investigate the need for an ESP course
in the Department of Medicine at Abou Bekr Belkaid University of Tlemcen .moreover, it
aims to design a consistent ESP course to meet the requirements and exigencies of the newly
emerging knowledge society and to propose the official implementation of an ESP course as

part of medical student's curriculum.

Also, Zahedpisheh, Zulgarnain, and Saffari (2017) conducted a study about English for
tourism and hospitality purposes. This study aimed to give learners and users an overview
of the purpose of teaching ESP (English for Specific Purposes) and ETP (English for
Tourism Purposes). In addition, course creation, curriculum planning, learning styles,

material production, English efficiency, types of activities, and evaluation characteristics of
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ESP and ETP are highlighted. Identifying the ESP principles and elements provides specific

English teaching that may assist learners in meeting their job requirements.

There have been studies done in sports as the present research, such as Evans, Dooley, and
Graham's (2013) book, conducted as a new educational resource for sports professionals and
fans who wished to improve their English communication skills in a professional setting
employing industry-specific terminology and situations. Each unit offered step-by-step
instruction that immerses students in the four key language components: reading, listening,
speaking, and writing. The series is organized into three levels of difficulty and offers a
minimum of 400 vocabulary terms and phrases. Every unit included a test of reading
comprehension, vocabulary, and listening skills and leads students through written and oral
production. Career Paths: Sports addressed topics that include the field of play, rules of play,

equipment, players, and leagues for the world's most popular sports.

Moreover, Kivihall (2013) conducted a study that contains a group of practices designed to
help students at Tallinn University's Institute of Health Sciences and Sports improve their
English for Specific Purposes (ESP) skills. All included reading texts and tasks, hearing
connections and tasks, language structure activities, and vocabulary problems. The material
can be used as a self-study program to familiarize learners with the terminology used in this

field or prepare for the B2 level exam.

In addition, Kim and Yoo (2016) investigated the needs and perspectives of sports English
education in winter sports-related occupations by applying multiple quantitative and
qualitative methods. The study's findings revealed that the majority of participants believed
there was a need for sports English training for ski instructors, and suggestions for teaching

for future course design focused much more on oral communication. Recommendations
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were made for practical measures based on approaches for increasing English education for

ski instructors.

The above works highlighted some of the past research on relevant topics to the subject of
this dissertation. However, this study may be specific, especially in terms of dealing with an
environment and setting (professional Algerian handball team players), which are different
from the previous studies in Algeria. Indeed, this research not only focused on improving
the players' level of English but also on determining their needs and wants and creating a
workable and efficient syllabus of ESP based on their needs analysis. From the researcher's
own experience as a current handball player.
3. Statement of The Problem

English is the official language in many countries and the most popular second
language spread over every continent, making it the international language of
communication. It dominates all fields such as medicine, economy, tourism, and sports.
Being a handball player, we observed that the professional Algerian handball team players
need English as an international means of communication. So, most Algerian players
immigrate to play in foreign countries and contact foreign players, coaches, and referees
when they play in international competitions where the English language is necessary to
express themselves and their thoughts. The majority of them faced communication
difficulties. Some of them cannot convey information or express their ideas to their coaches
or referees, and others may have no clue what is written in their contract because they cannot
even read or understand it. It is hard for them to be in a press conference or even make
statements to journalists or international media mainly because of the language barrier and
the total absence of specific courses or any program for players in Algeria. Unfortunately,
this language issue affects their careers because they are confused about terminating their

contract and changing the team.
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In this regard, our research explored the needs and wants of professional
Algerian handball team players when using English as a means of communication to
design a syllabus of English for specific /sports purposes (ESP) and to help them develop

their communication skills and overcome their conversational difficulties

4. Research Questions

The following questions served as a guide to this study:

RQ1: What are the main difficulties that professional Algerian handball team players

face when using English as a means of international communication?

RQ2: What target needs will be considered to design the ESP syllabus objectives for

the professional Algerian handball team players?

RQ3: What are the main language aspects that should be considered to develop a

syllabus of ESP for the professionals and the players of the national team of Algeria?

5. Research Aims

This research aimed at:
o Determining the main difficulties that professional Algerian handball team
players face when using English as a means of communication.
o Finding out the needs of the professional Algerian handball team players to
create a suitable ESP syllabus for them.
o Suggesting a syllabus to teach English for sports purposes (ESP) to help the
professionals and the players of the national team of Algeria develop their
communication skills and overcome their conversational difficulties

o Creating a workable and efficient syllabus of ESP based on the needs analysis

of the professional Algerian handball team players
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6. Significance of The Study

This study soughtto determine the communication needs and lack of professional
Algerian handball team players' to design a mini syllabus for sports purposes. The results
of this research can be a reference for teaching communication skills to Algerian handball
professional players and may pave the way for Algerian syllabus designers to create courses

for other sports disciplines

7. Methodology

7.1 Research Approach:

The exploratory nature of this study necessitated a qualitative research approach

that requires a needs analysis methodology.

7.2 Population and Sample:
In this research, the sportspeople are the population, and the professional Algerian
handball team players were chosen to be the sample

7.3 Data gathering Tools:

In this research, in order to collect data, we conducted two tools which were two
questionnaires one for the professional Algerian handball team players and the other for the
teachers of the Institute of Sports and Physical Activities Biskra to answered the research

questions .the results of data collection were analysed and interpreted.

8. Structure of the Study:

The present dissertation is divided into two parts: the first concerns a
comprehensive literature review about ESP, and the second presents our fieldwork. This
study divided into three chapters. The first chapter of the literature review explored:

Historical and Conceptual Overview of ESP, explain different types of ESP and
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characteristics, and how ESP differs from EGP. The second chapter divided into two
sections: the first section about the Needs analysis; it contains the definition of needs
analysis and its models (register analysis; discourse analysis, target situation analysis, study
skills; learning-centered approach) than the instrument of needs analysis and finally the
importance of needs analysis. The second section is mainly about the definitions and the
types of syllabuses designed. Finally, the third chapter represents the fieldwork, in which the
researcher will analyze the questionnaire and the interview planned for the sample and the

population. Then discuss the results and findings.
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Chapter One: ESP and English for sport

4 Introduction

This chapter provides useful definitions of ESP in order to evaluate the concept of
ESP from many perspectives. Then ESP's origins, the difference between ESP and English
for general purpose (EGP), its subcategories, and its basic concepts will be presented. After

that, we will elaborate on English for sports.

1.1 ESP Definitions

After World War 11, ESP (English for Specific Purposes) has been a popular trend
in teaching English as a foreign or second language (TEFL/TESL). However, it has taken
more time than expected for scholars to develop the first definition of this approach.
Strevens (1980: 109) stated, "A definition of ESP that is both simple and watertight is not

easy to produce."”

There are almost as many definitions of ESP as there are scholars who have
attempted to define it. MacKay and Mountford (1978) focus more on the ESP session's
content and the course's objective. They believed that this is a situation-directed set of
expressions and forms by stating that ESP is "a restricted repertoire of words and expressions
selected from the whole language because that restricted repertoire covers every requirement
within a well-defined context, task, or vocation™” (P. 4). They tried to define ESP in terms of

what it is not rather than what it is.

McDonough (1984) clarified that ESP is a language instruction activity with
precedent and goals. Another definition provided by Hutchinson and Waters (1987) states
that "ESP is an approach to language learning, and it is based on learners' needs,” This
implies that there is no unique approach or teaching material for ESP. They also contend

that the learners, the learning circumstances, and the language needs form the foundation

10
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of ESP, founded on the primacy of requirements in ESP. Mackay and Mountford express
that special language strongly relates to the participants, adults, and the specific location,
and English should be taught in a way that allows students to use it for their specific needs,
which could be academic, vocational, or scientific. In addition, According to Hammer
(1983), students in certain language situations have specific reasons for learning a

language.

Recent ESP research has attempted to synthesize previous findings to provide a
single appropriate definition for ESP. According to Dudley-Evans and St John (1998), the
ESP teaching approach should be distinct from general English. Although it might be taught
to young adults in secondary school, ESP is not always tied to certain discipline learners
(typically adults), and the contexts where the teaching/learning process would take place are
inextricably linked to building and teaching unique and specialized English. Basturkmen

(2010) states:

ESP courses are narrower in focus than general ELT courses because they focus on
analyzing learners' needs. The statements show that ESP views learners regarding
their work or study roles and that ESP courses focus on work-or study-related

needs, not personal or general interests.( p 55)

Basturkmen regarded ESP as a more particular trend than GE, and the courses were
tailored to meet the needs of the learners in their target situation. This allows learners to

fulfill their learning objectives within the limits of their study or occupation demands.

11
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1.2 Origin of ESP

ESP was not a deliberate and organized movement but a phenomenon that emerged
from assembling directions. Hutchinson and Waters (1987) highlighted three main reasons
that contributed to the emergence of all ESPs: the demand for a brave world, a revolution in

linguistics, and a focus on the learners.

Hutchinson and Waters (1987) explain the first reason for this emergence being
attributed to the demands of a Brave New World. The end of World War Il was praised as
a period of unprecedented international scientific, technological, and economic activity.
This expansion created a world dominated by two forces- technology and commerce-
which soon generated a demand for an international language in their relentless progress.
For various reasons, most notably the economic power of the United States in the post-war
world, this role fell to the English. All these people needed English; most importantly, they
knew why they needed it. English has become accountable to the scrutiny of the wider
world. This development was accelerated by the oil crises of the early 1970s, which
resulted in a massive flow of funds and Western expertise into the oil-rich countries. As
English became a big business, commercial pressures began to exert an influence. As a

result, various language teaching books for specific needs are developed.

The linguistics revolution was the second factor that contributed to the emergence
of ESP. While traditional linguists aimed to describe the features of the language,
revolutionary linguists began to focus on how language is utilized in real conversation.
According to Hutchinson and Waters (1987), one key finding was the differences between
spoken and written English. Namely, the variety of English will alter depending on the
employed situation. This concept was developed further. If language varies depending on

the environment, tailoring language teaching to meet the needs of learners in specific
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contexts is also an option. As a result, the majority of early 1970s studies were in the field
of English for Science and Technology (EST), which was carried out by many scholars,
including Ewer and Latorre (1969); Swales (1971); Selinker and Trimble (1973). As
Hutchinson and Waters (1987) cited, the third reason was related to the development of
educational psychology. Great emphasis was given to the learners, how they acquire
language and the differences in language acquisition. Learners used different learning
schemata to be motivated by different needs and interests. Thus, learners' needs have

become paramount to course development and design.

1.3 The Difference Between ESP and English For General Purpose (EGP)

Through decades of research, investigators and scholars have paid much attention to
the differentiation process between ESP and GE (General English).Widdowson (1981:89)
exemplifies the general concept of ESP by stating that "if a group of learners' needs for a
language can be accurately specified, then this specification can be used to determine the
content of a language program. That will meet these needs.” GE is the language taught for
general purposes of the language and a general educational aim. Strevens offered a more
practical perspective, advocating the term "English for Educational Purposes" (EEP) to
account for school-based language learning as a subject element within the school

curriculum.

Aside from the "rough separation” at the definition level, they have overlapping
connections and proportions. Widdowson (1983) accounts for distinguishing elements of

ESP and EGP in order to describe their relationships; among them are the following:
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Table 1.1:
EGP VS ESP
EGP ESP
o The focus is often on education. e The focus is on training.
e As English is intended to be used in specific
. As the future needs of the students are | yocational contexts, selecting appropriate

content is more accessible (but not easy).

e As a result, an ESP syllabus must include
challenging to select. high-surrender-value linguistic content in English
that is expected to be most relevant to the
vocational context. The goal may merely be to
develop a restricted level of English proficiency.

impossible to predict, course content is more

The following are the major concepts that distinguish ESP from GE:

The first principle is the aim of language acquisition. According to Harding (2007), "The
sense of purpose gives the language work immediacy and a relevance which is perhaps

not always found in other sectors of ELT, particularly of the "General English™ variety."

In EGP classes, learners' ages vary from children to adults, and learning English is the

subject of classes.

Based on the purpose of learning, the aims of instruction are identified. As a general
rule, in an EGP class, four skills are stressed equally. However, ESP needs analysis that
determines which language skills are most needed by the students, and the syllabus is
designed accordingly. For example, one who intends to work in business administration
should be trained to develop reading skills. In a typical EGP class, there is a concentration
on teaching grammar and language structures (mostly in isolation). Nevertheless, in ESP,
the focus is on context. English is not taught as a subject separated from the student's real-
world wishes in ESP. Regarding the term "specific" in ESP, it should be emphasized that it

means English for specific purposes, i.e., the English language used for specific objectives,
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but it also suggests specific goals for learning English, in other words, studying English in a
field that is already familiar and important to it. As a result, learners may immediately apply
what they learn in ESP lessons to their profession and studies, and this implies that ESP

allows learners to use the English they already know to study even more.

In this regard, the following are some opinions on the relationship between EGP
and ESP: First, Strevens (1977) asserts that “the difficulties of drawing a line between
general and special purposes are not easily overcome.” (p. 11). Second, Hutchinson and
Waters (1987) believe that the dissimilarity between GE and ESP is not limited to the need
but the awareness of the need. Finally, Basturkmen (2006, p. 9) puts it this way:"... whereas
general English teaching tends to set out from point A towards an often indeterminate

destination, ESP aims to speed learners through to a known destination."

In short, ESP assesses and analyses needs and integrates motivation, subject matter,
and content with the help of relevant language skills. General English (GE) language content,
grammatical functions, and acquisitive skills are essential for all ESP curriculum designs.
The problem of contrast leading to emphatic separation is sometimes because of ill-defined

descriptions or ill-described definitions.

1.4 Subcategories Of ESP

Several scholars discuss two or three primary categories of ESP. Robinson (1991)
identified two main English language types: English for Occupational Purposes (EOP) and
English for Academic Purposes (EAP), with English for Science and Technology (EST)
straddling the two. According to Kennedy and Bolitho (1984), EST is the third major
division in the ESP family tree. They believe it is essential to recognize the role of EST in

developing ESP since scientists and technologists are required to acquire English to deal

15



Chapter One: ESP and English for sport

with the language specific to their professions. In addition, Mackay and Mountford (1978)
offer three types of English learning objectives: occupational requirements, vocational
training programs, and academic or professional study. (p. 2).Established on this last

classification, Munby (1978) separates ESP into two broad areas:

» English for Occupational Purposes (EOP) "where the participant needs English
to perform all or part of his occupational duties."”
» English for educational purposes (English for Academic Purposes or EAP):

"where the participant needs English to pursue part or all of his studies™ (p.55).

Out of this, three types of ESP were categorized by Carver (1983):

o Examples of English as a Restricted Language (examples: language used by air

traffic controllers or by waiters)

e English for Academic and Occupational Purposes (EAOP) (which is the heart of and

(ESP)

o English with Specific Topics (needed in postgraduate reading studies, attending

conferences, or working in foreign institutions)

Hutchinson and Waters (1987) developed a "Tree of ELT" (Fig. 1.1) that describes

and categorizes ESP into three branches:

English for Science and Technology (EST)

o English for Business and Economics (EBE) is an abbreviation for English for

Business and Economics.

o English for Social Studies (ESS) (p. 17).
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Each of these areas is further subdivided into two branches: English for Academic

Purposes (EAP) and English for Occupational Purposes (EOP) .

Figure 1.1 illustrates some divisions made in ELT. Regarding ESP branches, the
tree's top level is divided into two main types of ESP, distinguished according to whether
the learner needs English for Academic Purposes (EAP) or Occupational Purposes (EOP).
Hutchinson and Waters (1987) assert that “there is not a clear-cut distinction™ (p. 16)
between EAP and EOP. Indeed, the authors state that "people can work and study
simultaneously” and that "the language learned in a study environment will be used later
when the student takes up or returns to a job" (p. 16). To this end, EAP and EOP have been
categorized under the same category as ESP. Nevertheless, a distinction has been made
between common core English for General Academic Purposes (EGAP) and English for
Specific Academic Purposes (ESAP). EGAP explores the skills and language associated
with the study of all academic disciplines, while ESAP integrates the skills of EGAP with

the features that distinguish one discipline from another.
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Figure 1.1:

Tree of ELT, (source: Hutchinson and Walters, 1987, p. 17)
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1.5 The Basic Conceptions/Principles Of ESP

Five concepts are established as the foundations, essential features, or fundamental

principles of ESP. Swale (1990) defines them as "enduring conceptions.” These five

conceptions are as follows: authenticity, research-based, language/text, learning need, and

learning/methodology. These five concepts are derived from the real world (the ESP's "target

situation™) and ESP pedagogy. Therefore, it is crucial to discuss each of them to survey the
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development and directions of ESP. Each concept will identify a focus-based approach to

ESP and contribute to ESP's concept.

1.5.1 Authenticity

Close (1992) asserts that to produce acceptable ESP teaching materials, ESP
teachers would first determine the skills priorities of their learners. As previously stated, the
major goal of ESP is to achieve communicative competence. This goal may only be achieved
using authentic materials relating to the learners' disciplines. Skills-based approaches
examine two significant approaches to the concept of authenticity in ESP: authenticity of
texts and authenticity of tasks. Both should be related to a certain skill linked to the actual
world. Morrow (1980) asserts that ESP learners were expected to use ESP materials that

employed the same skills and strategies required in the target situation.

1.5.2 Research Base

In one of the early debates on ESP, Halliday, Mcintosh, and Strevens (1964) were
the first researchers to call out the significance of, and need for, a research base for ESP. It
was a request for a research program into ESP registers taken up by numerous early ESP
materials authors, such as Herbert (1965) or Ewer and Latorre (1969), who investigated large
corpora of specialist texts to establish the statistical contours of different registers. The main
limitation of this approach was that it defined text as register, which limited the study to the
word and sentence levels because the register was generally described in these terms. By
visual scanning, the main structural words and non-structural vocabulary were identified. A

small representative-sample count was made for the main sentence patterns.
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1.5.3 Language/Text

In the 1990s, several ESP projects were triggered by concerns over international
safety and security. SEASPEAK was the first project in applied linguistics and language
engineering. Strevens and Johnson (1983) describe the origins of International Maritime
English. Although register analysis remains small-scale and restricted to native-speaker
encounters, research has shown the gap between ESP materials designers' intuitions about
language and the language used in ESP situations. The NEWSPEAK research shared the
large-scale base of the register-analysis approach. However, the principal advance was that
it was now applied to a more sophisticated, four-level text concept: purposes of maritime
communication, operational routines, topics of maritime communication, and discourse
procedures. These projects included AIRSPEAK (1988) and POLICESPEAK (1994), with

RAILSPEAK in preparation.

In the early 1970s, the reaction against register analysis focused on the
communicative qualities of discourse rather than the register's lexical and grammatical
aspects. Allen and Widdowson(1974), two of the approach'’s leading proponents, laid out the
approach clearly . They specifically claimed that it is helpful to distinguish between two
types of ability that an English course at the ESP level should aim to develop. The first is
the ability to detect how sentences are utilized in communication actions or the ability to
comprehend the rhetorical functioning of language in use. The second need is detecting and
utilizing formal devices to link sentences to create continuous text passages. One might say
that the first is concerned with the rhetorical coherence of speech, whereas the second is

concerned with the grammatical cohesiveness of text.

The main shortcoming of the approach was that its treatment remained fragmentary,

identifying the functional units of which discourse was composed at the sentence/utterance
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level but offering limited guidance on how functions and sentences/utterances fit together to
form text. However, in practice, the approach concentrated on "how sentences are used in
performing acts of communication.” The genre-analysis approach seeks to see the text as a
whole rather than a collection of isolated units as an offspring of discourse analysis.
According to Johnson (1995), this is achieved by seeking to identify the overall pattern of
the text through a series of phases or "moves." The significant difference between discourse
analysis and genre analysis is that, while discourse analysis identifies the functional
components of a text, genre analysis enables the material writer to sequence these functions

into a series.

1.5.4 Learning Needs

Another ESP concept oriented toward involving language and the content of
students' areas of expertise is the development of a syllabus and a teaching approach centered
on the needs of the learners. A needs analysis was developed in the 1970s as course designers
began to regard learners' objectives as the driving force behind ESP rather than specialized

language.

Munby (1978) identified needs by analyzing the target situation for which learners
were being prepared. Munby (1987) illustrates the importance of needs in ESP through his
model. His model, however, has been frequently criticized for two seemingly contradictory
reasons: first, its over-fullness in design, and second, what it fails to include (that is, socio-
political considerations, logistical considerations, administrative considerations, psycho-
pedagogic, and methodological considerations). As a result, several pedagogical needs have
been recognized to provide more information about the learner and the educational

environment. Among these are deficiency analysis, strategy analysis, and means analysis.
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1.5.5 Learning/Methodology

Teaching a language is no longer just applying syllabus and methods to meet all
demands. One critical issue in the context of ESP is program evaluation. The assessment
process involves evaluating the learners' ability to communicate effectively in the target
language and fully participate in the target discourse communities previously designated as
relevant to their needs. Hutchinson and Waters (1987) refer to this method as the learning-
centered approach and emphasize the relevance of teaching and learning styles in ESP

materials.

Figure 1.2:

Swales (1985): Five main "enduring conceptions
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1.6 Definition Of Sport

The term "sport” derives from the Old French "desport,” which means "leisure,"
with the earliest definition in English dating back to approximately 1300 being "anything
humans find amusing or entertaining.” Cambridge Dictionary Online defines sport as "a

game, competition, or activity needing physical effort and skill that is played or done.

1.7 The importance Of Sports

Sport, we may accurately say, is a natural wellspring of multiculturalism, as it
connects different people from different countries into a world community. Everyone enjoys
either participating in or watching various sporting events. Sport relieves stress and is
especially vital in children's lives since it boosts their self-esteem and keeps them healthy
and fit. In her essay "The Importance of Sport, " Rimm states, "The world of sports mirrors
how one can play the game of school and life. Our society is competitive, and we should
teach our children to function in competition and how to both win and lose as good sports.
Children must learn that winning and losing are both temporary and that they cannot give up
or quit. Learning to become a team player is also essential for children who prefer to be the
center of attention. " (Introduction, 2008). Sport has always been crucial to the development

of any nation.

1.8 The language Of Sports

In most English dialects, the singular term "sport™ is used to represent the general
concept (e.g., "children participating in sport"), whereas "sports" is used to describe various
activities (e.g., "football and rugby are the most popular sports in England™). Both words are

referred to as "sports” in American English. It is worth noting that the term "sport" has an
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additional connotation, such as in the phrase "to be a good sport," where "good sport" refers

to someone who plays fairly, accepts both win and failure, and stays friendly.

In recent decades, sports have seen fundamental change and transformation in the
diversification of sports and events, increasing commercialization and globalization of major
spectator sports such as football or basketball, and increasing popularity and intensive
coverage in various media and modalities. Research on sports language and discourse
remains comparably varied and dispersed across several academic fields despite this growing
popularity and public interest. Publications can be obtained from various outlets, with just a
few topically focused collections now available, for example, Adelmann et al. 2003;
Settekorn 2007; Lavric et al. 2008; Burkhardt and Schlobinski 2009; Taborek et al. 2012;

Caldwell et al. 2017.

There is currently no single, specialized publication in the discipline of (applied)
linguistics that serves as a research venue. At the same time, various journals in the broader
field of social studies interact with sports language and discourse to varying degrees: Soccer
& Society, Sport in Society: Cultures, Commerce, Media, and Politics (published in 2004,
formerly known as Culture, Sport, and Society, published from 1998 to 2003), and

Communication and Sport.

The emergence of computer corpora and software tools for linguistic analysis has
revolutionized (applied) linguistics in the last few decades. At the same time, the emergence
of new genres of sports reporting has opened up many new and innovative ways of studying
sports discourse, e.g., by using sizeable electronic corpus resources. The study of language
and discourse has dramatically benefitted from corpus-based investigations of real-world

language as speakers and writers use it in different contexts.
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Also, Several researchers have recently initiated the introduction of a national
research network titled "Applied Linguistics in Sport™ within the International Association
of Applied Linguistics (‘Association Internationale de Linguistique Appliquée,” AILA; see
Gurzynski-Weiss 2018) that is intended to foster interdisciplinary collaboration and to
provide a platform for information, support, and scholarship for researchers and students
interested in the application of linguistics. Researchers in the network use various linguistic
methods, theories, and research paradigms (for example, sociolinguistics, corpus linguistics,
or discourse analysis). They promote and establish inter-and cross-disciplinary research

collaborations with sociology, psychology, or sports science researchers.

Callies and Levin (2019) expand on previous research by providing innovative
empirical studies that make use of new corpus resources to highlight structural-linguistic and
discourse aspects of a variety of sports (e.g., football, cycling, motor racing, and mixed
martial arts), genres (chatspeak and message boards, post-match reports, live commentary
on TV and online, race radio messaging, and legal texts), and contexts of use (sports media,
in-team communication, fan talk and chat in social media, and sports-related professional

discourse).

All the previous studies led us to develop a syllabus in Algeria, especially for sports
purposes, to study the case of the professionals and players of the Algerian national team in
handball. This syllabus will solve the problems in the English language for the Algerian
players. In other words, it will contribute to a greater understanding of communication. They
will understand online sports discourse, press conferences, coaches, referees, and teammates'

discussions.
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Conclusion

This chapter defines ESP as an approach to teaching languages rather than a
product. As a result, ESP focuses on language in context rather than grammar and linguistic
structure. It should be emphasized that the main reasons for its emergence after World War
I1 were the massive expansion of technology and the economy in the United States, which
created a demand for a worldwide language. Furthermore, it highlights the differences
between ESP and general English. Moreover, many types of classification are proposed
depending on the valuable purpose of ESP that it is supposed to achieve. Hutchinson and
Waters (1987) have established a "Tree of ELT" in which ESP is described and broken down
into three branches: EST, EBE, and ESS, and each of these areas is divided into two
branches; many types of classification are proposed. Hutchinson and Waters (1987) have
established a "Tree of ELT" in which ESP is described and broken down into three branches:
EST, EBE, and ESS, and each of these areas is divided into two branches: EAP and
EOP.Moreover, five conceptions as fundamental principles of ESP are explained in this
chapter, defined as "enduring conceptions” by Swale (1990). The five concepts are
authenticity, research basis, language/text, learning needs, and learning/methodology. On
the other hand, English for sports is elaborated upon in this chapter by defining the term
"sports,” highlighting the importance of sports in human life and exploring the language of

sports.
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Introduction

In this chapter, the difference between courses, a syllabus, and a curriculum was
clarified. The different types of syllabuses in language learning were also presented. In
addition, three main approaches to course design were explained, namely: Language
centered, skills-centered, and learning-centred. Two other topics were examined in this

chapter. The concern Needs Analysis, its Categorization, Reasons, and Stepsin Conducting

a Needs Analysis and syllabus and course evaluation.

2.1. Curriculum, Course, And Syllabus Distinction

2.1.1 Curriculum

Allen (1984, p.64) cited, "Curriculum is a very general concept which involves
consideration of the whole complex of philosophical, social, and administrative factors
which contribute to the planning of an educational program.”(p.64). The curriculum can also
be described as a general statement of the course's goals that articulates the intended (and
attainable) results of the class/program. (Dubin and Olshtain, 1986; Richards and Nunan,
1990). According to this definition, "curriculum™ is a broader notion than "syllabus,”

encompassing all aspects of learning and teaching.

2.1.2 Course

A Course may be simply defined as a set of lessons. However, the terms "syllabus,"
"syllabus design,” and "“curriculum™ have caused some consternation. As a result,

distinguishing between them is difficult.
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2.2 Syllabus

Hutchinson & Waters (1987, p.80) defined "Syllabus" as ... a document which says
what will (or at least what should be learned"). That is to say that the syllabus is "a teaching
device to facilitate learning"” (Nunan 1988, p .6) which organized classroom activities based

on the goals and objectives of the learners after a needs identification and analysis method.

2.2.1 Syllabus Design

For Munby (1984), Syllabus design is a matter of determining the content that has
to be taught and then structuring it into a teaching syllabus of acceptable learning units.
According to Harmer (2001, p.295), every sort of syllabus must be constructed using certain

criteria, including learnability, frequency, coverage, and usefulness.

2.2.2Types of Syllabus

Hutchinson and Waters (1987) classified syllabuses into six major types based on
what students will learn: 1. the evaluation syllabus, 2. the organisational syllabus, and 3. the

materials

2.2.2.1 Evaluation Syllabus

This is a statement of what has to be learned that has been passed down from
ministries and/or regulatory authorities. Hutchinson and Waters stated (1987, p. 80), "It
states what a successful learner will know by the end of the course.” In effect, it puts on
record the basis on which success or failure will be evaluated. Thus, we might refer to this
as an evaluation syllabus. It reflects an official assumption as to the nature of language and
linguistic performance. This syllabus style cannot be utilized unless one understands what a

language is and how it may be broken down.
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2.2.2.2 The Organizational syllabus

The organizational syllabus considered what should be learned and the order in which it
should be learned. In a rough sense, evaluation syllabuses fulfill this role by typically listing
what should be learned. Hutchinson and Waters (1987) determined the difference between
the organizational syllabus and the evaluation syllabus "in that it contains assumptions about
the nature of learning as well as language because it is vital to consider elements that depend
on a perspective of how people learn when structuring the material in a syllabus.” The

following factors must be considered:

- What is more easily learned?
- What is more fundamental to learning?
- Are some items needed in order to learn other items?
-What is more useful in the classroom?
2.2.2.3 The Materials Syllabus

The material writer is generally the first to interpret the syllabus on this syllabus. In
the writing materials, the author introduces new ideas regarding the nature of language,
language acquisition, and language usage. As stated in Hutchinson and Waters (1987, p. 81),
"The author decides the contexts in which the language will appear, the relative weightings
and integration of skills, the number and the type of exercises to be spent on any aspect of

language, the degree of recycling or revision."

2.2.2.4The Teacher Syllabus

The teacher is generally in charge of the second step of interpretation. The vast
majority of students across the globe acquire a language via the guidance of a teacher.

Hutchinson and Waters( 1987, p. 81). quoted, "The author decides the contexts in which the
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language will appear, the relative weightings and integration of skills, the number and the

type of exercises to be spent on any aspect of language, the degree of recycling or revision."

2.2.2.5 Classroom Syllabus

In a classroom, planning the lesson and achieving what has been planned in the
classroom are required:According to Hutchinson and Waters (1987, p.82), some conditions
that may affect classroom learning may be caused by external causes, such as noise and hot
weather, while the learners may cause other conditions that may affect classroom learning
as a group, such as tiredness, distractions, and so on. The authors argue that the classroom
is more than just a passive conduit for information to flow from instructor to learner; it is a
dynamic, interactive environment that influences the nature of what is taught and learned. A

variety of conditions may have an impact on the planned lesson.

2.2.2.6The Learner Syllabus

The learner's syllabus is the network of knowledge that develops in the learner's
brain, enabling that learner to comprehend and store later knowledge. The internal syllabus
differs from all the other types we have mentioned, not just in being internal as opposed to
external, but in that it faces in the opposite direction. Candlin (1984) describes it as " a
retrospective record of what has been learned rather than a prospective plan of what will be

learned."

2.3 ESP Course Design

ESP course design is a structured outcome. That is to say; it is the product of a
dynamic interaction between several elements: the results of the needs analysis, the course

designer's approach to syllabus and methodology, in addition to already existing materials.
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Thus, designing an ESP course that is appropriate for target ESP groups is guided
by many essential and interconnected parameters that have a significant influence on the

relevance and success of the ESP course, namely:
The identification of needs.
Syllabus design.

>

>

» Materials production.
» Teaching.

>

Evaluation / Assessment
Here are some perspectives on how scholars see course design and what it involves:

Strevens (1977) describes ESP courses as: ." Those in which the aim and the context are
determined principally or wholly not by criteria of general education but by functional and
practical English language requirements of the learner.” (p.90) .Munby (1978) states that
ESP courses are: Those where the syllabus and the materials are determined by the prior

analysis of the communication needs of the learner.” (p. 2)

The definitions above all agree that the needs of the learners should be determined

first and that the ESP instructor should organize the ESP course in line with those needs and
needs. These needs will subsequently serve as a guide for the development of a syllabus,
course materials, and teaching and assessment methods.
Hutchinson and Waters(1987) believe that an ESP teacher must be able to answer the
following questions as they assume that "Designing a course is fundamentally a matter of
asking questions in order to provide a reasoned basis for the subsequent processes of syllabus
design, material writing, classroom teaching and evaluation” (p. 21):

Why does the student need to learn?

33



Chapter Two: ESP Course &syllabus Design /Needs Analysis

Who is going to be involved in the process? This will need to cover not just the
student but all the people who may have some effect on the process: teachers,
sponsors, inspectors, etc.

Where is the learning to take place? What potential does the place provide? What
limitations does it impose?

When is the learning to take place? How much time is available? How will it be
distributed?

What does the student need to learn? What aspects of language will be needed,
and how will they be described? What level of proficiency must be achieved?
What topic areas will need to be covered?

How will the learning be achieved? What learning theory will underlie the course?
What kind of methodology will be employed?

It was noted that ESP teachers are more concerned with developing appropriate
courses for various groups of learners. Language description, learning theories, and needs
analysis are three aspects that influence ESP course design. The interconnectedness of these
aspects in the course design process is critical; the course design must bring the learner into

the play.
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Figure:2.1

Factors Affecting ESP Course Design (Hutchinson & Waters 1987,p.22)
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The ESP developer requires an incredible amount of research to ensure that all three
of these factors are integrated into the syllabus. ESP requires comprehensive needs analysis,
and because the learning-centered syllabus is not static, it is impossible to expect the
developer to be able to identify the perfect balance. That is what complicates the whole

process, especially in the application.

2.4 ESP Operation

The operation of ESP instruction is a well-organized procedure that follows a series
of pre-determined phases depending on particular criteria. Hutchinson and Waters (1987)
argue that the ESP process is no different from any other form of language teaching in that
it should be founded first and foremost on effective and efficient learning principles.
Strevens (1988, p.44) remarks in a similar spirit that the methodologies of ESP correspond
to the same paradigm of the language teaching/learning process as any other kind of language

instruction. That is to say, the fundamental instructional activities are as follows: shaping
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the input, encouraging the learners' intention to learn, managing the learning strategies, and

promoting practice and use.

In short, the operation of ESP teaching is a systematic method based on many
criteria that serve and ensure both effective teaching and efficient learning for students to
enhance their communicative abilities through various situation-related language aspects

and skills.

2.5 Approaches to Course Design

There are numerous course design methods based on a study of students'
requirements. Hutchinson and Waters (1987, p. 83) distinguish three types of course design:

language-focused, skill-focused, and learning-focused.

2.5.1 Language-centred Approach to Course Design

The Language-Centered Course Design attempts to connect the target situation
analysis with the ESP course content. The following figure summarizes the process:
Figure: 2.2

Language-centered approach to course design(Hutchinson and Waters, 1987, p. 66)

Identify learners’target situation Select theoreticalview of language

|
Identify linguistic features oftarget situation

Create syllabus

Design materials to exemplify syllabus
items

Establish evaluation procedures totest acquisition of
syllabus items
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Hutchinson and Waters (1987) point out the weaknesses of the language-centered

approachin constructing a syllabus:

e it is not learner-centered but simply a learner-restricted syllabus.

e |tisa static and an inflexible procedure. Once the initial target situation

analysis isdone, no change occurs.

e It appears to be systematic.

e It does not acknowledge other factors that play a part in course design.

e -The language-centered approach is at the surface level. It says nothing about

competencethat underlies performance

2.5.2 Skills-centred Approach to Course Design

The skills-centered course design "sees the ESP course as helping learners
develop skills and strategies which will continue to develop after the ESP course
itself." Hutchinson& Waters (1987p). The authors argue that this approach "provides
a basis for discovering the underlying competence that enables people to perform in
the target situation” (p.70). In this approach, the course design is oriented toward

language in use rather than language learning.
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Figure:2.3

Skills-centred approach to course design (Hutchinson and Waters, 1987, p. 71)
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2.5.3 A learning-centered Approach to Course Design

This approach to course design gives more attention to how learners learn. Indeed,

Hutchinson and Waters (1987) argue that this approach "is based on the principle that

the learner determines to learn.” (p.72). In addition, learner needs are approached. Establish
evaluation procedures that require skills/strategies in the syllabus. Select texts and write
exercises to focus on skills/strategies in the syllabus. With a Theoretical syllabus view of
language, Analyse skills/strategies required to cope with the target situation. A theoretical
view of learning Identifies the target situation from two sides: target needs and learning
needs. Target needs are defined as "what the learner needs to do in the target situation"

(Hutchinson & Waters, 1987, p. 54). However, learning is "an internal process, which is
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crucially dependent upon the knowledge the learners already have and their ability and
motivation to use it." (Hutchinson & Waters, 1987, p.72). Besides, the authors state that the
learner is one factor considered in the learning process, but not the only one. The learner-
centered course design process is shown in the following figure

Figure :2.4 Learning-Centred Approach to Course Design (Hutchinson and
Waters, 1987,p. 74)

Besides the following diagram establishes the relationship between the
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three approaches to course design.
figure :2.5

A Comparison of Approaches to Course Design (Hutchinson and Waters, 1987, p.
73)
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2.6 Needs Analysis Definitions

Needs Analysis (also known as Needs Assessment) describes the learners'
language needs as precisely as possible and comprehends what they expect to obtain
from the language course. Needs analysis (NA) is essential in designing any language
course, such as an ESP course or a general English course. Many scholars and researchers
agree that it is the foundation of a successful course design. (Munby, 1978; Richterich
and Chancerel, 1987; Hutchinson and Waters, 1987; Berwick, 1989; Brindley, 1989;
Tarone and Yule, 1989; Robinson, 1991; Johns,) Moreover, others are among the

numerous linguists who acknowledge its vital significance in the entire process.

According to Iwai et al. (1999), the term needs Analysis broadly refers to the
processes involved in gathering information that will serve as the foundation for
developing a syllabus that will fulfill the needs of a particular set of students. It also
offers the teacher a better notion of how to tailor the course to the students' needs, rather
than forcing them to adopt the course; it also helps students become more aware of their

role in the learning process.

Concentrating on learners' needs originated in the 1970s as a result of a desire to
create a language course that could meet both individual and social needs. Palacios, (1992);
its evolution occurred in assembling with the teaching of languages for specific purposes.
The term "needs analysis™ has traditionally been used to determine what to include in the
ESP/EAP curriculum (Bench 1999). On the other hand, Richards (2001,p. 51) defines the
term "needs analysis” as a "process used to collect information about learners' needs.
Basturkmen (1998,p.2) illustrates needs analysis as "the identification of difficulties and
standard situations by observation of participants functioning in a target situation in

conjunction with interviews and questionnaires."
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The role of needs analysis in any ESP course is indisputable; Language Needs
Analysis (LNA) has traditionally been a pillar of ESP course design. As Hyland (2006)
contends, the use of systematic means to define the specific sets of skills, texts, linguistic
forms, and communicative practices that a specific group of learners must acquire is central
to ESP, informing its syllabi and materials and emphasizing its pragmatic engagement with

occupational, academic, and professional realities.

A needs analysis is a crucial component of any ESP program. ESP is classified as
a course design approach that begins with the question, "Why do these learners need to learn
English?" But what courses? According to Hutchinson and Waters (1987, p.53), what
distinguishes ESP from General English is not the existence of a need but rather an

awareness of the need.

Dudley-Evans and St-John (1998, p. 125) defined needs Analysis (NA) as
"professional information about the learners: the tasks and activities learners are/will be
using English for [...] target situation analysis and objective needs". They also regard NA as
a method for obtaining personal information like wants, means, and subjective needs. They
assume an environmental situation is essential and aim to provide the course designer with

full information on the learners.
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Figure: 2.6

Needs analysis Components Adapted from Dudley-Evans and St John (1998, p.125)
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The figure illustrates the theoretical framework suggested by Dudley-Evans and St-
John (1998). This model can be considered the most comprehensive model for ESP needs
Analysis. This model of ESP needs Analysis (1998: 125) focuses on (1) learners'
professional information, (2) learners' personal information, (3) learners' language
information about the target situation, (4) learners' lacks, (5) learners' needs from the course,
(6) language learning needs, (7) communication information in the target situation, and(8)
environmental information. Furthermore, an elaboration must be drawn for the term 'needs'
and what it does refer to in this process. As far as the language teaching/learning ground is
concerned, in this regard, Brown (1995) defines needs as "students' linguistic requirements
in a specific case of a particular situation that impacts the overall educational situation™ (p.
36). Thus, we can define needs as what learners anticipate being able to do at the end of the
educational phase or what the instructor expects from them communicatively while in their

professional careers. The term 'needs' refers differently but to the subject matter as follows:
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- Brindley (1989, p. 65) — objective and subjective;

- Berwick (1989, p. 55) — perceived and felt;

- Brindley (1989, p. 63) — process-oriented and product-oriented;

- Finally, Hutchinson and Waters (1987, p. 55) — necessities,
lacks, and wants.
Different terminologies used to convey needs do not imply that they refer to different
concepts or perform different functions. The crucial thing is that they all serve similar aims,
ultimately attempting to design a purposeful course to meet learners' target communicative

requirements.

2.6.1 Needs Categorization

According to Hutchinson and Waters (1987) and Robinson (1980, 1991), the term needs is
frequently used as an umbrella term that covers two (2) types, namely: "target needs" and

"learning needs."

a) Target Needs

The target needs to describe what the learners must be able to perform in the target
situation at the end of their language course. In this sense, "needs "are perhaps more
appropriately described as "objectives." (Berwick, 1989, p 55,57) as cited in (Robinson,

1991,p.7). We may further categorize this phrase: Necessities, Lacks and Wants.

e necessities

They are what the learner needs to complete his or her communication tasks.

Furthermore, Waters (1987) asserts that they are "what the learner has to know in order to
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function effectively in the target situation” (p. 55). This type of need determines the target

situation requirements.

e Lacks

They relate to what the students do not know or cannot do in English. The
difference between the learners' present language ability and the one needed

at the end of the language course is defined as lacking.

¢ Wants
This relates to what students want to learn in the ESP course. It is usually in
connection to the communicative requirements of the target situation, In
addition to what the learners would like to gain from the language course to

perform professionally.

b) Learning needs

This aspect is as crucial as the target needs. Different points of view in the literature
are more focused on learning needs because each subject imposes its own set of needs as

well as a unique approach and strategy for meeting these needs.

Hutchinson and Waters (1987) indicate that a related needs analysis must address
not only the target situation needs, which pivot around the question "What the learners need
to learn,” but also the learning needs, which pivot around the question. «<How the learners
will learn."Teachers must select which components of ESP learning will be incorporated,
reinforced, integrated, and used as a core of the course to meet the requirements and interests
of their students. Learning requirements seek information on the learners, their learning

styles and strategies, language skills, teaching materials selection, setting, and time load.
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Only after identifying the learners' needs can the ESP instructor proceed to the next

phase, i.e., syllabus design.

2.6.2 Reasons for Conducting a Needs Analysis

A needs analysis (or needs assessment) is a systematic approach for studying a
defined audience's state of knowledge, ability, interest, or attitude. Professionals use it to
learn about important issues and problems our learners face to design effective educational
programs. The NA also provides a method to learn what has already been done and what

gaps in learning remain.

The objectives of requirement analysis are almost usually the same. The initial goal
is to learn what our audience currently knows and believes in identifying the required
educational system. A secondary purpose is to discover what we can do to make our
educational system more accessible, acceptable, and valuable to our learners. A needs

analysis thoughtfully performed by Mc Cawley (2009, p .3) provides the following:

Impact: Insights on how education and training may affect the audience.

Approaches: Understanding of the most efficient instructional approaches.

Awareness: current programs and gaps in available training to allow for efficient

resource use.

Outcomes: Information about the present situation can be used to document

outcomes.

Demand: Understanding the prospective demand for future programs and

textbooks.
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Credibility: the program serves the target audience, which is a crucial aspect of
presenting higher competence and professionalism to financial authorities who want to know

the impact of a program or textbook.

A NA is performed so the target audience can confirm their degree of knowledge
and competence, interests and viewpoints, or learning habits and preferences. The
investigator can characterize the "gap" between what exists and what is needed in the target
situation by collecting and interpreting needs analysis data. Filling that gap becomes the goal

of education for the next generation and syllabus course design in particular.

2.6.3 Steps in Conduction Needs Analysis

The first stage is to develop a strategy. The assessment plan begins with describing
your project's what, when, who, how, and why. This description evolves into a strategy for
creating, carrying out, and assessing a requirements assessment. A needs assessment plan

has seven components, which are conducted by Mc Cawley (2009, p .4), including

Write objectives: What do you want to learn from the needs assessment?

Select audience: Who is the intended audience? Whose needs are you assessing, and to

whom will you provide the necessary information?

Collect data: How will you get data that will tell you all you need to know? Will you

obtain data from the target audience directly or indirectly?

Select audience sample: How will you pick a representative sample of responders from

the target audience?

Pick an instrument:What tools and procedures will you employ to acquire data?
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Analyse data: How will you analyse the information gathered? What will you do with
the information you obtain? Data collection methods by themselves do not constitute a
needs assessment. The needs assessment must result in decision-making for the process

to be accomplished.

2.6.4Instruments for Needs Analysis

Questionnaires and interviews are two types of tools generally used for needs
Analysis. Kumar (2011) discusses the advantages and disadvantages of questionnaires and
interviews. Questionnaires are quick to conduct and may frequently collect data from large
numbers of people. Because the responses are unidentified, people will simply express their
thoughts and ideas. Because interviews take time, the investigator can only investigate a few
participants simultaneously. However, in an interview, the investigator can explore
responses and thus gain a thorough knowledge of the viewpoints and facts provided. In
addition, during an interview, any ambiguous questions or responses can be addressed. Both
methods of data collecting may have limitations. People, for example, prefer to consider
questionnaire items thoroughly before replying. This may cause respondents to attempt to
deliver idealized replies (responses they perceive to be socially acceptable). Good
interviewing skills may not happen automatically to everyone, and some interviewers may

overstate their ideas, resulting in a bias.

Questionnaires and interviews allow the needs analyst to learn about people's
perceptions of their needs, difficulties, and the significance of various language abilities and
areas. The tables below highlight the benefits and drawbacks of both the interview and the

questionnaire
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Table: 2.1

Advantages and Disadvantages of the Interviews (adapted from Kumar, 2011)

Interviews

Advantages

Disadvantages

The interview is more appropriate for
complex situations.

Interviewing is time-consuming and
expensive

It is useful for collecting in-depth
information and it can be
supplemented

The quality of data depends upon the
quality of the interaction and the
quality of the interviewer

Questions can be explained

The quality of data may vary when
many interviewers are used

Interviewing has a wider application

The researcher may introduce his/her
bias
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Table :2.2

Advantages and Disadvantages of the Questionnaire (adapted from Kumar, 2011)

Questionnaires

Advantages

Disadvantages

It is less expensive:

As you do not interview respondents, you
save time, and human and financial resources.
-Particularly when it is administered collectively
to a study population, it is an extremely
inexpensive method of data collection.

Response rate is low: Questionnaires are
notorious for their low response rate. The
response rate depends upon a number of
factors, including the interest of the sample
in the topic of the study. You should
consider yourself lucky to obtain a 50 per
cent response rate and sometimes it may be
as low as 20 per cent.

Offer greater anonymity to respondents: This approach
gives better anonymity because there is no face-to-face
connection between responders and the interviewer.

Application is limited: Application is limited
to a study population that can read and write.

Self-selecting bias: Not everyone who
receives the questionnaire returns it, and those
who do may have different attitudes than those
who do not

- Aninformation response cannot be
supplemented with others.

- Itis possible to consult others

- The response to other questions may
influence the response to a question

- Spontaneous responses are not allowed
for

2.6.5 Evaluating Needs Analysis

Needs analysis is a type of assessment that may be assessed based on its reliability, validity,

and practicality. Reliable needs analysis involves using well-thought-out, standardized tools

that are applied systematically. The more pieces of observation and the more people studied,

the more reliable the results will be. Valid needs analysis involves looking at what is relevant

and vital. There will always be a tension between reliable and valid needs analysis and

practical needs analysis. A compromise is necessary, but validity should always be given

priority. Practical needs analysis is inexpensive, does not occupy too much of the teacher's
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time, and can easily be incorporated into the curriculum design process.Needs analysis is an

integral part of ESP course design and development.

Johns and Price-Machada (2001, p. 49) asserted that it is an obligatory step: "In every
genuine ESP course needs assessment is obligatory, and in many programs, an ongoing need

assessment is integral to curriculum design and evaluation."

2.6.6 Course Evaluating

According to Hutchinson and Waters (1987), course evaluation "helps to show how
well, the course is actually fulfilling the need" There are four aspects of ESP course
evaluation to consider (Anderson and Waters, 1983), cited in (Hutchinson and Waters, 1987,
p.152) :

- What should be evaluated?

The teacher's ability to collect information and use them.

Ability to satisfy the learners' needs as language learners and language users.

- How can ESP courses be evaluated?

It could be evaluated through tests, questionnaires, discussions, interviews, comments.

- Who should be involved in the evaluation?

The ESP teacher, the learners, and course designers.

- When (and how often) should evaluation take place?

It is difficult to determine how often course evaluation should be done. It depends on

the characteristics of the individual situation. However, according to Hutchinson and Waters
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(1987), the most important times occur:

in the first week of the course,

at regular intervals throughout the course,

at the end of the course, and

If possible, after the course

2.7 The importance of Needs Analysis

The arguments for the usefulness of needs analysis emphasize its role as a starting
point or a guide for course design, syllabus design, material selection, assessment, and even
classroom activities. According to Berwick (1989), needs assessment is essential for decision
planners designing a course. Assessment of a course needs the involvement of learners.

Learner needs may have to be changed during the course with the learners' consultation.

According to Hawkey (1986), NA is a tool for course designers. This requires
a"language training situation with reasonably specific occupational or educational objectives
involving a reasonably homogeneous group of the learner.” (p.81). A course designer will
be able to develop a specification of language skills, functions, and forms, as required in the
learner needs a profile, given the information about learner needs. The importance of needs
analysis in syllabus and course design is emphasized by Riddell (1991). As he puts it, "...
through it [needs analysis], the course designer becomes equipped to match up the content
of the program with the requirements of the student body [what learners need].” (p.75).
Regarding the third world context, He regards teaching materials as essential. Teachers can
take published materials, adapt them, or create their own. Whatever option is selected, the

assessment of student needs must be considered. As McDonough (1984) indicates, the
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learner's language needs should be the foundation for course construction. He stated,
"Information on his or her language needs will help draw up a profile to establish coherent
objectives, and take subsequent decisions on course content." (p.29). Furthermore, Shutz and
Derwing (1981) regard NA as the first step that any course planner should perform. They"

say

"Many well-intentioned language programs... have foundered because either no
consideration was given to the actual use the learner intended to make of the
language or because the list of uses drawn up by the course designer was based on
imagination rather than an objective assessment of the learner's situation, and
proved to be inaccurate and in many cases entirely inappropriate to his real

needs." (p.30).

Throughout the course, NA should be performed to adjust the learning objectives as needed.
Put another way; student feedback may be utilized to adjust learning objectives. Savage and
Storer (1992) examine learners' role in the needs assessment process. Learners may
contribute significantly to the course if they are actively involved in all stages of course

design, including the initial, during, and final stages of course evaluation.
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Conclusion

This chapter clarifies the difference between courses, a syllabus, and a curriculum.
It is noted that a syllabus is a more detailed statement that translates the general goals of the
curriculum into more specific objectives about the teaching procedures. Besides, it is worth
mentioning that a syllabus can be product-oriented when focusing on the outputs of language
learning and process-oriented when focusing on communicative skills. The first kind of
syllabus, also called the synthetic approach, contains the following approaches: structural,
situational, and notional/functional, while the second syllabus, called the analytic approach,
encompasses the following approaches: procedural/task-based, learner-led, and
proportional. In this respect, three main course design approaches are explained: language-
centered, skills-centered, and learning-centered. The focus was on the learning-centered
approach to course design because it relies on the recognition of the complexity of the

learning situation.

Furthermore, in this chapter, it is also examined what NA. The latter is to establish
what and how, of course, through data collection. It is noted that looking at the target needs
is useful by considering necessity, lack, and wants. Hence, two kinds of evaluation are

considered: Needs analysis and course evaluation.
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Introduction

The present study aims to suggest a mini syllabus for national and international
professional handball players of the national team based on their needs and the
recommendation of the teachers of sports who are teaching handball at university. This
chapter begins with an overview of the commonly known methodological aspects that
comprise the foundation for any systematic research study: the approaches, designs, data
collection methods, data analysis procedures, and sampling techniques. Additionally, the
researcher will describe the questionnaires in terms of purpose and administration. Then she
will provide an analysis of the questionnaires. Finally, the researcher will d-iscuss the
findings and summarize the main results, beginning with the teachers' questionnaire and
progressing to the players' questionnaire, which aids in developing a mini syllabus for the

national and international professional handball players.

3.1 Research Methodology

Every research necessitates a specific research methodology that the researcher

follows while conducting their research.

3.1.1 Research Approach

Since this study aims to suggest a mini syllabus for national and international
professional handball players of the national team, this study adopted the qualitative
approach because it is suitable for the exploratory nature of the present study. It desires to
find out the players' needs, lacks, and wants and the teachers' recommendations for
developing a mini syllabus to teach English for sports purposes to assist the professionals
and players of Algeria's national team in developing their communication skills and

overcoming their conversational difficulties.
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3.2. Research Design/ Strategies

The choice of an appropriate research design is essential for any investigation to
arrive at valid findings, comparisons, and conclusions. Kerlinger (1986, p.279) defines
research design as follows: "Is a plan, structure, and strategy of investigation so conceived
as to obtain answers to research questions or problems. The plan is the complete scheme or
program of the research. It includes an outline of what the investigator will do, from writing

the hypotheses and operational implications to the final data analysis. "

In other words, in a research design, you decide for yourself and communicate to
others your decisions regarding what Study design you intend to use and how you will collect
information from your responses. You will need reasoning and justification for each decision

that shapes your answers to the 'how' of the research journey.

3.2.1 Research Design for This Study

The nature of our research necessitates a case study research design for the current
study. The primary purpose for selecting this research design is, as Yin (2003), "the
distinctive need for case studies arises out of the desire to understand complex social
phenomena” for the reason that "the case study method allows investigators to retain the
holistic and meaningful characteristics of real-life events.” Therefore, this research design is

suitable for our study.

3.3 Sampling and Population

In this study, the national and international professional handball players of the

Algrain team and the Institute of Sports and Physical Activities teachers, University of
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Mohamed Khider, Biskra, are selected as the populations. To gather the information that

helps answer some research questions and collect teachers' feedback to feed the study.

For Teachers

From about (n=38) the Institute of Sports and Physical Activities teachers, the
researcher dealt with nine (n=5) teachers chosen non-randomly. Those teachers teach

different levels and the same subjects.

For players

The population of this study was the national and international professional
handball players of the Algerian team. There are many reasons behind choosing this
population that they play in international and national competitions in which the English
language needs to be required. More importantly, We observed that they play in foreign
countries, and English is the common language to communicate with teammates, coaches,
and referees, and the language they are unfamiliar with, and most of them require the French

language.

Thus, we have chosen 38 players according to the Purposive sampling technique.

3.4 Data Collection Methods

Data collection methods are the ways that a researcher employs to collect data.
Organizations would find it hard to make appropriate decisions without data, so data is
collected from various audiences at various points in time. As a result, the researcher should
carefully select them while keeping their research theme in mind. Furthermore, there are

various data collection methods obtainable, such as questionnaires. (structured, semi-

59



Chapter Three: Fieldwork and Data

structured, and unstructured), interviews (structured, semi-structured, and unstructured),

observations (active and passive), focus groups, and quasi-experiments.

Our study dealt with the questionnaire (semi-structured)for national and
international professional handball players of the Algerian national team and the teachers of
the Institute of Science and Technology of Physical and Sports Activities Biskra to collect

data.

3.4.1Questionnaire

A guestionnaire is a data collection method used by most social sciences researchers
because it suits most of their studies. It can be described as a booklet (more than two pages)
containing the researchers' personal information and a series of questions. Moreover, the
questions can be (open-ended, close-ended, or a mixture between them), which determines

the type of the questionnaire (structured, semi-structured, or unstructured).

3.5 Data Analysis and Procedure

After thoroughly reading and arranging the data from both questionnaires, the
researcher analysed the data manually using statistics through counts, percentages, and
descriptions in open-ended questions. Then, used Excel, the researcher presented the results

in tables and figures. After that, analysed them verbally.

3.6 Description and Analysis of players and Teachers Questionnaires

3.6.1 Description of players' Questionnaire

The current questionnaire (semi_ structured) is a data collection tool designed for

national and international professional handball players of the Algerian national team. It was
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posted online to facilitate the process of distribution and collection of responses, and it was

divided into five sections:

Section One: General information (from Item1 to Item4)

The first section of this questionnaire contained four (04) questions to collect
general information about the respondents: players' names, gender, team names, and
countries. and the players are asked to nominate their participation if they have participated
in national and international competitions Furthermore, the researcher intended to gather

players' opinions towards if mastering English required in their specialism.

Section Two: The Importance of English for Handball Players (from Item1 to Item5)

The second section included seven (5) questions focused on The Importance of
English for the players. In the beginning, the players were asked to choose to what extent
they think English is essential in their domain or career by justifying their answers. Then, a
question about how they evaluate their level of English, and they attempt to choose the
appropriate level. Additionally, we gave them options to choose how often they needed to
use English. Moreover, they requested if they had studied English before, and those who
learned English demanded precisely which English they studied. At last, they were asked if
they had ever been in a situation where they needed to use English by describing this

situation.

Section Three: Players' Lacks (from Q 1 to Q 6)

The third section of the questionnaire consists of six (6) questions. From this
section, we aimed to gather players' lack of English. We gave them options to choose

which cognitive skill (s) they would like to improve. In addition, they requested to
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determine the difficulties they faced in each skill (Listening, Reading, Speaking, Writing).
finally, in the last question, the players' were asked to answer the main reasons behind their

difficulties in using English by selecting the appropriate suggestion.

Section Four: Players' Wants (from Item1 to Item3)

The fourth section of the questionnaire consisted three (3) questions that focus on
the players' wants and the content they need in the course that helps design the course for
players. The first question aimed to gather players' thoughts about what they would like to
learn in the course of English by offering them some suggestions. The second question
sought to collect their opinions about who should be responsible for teaching English to
them. Finally, the players were asked to choose which teachers' tasks and responsibilities

they would need in the course.

Section Five: Learning ESP (from Item1 to Item3)

The last section of the questionnaire consists of three (3) questions that aim to gather
players' thoughts about how they prefer to learn English. The first question is whether they
use information communication technologies to learn English. In addition, the researcher
intended to gather students' opinions on whether it is vital to attend face-to-face courses, and
they are requested to justify their answers. In the end, the last question was estimated to

know How players would prefer to learn English.

3.6.2 Aim of the players' Questionnaire

The purpose of the current questionnaire was to collect data from the Algerian
national and international professional handball players. It was used as a tool for the study

to investigate the players' needs, lacks, and wants. Furthermore, it attempts to collect players'
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thoughts on the state of English in their domain, that can help in suggesting a syllabus for

sports purposes.

3.6.3 Piloting and Validation players' Questionnaire

Piloting and Validation are essential for any research study because they ensure
reliability and credibility. As a result, they seek any improvement that will result in a
comprehensive and relevant final version of the data collection tool. Three teachers who
were supposed to be experts validated the questionnaire. In order to create a logical, smooth-
moving questionnaire, teachers' comments on the layout, the wording of instructions, and
the question formulation were taken into account. In addition, our supervisor made some
beneficial remarks about some words and adverbs that were supposed to be changed or added
to add more precision to the questionnaire, and he also proposed translating the questionnaire
to Arabic because some players are unfamiliar with English. This questionnaire subsequently
underwent the piloting stage, wherein six players belonging only to the population were
asked to respond to the questions online and provide feedback. None of the students, as a

result, showed irrelevancies.

3.6.4Administration players' Questionnaire

After the piloting and validation stages, we designed the final draft of the
questionnaire. We decided to distribute the questionnaire online through "Facebook.com™ as
the players suggested for the administration phase. Later on, after discussing with the
supervisor, we decided to work with 38 national and international professional handball
players of the Algerian national team. The idea of using Facebook was beneficial; it allowed
us to receive the intended number of answered questionnaires in just 24 hours. In addition,

it helped to receive a straightforward and filled-out questionnaire.
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3.6.5Description of teachers' Questionnaire

The current questionnaire (semi_ structured) was a data collection tool designed for
the Institute of Science and Technology of Physical and Sports Activities teachers in Biskra.
It was posted online to facilitate the distribution and collection of responses. The
questionnaire comprises 14 questions distributed to ten (5) teachers by asking them about

their general information and attitudes toward this research work.

The questionnaire was divided in terms of structure into three components:

e The first half of the questions targeted the general information about teachers of the
Institute of Science and Technology of Physical and Sports Activities in Biskra, their
qualification, and their specialty, from the first to the fourth question.

e The second part of the questions indicated the importance of using English for the
sports students and the Algerian team's national and international professional
handball players from different perspectives.

e The last half of the questions stated the teachers' opinions about the suggested

approaches, teaching materials, and course design.

3.6.6 Administration and Aim of the Teachers' Questionnaire

As mentioned earlier, the present study worked on teachers of the Institute of
Science and Technology of Physical and Sports Activities, precisely those who teach
handball. This questionnaire was sent to teachers' emails. Eventually, we received about (5)
questionnaires which may be valuable data and serve our study. The target aim behind this
questionnaire was to use the teachers' answers to help us obtain the teachers' attitudes and

recommendations toward the needs of English for handball players and whether they need
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to design a syllabus of English and what they recommend as themes and teach materials for

the suggested syllabus.

3.7Analysis and Interpretation of Students' Questionnaire

Section One: General Information

Item1. Would you specify your gender, please?
Table 3.1:

Respondents Gender Distribution

Option Respondents Percentage
a. Male 27 71%
b. Female 11 29%
Total 38 100%

Figure 3.1:

Respondents Gender Distribution

Table (3.1) demonstrated the distribution of gender in our sample. As shown, it
presented the number and the percentage of females and males. Additionally, it was
observable that twenty-seven 27 respondents (71%) were females, whereas eleven 11
respondents (29%) were males; this clarified that the majority of our sample are males, which

means that males are more interested in learning English, especially professionals.
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Item2. Where do you play?
Table 3.2:

Respondents’ clubs Distribution

Team nation Respondents Percentage
Algerian (Local) clubs 08 21%
Gulf Clubs 12 32%
European clubs 18 47%
Total 38 100%

figure 3.2:

Respondents clubs Distribution
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As indicated in the table above that, the majority of players of a rate of (47%) which
represented eighteen players who play in the European clubs, twelve players who play in
Gulf Clubs represent the rate of (32%), and only eight players play in Algerian clubs which

represented the rate (21%).

Item3. Have you ever participated in national and international competitions before?
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Table 3.3:

Players' participation in national and international competitions

Option Respondents Percentage
a. Yes 35 92%
b. No 3 8%
Total 38 100%

This table illustrated that (92%) of the majority of the players' answers were 'yes,'
meaning they have participated in national and international competitions. In Contrast, the

others (8%) had never participated in national and international competitions.

If yes, mention some of them, please

e with the Algerian national team in:
the cup nation of Africa, the world cup, Islamic games, Arab Championship Cup, and
Mediterranean games.

e With their teams in:
Arab Cup for champion clubs, Super Cup of Emirates (UAE), Bahrain, Qatar, and Algeria.
European league, France Cup, Spain Cup, Hungary Cup, Bulgaria Cup, Romania Cup,
Switzerland Cup, Asian Championship, The Emir of Qatar Cup, UAE Cup, and Saudi
Arabia Cup.

Item4. Is mastering English required in your specialism?
Table 3.4:

The requirement of mastering English in sports specialism

Option Respondents | Percentage
a. Yes 30 79%
b. No 08 21%
Total 38 100%

As seen in the above table 3.4, a rate (79%) of players think mastering English in

sports specialism is required, while only (21%) stated the opposite. Since the majority
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affirmed that mastering English in their specialism is required, English is essential for

handball players.

Item5: To what extent do you think English is important in your domain or career?

Table 3.5;

The importance of the English language to handball players

Option Respondents Percentage
a. Very Important 24 63%
b. Somehow important 12 32%
c. Not important at all 2 5%
Total 38 100%

figure3.3:

The importance of the English language to handball players

63%
32%
5%
a. Very b. C. Not
Important Somehow important at
important all

Twenty-four out of thirty-eight players, a rate of (63%) affirmed that English is very
important in their domain or career; while (32%) think it is somehow important for handball
players, and only two out of thirty-eight players, a rate of (5%) believe that it is not important
at all for them. In this question, all respondents were asked to justify their answers, providing
various and valuable justifications. To start with, those who have answered English is Very
Important and Somehow important, the vast majority of them highlighted that English is a
universal language they need to communicate with refers coaches and teammates, especially
when they play in international and continental competitions and also for communicating

with foreign players and the foreign press. Contrariwise, the only two respondents who
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agreed that English is not important for the players of handball career, their justification

stressed was "handball does not require the language and The player of handball who plays

in Algerian (Local) clubs does not need English."

careers'. These latter showed that the Algerian team's national and international professional

handball players need specific courses in English to help them communicate with the reefers'

Accordingly, one can deduce that English plays a vital role in handball players'

coaches and teammates.

Sectio

n Two: Players' needs

Item1.How do you evaluate your level of English language?

Table 3.6:

Respondents' evaluation of their level of English language

Option Respondents Percentage
a. Poor - | need some help 8 21%
b. OK - but I know I could improve 12 31%
c. Good - I could improve with 17 45%

some advanced tips

d. Excellent - I do not think I could 1 3%
improve much

Total 38 100%

69



Chapter Three: Fieldwork and Data

Figure 3.4:

Respondents' evaluation of their level of English language
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Table 3.6 showed that the Algerian team's national and international professional
handball players were not very proficient in English ( 3%) had an Excellent level, and only
41% had a reasonable level.

Item2.As a professional and an international handball player, how often do you need to use
English?

Figure 3.5:

The importance of the English language to handball players

47%

a. Always b. Sometimes c. Rarely d. Never
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Figure 3.5 display the frequency of players' English needs. The answers ranged

from 'always' (34% representing 13 players), sometimes (47% representing 18 players),

Rarely (16% representing six players ), and never (3 % representing only one player); this

implies that English is needed in the handball domain.

Item3. Did you study English before?

Table 3.7:

Participants' previous EFL learning experience

Option Respondents Percentage
a. Yes 34 89%
b. No 4 11%
Total 38 100%
ItemA4.If yes, do you study English as:
Table 3.8:
Types of EFL courses (EGP or ESP)
Option Respondents Percentage
a. General English 13 38%
b. Specialized English 7 21%
c. A combination of both 14 41%
Total 34 100%0-
Figure 3.6:
Types of EFL courses (EGP or ESP)
41%

38%

21%

a. General
English

b. Specialize
English

d c. A
combination of
both
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Tables 3.7 and 3.8 results are to be grouped since they are interdependent. While
the first question was to discover whether players had studied the English language before,
a rate of (11%) represents only four players who had not studied English before. However,
most of the players studied English, which makes a percentage of 89% (comprising 34
players of the total population). The second question sought to determine which type of
language had been studied for the latter rate. The results in table 3.9 show that (38%) of the
players studied general English, and only (21%) studied specialized English, while (41%) of

them studied a combination of both.

Item6. Have you ever been in a situation where you need to use English (listen, read, speak

or write)

Table 3.9:

situations where English is necessary for players’ communication

Option Respondents Percentage
a. Yes 30 79%
b. No 8 21%
Total 38 100%

This question is fascinating in our study since it helped us determine whether they

have been in a situation where they need to use the English language (79%) from the

players' responses describe the different situations in using the English language as

follows:

¢ When communicating with referees, it is hard to express your opinion.

e During matches, you face difficulties when you want to Direct or give orders to
your teammates because of the lack of English language.

e We cant understand what coaches say to us because they speak English.

72



Chapter Three: Fieldwork and Data

As a professional player, | need English; when traveling in airports, airplanes, and
malls.
As a professional player, some players speak English with me. | cannot
communicate with them because | do not speak English

| had an experience in Italy, and the contract was in English, so I did not
understand what it contained.

We were in a group from different parts of the world speaking in different
languages, so he asked me to give a speech, and | only had to speak to them in
English

The Emirates contains many languages because different nationalities represent a
large percentage of the workforce, for example, in commercial centers and
administrations, especially in the field of sports, as | am a professional handball
player in the Emirates and the English language is the unified language of
communication between these nationalities. Therefore players need it to

communicate daily.

Section Three: Players' Lacks

Item1. Which of the following language skills are you weak in, and would you like to

improve? You may choose more than one skill.

Tabel 3.10:
Handball players' language learning skills weaknesses

Option Respondents Percentage

a. Listening 3 8%

b. Reading 3 8%

c. Speaking 20 52%

d. Writing 4 11%

e. More than one skill 5 13%

f. All of them 3 8%
Total 38 100%
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Figure 3.7:

Handball players' language learning skills weaknesses
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National and international professional handball players from the Algerian national
team were asked to identify which language learning skill(s) they needed to improve in this
question. The figure above indicates that most of the students (52%) have shown that they
are weak in speaking skills. While (13%) struggle with more than one skill, (11%) struggle
with writing skills. However, (8%) represents the reading, listening, and all skills
percentages. Thus, this clearly illustrates that the players are weak in productive skills and
want to improve more than their preceptive skills, which means that they are aware of their

weaknesses in the learning process and want to improve them.

Item2. In the case of listening, do you find difficulties in:
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Table 3.11:

Respondents' challenges in listening

Option Respondents Percentage
a. Understanding daily English 8 21%
conversations
b. Following spoken instructions 1 3%
from coaches
c. Understanding press 4 11%
conferences and journalists'
guestions
d. Understanding discussions on 2 6%%
sports issues
e. Understanding and taking notes 1 3%
during viewing sessions
f. Understanding native speakers 7 17%
g. More than one difficulty 14 36%
h. All of them 1 3%
Total 38 100%
Figure 3.8:
Respondents' challenges in listening
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As the above table reveals, on the one hand, a noticeable percentage (36%)
(comprising 14 players of the total population) who did select more than one difficulty, then
(21%) of them could not Understand daily English conversations (17%) have agreed that

they find difficulties on understanding native speakers and about Understanding press

conferences and journalists' questions are representing with a rate of (11%) players.




Chapter Three: Fieldwork and Data

Consequently, most respondents agreed that they have more than one difficulty,
followed by a significant percentage facing difficulties in understanding native speakers.

These elucidated that they are bad listeners and must improve their listening skills.

If others, please specify

e Dialect difference
Item3. When reading English documents, do you find difficulty in

Table 3.12:

Respondents' challenges in reading

Option Respondents Percentage
a. Reading game rules, coaches’ and 4 11%
referees’ instructions
b. Reading teams announcements, 3 8%
programs, decisions, and
Statements
c. Guessing unknown words in the 17 44%
text and understanding the
technical vocabulary
d. Reading signs, rules, notices, and 4 11%
regulations
e. More than one difficulty 2 6%
f. All of them 8 20%
Total 38 100%
Figure 3.9:
Respondents' challenges in reading
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To simplify what is illustrated in the above table, a considerable percentage (44%)
have selected "Guessing unknown words in the text and understanding the technical

vocabulary." Moreover, a rate of (20%) of players selected "all of them."
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Thus, we can sum up those national and international professional handball

players from the Algerian national team face difficulties reading comprehension and

proficiency in handball-related technical words.

Item4. When performing a speaking task, do you:

Table 3.13:

Respondents’ difficulties in speaking

Option Respondents Percentage
a. | do not know what to say 2 6%
b. Care on daily conversations 4 11%
c. Talk to foreign players, coaches, and 2 6%
referees
d. Have difficulty with the pronunciation of 3 8%
technical words
e. Not know the best way to say something 5 12%
in English
f. Have difficulty stating opinions or ideas 7 17%
about different topics during training
and matches
g. Have difficulty asking and answering 3 8%
guestions during training
h. More than one difficulty 8 20%
i. All of them 2 6%
j.  No answer 2 6%
Total 38 100%
Figure 3.10:
Respondents' difficulties in speaking
6% 6%
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This question was simply included to inquire about the different difficulties players

face in speaking skills, as shown in the table above. The difficulties vary from difficulties in

not knowing the best way to say something in English (12%), having difficulty stating

opinions or ideas about different topics during training and matches (17%), and 20% finding

difficulties in more than one of the suggested difficulties.

Hence, speaking English is difficult for most players because learning a foreign

language requires more than knowing its grammatical and semantic rules.

Item5.1n the case of writing, do you have difficulty?

Table 3.14:

Respondents' difficulties in writing.

Option Respondents Percentage
a. Using vocabulary and 3 8%
grammar correctly
b. Structuring the sentences 6 16%
and expressing ideas
appropriately
c. Taking notes during the 0 0%
viewing session
d. Writing CVs, reports, and 8 21%
letters to the comity of
sports
e. More than one difficulty 7 18%
f. All of them 14 37%
Total 38 100%
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Figure 3.11:

Respondents' difficulties in writing.
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The figure above indicates that the Algerian team's national and international
professional handball players face difficulties in all of the suggestions provided in the
tabel3.15 with a rate of (38%), writing CVs, reports, and letters to the comity of sports with
a rate of (21%), more than one difficulty(18%), as much as Structuring the sentences and
expressing ideas appropriately(16%). Grouping the body as mentioned earlier of facts, we
can conclude that the essential point that makes writing difficult for the Algerian team's
national and international professional handball players is using language aspects or writing

abilities like spelling, grammar, and vocabulary.

Item6. What are the main reasons behind difficulties in using English for

professional and national players' handball?
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Table 3.15:

the main reasons behind handball players' difficulties in using English.

Option Respondents Percentage

a. Players' ignorance of the 3 8%
English language

b. Players' attitudes towards 8 21%
using the English language

c. Lack of specialized English 22 58%
language courses

d. All of them 4 11%

e. Others 1 2%

Total 38 100%

Figure 3.12:

The main reasons behind handball players' difficulties in using English
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From the results has been mentioned above, a considerable percentage (58%) refers
to those who have selected "Lack of specialized English language courses." Nevertheless, a
portion (21%) refers to those who asserted that Players' “attitudes toward using the English
language.” is the main reason behind their difficulties in using English. However, (11%)

provided all of the suggestions.

Others (please specify)
e Because we are in a French-speaking country, we do not use English daily.
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e Marginalization of this language by the Ministry of Education, parents

Section Four: Players' Wants

Item1. As an Algerian player of handball, what would you like to learn in the course of
English?

Table 3.16:

Respondents' ESP course learning preferences

Option Respondents | Percentage

a) Content, vocabulary, and 6 16%
grammar for general
communication

b) Content, vocabulary, and 5 13%
Grammar structures are
frequently used in sports
discourse, e.g., present
participles, passives, and

conditionals.
c) All of them 27 71%
Total 38 100%
Figuer3.13:

Respondents' ESP course learning preferences
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Item2. According to you, who do you think should be responsible for teaching English to

Algerian professionals and players of the national handball team?
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Table 3.17:

Respondents’ opinions about who should be responsible for teaching English to players

Option Respondents Percentage
a. A teacher of general 1 3%
English language
b. A specialized teacher 35 92%
c. Both of them 2 5%
Total 38 100%

Item3. What would you want your teacher to do if you have an English language course?

Table 3.18:

The players' expectations from the ESP teacher

Option Respondents Percentage

a.  To help you overcome your difficulties 10 25%
and improve your ability to use English.
b.  The teacher should take into 2 6%
consideration of our level of English.
c.  The teacher should start from the 0 0%
beginning and explain more slowly.
d. The teacher should teach us English 0 0%
using Arabic
e.  The teacher should use different 1 3%
materials to help us develop the use of English
in context.
f.  The course should be based on 3 8%
developing our language learning skills,
especially speaking and listening.
g.  The teacher should provide technical 4 11%
words related to our specialty.
h.  The teacher should design tasks/projects 1 3%
to help us develop the use of English
in context.

i. More than one answer 17 44%

Total 38 100%

Items 1, 2, and 3 collectively sought first to explore what players would like to

learn in English and second to probe into the players' opinions about who should be

responsible for teaching English to them. In addition, to unravel the players' perceptions of

82



Chapter Three: Fieldwork and Data

what they would want the teacher to present in an English language course, What is
evident in table 3.16 shows high interest (27 representing 71%) in the learning of both
content, vocabulary, and grammar for general communication and content, vocabulary, and
grammar structures frequently used in sports discourse, e.g., present participles, passives,
and conditionals. In this respect, players can overcome the difficulties they face in English,
grasp the necessary knowledge, and make the most of the limited time by requiring
specialized instructors. Table 3.17 shows (35 representing 92%) that handball players
selected "A specialized teacher.” Furthermore, a rate of (17, representing 44%) of handball
players expects more than one role and task from the English course teacher to help them
overcome their language difficulties and develop their language skills, as illustrated in

table 3.18.

Section Five: Learning ESP
Item1.Do you use Information Communication Technologies to learn English?
Table 3.19:

players' responses about the use of ICT in ESP classes

Option Respondents Percentage
a. Yes 31 82%
b. No 7 18%
Total 38 100%

This question investigates whether they use Information Communication
Technologies to learn English or not. The data above illustrates that most handball players
(82%) use Information Communication Technologies to learn English. However, (22%) of

them said that they did not use Information Communication Technologies to learn English.

Item3. How would you prefer to learn English?
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Table 3.20:

Players' Preferred English Learning methods

Option Respondents Percentage
a. Through in-class face-to- 14 37%
face instruction
b. Through online classes 4 11%
c. Both of them 20 52%
Total 38 100%

Figure 314:

Players' Preferred English Learning methods

52%
37%

11%

a. Through in- b. Through c. Both of them
class face-to- online classes
face instruction

This question investigates whether handball players use information and
communication technologies to learn English. The table above elicited that most (55%) of
the Algerian team's national and international professional handball players are interested in
learning English through in-class face-to-face instruction and online classes. Meanwhile,
37% of players chose "Through in-class face-to-face instruction.” Furthermore, only (11%)

prefer to learn "through online classes."

Justify your answer, please

a) For 'Through in-class face-to-face instruction.’
. As | said before, we need to discover our mistakes and use this language in real life

in order to reach the level of the native speaker.

b) For "Through online classes.'
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e Atany time, you can learn.
e | do not have enough time for face-to-face classes.

C) For 'Both of them.’

e each one completes the other: in class, you get the target knowledge, and online, you
can applicate this knowledge.

e Both serve different purposes.

e | tried learning online, but the result was not enough; learning in a face-to-face class

is also helpful.

3.8 Analysis and Interpretation of teachers’ Questionnaire

Item1. Would you specify your qualification, please?

Table 3.21:

Teachers' Educational Qualification

Option Respondents Percentage
a. Master 1 20%
b. License 0 0%
c. Doctorate 4 80%
Total 5 100%

As indicated in the table above, most teachers have a rate of (80%), which
represents four teachers with a doctorate, and only one teacher has a magister's degree;

however, we have no teacher with a license degree.

Item2:Are you?

Table 3.22:

Teachers’ Linguistic proficiency

Option Respondents | Percentage
a. Monolingual 1 20%
b. Bilingual 3 60%
c. Multilingual 1 20%
Total 5 100%
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This question was included to categorize teachers according to their acquired
languages. As the table above illustrates that there is a percentage of (60%) of bilingual
teachers and (20%) of teachers whose monolingual, while only (20%) of teachers are
multilingual.

If you are bilingual or multilingual, which languages do you speak besides your

mother tongue?

e English and French
e French
e French
Item3. What module(s)do you teach?

Table 3.23:

Teachers' teaching modules

Option Respondents | Percentage
a. Handball 4 80%
b. Others 1 20%
Total 5 100%

Teachers were asked to identify which module(s)they teach in this question. The
majority of teachers (4 representing 80%) have indicated that they teach handball, and only
one teacher answered "others."

Others:

An introduction to media and sports communication, team sports specialization,

educational technology, sports activity, teaching methods, and methods, educational
physical and sports activities, building and designing scientific research tools,
developmental psychology, tests, and sports measurement.

Item 4. As a sports teacher at university, is it necessary for sports students and Algerian

professional players of the national handball team to have a good mastery of the English -

language?
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Table 3.24:

Teachers' responses about the necessity of English for international players

Option Respondents | Percentage
a. Yes 4 80%
b. No 1 20%
Total 5 100%
Figuer3.15:

Teachers' responses about the necessity of English for international players

We asked teachers if they think sports students and Algerian professional national
and international handball players must have a good mastery of the English language.
Accordingly, the findings gathered from teachers' responses indicate that the majority
(4representing80%) of them confirmed that mastering English for the handball players of
the national handball is necessary. However, only one teacher pointed out that it is
unnecessary to master English for sports students and Algerian professional players of the

national handball team.

Item.5. ""The multicultural diversity at international competitions and a large
number of sports professionals working and competing worldwide created a bigger

demand for an adequate English language level." Adapted from Pori¢ (2020).
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Table 3.25:

teachers' degree of agreement with the statement "the multicultural...linguistic knowledge."

Option Respondents Percentage
a. Agree 5 100%
b. Disagree 0 0%

Total 5 100%

The data shown above demonstrate that all the teachers(100%) agree that **The

multicultural diversity at international competitions and a large number of sports

professionals working and competing worldwide created a bigger demand for an adequate

English language level."

Justify your answer, please

e English is the mother language for all physical education research
e Because English is currently considered the common global language of

communication

e To facilitate cultural exchange and acquaintance

e Because it has become the language in which the majority speak

e Itis better to master English because it is an international language-
Item6. In which of the following situations do you think sports students and handball

players need English?

Table 3.26:

Teachers' responses to Situations where sports students and handball players need English

Option Respondents Percentage
a. understanding discussions on 0 0%
sports issues
b. Reading game rules, sports 0 0%
documents, and coaches'
instructions
c. Communicating players, and 1 20%
coaches with foreign and referees
d. Writing CVs, reports, and letters | 0 0%
to the comity of sports
e. All of them 4 80%
Total 5% 100%
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Figure 3.16 :

Teachers' responses to Situations where sports students and handball players need English
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In this question, teachers were asked to identify which situation where sports
students and Algerian professional players of the national handball team need English. The
higher rate (80%) goes to the teachers who claim that all sports students and handball
players have those difficulties. Moreover, a percentage of (20%) of teachers think that
most national handball team sports students and Algerian professional players need
English to communicate with players, coaches, and foreign referees.

Thus, this clearly illustrates that teachers are aware of all the language skills
needed to learn English for the sports students and Algerian professional players of the
national handball team.

Item.7. Do you think that the course English should be taught to the handball players by:

Table 3.27:

Respondents’ opinions about the ESP teacher

Option Respondents Percentage
a. A teacher of general 0 0%
English language
b. A specialized teacher 5 100%
c. Collaboration 0 0%
between them
Total 5% 100%
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As clearly illustrated in the table, (100%) of teachers believe that the course

English should be taught to the handball players by a specialized teacher.

Justify your answer, please.

A physical education professor must understand every word related to his educational field.
e The specialized professor will be more familiar with the methods and methods of
education, and thus the process will be more effective.

e The specialized teacher knows the needs of the players.
e The specialized teacher is more knowledgeable about the terms used in sports.
e The specialized teacher knows the needs of the players.
Item. 8. From your experience as a sports teacher for handball players and learners, what
are the main sports themes you can suggest to be included in the English language course?
In this question, the teachers suggested a set of sports themes be included in the
English language course for Algerian professional players of the national handball team. The

findings are illustrated as follows

e Teach them pronunciation (all related to handball) and how they write their CVs.

Teaching them to communicate with players, coaches, referees, and handball laws

and regulations.

Sports conversation vocabulary and grammar.

Sports terminology.

Item .9. According to you, what are the main aspects that should be included in the course

of English?
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Table 3.28:

Teachers' responses to the main aspects that should be included in the course English

Option Respondents | Percentage
a. Vocabulary, grammar, and general communication 0%
content 0
b. Listening and reading comprehension tasks 0 0%

c. Vocabulary, grammar, and specific 3 60%

(specialized/sport) communication content

d. Speaking and writing tasks 2 40%

e. All of them 0 0%

Total 5 100%
Figuer3.17:

Teachers' responses to the main aspects that should be included in the course English

o
e. All of them ' 0%
40%

c. Vocabulary, grammar, and specific
(specialized/sport) communication content

d. Speaking and writing tasks _

b. Listening and reading comprehension i 0% 60%

tasks

a. Vocabulary, grammar, and general i 0%
communication content

0% 20% 40% 60% 80% 100%

The table results show that( 60%) of the teachers' answers were "VVocabulary,
grammar, and specific (specialized/sport) communication content,’ implying that we should
consider specialized communication content, vocabulary, and grammar when teaching. In
Contrast, (20%) of teachers chose "Speaking and writing tasks™ as an aspect that should be

included in teaching English courses.

If others, please specify

e Dealing with athletes who speak English
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Item 10. What main teaching materials may help sports learners and handball players
upgrade their English language level?

Table 3.29:

Teachers' responses about the ESP teaching materials

Option Respondents | Percentage
a. Reading sport documents 0 0%
b. Listening to audio records (speeches, interviews). | 0 0%
c. Watching authentic and non-authentic videos 0 0%
d. Writing letters, CVs, and reports. 0 0%
e. All of them 5 100%
Total 5 100%
Figuer3.18:
Teachers' responses about the ESP teaching materials
100% N
80% 100%
60% 0% % o
40% = 0% o
ZSZD ARV -\ 4 A (A
a. Reading b. c. d. Writing e.  Allof

sport Listeningto  Watching letters, CVs, them
documents audio records authentic and reports.
(speeches, and non-
interviews, authentic
etc videos

This question was designed for teachers to identify the main teaching materials that
may help sports learners and handball players upgrade their English language level. The
results indicate that (100%) of the teachers selected all of the suggested teaching materials in

Item.11. Do you think good English language mastery is required for sports teachers?

Table 3.30:
Teachers' responses about the necessity of their English language mastery
Option Respondents Percentage
a. Yes 3 60%
b. No 2 40%
Total 5 100%
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Figuer3.19:

Teachers' responses about the necessity of their English language mastery

Based on the results shown in the graph above (Figure 3.19),(60% )of the teachers
believed that a good mastery of the English language is required even for sports teachers.
Furthermore, (40%) think that they do not need to require a good mastery of the English

language.

If yes, in which situations do sports teachers need to understand and use English?
e Teachers need English for reading, scientific research, and learning conversations.
e Teachers need English to transfer information about a specialty in conferences.
e Teachers need to deal with international students as well as scientific research.
Item.12. As a sports teacher for handball students, how often do you use English in your

classes?
Table 3.31:

Frequency of teachers' use of English in their classes

Option Respondents | Percentage
a. Always 2 40%
b. Sometimes 3 60%
c. Rarely 0 0%
d. Never 0 0%
Total 5 100%
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Figuer3.20:

Frequency of teachers' use of English in their classes

60%
60%

40%

50%

40%
0%
30%
20%

0%
10%

ARV ARV
0%
a. Always b. Sometimes [ Rarely d. Never

Table 3.31 illustrate that (60%) of the teachers sometimes use English in their
classes. Additionally, (40%) of them always use it. On the other hand, no teacher (0%)never
and rarely uses English in his classes. Based on these findings, we deduce that the sports

teachers use the English language in sports classes.

3.9 Discussion of the Results:

The current study aimed to explore the target needs of the Algerian team's national
and international professional handball players when communicating in English. It mainly
covers players' lacks, wants, and necessities to enhance their communication skills. To
research the reach the aims of this exploratory, we obtained data through a couple of tools
to gather feedback that feeds the study, and in order to deeply cover the different aspects of
the problem addressed, which is: two questionnaires, one for national and international
professional handball players of the national team and the other for the Institute of Science

and Technology of Physical and Sports Activities teachers.

94



Chapter Three: Fieldwork and Data

In addition, through this study, we aimed to develop handball players' level of
English by suggesting the mini syllabus and preparing players as skilful communicators.
Besides, the study attempted to know the meaning of English syllabus design and its role in
teaching-learning handball players from handball players' and teachers' perspectives.
Moreover, it provided different approaches and teaching materials suggested by teachers that
can develop players' level of English.

On the one hand, the players' questionnaire provided significant data regarding
players' English communication destitution, the difficulties they face when using English as
a means of international communication, and the main language aspects that should be
considered in developing the ESP syllabus.

The teachers' questionnaire was the second tool to supplement the previous results.
It focused on players' needs and teachers' recommendations about the suggested syllabus
since the teachers of the Institute of Science and Technology of Physical and Sports
Activities teachers know what the handball players and learners exactly need to develop their
level in English. The two data collection tools greatly benefit this study, enabling us to gather
different perspectives about the research problem. There were three main research questions
addressed in this study in order to reach the general aim. The answers to the questions
summarize the main points of this study's results. Hence, the questions will be discussed in
the subsequent section.

Research question 01: What are the main difficulties that professional Algerian handball
team players face when using English as a means of international communication?

Based on the players' questionnaire findings, handball players agreed that the English
language is required in sports, especially for National and international professional handball
players. The teacher's questionnaire well-documented this point. Furthermore, It was

revealed that most respondents face difficulties in speaking skills when they use English in
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communicating and want to improve it. The latter has been more complicated than the rate
of other skills (listening, writing, and reading). Thus, the players initially overestimated their
writing, reading, and listening level in the English language. The players were asked to select
the main difficulties in each skill to get more meaningful answers.

Initially, the players' questionnaire revealed that they face more than one difficulty
in listening, such as Understanding daily English conversations and Understanding press
conferences and journalists' questions.

Moreover, the main difficulties handball players face in reading skills are guessing
unknown words in the text, understanding the technical vocabulary, reading game rules, and
coaches' and referees' instructions.

However, stating opinions or ideas about different topics during training and
matches is the main difficulty challenging handball players when speaking. In terms of
writing, the players do not know how to write CVs, reports, and letters to the comity of
sports, structure the sentences and express ideas appropriately.

Meanwhile, they maintained that the reason behind the national and international
professional handball players' difficulties in using English is related to the absence of ESP
courses on the field in Algeria and Players' attitudes towards using the English language.
Research Question 02: What target needs will be considered to design the ESP syllabus
objectives for the professional Algerian handball team players?

This question was designed to identify players' key requirements or needs and
determine the areas in which they lack skills that will be included in the suggested syllabus.
It is important to note that most National and international professional handball players
sometimes need to use English. However, as confirmed by many handball players, they were
in situations requiring English. They claimed that during matches, it is hard to understand

what coaches, teammates, and referees say to them because they speak English, they need
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English daily when travelling, with the national team or their clubs, to communicate with
native speakers, and they need it when reading their contracts.

On the other hand, the teachers' answers to this question were very technical and
fit the study. They claim that the players need English to understand discussions on sports
issues, read game rules, sports documents, and coaches' instructions, communicate with
foreign players, coaches, and referees, and write CVs, reports, and letters to the comity of
sports.

Research Question 03: What are the main language aspects that should be considered to
develop a syllabus of ESP for the professionals and the players of the national team of
Algeria?

Reflecting on the available findings, handball players agree that learning Content,
vocabulary, and grammar for general communication and sports discourse are needed.
However, teachers emphasize that the national and international professional handball
players should be taught specific vocabulary and grammar. Furthermore, teachers
recognized that reading sports documents, listening to audio records (speeches, interviews,
etc.), Watching authentic and non-authentic videos, and Writing letters, CVs, and reports as
teaching materials may help to upgrade their level in the English language. They suggested
a set of sports themes to be included in the course: to teach them pronunciation( all related
to handball) and communicate with players, coaches, referees, and handball laws and
regulations.

Meanwhile, teachers and handball players maintained that the course English
should be taught to handball players through both in-class face-to-face and online classes by
a specialized teacher To help them overcome their difficulties, improve their ability to use

English, and provide technical words related to their speciality.
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To summarize, analyzing players' and teachers' questionnaire responses and
discussing their findings that answered the three research questions. It can be deduced that
the English language is necessary for the Algerian team's national and international
professional handball players, and to meet their needs and promote their occupational
achievements, it demands the implementation of English in sports syllabi.

310.The Adapted ESP Syllabus and Lesson plan

Based on the analysis that has been achieved, the following table presents an
attempt to create an adapted syllabus based on the(kusno, n.d)model of ESP syllabus

design for an athlete.

3.10.1 The Structure of the Adapted Syllabus

Designing a framework for an ESP course is a difficult task; however, the process
that researchers follow goes beyond simply identifying learners' needs and choosing
materials for the teaching/learning procedure. In our research, we adapted(kusno, n.d
)syllabus design for a football player athlete based on the language-centered approach; It is
an approach that focuses on the linguistic performance of the learner in the target situation
(Hutchinson and Waters, 1987 p 65). This approach aims to draw a direct connection

between the target situation and the content of the ESP course.
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Tabel 3.32:
The adapted ESP syllabus
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Unit2

knowing the
vocabularies
in the field of
handball

facing a new
friend(foreign
handball

players)

-To introduce
the students to
some
glossaries
related to the
need of their
work.

-To acquire
some useful
expressions
they usually
use in their
domain: with
coaches,
referees, and
foreign players
during matches
or training
-To give
authentic
teaching
material which
is practiced
directly in
class.

-To make
learners get
used to some
vocabularies,
especially in
their daily
activities as a
handball
player.

To make the
student get
used to

To assist
students in
developing
the ability to
perform
speaking
and listening
skills in
situations
where
English,
particularly
speaking
and
listening, is
used and
required.

two
sessions

One
session
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pronouncing
the word
correctly, they
can have
better-listening
skills.

or training
-To give
authentic
teaching
material which
is practiced
directly in
class.

-To make
learners get
used to some
vocabularies,
especially in
their daily
activities as a
handball
player.

To make the
student get
used to
pronouncing
the word
correctly, they
can have

Mid Test 45 min -
60min
Unit3 having a -To introduce To assist One
formal and the students to | students in session
casual some developing
conversation glossaries the ability to
Ask related to the perform One
emergency for | need of their speaking session
a Medical work. and listening
Answering -To acquire skills in One
some valuable | situations session
conference expressions where
they usually English,
press use in their particularly
domain: with speaking
questions. coaches, and
referees, and listening, is
foreign players | used and
during matches | required.
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better-listening
skills.

Unit4

Conversation
with refreers

Conversation
-with coaches

-To introduce
the students to
some
glossaries
related to the
need of their
work.

-To acquire
some useful
expressions
they usually
use in their
domain: with
coaches,
referees, and
foreign players
during matches
or training
-To give
authentic
teaching
material which
IS practiced
directly in
class.

-To make
learners get
used to some
vocabularies,
especially in
their daily
activities as a
handball
player.

To make the
student get
used to
pronouncing
the word
correctly, they
can have
better-listening
skills.

To assist
students in
developing
the ability to
perform
speaking
and listening
skills in
situations
where
English,
particularly
speaking
and
listening, is
used and
required.

two
sessions

two
sessions
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Table 3.33

The adapted Leeson plan

by the end this chapter, the learner will be able to interact, interpret and produce simple oral messages, in
meaningful situations of communication related to his environment and interests. The learner can:

1.Use expressions related to asking instruction correctly

2.Student will be able to asking and receiving instruction related to handball .

Warming up Awareness Appropriate Practice Media and
(8 :10) Raising activities tools
minutes Activities
Awareness
Raising
Activities
-As students | -Discuss with | -Provide them | -Role play 1:
are arriving, | students the | with some student is
chat with vocabulary useful asked to
them about related to the | expressions make a
kinds of topic and the | used for asking | question.
instruction in | usage of the | for instruction | -Role play 2.
handball word in the or receiving in | student is
-ask how he | field of handball. asked to take
will be handball -Explore more | notice to
instructed activity the use of understand
-ask what the | Provide them | prepositions in | what the
the linguistic | such this item. teacher says
aspect will be | authentic -Provide them | to check his
used in that learning: a a sample of listening.
condition text or a conversation
(casual or video of a related to
formal) handball asking for
-Outline player that is | instruction or
goals for training receiving
today's class -Task
repetition,
reading aloud,
and dialogue
using the

sample of the
conversation
-Practice the
dialogue in pair

Expansio
n
(homewor
k for next
class)

Assesme
nt

Dialogue
Role-

play
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3.11 Recommendations and Suggestions

based on the results of this research, some recommendations are deduced and can

be future solutions to the issue under investigation. These recommendations concern

Ministry of Youth and Sports, university, and CEIL centers to improve athletes' level of

the English language.

The integration of an ESP course for athletes during the national teams' Preparations
through online or face-to-face classes under a specialized teacher.

The university officials should reconsider English teaching in the sports department
by offering special training teachers of the Institute of Science and Technology of
Physical and Sports Activities to help them enhance learners' English levels.
Syllabus designers should assign adequate strategies to teachers to select the relevant
texts to the learners' level and interest and reach the lesson objectives.

Applied Syllabus designers should design syllabuses for athletes in all sports fields
to help them upgrade their English levels because English has become an
international language, and communicating in English is necessary.

When the ESP course is designed and developed, much focus should be given to
productive skills which enable them to produce effective written and oral texts in
sports communicative situations.

CEIL centers should open the way for athletes to learn specialized English for sports

purposes by allocating specialized courses, classes, and teachers

3.12 Limitations of the Study

The major difficulties were The lack of prior research studies on the topic

researched is the main limitation in this study; even the related topics to this study are never

done in Algeria or outside Algeria, the limited number of sources because there are a few
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available sources related to the English for sports and syllabus design. That is what led us to
adopt a syllabus and not design an originated one as we wanted, the insufficient responses
or justification of the Teachers who responded to the questionnaire. However, this study was
done in a short time that the university administration grants under these exceptional
circumstances. Thus, the results of this research would be much better without these pitfalls.

Conclusion

This chapter presents the fieldwork of our investigation. Thus, the data collected
from the handball players' and teachers' questionnaires were classified in tables and graphs.
They were analyzed qualitatively. Moreover, all the findings from this work attempted to
answer the main research questions to explore the target needs of the Algerian team's
national and international professional handball players in using English as a means of
international communication. This may help syllabus designers to design a workable

training course for the athletes based on their needs analysis.
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General Conclusion

The present study attempted to suggest a mini-ESP syllabus for the Algerian
professional national and international handball players by exploring handball players'
target needs and wants in using the English language. The study focused on the difficulties
that affect handball players when using English as a means of international
communication. It also explored players' perceptions and expectations towards the ESP

courses to provide solutions to this issue.

This research is composed of three chapters. Meanwhile, the first two chapters
cover the theoretical part; as well as, and the third one presents the fieldwork of this research.
Fundamentally, the first part strives to provide a literature review about English for Specific
Purposes. There are different definitions of ESP, but probably the most common is the one
proposed by Hutchinson and Waters (1987), who see ESP as an approach rather than a
product. This chapter also discusses ESP origins, the difference between ESP and English
for general purpose (EGP), its subcategories, and its basic concepts in the first part. Then, it
has dealt with the elaboration of English for sports. However, The second chapter is mainly
related to an overview of the ESP course, syllabus design, and needs analysis and
categorization. Then, the reasons and the Steps in Conducting a Needs Analysis, syllabus,
and course evaluation. The third one has presented the fieldwork of this research study.
Although, this part consists of analysing and interpreting the data gathered from the two data

collecting tools, the handball players' questionnaire and the teachers' questionnaire.

Methodologically, This research is conducted by a qualitative descriptive method,
using two data collecting instruments. The first questionnaire was administered to thirty-
eight handball players. Furthermore, the second one was conducted with five teachers at the
Institute of Science and Technology of Physical and Sports Activities at Biskra University
to get their views and attitudes toward this investigation.
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The fundamental research questions were answered based on the results obtained
from analysing, interpreting, and discussing the data gathered findings. Overall, The results
obtained from the data gathering tools revealed that English is necessary for the Algerian
professional national and international handball players. Moreover, They face several
difficulties in speaking and listening when communicating with foreign referees, coaches,
and players because of the absence of the ESP course on the field. Furthermore, Due to
players' needs, lacks, wants, teachers' recommendations, and the increasing demand for the
implementation of English in all syllabi, designing an ESP course for handball players has

become necessary.
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Appendix 01

A Questionnaire for national and international professional handball

players of the national team

@r Respondent, \

I am a second-year Master student of English. I am conducting a research about

designing a syllabus of English for specific purposes for national and international
professional handball players of the national team. This questionnaire aims to
collect information in order to design a course based on your needs. Therefore you
are expected to read the questions carefully and to provide accurate answers. Please

choose the appropriate box(es) and write full statements whenever necessary.

\\ Thank vou for vour time and /

Researcher's name:

Hadjer KAMEL
Supervised by:

Mr.CHENINI Abdelhak

2021/2022



Section One: General Information

Q1. Would you specify your:

a) Fullname | o

b) Gender Female Male

Q2. Where do you play?

a) Thenameoftheteam | ...,

b) Thecountry |

Q3. Have you ever participated in national and international competitions before?

OYesONo

If yes, mention some of them, please

Q4. Is mastering English required in your specialism?

OYesONo

Section Two: The Importance of English for Handball Players

Q1. To what extent do you think English is important in your domain or your career?

O Very Important
OO Somehow important

0 Not important at all



Justify your answer, please

Q2. How do you evaluate your level in English language?

[0 Poor - | definitely need some help

[0 OK - but I know I could improve

[0 Good - I could improve with some advanced tips
[l Excellent - I do not think I could improve much

Q3. As a professional and an international player of handball, how often do you need to

use English?

0 Always
0 Sometimes
0 Rarely
1 Never

Q4. Did you study English before?
[IYes[INo
If yes, do you study English as:

[0 General English
O Specialized English
O A combination of both

Q5. Have you ever been in a situation where you need to use English (listen, read, speak or

write)?

OYesONo



If yes, would you describe this situation briefly, please?

Section Three: Players’ Lacks

Q1. Which of the following language skills you are weak in and you would like to

improve? You may choose more than one skill.
[1 Listening [1 Reading (] Speaking[] Writing
Q2. In the case of listening, do you find difficulties in:

Understanding daily English conversations

Following spoken instructions from coaches
Understanding press conferences and journalists questions
Understanding discussions on sports issues
Understanding and taking notes during viewing sessions
Understanding native speakers

All of them

O O0000go0oad

Others (please specify)

Q3. When readingEnglish documents, do you find difficulty in:
[ Reading game rules, coaches' and referees' instructions
[0 Reading teams announcements, programs, decisions, and statements

[J Guessing unknown words in the text and understanding the technical vocabulary
[J Reading signs, rules, notices, and regulations.

O All of them



If others, please specify

Q4.When performing a speaking task, do you:
1 Not know what to say
Care on daily conversations
Talk to foreign players, coaches and referees
Have difficulty with the pronunciation of technical words
Not know the best way to say something in English

Ooo0o0ooaod

Have difficulty stating opinions or ideas about different topics during training and
matches.

O Have difficulty in asking and answering questions during training
Others (please specify)

Q5. In case of writing, do you have difficulty in:
[0 Using vocabulary and grammar correctly
O Structuring the sentences and expressing ideas appropriately
[0 Taking notes during viewing session
1 Writing CVs, reports and/or letters, to the comity of sports
O All of them

If others, please specify



Q6. According to you, what are the main reasons behind professional’s and national players
of handball difficulties in using English?

[0 Players’ ignorance of the English language

[0 Players’ attitude towards using the English language

[ Lack of specialised English language courses

O All of them
Others (please specify)

Section Four: Players’ Wants
Q1. As an Algerian player of handball, what would you like to learn in a course of
English?
[0 Content, vocabulary and grammar for general communication
[0 Content, vocabulary and Grammar structures frequently used in sports discourse
e.g. present participles, passives, conditionals, etc
O Both of them

If others, please specify

Q2. According to you, who do you think should be responsible for teaching English to the
Algerian professionals and players of handball of national team?

1A teacher of general English language [JA specialized teacher



Q3. If you have a course of English language, what would you want from your teacher to

do?

o0 o0ood O

O

O

To help you overcome your difficulties and to improve your ability in using
English

The Teacher should take into consideration our level of English

The Teacher should start from the beginning and explain more and slowly

The Teacher should teach us English using Arabic

The teacher should use different materials to help us develop the use of English in
context

The course should be based on developing our language learning skills especially
speaking and listening

The Teacher should provide technical words related to our specialty

The teacher should design tasks/projects to help us develop the use of English in

context

Section Five: Learning ESP

Q1. Do you use Information Communication Technologies to learn English?

[Yes

[J No

Q2. When you learn English, is it important to attend face-to-face courses?

0 Yes[ONo

Justify your answer, please

Q3. How would you prefer to learn English?

L1 Through in-class face-to-face instruction

[J Through online classes

O

Both of them

Justify your answer please



Thank you for your time, efforts and collaboration
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Appendix 3

A Questionnaire for Teachers of Sport at Biskra University

ﬂar teacher, \

| am a second-year Master student of English. I am conducting a research about
designing a syllabus of English for specific purposes for national and international
professional handball players of the national team. This questionnaire aims to collect
information in order to design a course based on players ‘needs and teachers’
suggestions. Therefore you are expected to read the questions carefully and to provide
accurate answers. Please choose the appropriate box(es) and write full statements
whenever necessary.

-

Thank you for your time, efforts and collaboration.

Prepared by:
Hadjer KAMEL
Supervised by:

Mr. Abdelhak CHENINI

2021-2022



Section One: General Information

Q1. Would you specify your qualification, please?

a) Master D b) Magisterc) D c) Doctorate D
Q2.Are you?

a) A Full time teacher D b) A Part time teacher D

Q3. Are you?
a) Monolingual () b) Bilingual (_J c) Multilingual ()

If you are bilingual or multilingual, which languages do you speak in addition to your
mother tongue?

Q5. As a teacher of sports at university, is it necessary for sport students and Algerian
professional players of the national handball team to have a good mastery of the
English language?

a) Yes(J b) No 4

Q6. In which of the following situations do you think sports students and handball
players need English?

a) Understanding discussions on sports issues D
b) Reading game rules, sports documents, coaches' instructions, etc D
¢) Communicating with foreign players, coaches and referees D
d) Writing CVs, reports and/or letters, to the comity of sports D

e) All of them ()

If others, please specify



Q7. "The multicultural diversity at international competitions and the large number
of sports professionals working and competing worldwide created a bigger demand for

a more adequate level in English language™.

a) Agree C]sagree D
Justify your answer, please

Q8. Do you think that the course English should be taught to the sportsmen and
women of handball?

a) A teacher of general English IanguageD

b) A specialized teacher (]

c) Collaboration between them ]

Justify your answer, please

Q9. In your opinion, who will benefit from the collaboration between the English

language teacher and teachers of sport?

L1 The teacher of English D
O Teachers of sports ]
O The sports learners and players D

O All of them (]

Q10. From your experience as a sports teacher for handball learners, what are the main

sports themes you can suggest to be included in the English language course?

)



Q11. According to you, what are the main aspects that should be included in the

course of English?

a) Vocabular, grammar and general communication content D
b) Vocabulary, grammar and specific (specialised/sport) communication COD
c) Listening and reading comprehension tasks D
d) Speaking and writing tasks ]

e) All of them ]

If others, please specify

Q12. What are the main teaching materials that may help sport learners and handball

players upgrade their level in English language?

a) Reading sport documents D
b) Listening to audio records (speeches, interviews, D
¢) Watching authentic and non-authentic videos D
d) Writing letters, CVs, reports, etc D

e) All of them ()

Q13. Do you think that a good mastery of the English language is reaquired even for

teachers of sport?

a) Yes D b) No D

If yes, in which situations do teachers of sport need to understand and to use English?



Q14. As a sports teacher for handball players and learners, how often do you use

English in your classes?

a) Always () b) Sometimes ()
)
c) Rarely D d) Never

If you have any comments or suggestions, please feel free

Thank you for your time, effort, and collaboration
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Appendix 5:

the syllabus that was adapted from (kusno, n.d)

Course description

Goal

Obijective

Course Content Overview

Assesment




Appendix 6

the syllabus that was adapted from (kusno, n.d)

Preparation (8-10
minutes)

Awareness Raising Activities

appropriate activities

Practice

Expansion (homework
for next class)

Media and tools

Assessment
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