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Abstract 

Foreign language writing is one of the complex processes for EFL learners. It is always 

considered complex to draw a straight line that guides to the mastery of the foerign language 

writing. Acordignly, this research aims to invetigate the used teaching writing approaches that 

help students to raise their level in freing language writing. It also aims to know the 

possibility to make a combination of more than one approach. And to know the awareness of 

the students of those used approaches. In order to test the validity of the hypothses which say 

that it is possible to use more than one approach in teaching writing, and that not all of the 

students are aware of the used approaches, a descriptive study has been conducted and 

questionnaires were used as data gathering instruments. Those questionnares were submitted 

to both of the teachers and students of the department of English at Mohamed Khider 

University- Biskra. The results show that it is possible to use more than one approach in 

teaching writing, and that most of students are not aware of those approaches that are applied 

by their teachers and that they face many difficulties that can be fixed only with practice. 

           Key terms: teaching writing, writing approaches, third year, Biskra University. 
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Statement of the Problem 

 Learning a foreign language is not an easy process. Most people find obstacles while 

they are learning that language, especially when they look for fluency. Psycholinguists show 

that thinking in that language will facilitate reaching the fluency. Sociolinguists point out that 

the first obstacle with that is the relation between the mother tongue and the target language. 

If the relation between the first language and the target language is weak, it can lead to the 

weakness with one or more learning skills. Reaching fluency in an academic way needs not 

just a good communicator as people say, but also needs a good writer, listener, speaker, 

reader, and thinker.  

 Having a weak writing skill is a serious problem among students in the field of EFL. 

The question that every student at a certain level could ask is: “how to write?” Others ask 

about the reasons that make writing so difficult. EFL students may not have problems with 

how to combine words to make a sentence, or even to combine sentences to make a 

paragraph. The main problem for them is how to make a good combination of words and 

sentences to reach being a good writer. Writing teachers witness problems in EFL student’s 

writing skills every day. Some of them because of luck of practice, others are because of the 

lack of the linguistic knowledge, and the other kind of problems is that which consider the 

teachers. It can be common between teachers that this job needs a certain manner in 

conveying pieces of information at every level of students. In the case of teaching writing, 

applying a certain manner for all level of students does not help them all, it needs to be 

changeable according to the students’ need and their development in writing. 

 Approaches in teaching writing represent a systematic steps and manners that suit the 

students’ needs in and outside the classroom, as an individual act and as an act that needs the 

students’ collaboration. These steps are the results of the different ways of understanding 
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writing, weakness in writing, and the students’ needs. Applying the suitable approach in a 

well organized way for a certain level of learners can be the key point for developing that 

level and enhancing their writing skills. 

Significance of the Study 

 Due to the complexness in the writing act’s rules and approaches, and the long time 

that is needed to develop the writing skill, with a lot of practice, this study shows the 

different between teaching writing approach, the most used approach among EFL learners, 

and if can be available to use more than approach at the same time to acquire the benefits 

of each one. This study may attract the interest of writing teacher, EFL students, especially 

the less writing skilled EFL students. 

Aims of the Study 

General aim 

This study aims to investigate the useful approaches in teaching writing and their influence 

on the third year EFL students of Mohamed KHIDER University in the side of writing skill.  

Specific aims 

1. The more used approach in teaching writing by teachers of Writing 

2. Investigating whether writing teachers can mix between more than one approach or not  

3. Investigating if students apply the steps and the stages of the used approach.  
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Research Questions 

 This research is aimed to answer the following questions: 

      - What is the most utilized approach among university writing skill teachers?  

- Is it available to use more than an approach simultaneously and get benefits from 

them? 

- Are EFL students aware of the approach that is used by their teacher and the most 

appropriate for learning? 

Research Methodology 

This research is purely qualitative. Investigating the approaches in teaching writing 

required a primary qualitative research that is due to the data that will be collected and 

analyzed which will be also qualitative. At the level of data collection, this research will use 

the descriptive method by using semi-structured questionnaire that will be given to the 

student and written expression module teachers. At the level of data analyzing, content a nd 

thematic analysis method will be used to analyze the answers that are given in the 

questionnaires as sentences and paragraphs.  

Population and Sampling 

The population of the study is represented by 273 third year English students at Mohamed 

Khider University; we submitted the questionnaire via a link that is shared in their Facebook 

group. We gave up receiving responses when we reach the target percent that is required to 

the study which is between 15% and 20%, we received exactly 49 responses which represents 

almost 18% of the general population. We also submitted another questionnaire via email to 

50 teachers at the English department; however, only 11 of them sent back their responses.  
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Data Collection Tools 

 To gather data about this issue, we submitted a semi-structured questionnaire to third 

year English students and to the teachers of English department at the faculty of letteres and 

foreign languages of Biskra University. 

Limitation of the Study 

Due to the huge number of master 2 students that they will search and ask other students, 

not all students will be interested in answering the questions of the others; even they will do, 

not all of them will give useful answers that help the research or give reliable results of the 

research. So, it is expected that the return rate of the questionnaire will be 20%. Some 

teachers do not like to answer the unstructured questions because they do not waste their 

precious time.  
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Introduction 

 Writing is seen as the way of the academic achievement. People write to gain a good 

mark in the exam, to get an employment, and even to communicate. For students, writing is a 

way to demonstrate knowledge (Graham & Harris, 2004). They find it complex and difficult 

to write and to learn it also. Teachers consider teaching writing as a challenging task (Graham 

et al., 2008). There is a relation between the quality of teaching writing and the students’ 

written level (Fisher & Twist, 2011). 

 This chapter intends to discuss and investigate writing as it is viewed by teachers and 

instructors. It will discuss teaching writing; specifically, it tends to give a short historical 

background about teaching writing. It is important also to investigate some techniques in 

teaching writing.  

 The major interest of this chapter is in teaching writing approach. We tend to 

investigate what scholars and instructors found out concerning those approaches at the 

beginning of the 1980s until the 2000s, and investigate the most common approaches. We 

tend to investigate the most common on in the field of EFL, and to find how each one of them 

could be helpful in the classroom. 

Historical Background 

Several theories had been emerged since the beginning of the 20th century that 

supported the teacher’s effort to understand the nature of L2 learning in general and writing, 

and specifically writing. Most of those theories has been adopted, translated to 

methodologies, and taught in the classroom. Each one of them was treated as another addition 

to this field (Hyland, 2003). At that time, it would be impossible to refuse a theory and 

replace it with another. 
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 What made it difficult to refuse or reject a theory at that time is the diiferent focuses 

of them. Each theory had a different view to writing, which differed to their focuses. Most of 

those theories focued on the following aspects of writing (Hyland, 2003):  

 language structures 

 text functions 

  themes or topics 

  creative expression 

  composing processes 

  Content 

 genre and contexts of writing 

According to these specific purposes and focuses, scholars emerged approaches that 

contain a definition a description, and a model of how writing can be taught. 

Definition of Teaching 

 According to Merriam Webster’s dictionary (2022), teaching is the act, practice, or 

profession of a teacher. 

In much modern usage, the words ‘teaching’ and ‘teacher’ are wrapped up with 

schooling and schools. One way of approaching the question ‘What is teaching?’ is to look at 

what those called ‘teachers’ do – and then to draw out key qualities or activities that set them 

apart from others. The problem is that all sorts of things are bundled together in job 

descriptions or roles that may have little to do with what we can sensibly call teaching 

(Smith, 2020) 
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To teach is to engage students in learning; thus teaching consists of getting students 

involved in the active construction of knowledge. A teacher requires not only knowledge of 

subject matter, but knowledge of how students learn and how to transform them into active 

learners. Good teaching, then, requires a commitment to systematic understanding of 

learning. The aim of teaching is not only to transmit information, but also to transform 

students from passive recipients of other people's knowledge into active constructors of their 

own and others' knowledge. The teacher cannot transform without the student's active 

participation, of course. Teaching is fundamentally about creating the pedagogical, social, 

and ethical conditions under which students agree to take charge of their own learning, 

individually and collectively. Teaching, learning, assessment, curriculum and pedagogy. 

(n.d.) 

Meaning of Teaching Writing 

Teaching writing is a complicated act and a long journey. It requires the well 

understanding of the teacher that writing cannot be taught as a simple lecture to be 

understood by the learner. To teach writing means following the learners’ level and giving 

instructions according to it, Its meaning can be the same as its objectives, so teaching writing 

means to develop the learners’ writing skills and shaping their voice to make them able to 

communicate and translate their thoughts, ideas, and feelings into written words (Thomas, 

2019) 

Principles of Teaching Writing 

Teaching writing requires several principles to be taken into cosideration. Nunan, 

(2003), suggests four principles: understand your students’ reasons for writing, provide many 
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opportunities for students to write, make feedback helpful and meaningful, and clarify for 

yourself, and for your students, how their writing will be evaluated. 

Understand Your Students’ Reasons for Writing 

The teacher has to take into consideration that his students do not write to write, but 

they write to develop this skill and use it in their learning career. It is important to understand 

and know the other courses that will be taught to the students and design a type of writing 

according to that (Nunan, 2003). For instance, if the students are learning for academic 

purposes, the suitable writing style will be the academic writing, and not any other style. 

Provide Many Opportunities For Students To Write 

In the field of the syllabus design, writing considered as a task-based syllabus. 

Teaching the students about writing or giving them instruction about the writing process 

could a mistake.  Writing and practicing could be better than talking about it or giving 

instruction about it (Nunan, 2003). 

Make feedback Helpful and Meaningful 

It could be important to be a motivating teacher. Students are always looking for the 

teacher’s feedback about their writing pieces. The motivating teacher will try to give them 

instruction while giving feedback. It could be a mistake from the teacher to correct the 

student’s grammar mistakes. Rather than that, it could be helpful to give him comments on 

his paper that are written as instruction (Nunan, 2003). 
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Clarify For Yourself and For Your Students How Their Writing Will Be Evaluated 

It is familiar that student do not feel satisfied about their writing mark in the exam. 

The teacher could have the opportunity to avoid being subjective in evaluating the students’ 

writing pieces by building an evaluating scale depending on these questions : 

1. On a scale of 1-10, how important is creativity, or originality of ideas? 

2. on a scale of 1-10, how important is following a particular written format (such as a 

research report, book report, letter, etc.)? 

3. O n a scale of 1-10, how important is grammatical accuracy? 

4. On a scale of 1-10, how important is it that the assignment includes recently taught 

material? 

5. On a scale of 1-10, how important is accuracy in spelling and punctuation? 

 (Nunan, 2003, p. 94) 

The Roles of the Teacher in the Writing Classroom 

 The teacher has several roles as the principle resource of information. In the writing 

class, the teacher has three major roles (Harmer, 2007, p. 330) 

Motivator 

 The priciple role of the teacher in writing tasks is motivation. Students need a teacher 

who motivates them to make the maximun effort, creates the required conditions to make 

them generating new ideas for their writing benefits, and who brings helpful tasks and lets the 

students extract the maximum benefits from them (Harmer, 2007). 
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Resource 

 The writing teacher could be the principle guide in the class, according to that, he lets 

an impression on the students that he is a reliable source of information, and can be a valid 

guide that provide them with information and fix their writing problems when necessary 

(Harmer, 2007). 

 Feedback Provider 

 The teacher should give positive feedback to the student and think carefully about the 

students’ needs. Giving positive feedback has a positive impact on the students’ psychology 

which leads them to be more creative and make more effort depending on the teacher’s 

feedback (Harmer, 2007). 

Approaches to the Teaching of Writing 

 At the beginning of the 20th century, writing had not this special interest from 

researches and teachers until the 1960s. Teachers and scholars began getting interested in the 

writing skill and it can be taught. Several methods began used in teaching, this led the 

teachers to think about the shift from teaching at the sentence level to teaching at the 

discourse level. 

 Teachers then found great difficulties in shifting to the new orientation. Strickland et 

al (2001) saw that teachers found it challenging to shift from their instructional practices that 

were based on teaching Grammatical and syntactic form to the new way of teaching writing 

depending on these methods and approaches.  

 When it comes to the elements and features that are included in the application of 

writing practices, Raimes (2010) claims that the writer should take as content, organization, 
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word choice, the writing process, grammar and syntax as elements to measure the quality of 

writing. Most of the teaching writing approaches pay attention to both of form and content of 

the language when producing a piece of writing.  

Classification According To Selected Authors during the Selected Period 

Beginning from 1983 to 2001, four authors suggested different teaching writing 

approaches and methods depending on their own view of writing at that time. Raimes, Bryne, 

Tribble, and Harmer were the prominent methodologists who emerged different approaches 

that brought new ideas or critisized the past approach/s at that period. 

      Approaches by Ann Raimes 

 Raimes (1983) presented six teaching writing approaches. She added that the principle 

purpose of that is that the teacher should make a combination between those approaches and 

do not stick to one of them, and advised the teachers to get benefits from them all. She argued 

that the implementation of the approach can be changed according to the teaching method. 

She gave her own understanding of writing which argues that the piece of writing contains 

nine features and elements.  
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Figure1. Diagram to produce a piece of writing (Raimes, 1983, p. 6) 

According to the suggested diagram which represents how Raimes explained writing, 

she represented the following approaches: 

 The controled-to-free approach 

 Free-writing approach  

 The paragraph-pattern approach 

 The Gammar-syntax-organization approach 

 The communicative approach 

 The process approach 

       Approaches by Donn Bryne 

Bryne’s (1988) represented approaches were quite different from Raimes’s version of 

approaches. He relied on observing the difficulties and the problems that students face in the 

writing process, and designed four approaches according to that. It seems that he just 

supported some of the past approaches that were given by Raimes (1983) but with some 
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modification. He suggested an implementation of the four approaches together in a part he 

named it "The state of art" (Bryne, 1988, P. 23, 24) which is not quite different from the 

communicative approach of Raimes. According to his point of view, he suggested the 

following approaches: 

 Focus on accuracy 

 Focus on fluency 

 Focus on text 

 Focus on purpose 

Approaches by Christopher Tribble 

 Tribble (1996) began from the three ways of approaching that Raimes suggested 

before, those three ways are: focus on form, focus on writer, and focus on reader (Raimes, 

1991). Deppending on that, he suggested only three approaches that two of them were 

similaire to Raimes approaches and the third were a new one. The three suggested approaches 

by Tribble were: 

 Process approach 

 Text based approach 

 Genre approach 

     Approaches by Jeremy Harmer 

Harmer (2001, p. 325-328) begin this part in the book with advising that there are many 

approaches to be used and every teacher should decide which focus is better to teach writing 

for the students. He described the process and the genre approach, and stood against the 

product approach saying that it focuses only on the final product of writing. Unlike the other 
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authors, he suggested two new approaches. According to Harmer, there are four approaches 

to teaching writing: 

 Creative writing 

 Cooperative writing 

 Genre approach 

 Process approach 

The following table concluded the suggested and used approaches to teaching writing 

according to the selected authors in the period 1983-2001. The similar color represents the 

same approaches or the approaches that have the same attitudes or methods.  

Table1. 

The teaching writing approaches according to the selected authors during the selected period 

 

 

 

 

Ann Raimes (1983) 

 

Donn Bryne (1988) 

Christopher Trible                             

(1996) 

 

Jeremy Harmer (2001) 

Controlled-to-free 

approach 

 

Focus on accuracy 

Text-based approach  

Creative writing 

Free-writing approach Focus on fluency Process approach Process approach 

Paragraph-pattern 

approach 

 

Focus on text 

 

Genre approach 

 

Genre approach 

Communicative 

approach 

 

Focus on purpose 

  

Cooperative writing 

Grammer-syntax-

organization approach 

   

Process approach    



TEACHING WRITING APPROACHES AND THE WRITING SKILL                             17 

 

 

Controlled To Free Method 

 In the middle of the 20th century, the audio-lingual approach was the most common 

used approach. Writing at that time was just a way to reinforce and enhance the speech and 

speaking skill in general. Guided composition was based on that approach which was based 

on the habit formation and to reach the level of the absence of errors.  

      The nature of the controlled to free method 

 It was commonly believed that the familiarization with the Grammar can lead to the 

mastery of language, especially its spoken form. This led to the attention on writing as a way 

to reinforce speaking in EFL.  

 Kroll (1990) stated that the use of language is the manipulations of patterns, those 

patterns can be learned only by imitation. The imitation itself is the copying from the 

original. Practice in writing is included in the formal use of language.The teaching 

methodology includes manipulation and imitation (substitution, transformation, completion… 

etc) of a model piece of writing constructed and classified to reaching vocabulary and 

improving the grammar level of the student.  

 In the classroom, the teachers provide their student with different passages and ask 

them to make Grammatical and lexical changes on them. For instance, they ask them to 

change the tense of the verbs from the past tense to the present, or to change the single to the 

plural, or making a modification on the order of the sentence by changing the active voice to 

passive.These kind of practices will help the students by letting them write more, give them 

the chance to have an idea about the piece of writing, and even write without making any 

mistakes because they are controlled. After passing this initial stage, the students will be able 

to generate their own ideas and write without being controlled. Moving from the controlled 
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composition to the free writing stage requires the writing instructions from the teacher. 

Crookes and Chaudron (1991) stated that this stage called the semi-controlled stage.  

 While moving from controlled to free composition, there are several exercices that 

used to provide the students with different aspects of langauge. The guideness of the teacher 

decreases gradually according to the development of the students’ level in writing. Abbot and 

Wingard (1992) suggested that the given exercises should also be balanced and suit the 

current level of the student. Using unsuitable exercises for the students’ level could lead to 

dullness or confusion. It could be important that teachers should have an idea about the level 

of their students and stay predictable. Nammouchi (2014) stated that the controlled to free 

writing approach focuse more on accuracy rather than fluency. He argued that it focuses the 

stuctural aspect of the languagr rather than its communicative aspect. Raimes (1983, p. 76) 

stated that “this approach stresses three features: grammar, syntax, and mechanics.”   

       Limitations of the controled to free method 

 By the end the sixth decade of the past century, the controlled to free method became 

traditional and not enough to fill in the students’ needs. Silva (1990) stated that these were 

the weaknesses of that approach: 

- Writing was considered as a habit formation where the student is required to 

manipulate the past written works 

- The only one who can give feedback on the students’ works was the teacher who was 

giving attention to the linguistic forms with ignorance of the quality and the order of 

ideas in the text.  

- A total ignorance of the audience and the purpose of writing because of the limited 

context (classroom and teacher). 
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- Writing itself was not considered as a skill, but as an activity to serve other skill 

especially to reinforce the speaking skill.   

The Product-Oriented Approach 

 As its name indicates, the product approach focuses on the final state of the writing 

process. Its origin is from the rhetoric which gives attention to the textual features and 

grammatical conventions. It consists on identifying the strengths and the weaknesses of the 

student. It is also concerned with letting the student know the linguistic aspect of the 

language with giving attention to the quality of the used vocabulary and syntax (Pincas, 

1982b). According to the description, this approach focuses more on accuracy rather than 

fluency.   

       The Nature of the product-oriented approach 

 The product oriented approach focuses on letting the students familiarized with the 

high-quality passages to lead them to the imitation. Following the instruction of this 

approach, the teacher gives the students a passage as a model and motivates them to simulate 

its ideas to write another work with their own words (Soonpaa, 1984). According to what is 

said, it seems that the imitation and transformation are the common practice in the classroom.  

The imitation was the basic practice to let the students be familiarized with the written 

product and be more competent.  

White (1988, p. 5) sated the stages of the model-based approach as follows:  
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Figure2. The product-oriented approach model 

Badger and white (2000) give an explanation of that by saying that the model text gets 

described and viewed from different aspect such as grammar, content, organization of 

ideas…etc. After getting around the entire model, the students will be asked to produce 

another one with their own word.  

 Soonpaa (2007) comments on this model, he said that it requires teaching writing at 

the beginning, while product comes at the end of it. White (1988) adds that it begins with 

others’ writing. In other words it occupies the product at the beginning. He commented that 

this model does not show how this product came; it means that it totally ignores the writing 

process.  

 Pincas (1982a) argues that the product approach is consisted of four stages: 

familiarization, controlled writing, guided writing, and free writing. She claims that the 

teacher should begin the first stage with making a topic as a classroom discussion until they 

get enough information about it. After that, the students will be ready to the next stage which 

is producing a piece of writing with the guideness of the teacher. If they master the two 

stages, they will not need the instructions of the teacher, this stage called the free writing 

stage. She argued that it is teacher-centered approach.  

 The product-oriented approach has some benefits they will be mentioned as follows. 

Crawford (2008) claims that it has a positive impact on the learners’ linguistic knowledge. He 

added that it provides the learner with how the written products should be organized.  

 

Study the model                   Manipulate elements                    Produce a parallel text 
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 Nunan (1999) listed some characteristics which let the product-oriented approach 

different from any other approach. These characters are as follows: 

- One draft 

- Individual 

- Giving attention to the organization of the ideas 

- Emphasis on the final product  

      Limitations of the product-oriented approach 

 Although it has several positive impacts on the students’ writing products, the product 

oriented approach is not complete and still weak in some aspects in giving attention to the 

final product with peripheral or ignorance to the process of writing. It also gives attention to 

the linguistic aspect of the language such as grammar and spelling with no attention to the 

content, the ideas, and how it can be generated. This makes a gap in how writing can be done 

as process.  

 Harwood (2005) criticized this approach by describing it as it totally ignores the 

modifying and the revising stage. He added that it goes against the motivation of the learner 

and considers it as a repetitive process. Criticizing the teacher’s role in this approach, he 

stated that the only role of the teacher is assessing the final product and that he ignores his 

role as a guide in the writing process. Halsted (1975, p. 75) stated that following the steps of 

this approach leads only to serious “writing blocks”. Mahon (1992) argued that it does not let 

any chance to the learner to use his imagination       

The Process-Oriented Approach 

 The past six previous decades brought significant change in the movement of writing. 

The first ideas about teaching writing began when it was based on controlled or guided 
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composition. In the sixth decade of the last century, teachers felt that the controlled and the 

guided composition is not enough for students. The 1970s brought the shift the new approach 

which was the product approach. It did not stay so long; the same decade witnessed the shift 

from the product to the process approach. The latter emerged in contrast to to the product 

approach. It criticized the product approach and argued that is did not meet the exact need of 

the students (Kroll, 1990). Hyland (2001) stated that the emergence of this approach was 

because of two reasons. The first was because of the researchers’ recognition of the new 

development in the field of the ESL writing. The second was from teachers where they 

recognition of the students’ needs. However, teachers and students were not convinced of the 

new approach at that time. They saw that it did not fix the problems that students faced at that 

time. Reid (1984) claimed that it did not bring specific writing task for the practice of the 

student. 

      The nature of the process-oriented approach 

 During the period in between the 1970s and the 1980, the new teaching writing 

approach began appearing to the field of ESL and EFL in general, and to the writing teachers 

and the students specifically. The process approach shifted the attention from the final 

product of the piece of writing to the manner and how it can be done. It focused mainly on 

the steps of the writing act.  

 In a several studies as cited in Spack (1984, p. 650), Flower and Hayes (1980), Perl 

(1979), and Pianko (1979) made different empirical studies of the writing composition on 

native proficient and novice English writers. According to their results from the studies, they 

claimed that “the writing process is a series of overlapping and interacting processes”.  

 This approach considers the writing act a process that should be learned by students, 

and not taught by teachers, so it is considered as a learner-centered-approach. The exact role 
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of the teacher is to provide the students with several writing task, and to try to facilitate the 

several steps of the writing process for them.  

 None of the scholars gave a specific definition of this process, but some of them gave 

describe it as it facilitates the writing process for the learner, and it raises his awareness about 

his writing method and to find his own style in writing. Murray (1992) gave a description that 

was close to the definition to the process approach. She stated that it is an approach that 

focuses on letting the student aware of the writing process. Rather than the product approach 

which considers it as an initial stage, this approach considers it as a final stage in the whole 

process. The process oriented approach includes four stages that the writer goes through: pre-

writing, drafting, revising, and editing. These stages let the writer to go back and forth 

without effecting on the order of hid ideas.  

 Another description made by Soonpaa (2007) who stated that this approach focuses 

more on the writing process by letting the writer imply several writing techniques such as 

brainstorming, planning, outlining, drafting, revising, editing, and publishing to raise the 

quality of his written product, and to let the student discover his own style of writing. Sun 

and Feng (2009) referred to many scholars who described this approach from their own 

points of view. Steel (2004) stated that this process focuses more on the classroom activities 

which foster the development of the language use. Nunan (1991) stated that this approach 

allows the writer to produce of writing. He added that no one of them is perfect.  

 The process approach contains four steps to produce a written product: pre-writing, 

drafting, revising, editing, and publishing. Raimes (1983) stated that the writer reorder those 

stages before the final draft or the publishing stage.  
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       Limitations of the process oriented approach 

 Recently, the process oriented approach criticized by many scholars. Cope and 

Kalantzise (1993) argued that it totally ignored the role of the teacher, and that teacher could 

do nothing to help and develop the learners. Badger and white (2000) stated that this 

approach treated all types of writing within the same steps as they are similar. They added 

that it made the student struggling with the lack of input. Antikson (2003) rejects the positive 

effect of this approach by stating that it totally ignores the cultural and the social aspect of the 

language. Reid (1984) showed his dissatisfaction with the basics of the approach by claiming 

that it did not solve any of the writing issues. He added that it neither employed the different 

role of the teacher, nor designed a specific task for the students as an input in place of the 

teacher’s input.  

Comparison between the Product and the Process Approach 

 The product and the process approaches made heated points of view between the 

scholars. Some of them stand with the product, the other part stands with the process. To 

differ between the two approaches, it could be important to listen to third part. Some scholars 

tried to state the similarities and the differences between those two approaches.  

 McCrimmon (1994) made a comparison between the two approaches and stated the 

following. Process is a way of knowing or getting knowledge. On the other hand, product is 

way of telling and producing the output. So, he distinguished between them from their 

specific purposes. 

 Murray (1992) compared between them from another point of view. He stated that 

every one of the approaches uses the revision for a specific aim. Using revising technique in 

the case of the process approach is to clarify the meaning for the writer himself. On the other 

hand, using the revising technique in the case of the product approach is to clarify the 
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meaning for the reader. Flower (1985) concluded that by claiming that one of them is a 

writer-centered approach, and the other is a reader-centered approach.  

 Nunan (2001) stated that every approach of the two has its specific way to facilitate 

and develop the writing and the writing skill of the learner. He sees that the product approach 

implemented by providing the students with different written products and letting him imitate 

and transform until he get his own piece of writing. Whereas, the process approach provides 

the student full description of how to make a piece of writing and lets him generate his own 

ideas until and write them down until he makes the final draft.  

The Genre Approach 

 In the 1980s, the scholars began showing their dissatisfaction with the process 

approach because of its narrow view to the writing. The specific reason for their negative 

feedback about it after implementing it for years was its total ignorance to the social context 

and the writing genres. Depending on that, scholars recognized that it is highly required to 

create a new approach that can fill in the gaps that were made and the issues that had not 

solved by the product and the process approaches. 

       The nature of the Genre approach 

 As its name denotes, the genre approach is concerned with teaching different genres 

that the students have to gain control of in order to use them appropriately in several 

situations. In other words, that means using different functions of the language to write for 

different situations and purposes. 

Before understanding the specific characters of this approach, it could be important to 

know what is genre. Swales (1990, p. 58) referred to genre as “a class of communicative 

events, the members of which share some set of communicative purposes”. This description 
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shows that there is an associated link between the different conventions and the purpose of 

writing. For instance, the personal letter starts with an amicable phrase or an informal 

greeting to maintain a good relationship with others.  

 According to Swales (1990) and Martin (1984), all genres manipulate a variety of 

expressive aims within certain social situations. To put it another way, the structural quality 

of each genre is determined by its communication aim. Consequently, the range of 

communication goals and structural aspects could be important to be taken into account. In a 

particular writing course, a variety of genres is used, the structural characteristics that 

makeup. The term "genre" refers to a set of organizational and linguistic guidelines. 

Hammond (1992) argues that different given texts to the students will lead them to gain 

variety of skills and wide acquired knowledge.  

 Harwood (2005) sees that the genre approach is the way that let the students in which 

genre they will write about. Tang and John (1999), Hyland (2000), and Salager-Meyer (1994) 

made studies and got results which assert that reading a given genre as a sample facilitates the 

writing in the same given genre.  

The Genre Approach views writing as the act of recreating a text depending on the 

genre offered by the teacher. Imitation and exploration are thought to be the conduits via 

which learning occurs. As a result, students are exposed to a variety of genres in order to 

determine their ability to write effectively in a specific genre. By exposing learners to texts, 

they can capture the special configurations of that genre and thereby utilize their experiences 

while creating a new work of the same genre (Miyoun, 2006). 

In the case of teaching writing, the implementation of the Genre approach is classified 

to three aspects. Hyon (1996) stated three uses of this approach in the field of ESP, Australian 

Genre-based Educational Linguistics, and North American New Rhetoric Studies. ESP 
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scholars go with that the genre approach helps the learner to know the communicative 

purpose of his written product.  

Hyon (1996) defines a genre as "a systematic functional linguistics that is concerned 

with the link between language and its function in social circumstances" under the influence 

of Holiday’s functional grammar (p. 696). This suggests that the unique properties of 

language govern the manner in which the provided text is analyzed, with each genre 

demonstrating a certain sort of text. Receipts, for example, are widely assumed to take the 

form of a directive. The Australian Genre Theory was also created with non-professional 

contexts in mind, such as elementary and secondary schools, rather than universities and 

professional domains. 

In contrast to the two previous models of genre studies which mostly focused on 

linguistic approaches for defining genres, the new rhetoric style of genre study lays a strong 

emphasis on the social circumstances in which genres are utilized, as well as ethnographic 

description. According to Freedman and Medway (1994), genre should be considered in the 

context of "the complex social, cultural, institutional, and disciplinary elements at work in the 

production of individual pieces of literature" (p. 235). This means that the Genre Approach 

must take into account not just the mode of communication but also the social action it is 

intended to achieve. As a result, the New Rhetoric Approach emphasizes the need of 

considering what sorts of social situations form a certain genre in order to increase the 

efficiency of the genre. The Genre Approach provides a number of benefits. It gives 

learners a thorough grasp of a specific communication style by examining its social 

environment. as well as the goal The Genre Approach is extremely helpful in bridging the 

gap between the formal and informal worlds. by highlighting the close relationship between 

structural and functional aspects of a language in writing instruction There are connections 
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between them. In this regard, Bhatia (1993) claims that "it is significant for In order for 

writing teachers to connect the formal and functional aspects of a language, to increase 

students' understanding of how and why linguistic rules are used rhetorical impacts in 

particular" (p. 6). Students can establish a group as a result of this sort of analysis Type of 

background that can be used in a future learning circumstance 

     Limitations of the genre approach 

 Along with the above described benefits, the Genre Approach has been accused of 

having a number of flaws. The "disjunction between the assertion that meaning is embodied 

in textual objects, genres as autonomous systems, and the avowal of a social constructionist 

functional model of language" (Freedman & Richardson, 1997) is one example of such a 

critique. The issue arises, theoretically, from an overemphasis of genre formal elements and 

the accompanying downplay of writing's socially placed nature. Pedagogically, the issue 

derives from the fact that the study and application of certain genres is often approached 

primarily from a linguistic perspective rather than a true focus on the communicative aim.  

 The Genre Approach is also seen to miss key content-creation abilities and degrade 

students' self-sufficiency (Byram, 2004). The Genre Approach calls for teachers to spend the 

whole class period expanding on how to use language for certain objectives with a range of 

audiences. As a result, learners are thought to be completely reliant on and passive recipients 

of knowledge. As a result, such an approach is seen to limit learners' creativity and 

marginalize the natural and mental processes connected with creativity (Badger & White, 

2000) 
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Conclusion 

 It seems easy to convey an idea by writng it, but it is not when combining between a 

set of ideas to make a formal written product that translates the exact intended 

meaning.Learning writing and developing the writing skill does not follow a direct straight 

path. Every approach, method, teacher, and every learner has his own special strategy how to 

learn or teach this skill. The different points of view, ideas, methods, approaches, models are 

all emerged and developed according to that discrepancies between scholars in the way of 

teaching writing. 

 In this chapter, we tried to discuss writing according to the teachers and the scholars. 

Specifically, we made a research on the teaching writing approaches according to their 

creaters, developers, or supporters in the period of the last two decades of the 20th century. 

We choosed this period of time because it was the area that witnesses the conflict between the 

scholars in what is the best approach to teach writing. We took only the five approaches that 

are widely used in EFL and ESL classes and concluded their history, characteristics, nature, 

and weaknesses.  
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Introduction 

 Writing is a convoluted skill in the field of foreign language learning. Reaching a high 

level in such skill is not easy at all. Achieving professionaltiy in this skill needs a well-

planned curriculum, well understanding of the skill it self, a lot of practise, and readiness for 

complexity. This complexity comes from the nature of writing it self, which required 

awareness and mastrey in linguistic, cognitive, and psychological factors associated with 

such a skill. It is not weird that even professional writers find difficulties to give the exact 

concept and the specific suitable solution for mastering this skill. 

 In this chapter, we intend to define learning and its style in general. Then, we will try 

to enligh our selves with how other scholar defined writing, Taking into cosideration how it 

began and its importance. After that, we will compare between the several studies and results 

about the relation between writing and other skills, how they can reinforce each other. 

Finally, it can be important to understand its process. 

Definition of Learning 

According to Physics catalist, (n.d), Learning is a broad term. Learning includes all 

activities which affect children. Along with the growing process, the mental development of 

the child occurs. As a result, changes take place in his behavior continuously. The child goes 

on learning through experiences. Learning: Definition, Characteristics and Types of Learning 

in Psychology. (n.d) defined it as it is a continuous behavioral act that is done by every 

human to develop his skills in several fields. Good, T, L & Brophy, J, E (1986, p125) defined 

learning as it is different from thinking; it is a development of knowledge, skills, the 
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interaction with the environment. Malamed, C (n.d.) described the process of learning as it is 

a permanent change of the human’s behaviour and knowledge through the experience in life. 

She stated that this change has three components. First, duration, she said that usually, the 

learning process takes a long time. Second, the locus. It is the content of the knowledge or the 

modified behavior. Finally, the cause of learning, which is the learner’s experience in the 

environment.  

Accordingly, learning is the process of developing and shaping knowledge, behavior, 

and skills during a period of time through experiences in daily life and the interaction with 

the environment. 

Learning Styles 

 Learning style is the prefered way to to use the learning abilities (Sternberg 1994). 

Learners have different learning styles that differ according to the learner’s abilities, habits, 

and the preferred way of learning to grasp, understand, and process the information (Reid, 

1987). The interest of the different learning styles began with Carl Jung’s theory that is called 

the “Psychological types” (Sternberg & Grigorenko, 1997). According to Sternberg and 

Grigorenko, There were three reasons that motivated those theorists to be interested in that 

field: finding the nature of the link between the cognition and the personality, understanding 

and improving the educational achievement, and improving the teaching methods according 

to that. Subsequently, many dimensions have been created in that field. Many learning styles 

have been investigated and many theories have been proposed at that period. According to 

Pritchard (2008), there are three main types of learners: Visual, auditory, and kinesthetic 

learners.  
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Figure3. Types of learning styles (Jarrett, 2014) 

Visual Learners 

 This type of learners prefers learning be seeing. Those learners have good visual 

recall. They prefer to see the information. For instance, they prefer learning by looking to 

images, seeing graphs, maps, diagrams…etc. So, they are good observers (Pritchard, 2008).  

Auditory Learners 

 Auditory learners prefer learning by listening. They have good auditory memory. 

They like learning by listening to records, discussions, repetition, and summaries. So, 

auditory learners are good listeners (Pritchard, 2008). 
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Kinesthetic Learners 

 Kinesthetic learners prefer to act more than talk, hear or see. They memorize events 

and what they experiences before. This type of learners prefers learning by physical 

experiences (Pritchard, 2008). 

Definition of Writing 

According to Benwell, T. (n.d.), Writing is the process of using symbols (letters of the 

alphabet, punctuation and spaces) to communicate thoughts and ideas in a readable form. 

According to Collins Dictionary, (2019), writing is a group of letters or symbols 

written or marked on a surface as a means of communicating ideas by making each symbol 

stand for an idea, concept, or thing, by using each symbol to represent a set of sounds 

grouped into syllables (syllabic writing), or by regarding each symbol as corresponding 

roughly or exactly to each of the sounds in the language (alphabetic writing) 

According to Harmer, J. (1988, p. 4) “Writing is used for a wide variety of purposes it is 

produced in many different form.” 

I. S. P. Nation (2009.p.126) defined Writing as it is an activity that can usefully be 

prepared for by work in the other skills of listening, speaking and reading. This preparation 

can make it possible for words that have been used receptively to come into productive use.  

To sum up what already has been said, writing is the act of translating ideas and thoughts 

to letters and symbols, and it can be process or product.  
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Creating Writing 

 The need for keeping and saving spoken form of words was between 3400—3100 BC 

(Harmer 2004), using to first pre-historic forms of written communication such as signs and 

drawings, and script after that .People at that time created this type of communication 

because of the change in their societies. Their knowledge began expanding, therefore they 

needed to record and save this knowledge by writing it (Nunan1999.p275). Beside those 

needs to creating writing forms, people also used writing to communicate with each other 

(readers and writers), express ideas, and even record their stories through signs at beginning 

of that area( Lindsay & Knight 2006). 

Reasons for writing 

 Written communication in general can include many types with different types of 

formality such as letters, reports, articles, notes, memos…etc. All of these types of texts can 

be important because they convey several types of information (Nunan, 1999). Inside the 

classroom, writing is demanded by teachers to get several benefits that help students not only 

for developing their writing skills, but also for other several reasons  

 Writing is needed for different purposes inside the classroom. Hedge, T (2005) asked 

many teachers around the world about the purpose beyond asking their students to write, she 

got different answers. Teachers ask their student to write for: First, pedagogic purpose. It is 

for letting the students know the system of the language. Second, educational purpose 

represents the need for developing the writing skills. Third, real purpose is needed in the field 

of syllabus design. Simply for knowing the students needs. Fourth, creative purpose is for 

letting the students gain the self confidence and reach the creativeness in their written works. 

Fifth, humanistic purpose, which is for letting the introvert students, shows their abilities. 
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Sixth, acquisitional purposes simply for guiding the students to mastering the language. 

Finally, for classroom management purpose. Writing is a calm activity that needs 

concentration and individuality. Teachers ask their students to write for making them calm 

and to avoid making noise inside the class. 

 Writing can be a beneficial activity inside the classroom that helps students not only 

for develop their skills in it, but also for shape their writing style, to let them know their 

strengths and weaknesses, and it can be a motivating activity for some kinds of students. 

Importance of Writing 

 Writing is a way to share thoughts feelings, and ideas. It is essential in the 

communication process. This skill needs practice and time to be developed (Oshima, A. & 

Hogue, A. 1997). Writing can be important for two several reasons. 

 Writing shapes the skill of using several strategies such as planning, revising, editing, 

and evaluating text. So it leads the learner to use many different ways to gain the well-

planned written work. (Steve & Dolores, 2007) 

Writing as a process needs concentration and calling the learner’s ideas and 

knowledge to be used as text content. So, writing is a beneficial activity for the human brain. 

(Steve & Dolores, 2007) 

 It is considered as tool of learning. It is used to gather and share information. It makes 

the content evaluated (Applebee, 1984). It is also beneficial in enhancing the students 

learning skills (Bangert-Drowns, Hurley, & Wilkinson, 2004). It also has an impact on other 

skills. Writing affects positively on the development of the learning skills such as reading and 

speaking (Graham & Hebert, 2010) 
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 Writing considered an important skill and activity to the process of learning and 

enhancing the other skills of language learning. 

Writing and Other Skills 

 Due to the great demand of English language learning as EFL or ESL for academic 

purposes, learning skills becomes very attractive to scholars and linguists to study. 

Developing the English language learning skills rapidly means mastering the laguage as soon 

as possible. Therefore, liguists, scholars, and even teachers considered the relation between 

the learning skills as a key element to facilitate the process of the language learning. Writing 

skill development considered as a result of the development of the other skills due to its 

nature as it is learned skill and not acquired like the other skills. 

Writing and Reading 

 The connection between reading and writing attracts the attention of scholars, 

linguists, theorists, and teachers. All of the mentioned argue that there is a relation between 

the two skills. Some of them defined that there is correlation between the skills. Others say 

that reading affects on writing. The last part of tem says that writing affects on reading. They 

generated a point of view in which one affect on the other depending on their studies and 

experiences. 

 Some of them suggest that there is a strong relation betwen the two skills. Loban 

(1963) made a study on 211 pupils, he measured their writing and reading skills to find out 

that those good readers are also good writers, and those who are weak readers are weak 

writers, to get at the end his correlational theory of reading and writing skills. In another 

study that was done by Schonell (1942) on 119 middle school pupils. He found that there is a 

high correlation between spelling and reading comprehension. Woodfin (1968) made another 
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study on 95 pupils t find out that there is a strong relation between being creative in writing 

and reading comprehension. All of them brought these theories and relation according to their 

researches and studies. 

 Reading can affect on writing. Bosson & Troyka (1976) made an experiment 

on more than 70 teachers and 2000 pupils by giving them pre and post tests for both of the 

experimental and the control group during a whole course which involved instructions in 

reading comprehension. They found that more than 80% of the experimental group developed 

their writing skills, while only around 40% of the control group did. Heys (1962) made an 

experiment on middle and high school pupils during a whole year which attempted to see to 

the influence of additional reading on the students’ writing skills. He found that students who 

made an additional reading made an improvement in writing essays. Accordingly, reading 

can be a positive effect on the students’ writing skill. 

Another part of them said that writing can affect on reading. Nagle (1972) made a 

study on 14- 15 years old students that attempted to know the influence of writing activities 

on the students’ reading comprehension during a course. He found that the experimental 

group made an improvement in reading comprehension because of the implementation of the 

writing activities. Writing activities such as spelling, sentence structure, Grammar… etc can 

be an effective way to improve the learner’s reading abilities in general (Biancarosa & Snow 

2004). 

To sum up what was already experimented and said, those studies and evidences 

showed that there is a correlation between reading and writing. Other studies found out that 

additional reading can be beneficial for writing skill improving. The last part found that 

writing activities can be beneficial for reading comprehension development (Stotsky 1983). 
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Writing and Speaking 

 Writing and speaking correlation and connections caught the attention of the language 

scientists. They tried to find to secret of how one of them can develop the other. 

 Writing and speaking are related to each other because of their purpose which 

represented the need of the speaker and the writer to the social interaction and 

communication. Making a course model that considered both of the skills as social practice 

by letting ESL or EFL learners interact with each other by making conversations and 

dialogues as a way to provide themselves with ideas to write can be a beneficial strategy to 

develop both of the skills (Weissberg 2006). So, speaking skill can enhance the writing 

development especially in a social interaction context. 

 Writing can be an effective practice to enhance the EFL or ESL students’ speaking 

skills. The degree of formality is different between spoken and written forms. Written forms 

are more formal than the spoken ones. Therefore, writing can enhance the learner’s formality 

in speaking (Sánchez & Ballester 2014). 

 Both of the skills can affect positively on each other, with taking in consideration that 

it can be a wrong decision to include the writing activities as individuals. 

Writing Process 

Learning to write is just like learning any other language skills. Teachers teach writing 

throught a several steps to give the student the opportunity to explore the learning experience. 

Writing process is developed according to the student’s writing skills (Spivey, 2006). 
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Figure4. The process wheel of writing according to Harmer. (Harmer, 2004, p. 6) 

 Gardner (2005) has another point of view about the writing process. He thinks that it 

includes an issential stage which is assessing the writing situation (figure 05). 

 

Figure5.  The writing process according to Gardner. (Gardner, 2005, p. 111) 
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Assessing the Writing Situation 

 This stage is for exploring and answering the following WHQ:  why, for whom, for 

what, and how. Before, writing down any word on the paper on any other device, it could be 

important for them to know the answers of the following questions: 

1- What is the subject? : The subject of the essay or the research paper and its 

importance according to the writer and to the field of study.  

2-  What is the attitude? : It could be essential to know if the writer is agree, disagree, 

curious, negative, or positive to the subject. And that is for avoiding being subjective. 

3- What is the purpose? : Knowing the purpose of writing whether for informing, telling 

a story, convincing, or even for business purposes like for marketing and selling. 

4- For whom? : Simply knowing the audience and their attitude toward the subject 

              Answering these questions will clarify the next supposed steps and facilitate 

everything for him (Gardner, 2005). 

Prewriting 

 As any other daily activity, writing process begins with thinking and planning. At this 

stage, students generate ideas, communicate with each others, take note, and recognize the 

type of required written work. All of that happens before writing any draft. It is considered as 

a psychological motivator for the student to let them ready for writing. After that, students 

choose the suitable method of writing and required formality for that. This stage can include 

some strategies like planning, brainstorming, and outlining (Harmer, 2004). 

Drafting 

 This stage represents the implementation of ideas and plans on the paper or any other 

type of technology writing such as computer, or phone writing. According to Williams 
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(2003), this stage includes three related steps. Drafting represents the production of words 

and writing down on the paper or on any other techno logy device such as computer or phone. 

Pausing represents the moments when the writer takes a break for few second to reproduce 

new ideas that have relation to what he has already wrote. Reading is a comparison between 

the written words and the suggested plan for that work. At this step, the writer reads what he 

already wrote and compares it with what he planned for. 

Revising and Editing 

After finishing Writing down, this stage includes two steps. Reading the written piece 

could be helpful to recognize the gaps and know the required modification. Writers reread for 

making modification on both of the content and the structure. Editing includes any required 

modification. It could be required to change a sentence in a paragraph, to reorder the structure 

of the text, and maybe to change the thesis statement or the whole structure of the 

introduction. Less skilled writers check and correct only the spelling and Grammar mistakes. 

Good writers can make a modification on the order of structure. They also check the 

coherence, and if any sentence is irrelevant and needs omitting. Sometimes it could be 

required to change the meaning of a whole the thesis statement or the whole introduction 

(Hyland, 2003). It is possible to reread the work and remodify it more than one time; it is a 

repetitive process (Harmer, 2004). 

Final Version 

The final version of the work can be different from the both of the draft and the 

original work (Harmer, 2004). The final version is also supposed to be modified after getting 

a feedback from the audience or a colleague (William, 2003).  
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Writing Techniques 

 According to Gardner, (2005), William, (2003), Harmer, (2004), and Hyland, (2003) 

There are several writing techniques that could be helpful to organize and plan a well-formed 

piece of writing. The following table concludes these techniques according to their stages.  

 

Table2. 

 Writing techniques 

 

 

                                                           

Writing 

      Stages  

 Pre writing stage  While writing stage Post writing stage 

 Brainstorming   

 Planning                  Drafting      Proof reading 

  Writing Mind mapping   

Techniques Taking stock with the 5 

WHS 

 

                 Pausing 

 

          Editing 

 Outlining   

 Listing                  Reading         Publishing 

 Pyramid charts   

Components of Writing a Piece 

 Writing is like any other skill. It needs effort and a lot of well-planned and organized 

practice. To develop this skill, EFL and ESL learners go through several stages to be able to 

call themselves "good writers". Rivers, (1968) suggests five stages that the learner goes 
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throught to develop his writing skill: copying, reproduction, reproduction with minor 

adaptation, guided writing, and composition. 

Copying 

 Some scholars and teacher see that it is an unnecessary stage that the learners should 

not go through. On the other hand, Harmer, (2004) insists that it is a required stage especiialy 

when the learner has a different L1 articulation. This stage will reinforce the learner ability to 

form the letters and words, and it will let him able to develop his hand writing skill. He 

suggests some copying strategies in the classroom: Disguised copying, making notes, whisper 

copying, and copying from the board. 

Reproduction 

 This stage is quite different from copying stage. The difference is that the learner will 

be asked to write words and sentences without using his vision to look at them because they 

are not written on the board or on anywhere. For instance, writing words and sentences that 

are said by the teacher. This stage will reinforce the listening skill because of the need to hear 

every single word to write it down (Rivers, 1968) 

Reproduction with Minor Adaptation 

 Learners at this stage are able to correct words and sentences. They are required now 

to make an adaptation on those sentences like Transforming active form to passive, replacing 

nouns with pronouns, reordering the sentences to make a dialogue, correcting the vrebs’ 

tenses acoording to the sentence context…etc. All of what is mentioned before are examples 

of how this stage can be implimented (Rivers, 1968). 
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Guided Writing 

 At this stage, The learners are required to rewrite a piece of written work with their 

own vocabulary, structure, and Grammar.For innstance, the teacher gives the students a short 

story, an essay, a paragraph…etc, and askes them to summarize it, paraphrase it, or to rewrite 

it with their own words and way (Rivers, 1968). 

Composition 

 The learners at this stage are able to write with their own words and style without 

being controlled or guided by the teacher. They are able to genrate ideas and write it with 

their own style until they get the final version of a piece of a written work (Rivers, 1968). 

The Features of the Effective Writing 

 Writing is considred the most used way of communication in academia and many 

other fields. Good and effective written work has specific featuers that could be absent or 

ignored by the writer or the student if he is not an expert or a good writer (Starkey, 2004). 

Organization 

 To begin a piece of writing with organization means the straight way to a well-

planned work. Organization is the plan of the work and the order of the several steps, stages, 

and techniques of the writing process. At this stage, it can be important to order the writer’s 

ideas on the paper. It includes several techniques and methods such as free writing, 

brainstorming, concept mapping, webbing, taking stock with the five WHQ, and reading 

good writing (Starkey, 2004). 
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Clarity 

 Usually, the readers do not read pieces of paper with full attention, espacially in case 

of assessment and evaluation. S/he will have a lot of pieces to read which makes him so fast 

and unattended with the writer’s message behind the sentences. Writing a clear and simple 

piece of writing will attract the attention of the reader. While reading, s/he will be curious 

about the writer’s next idea and paragraph. Avoiding ambiguity and repitition, and using 

powerful and precise adjectives and adverbs could be important techniques for achieving 

clarity (Starkey, 2004).  

Word Choice 

Choosing the suitable words for conveying the message could be an essential strategy for 

convincing the reader with the writer’s attitude or the mentioned arguments. It could be 

essential to choose every single word and its denotative and connotative meaning. Both of the 

denotative and the connotative meanings of the word play an important role in the influence 

of the idea on the reader. If the word is misused, the conveyed meaning can be changed or 

misunderstood by the reader (Starkey, 2004).  

Mechanics 

 Mechanics is the applied part of the ideas and words generation. Grammar, spelling, 

Capitalization, active/passive voice, prepositions, nouns, and pronouns are all important to 

show the writer’s proficiency. It is important to know what tense should be used in every type 

of writing. For instance, for narrative essay, the past simple and progressive is required. It is 

important that the written work has no spelling mistake. Making spelling mistakes is expected 

from any writer regardless of his/her proficiency level. For that issue, proof reading is helpful 

to fix it. The writer also is supposed to know when to capitalize, and when to use the noun 
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and to replace it with a pronoun. He is also supposed to know how to connect between 

sentences with propositions.  It is also important to know when to use active and passive 

voice (Starkey, 2004). To sum up what is already said. Mechanics is included under the 

umbrella of Grammar. 

Conclusion 

 The chapter concluded data about learning and writing in general, and about the 

writing skills in particular. This issue catch the interst of many scholars along many years. 

This skill is complex for many learners that they are facing difficulties to master their writing 

skills in all the aspects. It is even complex for many instructors to teach, difficult to master 

even for the native speakers. Therefore, many scholars, teachers, linguists, and psychologists 

have been researching to find solution for that issue which cuncluded in this question: what is 

the suitable easy method to master the student’s writing skill? 

 To answer this question, it was mandatory for the scholars to go deep within all the 

aspect of writing. Accordingly, this chapter tried to investigate the results of the previous 

reasreachs of the scholars. We tried to investigate how did the scholars defined learning and 

writing, the learning styles, the history of writing, its begining, and importance.  

  Additionally, this chapter tried to understand the complexity of this skill by 

investigating its relation with other skills and how they can reinforce each other, its process, 

techniques, and the features of a good piece of writing. 
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The Field Work 
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Introduction 

 As we already said, this study aims to find out the used teaching writing approaches 

that enhance the students’ writing skills. Therefore, this chapter is supposed to discuss the 

analysis of both of the teachers’ and the students’ questionnaire. The first part of the chapter 

deals with the students’ questionnaire. We will analyze the gathered data from the students’ 

responses and try to discuss them. The second part deals with the teachers’ questionnaire 

where we will analyze and discuss the teachers’ answers. According to theresposes of both of 

the questionnaires, we will find the answers of the research questions that are mentioned in 

the general introduction. 

The Students’ Questionnaire 

Description of the Students’ Questionnaire 

 The questionnaire included sixteen closed-ended questions such as multiples choise 

and yes / no questions. Sometimes, the students are required to justify or explain their 

answers.  

        Section one: The level of the students’ writing skills 

 The aim of this section is to evaluate the students’ writing skills and to find out their 

writing difficulties. 

        Section two: The students’ opinions toward their teachers’ methods and 

approaches 

 This section aims to collect data about the used teaching writing approaches. It tends 

to find out how teachers deal with students in teaching writing.  
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The Analysis of the Students’ Questionnaire 

        Section one: The level of the students’ writing skills 

Question one: 

Do you agree/ disagree with the statement?          

           A good writing skill is a talent and a gift 

Strongly disagree      Disagree  

Neutral               agree       strongly agree 

Table3.  

The students’ agreement with the nature of writing as a talent 

 

Options Frequency Percent 

Strongly disagree 07 14.28% 

Disagree 10 20.4% 

Neutral 11 22.44% 

agree 12 24.48% 

Strongly agree 09 18.36% 

Total 49 100% 
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Figure6. The students’ agreement with the nature of writing as a talent 

 The question aims to know the opinions of students about the nature of writing as a 

skill that does not need effort and practice, and every good writer is talented. The result 

shows that those who were agree with the statement (21 students) were more than who were 

disagree (17 students), and the rest of them (11 students) stayed neutral. 

Question two: 

How do you evaluate your writing skill? 

Poor     Average    Good 

Table4.  

The students’ agreement with the nature of writing as a talent 

 

Options Frequency Percent 

Poor 03 06.12% 

Average 12 24.48% 

Good 34 69.38% 

Total 49 100% 
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Figure7. The students’ evaluations of their writing skills 

 The question tends to find out the students’ evaluation of their own writing skills. The 

results were as it was expected and they stated the following. Only 03 students selected 

“poor” option which means that they consider themselves as weak writers (06.12%). 12 

students consider their writing skills as average or accepted (24.48%). More than 69% of 

them consider themselves as good writers (34 students). The results sows that most of the 

asked students are good writers as they stated.  

Question three:  

Are you satisfied with your writing skill? 

Yes     No     I cannot decide 
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24.48% 

69.38% 

Poor Average Good 
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Table5. 

 The students’ satisfactions with their writing skills 

 

Options Frequency Percent 

Yes 22 44.89% 

No 14 28.57% 

I cannot decide 13 26.53% 

Total 49 100% 

 

 

Figure8. The students’ satisfactions with their writing skills 

 After asking them to evaluate their writing skills, we tended to know whether they are 

satisfied with their writing skills. The results show that Almost of them were satisfied (22 

students), 14 of them were not satisfied, and 13 of them could not decide whether they are 

satisfied enough or not. 

Question four:  

A- Are you motivated to write? 

44.89% 

28.57% 

26.53% 

Yes No I cannot decide 
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Yes     No 

Table6. 

 The students’ motivation to write 

Options Frequency Percent 

Yes 35 71.42% 

No 14 28.57% 

Total 49 100% 

 

 

 

Figure9. The students’ motivation to write 

 The question seems to be psychological. We tended to know whether the students are 

motivated to write or they are not. The results were positive enough. 35 of them stated that 

they are motivated and they do not have any problem with writing in the psychological side. 

On the other hand, 14 students stated that they have problems and they are not motivated 

enough or not motivated at all. 

B- If not, please explain why:  

71.42% 

28.57% 

Yes No 
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The question tends to find out the reasons that led the students to do not be motivated. 

The 14 students who said “No” claimed that they find it difficult to write, they face 

difficulties with the topics of the compositions, they do not like to write, and they feel that 

they do not have enough abilities to write. Their explanations were as follow:  

1- I can't choose the appropriate topic , the lack of ideas , sometime the topic is challenging 

for the student 

2- I am a big procrastinator 

3- I am poor in vocabulary which impacts my writing style 

4- Writing is my least favorite skill among the four. 

5- I do not have ideas worth to write for 

6- We are in a social context where there is nothing important than the mother tongue, we 

are not encouraged to write either to use the target language, however in my first 

language yes I do write. 

7- I don't like written 

8- I don't really like it 

9- I'm trying to get more acknowledgement about the language 

10- I am into short statement not long one (specific and simple) 

11- Lack of assignment that given by the teacher 

12- I don't have topics to write about them 

13- Because I don't have enough vocabularies to explain myself to be honest. 

14- I don’t think that I can write as good as required 

Question five: 

How do you usually train your writing skill? 

Always   Often      Sometimes 
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Rarely      Never 

Table7. 

 The students’ Training frequency of their writing skills 

 

Options Frequency Percent 

Always 01 02.04% 

Often 10 20.40% 

Sometimes 18 36.73% 

Rarely 14 28.57% 

Never 06 12.24% 

Total 49 100% 

 

 

Figure10. The students’ Training frequency of their writing skills 

 According to the second question that considered writing as a talent, we tended to 

know whether students are really consider writing as a gift and they consider themselves as 

gifted/not gifted, or they train themselves to shape their writing skills. We asked them to 

evaluate their usual frequency of training themselves to be good writers (from never to 

always). The results show that 6 students never train themselves, 14 of them are rarely 

practicing, 18 students selected sometimes as suitable choice that represents their training 

frequency, 10 students often train themselves, and only one student who is always training 
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himself to shape his writing skill. From this question we can infer the first problem which is 

the lack of practice. 

Question six: 

When it comes to writing, do you think in: 

Arabic     French     English 

Table8. 

 The students’ languages use while composing  

 

Options Frequency  Percent 

Arabic 17 34.69% 

French 04 08.16% 

English 28 57.14% 

Total 49 100% 
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Figure11. The students’ languages use while composing 

 The question aims to know the used language by students while composing and 

producing a piece of writing. More than 50% of them (28 students) stated that they think in 

English, 17 students stated that they use their first language which is the Arabic language, 

and only 04 students who selected French which is their second language to use it while 

composing.  

Question seven: 

You usually face difficulties in writing with the following (you can choose more than one): 

Grammar   Punctuation     Cohesion 

 Lack of creativity    Lack of vocabulary 

 

Figure12. The difficulties that students face in writing 

 

 The question aims to find out the aspects that represent difficulties to the students in 

writing. Grammar (24), Lack of creativity (28), and Lack of vocabulary (34) were the most 
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selected choices. Punctuation (11) and cohesion (17) were also selected by students as 

problems in writing. So, all what is mentioned above is considered as serious problems for 

the students. 

Question eight:  

After reading the topic of the composition, what do you generally do? 

1- Start writing immediately (drafting) 

2- Think about ideas (brainstorming) 

3- Make an outline and follow it (planning) 

4- Write down sentences and phrases that related to the topic 

Table9. 

 The prewriting strategies that used by students 

Options Frequency Percent 

1 13 26.53% 

2 24 48.97% 

3 08 16.32% 

4 04 08.16% 

Total 49 100% 

 

  The question aims to find out the first reaction of students after reading the 

topic of the composition. In addition to that it this question could be beneficial to know 

the used prewriting strategies, and also to know whether students are respecting the steps 

of the writing process or they are not. The results show that brainstorming and generating 

ideas is the most used prewriting strategy that is used by students (24 students). Drafting 
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was selected by 13 students which means that they begin writing directly. Planning or 

outlining got chosen by 08 students, and writing down the related sentences and phrases 

does not represent a common prewriting strategy to the students (04 students).   

      Section two: The students’ opinions toward their teachers’ methods and approaches 

Question one:  

A- Are you satisfied of your teacher's way of teaching? 

Yes         No  

 

Figure13. The students’ satisfaction toward their teachers’ teaching methods 

 The students were asked to state whether they are satisfied with their teacher’s 

method of teaching or not. 3/4 of them stated that they are satisfied with it (37 students). On 

the other hand, the rest fourth of them were not satisfied with it (12 students). 

B- if not, please explain why: 

The 12 students who were not satisfied with their teaching methods justified that their 

teachers do not give them enough assignments, do not motivate them, tend to finish their 

required curriculum with ignorance to the development of their students skills, and they 
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use old methods that do not exist anymore. The students’ justifications toward their 

dissatisfaction were as follow: 

1- Mainly they focus on other writings, they do not encourage you to write your own ideas, 

but they force other ideas down your throat. 

2- They use very old methods of teaching + Don't allow creativity and new ideas by students 

3- We lack assignments and more practice in class 

4- They fail to make the salient points of lessons appear or transparent! 

5- Nowadays, teaching has been is a matter of memorizing to get the average and gain better 

grades, this barrier prevents the student from creativity and decreases his communication 

skills, whether in writing or expression (speaking, teacher should encourage students to 

do more writing skills and more role play and presentation to increase their interest and 

motivation thus enhancing writing skills and other communicative competences. 

6- They use old style of teaching‚ while they can use modern tools in order to make the 

student more comfortable and also to be well understood 

7- Teachers are doing a great effort in teaching however, they are only interested in finishing 

the required curriculum ignoring the development of students' skills, whether speaking, 

writing, or any other language 

8- They don't give us enough assignments to practice 

9- I found out that practice is the only way to improve my writing, teachers don not make us 

practice our writing 

10- Lack of experience and training 

11- Our teachers don't even motivate us to write and they don't teach us the right ways to 

write and most of the time they just read PDFs for us (what they've shared on Facebook 

group) without even explain much for us besides to that we don't practice writing in class. 
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Teachers of written expression are just horrible and not doing much with us and no one of 

us is satisfied actually with their method of teaching. 

12- We are always required to write about topics with their own choice, that’s not good for us  

Question two: 

When you make a piece of writing, you teacher notifies you to pay attention to the following: 

(you can choose more than one) 

 Type of writing (argumentative, narrative, informative, descriptive...) 

 The purpose of the written product (to convince, to inform, to describe, to claim…) 

 The supposed audience or readers (students, teachers, costumers...) 

 

Figure14. The students’ awareness to the using of writing in context (the genre approach) 

 The major aim of the question is to infer whether the genre approach is used by 

teachers or not, and to what extent students are aware of its techniques. The results show that 

teachers let students pay attention to the type of the writing product and the purpose of 

writing, but they ignore the supposed audience or the expected readers. 

Question three:  

Does your teacher provide you with the required steps of the writing process? (You can select 

more than one) 

35 

28 

8 

Type of writing 

The purpose of writing 

The supposed audience 
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Planning   Drafting   Revising 

  Editing    Publishing 

 

Figure15. The students’ use of the writing process (the process approach) 

 The question aims to find out to which extent the teachers are using the process 

approach, and if they make their students aware of all of its stages. The results show that both 

of teachers and students pay attention to Planning, drafting, and revising as essential stages in 

the writing process. On the other hand, editing and especially publishing do not considered as 

essential stages in the process.  

Question four:  

Does your teacher give you samples of written products and tells you to modify its structure? 

Yes      No 

 

 

 

 

 

34 

31 

33 

22 

11 

Planning 

Drafting 

Revising 

Editing 

Publishing 
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Table10. 

 The teachers’ use of the samples of written products    

Options Frequency Percent 

Yes 35 71.42% 

No 14 28.57% 

Total 49 100% 

 

 The question aims to know if the teachers are giving their students written products as 

samples and ask them to make modification on it. It is also to infer if they use the controlled 

to free method and the product approach as teaching writing approaches or not. Results show 

that 35 students stated that their teachers give them passages and ask them to make 

modifications on it. 14 students stated that they do not receive such kind of practice from 

their teachers. 

 

Question five: 

Do you write freely (a topic of your choice) at home or in the classroom? 

1- With the guidness of the teacher. Sometimes s/he give me instructions and feedback 

2- Without any instructions or feedback from anyone. I keep my pieces of writing for 

myself 

3- I do not do that neither at home nor in classroom 
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Table11. 

 The students’ use of the free writing approach 

Option Frequency Percent 

1 12 24.5% 

2 25 51% 

3 12 24.5% 

Total 49 100% 

 

The students were asked if they write freely without a topic suggestion from the 

teacher or anyone. 12 students stated that they write freely and give their works to their 

teachers to get feedback and evaluation. 25 students stated that they write freely but they keep 

they products foe themselves. 12 students stated that they do not write at all.  

Question six: 

A- Do you know the teaching writing approach that is used by your teacher? 

Yes      No 
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Table12. 

 The students’ awareness toward the used teaching writing approach 

 

Options Frequency Percent 

Yes 05 10.2% 

No 44 89.8% 

Total 49 100% 

  

The 49 students got asked if they know the used teaching writing approach. Only 05 of say 

that they know it, the rest 44 students selected “No” which means that they do not have aby 

idea about it.   

B- If yes, please name it:  

The 05 students who said that they know the approach stated that there are main three 

approaches are used by their teachers: process, product, and genre. It is essential to declare 

that not all of them could give the correct name of the used approach. Their answers were as 

follow:  

There are three approaches: product based, process based and genre but, If I can specify 

my teacher used to teach process based approach to writing however this method is based on 

brainstorming and rewriting within a group discussion and it's useful it makes you think out 

the box , use as much as you can expressions on the subject of research and then claim the 

main ideas to produce an organized piece of writing 

1- Pre-written 

2- Controlled approach 



TEACHING WRITING APPROACHES AND THE WRITING SKILL                             67 

 

 

3- Process writing 

4- Mix between all the approaches 

Question seven: 

Who explained the approach for you? 

The teacher     I search about it by myself 

This question submitted for the students who know the used approach (the 04 

students). It is to know whether the teachers are explaining their teaching writing approaches 

for their students or not. Four students stated that they search about it by themselves, and only 

one who stated that used approach has been explained by the teacher.  

Discussion of Results of the Students’ Questionnaire 

According to the results of the questionnaire that is submitted to the students, we 

found out pieces of information that could be beneficial .The questionnaire measured the 

students’ writing skills levels. It is also found out the main problems that face students in 

writing and those which impede and decelerate the development of this skill. In addition to 

that, it led us to know the used teaching writing approach through inferring the results of 

specific questions in this it. 

The students’ responses show that they have a miss understanding of the nature of 

writing. The most part of them consider good writers as gifted persons who did not make an 

effort to develop and shape their writing skills. That appears when they got asked to state 

how usual they train themselves to shape their writing skills; generally, they do not train 

themselves enough to shape this essential skill.  
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According to the students’ evaluation of their writing skills and in comparison to their 

satisfaction about them, it is obvious that they consider themselves as good writers, and it 

appears in their answers when almost 7/10 of them stated that they have good writing skills. 

In comparison to the next question which measures their satisfaction about their writing 

skills, almost the half of them were satisfied with their writing skills, the fourth of them were 

not satisfied, and the rest ¼ of them could not decide. The question that leads us to know that 

they could not evaluate their writing skills correctly is as follow: If 70% of them are good 

writers, is it logical to find only 44% of them who are satisfied with their writing skills?  

It is not common between that students have psychological difficulties that lead him 

to do not be motivated to write, but even this minor part will represents almost 3/10 of total 

number of the sample is considered a problem that need a look to it reasons. The students 

who are not motivated to write stated that their first reason beyond that is their 

berfunctoriness toward this skill and its practices which appears in the responses who said 

that they do not like writing. The second reason is represented by the students’ fear of making 

bad written product or their feeling of that they do not have enough abilities to write a good 

passage. Finally, students think that their teachers are not giving them enough assignments 

that can make them write more and more. 

To find out the students’ problems in writing, they were asked to answer several 

question which result the following. Their first problem begin with their thinking, a 

considerable number of them stated that they think in their first and second language while 

composing a piece of writing. The second problem is that there a measurable number of them 

who face difficulties in several aspects of language which included in: Grammar, creativity, 

and vocabulary. Finally, the last reason is that they do not respect the stages of the writing 
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process. They do not give attention to last essential stages in the writing process which are 

editing and publishing. 

In another question’s result, they showed their considerable dissatisfaction toward 

their teachers’ methods of teaching. Students commented on their choices that their teachers 

do not give them enough assignment as writing is a matter of practice. Others stated that their 

teachers do not allow them to be creative. And the rest of them claimed that the only object of 

their teachers is to finish the curriculum with a total ignorance toward the results and the 

objects that normally represented by the students’ development in writing. 

To infer the used teaching writing approaches, students were asked to answer four 

questions which contain the main principles of each approach. The result show that teachers 

use a combination of the four common approaches which are: the product approach, the 

process approach, the genre approach, and the controlled to free method.  

In another directed question, students were asked to say whether they know the used 

teaching writing approach or not. Almost 90% of them could not answer the question. Not all 

of the five students who stated that they know the approach could name the approach 

correctly and they stated that their teachers do not tell them about such things. As a case 

study of the third year, they are considered to hold the license diploma which gives them the 

permission to teach English, it is considered a problem that they do not have any idea about 

teaching writing approach. 

To sum up, the level of students is not good enough; they have several difficulties in 

different aspects begging from their understanding to writing as a skill to their ability to 

practice it, until their ability to follow the teachers’ instruction and their ability to produce a 

good written product. 
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The Teachers’ Questionnaire 

Description of the Teachers’ Questionnaire 

 The questionnaire includes nineteen open-ended and closed-ended questions that were 

given to the teachers to find out some pieces of information about this issue. 

         Section one: General information 

This section aims to collect general information about the asked teachers. To test the 

reliability of the given answers, teachers asked to give general information about teaching 

experience. 

         Section two: The teachers’ opinions and evaluations of the students’ writing skills 

 This section tends to find out the teachers’ opinion about their students writing skills. 

They were asked to answer several questions to gather data about the teachers’ evaluation of 

the students’ writing skills. 

         Section three: Writing and other skills 

 This section tends to find out the teachers’ points of view about the contribution of 

other skills to the development of the writing skill. 

        Section four: The teachers’ methods and approach in teaching writing 

 This section aims to find out how teachers teach and are the used teaching writing 

approach in the class. It aims also to find out the possibility to make a combination of more 

than one approach and the awareness of the students of the used teaching writing approach.  
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Analysis of the Teachers’ Questionnaire 

        Section one: General information 

Question one: 

How long have you been teaching at the university? 

1- 01 – 05 years    2- 05 – 10 years   3- 10 – 15 years                

4- 15- 20 years    5- more than 20years 

Table13. 

Teaching experience at the university level 

Options Frequency Percentage % 

01 - 05 years 01 09.09 % 

05 - 10 years 04 36.36 % 

10 - 15 years 05 45.45 % 

15 - 20 years 01 09.09 % 

More than 20 years 00 00.00 % 

Total 11 100.00 % 
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Figure16. Teaching experience at the university level 

                 As it is shown in table 03 and the graph (figure 05), most of the asked teachers are 

expert in the field of ELT. Only one teacher has an experience that is less than five years 

(09.09%), four teachers have between five to ten years experience in ELT (36.36%), five 

teachers have between ten to fifteen year experience (45.45%), and only one teacher who has 

an experience of more than fifteen years (09.09%). That means that the asked teachers are 

expert enough to give us a reliable data.  

        Section two: The teachers’ opinions and evaluations of the students’ writing skills 

Question one: 

How significant would you rate the writing level of the students in general? 

Poor   Accepted    Good  
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Table14 

. The level of the students in writing according to their teachers 

 

Options Frequency Percentage % 

Poor 06 45.50% 

Accepted 05 54.50% 

Good 00 00.00% 

Total 11 100% 

 

 

Figure17. Level of the students in writing according to their teachers 

               The exact aim of this question is to find out the teachers’ points of view about their 

students’ writing levels. The results show that 06 teachers indicate that their students level is 

poor and weak (54.50%), 05 teachers indicate that the level of the students is accepted or in 

the average (45.50%), and no one of them considered it as good. So, 54.54% of the asked 

teachers consider the level of the students as weak due to many reasons that will be shown in 

the next questions. 

54.50% 45.50% 

00.00% 

poor accepted good 
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Question two:  

Do you agree/ disagree with the statement? 

Writing is a challenging task and it needs time and effort.  

 

Strongly disagree      agree  Neutral       Disagree          strongly  agree 

Table15. 

 The teachers’ agreement about the nature of writing 

 

options Frequency percentage 

Strongly disagree 00 00.00% 

disagree 00 00.00% 

neutral 01 09.09% 

agree 03 27.27% 

Strongly agree 07 63.63% 

Total 11 100% 

 

 The major aim of this question is to find the teachers’ exact degree of agreement of 

the nature of writing as a challenging skill that can be shaped only with practice. Seven 

teachers were strongly agree with the statement (63.63%), Three of them were agree 

(27.27%), One teacher stayed neutral, and no one of them was disagree with it. 

Question three:  

When you ask students to write an assignment, they are usually: 

Highly interested   interested      not interested 
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Table16.  

The students’ interest about writing assignments 

 

 

 

 
 

Figure18. The students’ interest about writing assignments 

 This question aims to know the interest of the students to the writing tasks and 

assignment in the classroom. Seven teachers stated that their students are not interested 

(63.63%); the others stated that their students are interested (27.27%), and no one of them 

36.36% 

63.63% Highly interested 

Interested 

Not interested 

Options Frequency Percentage % 

Highly interested 00 00.00% 

Interested 04 36.36 % 

Not interested 07 63.63 % 

Total 11 100.00 % 
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indicated that the students are highly interested. So, the results of this question show the first 

reason of the weak level of the students’ writing skills. 

Question four:   

Do your students face these difficulties in writing (you can choose more than one)?  

Grammar 

Spelling 

Coherence 

Punctuation 

Lack of creativity 

Table17. 

 Teachers’ perceptions about the difficulties that students face in writing  

Options Frequency Percentage 

Grammar 08 72.72% 

Spelling 09 81.81% 

Coherence 08 72.72% 

Punctuation 09 81.81% 

Lack of creativity 08 72.72% 

 

             The question aims to find out the most faced difficulties that face EFL students. The 

teacher asked to pick the most aspects that students face difficulties with. They had the choice 

to choose more than one answer. We gave them five choices which were Grammar, Spelling, 
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Coherence, Punctuation and the Lack of creativity. We measured each choice separately 

according to the total number of the teachers (11 teachers) that is to know how many teachers 

selected it.  

           The results indicate that all of the given choices represent considerable problems to the 

students. Each of Grammar, Coherence, and the lack of creativity got chosen 08 times 

(72.72% for each). Each of Spelling and punctuation selected 09 times (81.81%). So, all of 

the given aspects considered a serious problems to the students as their teachers said.   

Question five:  

Which part of the writing process is difficult for your students? (You can choose more than 

one): 

Assessing the writing situation 

Generating idea 

Drafting 

Revising and editing 
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Table18.  

Teachers’ perceptions about the difficulties that students face during the writing process 

 

Options  Frequency Percentage 

Assessing the writing 

situation 

03 27.27% 

Generating ideas 07 63.63% 

Drafting 10 90.90% 

Revising and editing 07 63.63% 

 

                The same method as the previous question was used, that is to find out the major 

difficulties that students face during the writing process. Teachers have the ability to tick 

more than one choice between the following: Assessing the writing situation, Generating 

ideas, Drafting, and revising and editing.  

              The results show that students find it more difficult to write down the ideas. 

Assessing the writing situation selected only 03 times (27.27%), generating ideas selected 07 

times (63.63%), drafting selected 10 times (90.90%), revising and editing selected 07 times 

(63.63%).  

Question six:  

Do your students translate from? 

L1 to EFL 

L2 to EFL 

Think in English 
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Table19. 

 Students’ language use while composing 

 

Options Frequency Percent 

L1 to EFL 07 63.63% 

L2 to EFL 03 27.27% 

Think in English 01 09.09% 

Total 11 100% 

 

 

Figure19. Students’ language use while composing 

   The question aims to know if the students are using their mother tongue or their second 

language in their writing products, or they are aware of the importance of the cultural 

awareness and they try to think in English.  

64% of the teachers (07) indicate that students use their mother tongue (Arabic) to produce a 

piece of writing. On the other hand, 27.27% of them stated that their students use their second 

63.63% 
27.27% 

09.09% 

L1 to EFL L2 to EFL Think in English 
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language which is the French in their written products. Finally, only one teacher stated that 

their students think in English. 

       Section three: Writing and other skills 

Question one: 

A- Does speaking contribute to the development of writing? 

Yes    No 

 Table20. 

 The contribution of speaking to the development of writing according to the teachers 

 

             The question aims to know if there is a relation between speaking and writing. 05 

teachers indicate that speaking contributes to the development of writing (45.45%). On the 

other hand, 06 teachers said that there is no relation between them (54.54%). 

B- If yes, please explain how:  

According to the teachers’ answers and as it is mentioned in the table, the five teachers 

who selected yes gave the following explanations:  

1- It helps students think out loud to generate ideas for their drafts. 

2- In terms of fluency and vocabulary 

Options Frequency Percent 

Yes 05 45.50% 

No 06 54.50% 

Total 11 100% 
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3- Oral fluency may affect the writing tendency of students who may project their 

speaking skills on their writing performance. This is how speaking can serve writing 

progress, but still students need to develop other writing-specific techniques as a 

separate language skill 

4- The style of speaking is usually informal, whereas the style of writing tends to be 

more formal. Thus, if speaking influences writing, the result will be a sort of informal 

style 

5- Somehow 

Question two:  

A- Does reading contribute to the development of the writing skill? 

 

Yes     No  

Table21. 

 The contribution of reading to the development of writing according to the teachers 

 

 

 

 

Options Frequency percent 

Yes 11 100% 

No 00 00.00% 

Total 11 100% 
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                 The exact aim of this question is to know the role of reading in the development of 

writing. As it was expected, all of the teachers were agree that reading can contribute to the 

development of writing 

B- If yes, please explain how:  

They justify their answers as follow: 

1- It helps being familiarized with patterns 

2- The only way to improve the vocabulary choice, the spelling mistakes, the poor 

grammar punctuation misuse 

3- It exposes learners to a wide range of written texts that demonstrate the various 

aspects of language use in terms of spelling, grammar and style. Reading also extends 

their knowledge of different topics. 

4- Reading is very important in building students' knowledge, in enhancing their 

awareness of the different writing styles as well enriching their vocabulary. 

5- Good readers are good writers. Through reading, learners gather information about 

ideas, writing style and mechanics. 

6- It is the source of vocabulary, ideas, structures ...etc 

7- I believe yes, very much. Its contribution is stronger than that of speaking. Writing is 

for Reading and Reading is for understanding writing. Reading gives you the chance 

to unveil a variety of rhetorical structures and interactional patterns in writing 

different genres and this, in turn, would essentially help you produce more elaborate 

and well structured pieces of writing. 

8- Reading is crucial to develop wrinkles. Good writers should be good readers. 
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9- The learner who read develops all the aspects of the language including their own 

styles. 

10- Reading substantially contributes to the development of the writing skill in the sense 

that students become exposed to a variety of styles and registers. 

11- When people read they become more acquainted the language mechanics (writing) 

and they gain vocabulary. 

       Section four: The teachers’ methods and approach in teaching writing 

Question one:  

A- Do you think the written expression syllabus you are following is efficient to enhance the 

students' writing skills? 

Yes    No  

Table22. 

 The teachers’ satisfaction about their written expression syllabuses 

Options Frequency Percent 

Yes 03 27.27% 

No 08 72.73% 

Total 11 100% 
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Figure20. The teachers’ satisfaction about their written expression syllabuses 

               This question aims to know the satisfaction of the teachers about their written 

expression syllabuses. 03 of them were satisfied (27.27%), and the most of them which 

represent 08 teachers were not (08 teachers). 

B- If not, please explain why:  

According to their answers on the question above, 08 teachers gave explanations why 

they were not satisfied with their written expression syllabuses. They are mentioned as 

follow: 

1- They need practice 

2- I do not teach this module. Actually, I never did. 

3- Learners in Algerian setting need to be trained in writing paragraphs earlier in middle 

and secondary school where they spend three years in learning English. However, 

most of them are unable to write a simple sentence. 

4- It requires remedial work at home 

5- I think that the written expression syllabus contains all the necessary ingredients that 

contribute to the promotion of undergraduate students' level and proficiency. The 

27.27% 

72.73% 

Yes No 
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problem lies with the fact that students do put what they learn into practice in other 

contexts of writing 

6- The students' needs are not met; their errors are taken into consideration. 

7- It doesn’t include all the required aspects of language 

8- However the syllabus is designed, it should take all the students’ need into 

consideration. Our syllabus combines the writing development to two categories. The 

first one which is the teacher’s input, the second one is the students’ output. Students 

are facing difficulties in writing that can be solved only by practicing outside the 

classroom. 

Question two: 

A- During the writing assignments in the classroom, do you walk around your students and 

help them? 

Yes    No 

Table23. 

 The teachers’ opinion about walking around their students and helping them during the 

writing assignments in the classroom 

Options Frequency Percent 

Yes 11 100% 

No 00 00% 

Total 11 100% 
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               The question aims to find out if the teachers help their students during the writing 

assignments. All of them indicated that they walk around their students and give them help. 

B- If yes, do you assist them in? (you can choose more than one)  

Generating ideas  

Vocabulary 

Grammar  

Spelling 

Content and ordering ideas 

Table24. 

 Aspects where teachers assist and help students 

Options Frequency Percent 

Generating ideas 06 54.54% 

Vocabulary 03 27.27% 

Grammar 04 36.36% 

Spelling 04 36.36% 

Content and ordering ideas 11 100% 

 

                 This question aims to find out in which aspect can teachers give help to the 

students. Teachers had the ability to tick more than one choice between 05 choices. The 

results represent the following. Generating ideas got selected 06 times from 11 (54.54%). 

Vocabulary was selected 03 times (27.27%). Each of Grammar and spelling got ticked 04 

times (36.36% for each). Finally, Content and ordering ideas got selected by all of the 

teachers (100%). 



TEACHING WRITING APPROACHES AND THE WRITING SKILL                             87 

 

 

Question three: 

Which of the following strategies are you teaching to your students to help them compose 

coherently? (You can choose more than one) 

1- Metacognitive strategies (Prewriting the main ideas- organizing ideas, revising- 

evaluating the final product) 

2- Cognitive strategies (Using translation to find a missing word or expression- jotting down 

and use visual memory to remember its spelling- rereading in order to be able to carry on 

drafting) 

3- Social/ affective strategies (Working with peers- ask the teacher for help) 

Table25. 

 Strategies that are taught by teachers 

Options Frequency Percent 

Metacognitive strategies 10 90.90% 

Cognitive strategies 03 27.27% 

Social/ Affective strategies 07 63.63% 
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Figure21. Strategies that are taught by teachers 

                This question aims to know the strategies that are used by teachers to help their 

students to develop their writing skills. Teachers have the choice to tick more than one 

choice. Metacognitive strategies got selected by almost all of the teachers (10/11. 90.90%), 

cognitive strategies were ticked only by 27.27% of the teachers (only 03 teachers), and 

social/affective strategies were chosen 07 times (63.63%).So, the most used strategies are 

metacognitive and social/affective strategies. 

Question four: 

According to you, what is the suitable teaching writing approach for EFL students at the 

university level? 

                  This question aims to find out the used teaching writing approaches that are used 

by EFL teachers at the university level. The answers were surrounding between three 

approaches: Product, process, and genre. Some of them stated that they use more than an 

approach at the same time. The teachers’ answers were as follow: 

1- The product/ process approach 

2- Eclectic approach 

3- Combination of the three approaches; Product- Process- genre approach 

90.90% 

27.27% 
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4- Genre Approach 

5- Genre or process approach 

6- the process approach 

7- All are suitable. 

8- Process-genre approach 

9- The eclectic method (combination of all approaches). 

10- It has to be eclectic 

11- Process Writing. 

Question five:  

What do(es)motivate your choice? 

               Teachers were asked about the reasons behind their choosing these approaches. The 

aim of the question is find out what is special in these approaches. Some teachers mentioned 

the benefits of the used approaches, and others stated that they made a search about it. The 

explanations of the teachers were as follow: 

1- It helps them go through different steps of writing with reference to an authentic model. 

2- It includes all approaches. 

3- A research which I made in my doctorate research. 

4- This approach enhances students' level in writing with reference to the various specifics 

of genres. 

5- its practicality 

6- my experience as a student and as a teacher 

7- Because it depends on the purpose for teaching writing. 

8- I adopted it in my PhD research 

9- the fact that all methods/approaches have advantages and disadvantages 
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10- Every student has a different need and lack 

11- Unclear question. 

Question six:  

If a specific approach doesn’t work well, how can you deal with that? 

                Teachers were asked about their reaction if a specific approach does not work 

anymore or it does not give any positive results on the students’ level. Some teachers stated 

that they will change it; others said that they will make modifications on it, and the other part 

of them adhere on the point that making a combination of more than one approach does not 

cause any problem. The answers of the teachers were as follow: 

1- Make adjustments (necessary modifications) according to the pitfalls I have noticed. 

2- I do not use it 

3- Being eclectic as I said previously. 

4- I use have recourse to another approach 

5- its alternative 

6- I change the approach according to my students' needs. Sometimes I mix more than one 

approach 

7- Exactly, teaching one single approach would create certain deficiencies in the teaching 

program as students need to know about all approaches of writing to use them properly in 

the appropriate situation. 

8- We should be eclectic; we should diagnose students' needs 

9- I try to adapt it to the classroom situation. 

10- Reflection 

11- Be eclectically. 
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Question seven:  

Is it possible to make a combination of more than one approach? 

Yes    No 

Table26.  

The teachers’ opinions about the possibility to make a combination of more than an approach 

 

 

 

 

 

 

 

                      This question aims to know if it is possible to make a combination of more than 

one approach. All teachers stated that it is possible to do that. If we see the results of question 

four above, we can easily infer that it is possible to make a combination of more than two 

approaches (see question 04, answers 2,3,9, and 10). 

Question eight: 

Do you think that your students are aware of the approach/approaches that you use? 

 

Yes     No 

 

 

Options Frequency Percent 

Yes 11 100% 

No 00 00% 

Total 11 100% 
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Table27. 

The teachers’ points of view about the awareness of their students of the used teaching 

writing approaches 

 

Options Frequency Percent 

Yes 05 45.45% 

No 06 54.54% 

Total 11 100% 

 

 

Figure22. The teachers’ points of view about the awareness of their students of the used 

teaching writing approaches 

               The aim of this question is to get the opinion of the teachers about the teaching 

writing approaches that are used. 06 teachers stated that their students do not know about it 

(54.54%) and 05 of them think that their students know about the used approach (45.45%).  

Question nine:  

If you find out that some of your students do not know the used approach, how can you deal 

with that? 

45.45% 
54.54% 

Yes No 
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1- I will explain the used approach for them to follow its steps and strategies 

2- I will not tell them, they are not concerned to know about it 

Table28. 

The teachers’ acceptance to the explanation of the used teaching writing approaches to their 

students 

 

 

 

 

 

 

 

Figure23.The teachers’ acceptance to the explanation of the used teaching writing approaches 

to their students 

               The aim of this question is to know the possibility of the teachers to let their 

students know the used approaches. Most of them selected the choice of possibility (07 

teachers), the others selected that it is needless to explain it for the students (04teachers). In 

63.63% 

36.36% 

i will explain to them i will not explain  

Options Frequency Percent 

I will explain 07 63.63% 

I will not explain 04 36.36% 

Total 11 100% 
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comparison to the previous question, we can find out that should have more than 60% of the 

students who know the used approaches that is because most of teachers will explain it to 

them. 

Question ten: 

Any further suggestions? 

               Nine teachers answered this question. 05 of them were out of the topic (thanking, 

wishing a good luck), the others criticized the Algerian educational system, claimed that 

practice is the way to develop the writing skill, and considered writing as a learner-centered 

skill. Their answers were as follow:  

1- Writing is learnt not taught. Learners should have more practice to be effective writers. 

2- All the Algerian syllabuses must be reviewed by experienced teachers as well as the 

middle and secondary school inspectors. Workshops should be organized to train teachers 

in all levels. 

3- Practice makes progress! 

4- Writing is the most used and the most difficult, yet important skill to promote. It needs 

much time and needs students' awareness to develop their skill; otherwise, the writing 

course will be time consuming. 

Discussion of Results of the Teachers’ Questionnaire 

The questionnaire which was submitted to the English teachers led us to gather 

interesting data that could be beneficial to shape the results of this study. Its results gave us 

background information about the teachers who answered the questionnaire and their 

opinions about the nature of writing. They also gave us their opinions and evaluations of their 

students’ writing skills levels. They gave us the expected reasons that impede the 
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development of their students’ writing skills and the relation between writing and other skills. 

In addition to that, they provide us with the approaches that they use to teach writing.     

The results of this questionnaire were extracted from the responses that were given by 

11 teachers who are experienced enough to let us say that the results are reliable enough to 

provide us with beneficial information. These teachers showed the agreement with the nature 

of writing as a skill that needs time, and practice to be shaped. 

Concerning their students’ writing skills, their answers were between poor and average, 

which means that it is considerable information to put in mind that the students responses are 

not reliable enough even when some of them stated that they have good writing skills.  

 About the reasons beyond the low level of students, most of the teachers declared that 

their students do not show their interest toward writing in general. This is an effective 

reason that could bring a chain of other reasons to make students struggle to make a 

positive change in their writing skills. 

 When starting every action whatever is its difficulty, we have to think how to do it. In 

their answers about the students’ thinking while composing, the teachers provided us with 

the students’ writing problem which thinking with the mother tongue or with their second 

language. It is essential to say every language in the world has its culture. When writing in 

English and thinking in Arabic, it is possible to produce a piece of writing, but not 

qualified enough if it is compared with someone else’s written product that he thinks in the 

target language. 

About the problem while composing, the teachers showed their students do not follow 

the stages of the writing process, they have difficulties with some of its stages, and they 

struggle with some aspects of the language. According to the teachers, the students 
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struggle in the prewriting and while writing level exactly with generating ideas and 

drafting. They struggle also with some aspects of language like grammar; spelling, and 

vocabulary. 

To find out other expected elements to raise the speed of the student’s writing 

development, we tried to find out how other skills can be helpful to writing. Teachers’ 

answers did not all agree about the contribution of speaking to the development of writing. 

Those who claimed this contribution justified that speaking helps to facilitate the language 

fluency and the acquisition of vocabulary. On the other hand, all the teachers without 

exception, claimed that reading contributes to the development of writing justifying that it 

makes the learner familiarized with all patterns of language; other stated that it helps the 

students to be familiarized with the experts’ written products. 

  Not all teachers were satisfied with the writing syllabus that they teach. 

Almost ¾ of them showed their dissatisfaction toward the planned syllabus to teach 

writing justifying that it does not include all the language patterns and that it needs more 

practices. Practice was the most repeated word in the teachers’ justifications. 

  Concerning the teaching writing approaches, the most used approaches were 

the product, the process and the genre or a combination of them. Most of teachers sated 

that they use those three approaches or a combination of them justifying that it is the 

suitable method to get each approach’s benefits and raise the students’ writing skills. This 

gave us an answer about the question that asks about the possibility of making a 

combination of more than one approach. Even when they got asked if this approach do not 

work well in the classroom, they claimed that the combination of these approaches always 

works. In addition to that, not all of them agree with explaining these approaches to their 

students and this concerns only teachers.   
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At the end, some teachers provided us with precious information in this field. Others 

stated that writing is a matter of practice and it is not that simple skill that can be developed 

in a short time. The other part of them stated that to make good and qualified enough EFL 

learners, the university level should  be the of students’ mastering level in English, and they 

also stated that they teach students who do not have the ability to make a correct sentence. 

To sum up, these were the teachers’ opinions about writing and their students’ level in 

writing and all what concerns this issue. If we try to find to repeated key words in the 

teachers’ answers, we will find that “practice” is the key to develop the writing skill.  

Conclusion 

 The analyses of the questionnaires show that most of the students face writing 

difficulties and they still not good writers. These writing problems represent the low writing 

level of the students. On the other hand, most of the teacher agree that they are not satisfied 

of their students writing skills and that they need to make an effort to solve this problem. This 

chapter found out the used teaching writing approaches and the awareness of the students to 

these approaches. 
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General Conclusion 

  The interest of this research came from the complexity of the writing act and the 

different methods and approaches that had been conducted by researchers to draw the line of 

the writing development. These lines were not taking the same direction. 

 The first part of this research discussed writing according to teachers and instructors. 

It shows an overview on writing and how it can be taught according to teachers and scholars. 

In addition to that it takes a period of time that witnessed the activity of most of the present 

times approaches. Furthermore, it concentrates on the four teaching writing approaches that 

are widely used in FEL classrooms.  

 The other part of this research discusses writing from the view of learners. It takes the 

definition of writing and learning in general. Moreover, it discusses the importance of writing 

and its relation with other skills. In addition to that, it tends to understand its process and 

techniques. It tries to find out the characteristics of a good piece of writing. 

 Another part tries to answer the research questions by analyzing the students’ answers 

of the submitted questionnaire. The last part tries to answer those questions and tests the 

hypotheses by analyzing the teachers’ answers of the questionnaire. In the discussion of 

results of both of the questionnaires, considerable results have been found that could be 

beneficial to shape the quality of the conducted research.  

 This research was conducted to answer a several question about the nature of writing 

and how it can be taught. In addition to that, it tries to provide both of the learners and the 

teachers about each other’s writing skills and teaching writing skills. Understanding the 

nature of writing and its complexity can be the key term to develop the EFL students’ writing 

skills. 
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Pedagogical Implications 

 The complexity of writing and teaching it are considered as long and tiring process for 

both of teachers and students. Therefore, several opinions and different points of view have 

been reported by scholars and teachers to raise their levels and their students as weel. 

According to that and what has been discussed and tested in the previous chapters, students 

and teachers have to take many instructions and recommendation into their accounts. 

 Students have to be intersted in all what considers writing. The interst is the key to 

understand and make a development in all fields and not just in writing. They also should be 

motivated whatever is the reason that makes them struggling with making a development. No 

one can make a progress without being motivated; thus, students should be motivated even 

they do not find who motivates them. The key word and the straight path to be a good writer 

is practice. Students should train their writing skills and try to shape their writing style as 

much as they can. The last point is what is considered with writing approaches. It is 

recommended to have an idea about the used teaching writing approach. To conclude what is 

mentioned previously, interest, motivation, and practice are the important key points that help 

the learner to raise and develop his writing skill. 

 Teachers have modified their teaching writing methodology according to the students’ 

needs. They should motivate their students to make them interested in their session. Many 

students lose the passion to study a module because of the teacher style and personality. They 

also have to tell their students about the used teaching writing approach, this can make a 

difference in the students’ interest and concentration during the session in class. The last 

thing which is the important recommendation foe the teacher, they have to give their students 

assignments as much as they can. According to the results of the students’ questionnaire, 

students are not interested in free writing and they do not train themselves as much as 
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required; therfor, teachers should take this into their accounts and give them assignment and 

motivate them to trai their writing skills. To sum up, teachers should always think that they 

are responsible about their students’ levels. 

 In other words, both of students and teachers are required to make adjustments on 

their habits, methods, and behave for making progress in their learning and teaching as well. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



TEACHING WRITING APPROACHES AND THE WRITING SKILL                             101 

 

 

References 

Abbot, J. & Wingard, P. (1992). The teaching of English as an international language. 

Edinburgh, Scotland: Nelson. 

Applebee, A. (1984). Writing and reasoning. Review of Educational Research, 54(4), 577–

596. Retrieved from https://scholar.google.com/scholar?hl=ar&as_sdt=0%2C5 

&q=Applebee%2C+A.+%281984%29.+Writing+and+reasoning.+&btnG= 

Atkinson, D. (2003). Writing and culture in the post-process era. Journal of Second 

Language      Writing, 12(1), 49-63.doi: 10.1016/s1060-3743(02)00126-1 

Badger, R., & White, G. (2000). A process genre approach to teaching writing. ELT Journal, 

54(2), 153-160.doi: 10.1093/elt/54.2.153 

Bangert-Drowns, R. L., Hurley, M. M., & Wilkinson, B. (2004). The effects of school-based 

Writing-toLearn interventions on academic achievement: A meta-analysis. Review of 

Educational Research, 74, 29–58. 

Benwell, T.(n.d.). what is writing?.Retrieved 

fromhttps://www.englishclub.com/writing/what.htm 

Bhatia, V. K. (1993). Analyzing genres: Language use of professional settings. London, 

England: Longman 

Biancarosa, G., and Snow, C. (2004). Reading next—A vision for action and research in 

middle and high school literacy: A report to Carnegie Corporation of New York. WA, 

DC: Alliance for Excellence in Education. 

https://scholar.google.com/scholar?hl=ar&as_sdt=0%2C5%20&q=Applebee%2C+A.+%281984%29.+Writing+and+reasoning.+&btnG
https://scholar.google.com/scholar?hl=ar&as_sdt=0%2C5%20&q=Applebee%2C+A.+%281984%29.+Writing+and+reasoning.+&btnG


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             102 

 

 

Bossone, R. M., & Troyka, L. Q. (1976). A Strategy for Coping with High School and 

College Remedial English Problems. Retrived from 

https://files.eric.ed.gov/fulltext/ED130268.pdf 

Bryne, D. (1988). Teaching writing skills. London, England: Longman 

Byram, M. (2004). Genre and genre-based teaching. London, England: Routledge. 

Clark, J. D. (1935). A Four-Year Study of Freshman English. English Journal (College 

Edition) 24: 404-410 

Collinsdictionary.(2019).Retrievedfromhttps://www.collinsdictionary.com/dictionary/english/

writing 

Cope, B. &. Kalantzise, M. (1993). Background to genre teaching In Cope, B. &. Kalantzise, 

M. (eds.). The power of literacy: a genre approach to teaching writing. London, 

England: Falmer press  

Crawford, L. W. (2008). Research for writing success. Georgia College & State University. 

Crookes, V., & C. Chaudron. (1991). Guidelines for classroom language teaching. Boston, 

MA: Heinle and Heinle Publishers. 

Fisher, R., & Twist, L. (2011). Evaluation of every child a writer: report 1. Exeter, England: 

Department for Education. 

Flower, L. & Hayes J. R., (1980). Identifying the organization of writing processes. In L. 

W,Gregg, & Steinberg E. R. (Eds.), Cognitive processes in writing: An interdisciplinary 

approach (pp. 3- 30). Hillsdale, NJ: Lawrence Erlbaum. 

https://www.collinsdictionary.com/dictionary/english/writing
https://www.collinsdictionary.com/dictionary/english/writing


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             103 

 

 

Flower, L. (1985). Problem-solving strategies for writing (2
nd

 ed.) San Diego, CA: Harcourt 

Brace Jovanich 

Freedman, A. & Medway, P. (1994). Genre in the New Rhetoric. London, England: 

Routledge 

Freedman, A., & Richardson, P. (1997). Literacy and genre. Encyclopedia of language and 

education, 6, 139-149. doi: 10.1007/978-94-011-4533-6_14fulltext/ ED170764.p df  

Gardner, P, S. (2005). New directions: reading, writing, and critical thinking (2
nd

 ed.). 

Cambridge, England: Cambridge university press 

Good, T, L & Brophy, J, E (1986). Educational Psychology: A Realistic Approach (3rd ed.). 

NY: Longman  

Graham, S., & Hebert, M. (2010). Writing to read: Evidence for how writing can improve 

reading. WA:  Alliance for Excellence in Education. 

Graham, S., Harris, K., & Hebert, M. (2011). Informing writing: The benefits of formative 

assessment. A Carnegie Corporation Time to Act report. Washington, D.C.: Alliance for 

Excellent Education 

Graham, S., Morphy, P., Harris, K., Fink-Chorzempa, B., Saddler, B., Moran, S., & Mason, 

L. (2008). Teaching spelling in the primary grades: A national survey of instructional 

practices and adaptations. American Educational Research Journal, 45(3), 796-825. doi: 

10.3102/0002831208319722 

Halsted, J. (1975). Putting error in its place. Journal of Basic Writing, 1 (1): 72-86. Retrieved 

from https://clearinghouse.colostate.edu/jbw/v1n1/halsted.pdf 

https://clearinghouse.colostate.edu/jbw/v1n1/halsted.pdf


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             104 

 

 

Hammond, J. et al (1992). English for social purposes: A handbook for teachers of adult 

literacy. Sydney, Australia: NCELTR, Macquarie University. 

Harmer, J, (2007). The practice of English language teaching (4
th

 ed.). London, England: 

Longman. 

Harmer, J. (2004). How to Teach Writing. Harlow, England: Pearson Education Limited. 

Harmer, J.(1998). How to teach English. Harlow, England: Logman 

Harwood, N. (2005). What do we want EAP teaching materials for?. Journal of English for 

Academic Purposes, 4(2), 149-161. Retrieved from http://citeseerx.ist.psu.edu/viewdoc 

/download?doi=10.1.1.512.2704&rep=rep1&type=pdf 

Harwood, N. (2005). What do we want EAP teaching materials for?. Journal of English for 

Academic Purposes, 4(2), 149-161.doi: 10.1016/j.jeap.2004.07.008  

Hedge, T. (1998). Writing. Oxford,  NY: Oxford University Press 

Heys, F. (1962). The theme-a-week assumption: A report of an experiment. The English 

Journal, 51(5), 320-322. Retrieved from https://www.jstor.org/stable/810007?read-

now=1&refreqid=excelsior%3A38d09628d05772cab9b0c4721f66d08d&seq=1 

Hyland, K. (2000). Disciplinary discourses: Social interactions in academic writing. London, 

England: Longman. 

Hyland, K. (2003). Second language writing. NY:  Cambridge University Press 

Hyon, S. (1996). Genre in three traditions: Implications for ESL. TESOL quarterly, 30(4), 

 doi: 10.2307/3587930 .693-722

I.S.P Nation.(2009). Teaching ESL/EFL Reading and Writing.N.Y:  

http://citeseerx.ist.psu.edu/viewdoc


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             105 

 

 

James McCrimmon, (1994). Writing with a Purpose. Boston, IL: Houghton Mifflin company 

Jarrett, C. (2014). Students did not benefit from studying according to their supposed learning 

style. Retrieved from https://phys.org/news/2018-04-students-benefit-learningstyle.html  

Kroll, B. (ed.). (1990). Second Language Writing. Cambridge, England: Cambridge 

University Press 

Kroll, B. (Ed.). (1990). Second language writing: Research insights for the classroom. 

Cambridge, England: Cambridge university press 

Learning: Definition, Characteristics and Types of Learning in Psychology. (n.d.). Retrieved 

from https://www.managementstudyguide.com/definition-characteristics-and-types-of-

learning-in-psychology.htm 

Lindsay, C., & Knight, P. (2006). Learning and Teaching English. Oxford, England: Oxford 

University Press. 

Loban, W. (1976). Language Development: Kindergarten through Grade Twelve. National 

council of teachers of  English Committee on Research. Report No. 18. 

Mahon, T. (1992). From sentence to story: A process approach to the development of 

composition skills in the primary school. Developing writing: Purposes and Practices, 

Hong Kong: Institute of Language in Education. Education department.  

Malamed,C.(n.d.).10DefinitionsofLearning .Retrivedfrom 

https://theelearningcoach.com/learning/10-definitions-learning/ 

Mark K Smith, 2020, what is teaching.Retrieved from https://infed.org/mobi/what-is-

teaching/ 

https://www.managementstudyguide.com/definition-characteristics-and-types-of-learning-in-psychology.htm
https://www.managementstudyguide.com/definition-characteristics-and-types-of-learning-in-psychology.htm
https://theelearningcoach.com/learning/10-definitions-learning/
https://infed.org/mobi/what-is-teaching/
https://infed.org/mobi/what-is-teaching/


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             106 

 

 

Martin, J. R. (1984). Language, register and genre. Children writing: reader, 1, 984. 

Merriam webster dictionary. (2022). Retrieved from https://www.merriam-

webster.com/dictionary/teaching 

Miyoun , K . (2002). Genre-Based Approach to Teaching Writing. Retrieved from 

https://www.academia.edu/6035205/Genre_Based_Approach_to_Teaching_Writing_Miy

oun_Sophia_Kim 

Murray, D.M. (1992). Writing as process: How writing finds its own meaning. In T.R. 

Donovan & B.W. McClelland (eds.), Eight approaches to teaching composition (pp. 3-

20). Urbana, IL: National Council of Teachers of English. 

Nagle, J. (1972). The Effects of a Directed Writing Activity in Eighth Grade Social Studies 

Instruction on General Reading Achievement and on Social Studies Reading 

Achievement (Doctoraldissertation),Temple University, Philadelphia, Pennsylvania, USA 

. Retrieved from 

https://www.proquest.com/openview/f9139aafed3ec67656b3b1f8ae084299/1?pq-

origsite=gscholar&cbl=18750&diss=y 

Namouchi, A. (2014). Approaches to teaching writing. Journal of the faculty of letters and 

foreign languages. Retrieved from:  https://fll.univ-

biskra.dz/images/pdf_revue/revue14_15/nemouchi%20abdel%20hak%202.pdf?fbclid=I

wAR1bkPkoWn6SHEQa8RbeLXk2msBsDn4Zy_t-xNb-rYOIcITEa-h3mRgtavw 

Nunan, D, (2003). Practical English language teaching. New York, NY: McGraw-

Hill/Contemporary. 

Nunan, D. (1999). Second Language Teaching and Learning. Boston, MA: Heinle & Heinle 

https://www.merriam-webster.com/dictionary/teaching
https://www.merriam-webster.com/dictionary/teaching
https://www.academia.edu/6035205/Genre_Based_Approach_to_Teaching_Writing_Miyoun_Sophia_Kim
https://www.academia.edu/6035205/Genre_Based_Approach_to_Teaching_Writing_Miyoun_Sophia_Kim
https://www.proquest.com/openview/f9139aafed3ec67656b3b1f8ae084299/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/f9139aafed3ec67656b3b1f8ae084299/1?pq-origsite=gscholar&cbl=18750&diss=y
https://fll.univ-biskra.dz/images/pdf_revue/revue14_15/nemouchi%20abdel%20hak%202.pdf?fbclid=IwAR1bkPkoWn6SHEQa8RbeLXk2msBsDn4Zy_t-xNb-rYOIcITEa-h3mRgtavw
https://fll.univ-biskra.dz/images/pdf_revue/revue14_15/nemouchi%20abdel%20hak%202.pdf?fbclid=IwAR1bkPkoWn6SHEQa8RbeLXk2msBsDn4Zy_t-xNb-rYOIcITEa-h3mRgtavw
https://fll.univ-biskra.dz/images/pdf_revue/revue14_15/nemouchi%20abdel%20hak%202.pdf?fbclid=IwAR1bkPkoWn6SHEQa8RbeLXk2msBsDn4Zy_t-xNb-rYOIcITEa-h3mRgtavw


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             107 

 

 

Nunan, D. (2001). Second English Teaching and Learning. Beijing, China: Foreign Language 

Teaching and Research Press. 

Nunan, David. (1991). Language Teaching Methodology: A Textbook for Teachers. New 

York, NY: Prentice Hall 

Oshima, A. & Hogue, A. (1997). Introduction to Academic Writing Academic English (2
nd

 

Ed). NY: Addison Wesley Longman 

Perl, S. (1979). The composing processes of unskilled college writers. Research in the 

teaching of English 13(4), 317-336. Retrieved from https://files.eric.ed. gov/ 

Physics catalist. (n.d). Meaning of Learning in education with its concept & definition 

Retrieved from https://physicscatalyst.com/graduation/meaning-of-

learning/#:~:text=According%20to%20Kingsley%20and%20Garry,change%20through%

20practice%20or%20training.%E2%80%9D 

Pianko, S. (1979). A description of the composing processes of college freshman writers. 

Research in the teaching of English 13(1), 5-22. Retrieved from 

https://booksc.org/dl/22352444/ 39521f  

Pincas, A. (1982a). Teaching English writing. London, England: Macmillan education 

Pincas, A. (1982b). Writing in English. London, England: Macmillan education  

Pritchard, A. (2008). Ways of learning: Learningtheories and learning styles in the 

classroom(2
nd

ed.). New York, NY: Rotledge.  

Raimes, A. (1983). Techniques in teaching writing. New York, NY : Oxford university press 

https://files.eric.ed/
https://physicscatalyst.com/graduation/meaning-of-learning/#:~:text=According%20to%20Kingsley%20and%20Garry,change%20through%20practice%20or%20training.%E2%80%9D
https://physicscatalyst.com/graduation/meaning-of-learning/#:~:text=According%20to%20Kingsley%20and%20Garry,change%20through%20practice%20or%20training.%E2%80%9D
https://physicscatalyst.com/graduation/meaning-of-learning/#:~:text=According%20to%20Kingsley%20and%20Garry,change%20through%20practice%20or%20training.%E2%80%9D
https://booksc.org/dl/22352444/


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             108 

 

 

Raimes, A. (1991). Out of the wood: Emerging Traditions in the Teaching of Writing. TESOL 

quarterly, 25(3), 407-430. Retrieved from 

https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.201.5800&rep=rep1&type=p

df#page=40 

Raimes, A. (2010). Pocket keys for writers. (3rd .ed). Boston, MA: Wadsworth/ Cengage 

Learning 

Reid, J. (1984). The radical outliner and the radical brainstormer: A perspective on 

composing processes. TESOL quarterly, 18(3), 529-534. doi: 10.2307/3586722 

Reid, J. M. (1987). The learning style preferences of ESL students. TESOL Quarterly 21(1), 

87–110. 

Rivers, W, M. (1968). Teaching  Language Skills. Chicago, IL: University of Chicago Press. 

Salager‐Meyer, F. (1994). Reading medical English abstracts: a genre study of the interaction 

between structural variables and the reader's linguistico‐conceptual competence 

(L2). Journal of Research in Reading, 17(2), 120-146. doi: 10.1111/j.1467-

9817.1994.tb00059.x 

Sánchez, M. A., & Ballester, E. P. (2014). The effects of written input on young EFL 

learners’ oral output. Journal of English studies, 12, 7-33.Retrieved from 

https://publicaciones.unirioja.es/ojs/index.php/jes/article/viewFile/2821/2577 

Schonell, F. J. (1942). Backwardness in the basic subjects. Toronto, Canada: Oliver & Boyd 

Silva,T. (1990). Second language composition instruction: Developments, issues and 

directions in ESL. Cambridge, England: Cambridge University Press. 

https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.201.5800&rep=rep1&type=pdf#page=40
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.201.5800&rep=rep1&type=pdf#page=40
https://publicaciones.unirioja.es/ojs/index.php/jes/article/viewFile/2821/2577


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             109 

 

 

Soonpaa, N. (2007). Product vs. process approach to teaching legal writing. Conference on 

the Pedagogy of Legal Writing for Academics in Africa. Texas Tech University School 

of 

Law,  Lubbock, TX 

Spack, R. (1984). Invention strategies and the ESL college composition student. TESOL 

Quarterly, 18(4), 649-70. Doi: 10.2307/3586581 

Spivey, B. L. (2006). What is the writing process. Super-duper Publications.  Retrieved from 

https://www.davidearland.com/uploads/3/1/8/7/31870797/112_writing_process_1.pdf 

Starkey, L. (2004). How to write great essays. NY: Learning Express. 

Steele, v. (2004). Product and process writing: A comparison. Retrieved from 

https://www.teachingenglish.org.uk/article/product-and-process-writing-comparison 

Sternberg, R, J. & Grigorenko, E, L. (1997). Are cognitive styles still in style?. American 

Psychologist 52(7), 700–12. 

Sternberg, R. J. (1994). Allowing for thinking styles. Educational Leadership 52(3), 36–40. 

Steve, G & Dolores P. (2007).Writing next: effective strategies to improve writing of 

adolescents in middle and high schools. NY: the Alliance for 

Excellent Education. 

Stotsky, S. (1983). Research on reading/writing relationships: A synthesis and suggested 

directions. Language arts, 60(5), 627-642. doi: 10.2307/41961512 

Strickland, D. S., Bodino, A., Buchan, K., Jones, K. M., Nelson, A., & Rosen, M. (2001). 

Teaching writing in a time of reform. The Elementary School Journal, 101(4), 385-

 doi: 10.2307/1002128.397

https://www.davidearland.com/uploads/3/1/8/7/31870797/112_writing_process_1.pdf
https://www.teachingenglish.org.uk/article/product-and-process-writing-comparison


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             110 

 

 

Sun, C., & Feng, G. (2009). Process Approach to Teaching Writing Applied in Different 

Teaching Models. English Language Teaching, 2(1), 150-155. Retrieved from 

https://eric.ed.gov/ ?id=EJ1082330 

Swales, J. M. (1990). Genre analysis: English in academic and research settings. Cambridge, 

England: Cambridge University Press. 

Tang, R., & John, S. (1999). The ‘I’in identity: Exploring writer identity in student academic 

writing through the first person pronoun. English for specific purposes, 18, S23-S39.doi: 

10.1016/s0889-4906(99)00009-5 

Teaching, learning, assessment, curriculum and pedagogy. (n.d.). Retrieved from 

http://www.sun.ac.za/english/learning-teaching/ctl/t-l-resources/curriculum-t-l-

assessment 

Thomas, P, L. (2019). Teaching Writing as Journey, Not Destination. CA:  Information Age 

Publishing 

Tribble, C. (1996). Writing. Oxford, England: Oxford universty press 

Weissberg, R. (2006). Connecting speaking and writing in second language writing. Ann 

Arbor, MA: Michigan University Press. 

White, R. V. (1988). Academic writing: Process and product. British council, ELT 

Document, 129, 4-16. Retrieved from https://www.teachingenglish.org.uk/sites/te 

acheng/files/ELT-14-screen_0.pdf#page=11 

Williams, j, D. (2003). Preparing to Teach Writing: Research, Theory, and Practice (3
rd

 ed.). 

London, England: Rotledge 

https://eric.ed.gov/%20?id=EJ1082330
http://www.sun.ac.za/english/learning-teaching/ctl/t-l-resources/curriculum-t-l-assessment
http://www.sun.ac.za/english/learning-teaching/ctl/t-l-resources/curriculum-t-l-assessment
https://www.teachingenglish.org.uk/sites/te


TEACHING WRITING APPROACHES AND THE WRITING SKILL                             111 

 

 

Woodfin, M. (1968). Correlations among Certain Factors and the Written Expression of 

Third Grade Children. Educational and Psychological Measurement 28 (4): 1237-1242 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



TEACHING WRITING APPROACHES AND THE WRITING SKILL                             112 

 

 

Appendix 01: The Students’ Questionnaire  

Writing has been always a challenged task for students of English as a foreign 

language. This questionnaire aims to collect useful information from English language 

teachers. The principal aim of the research is to single out the suitable teaching writing 

approaches to enhance the students’ writing skills at the level the university 

 Dear students, you are kindly requested to fill in this questionnaire to collect data 

about your attitudes and opinions about your writing skills and the approaches that are used 

by your teachers to develop your writing abilities. 

Instructions: In questions that contain circles to tick (       ), you have the chance only to 

select one choice. On the other hand, questions that contain squares to tick (         ) allow you 

to tick more than one choice. 

Section one: The level of the students’ writing skills 

Question one: Do you agree/ disagree with the statement?          

A good writing skill is a talent and a gift 

Strongly disagree      Disagree 

Neutral               agree       strongly agree 

Question two: How do you evaluate your writing skill? 

Poor     Average    Good 

Question three: Are you satisfied with your writing skill? 

Yes     No     I cannot decide 
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Question four:  

C- Are you motivated to write? 

Yes        No 

D- If not, please explain why: 

……………………………………………………………… 

Question five: How do you usually train your writing skill? 

Always   Often      Sometimes 

Rarely      Never 

Question six: When it comes to writing, do you think in: 

Arabic     French     English 

Question seven: You usually face difficulties in writing with the following (you can choose 

more than one): 

Grammar   Punctuation     Cohesion 

 Lack of creativity    Lack of vocabulary 

Question eight: After reading the topic of the composition, what do you generally do? 

5- Start writing immediately (drafting) 

6- Think about ideas (brainstorming) 

7- Make an outline and follow it (planning) 

8- Write down sentences and phrases that related to the topic 

Section two: The students’ opinions toward their teachers’ methods and approaches 
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Question one:  

C- Are you satisfied of your teacher's way of teaching? 

Yes         No  

D- if not, please explain why: 

……………………………………………………….. 

Question two: When you make a piece of writing, you teacher notifies you to pay attention 

to the following: (you can choose more than one) 

 Type of writing (argumentative, narrative, informative, descriptive...) 

 The purpose of the written product (to convince, to inform, to describe, to claim…) 

 The supposed audience or readers (students, teachers, costumers...) 

Question three: Does your teacher provide you with the required steps of the writing 

process? (You can select more than one) 

Planning    Drafting             Revising 

     Editing     Publishing 

Question four: Does your teacher give you samples of written products and tells you to 

modify its structure? 

Yes       No 

Question five: 

Do you write freely (a topic of your choice) at home or in the classroom? 

4- With the guidness of the teacher. Sometimes s/he give me instructions and feedback 
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5- Without any instructions or feedback from anyone. I keep my pieces of writing for 

myself 

6- I do not do that neither at home nor in classroom 

 

Question six: 

C- Do you know the teaching writing approach that is used by your teacher? 

Yes      No  

D- If yes, please name it:  

……………………………………….. 

E- If yes, who explained the approach for you? 

The teacher     I search about it by myself 

 

 

 

                                      Thank you so much, you Effort and  

         Collaboration are highly appreciated 
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Appendix 02: The Teachers’ Questionnaire 

       Writing has always been a challenging task for students of English as a foreign language. 

This questionnaire aims to collect useful information from English language teachers. The 

principal aim of the research is to single out the suitable teaching writing approaches that can 

enhance the students’ writing skills at the level of the university. 

       Dear teachers, you are kindly recommended to fill in this questionnaire to express your 

opinion and attitudes about teaching writing approaches 

Instructions: In questions that contain circles to tick (      ), you have the chance only to 

select one choice. On the other hand, questions that contain squares to tick (        ) allow you 

to tick more than one choice. 

Section one: General information 

Question one: How long have you been teaching at the university? 

2- 01 – 05 years    2- 05 – 10 years   3- 10 – 15 years                

4- 15- 20 years    5- more than 20years 

Section two: The teachers’ opinions and evaluations of the students’ writing skills 

Question one: How significant would you rate the writing level of the students in general? 

 

Poor   Accepted                  Good  

Question two: Do you agree/ disagree with the statement? 

Writing is a challenging task and it needs time and effort. 
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Strongly disagree                                                            agree  

                          Neutral             Disagree                      strongly agree 

Question three: When you ask students to write an assignment, they are usually: 

Highly interested   interested      not interested 

Question four:  Do your students face these difficulties in writing (you can choose more than 

one)?  

Grammar                                        Spelling                                                   Coherence 

Punctuation                                                                Lack of creativity  

Question five: Which part of the writing process is difficult for your students? (You can 

choose more than one): 

Assessing the writing situation                               Generating idea 

Drafting                                                  Revising and editing 

Question six: Do your students translate from? 

L1 to EFL 

L2 to EFL 

Think in English 

Section three: Writing and other skills 

Question one: 

C- Does speaking contribute to the development of writing? 
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Yes    No  

D- If yes, please explain how:  

…………………………………………………… 

Question two:  

C- Does reading contribute to the development of the writing skill? 

 

Yes     No  

D- If yes, please explain how:  

……………………………………………… 

Section four: The teachers’ methods and approach in teaching writing 

 

Question one:  

C- Do you think the written expression syllabus you are following is efficient to enhance the 

students' writing skills? 

Yes    No   

D- If not, please explain why:  

………………………………………………….. 

Question two: 

C- During the writing assignments in the classroom, do you walk around your students and 

help them? 

Yes    No 

D- If yes, do you assist them in? (you can choose more than one)  
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Generating ideas                         Vocabulary                                    Grammar  

      Spelling                                                         Content and ordering ideas 

Question three: Which of the following strategies are you teaching to your students to help 

them compose coherently? (You can choose more than one) 

4- Metacognitive strategies (Prewriting the main ideas- organizing ideas, revising- 

evaluating the final product) 

5- Cognitive strategies (Using translation to find a missing word or expression- jotting down 

and use visual memory to remember its spelling- rereading in order to be able to carry on 

drafting) 

6- Social/ affective strategies (Working with peers- ask the teacher for help) 

Question four: According to you, what is the suitable teaching writing approach for EFL 

students at the university level? 

…………………………………………………………………………………. 

Question five: What do (es) motivate your choice? 

………………………………………………………………….. 

Question six: If a specific approach doesn’t work well, how can you deal with that? 

……………………………………………………………………….. 

Question seven: Is it possible to make a combination of more than one approach? 

Yes              No 

Question eight: Do you think that your students are aware of the approach/approaches that 

you use? 
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Yes    No 

Question nine:  

If you find out that some of your students do not know the used approach, how can you deal 

with that? 

3- I will explain the used approach for them to follow its steps and strategies 

4- I will not tell them, they are not concerned to know about it 

Question ten: Any further suggestions? 

………………………………… 

                                                         Thank you so much, your effort and  

                                                                               Collaboration are highly appreciated 
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 ملخص

منشبهالمستحيلومنأصعب.طلبةاللغةالإنجليزيةتعدالكتابةمنالمشاكلوالصعوباتالتييواجهها

إعتماداعلى.ماقديكونأنيوضعخطمستقيميحددالطريقالصحيحلتعليمالكتابةباللغةالإنجليزية

ساتذةمنأجلرفعالمهاراتالكتابيةيهدفهذاالبحثإلىمعرفةالمناهجالمتبعةمنطرفالأ,ذلك

كمايهدفأيضاإلىمعرفةإمكانيةاستعمالأكثرمنمنهاجفينفسالوقتو.لطلبةاللغةالإنجليزية

منأجلاختبارصحةالفرضيات.معرفةمدىانتباهالطلبةوعلمهمبالمنهجالمتبعمنطرفالأستاذ

وأنالبعضمنالطلبةفقطمنلديهمعلم,اجفيتدريسالكتابةالتيتقولأنهيمكناستعمالأكثرمنمنه

أجريتدراسةوصفيةبنشراستبيانعلىطلبةوأساتذةاللغة,بالمناهجالمتبعةمنطرفالأساتذة

نتائجالدراسةأثبتتأنهيمكنالمزجبينأكثرمنمنهاجواحد.الإنجليزيةفيجامعةمحمدخيضربسكرة

وأنالطلبة,كماأثبتتأنأغلبالطلبةليسلديهمعلمبالمنهاجالمتبعمنطرفالأستاذ,فيتعليمالكتابة

يواجهونمشاكلوصعوباتفيتعلمالكتابةلايمكنحلهاإلابالممارسة

.مناهجتدريسالكتابة,تدريسالكتابة,الكتابة:الكلمات المفتاحية

 

 

 


