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Abstract 

Speaking is a form of verbal communication and it is regarded as a basic component in the field 

of learning English as a foreign language. However, master one students sometimes find it 

difficult to speak in English inside the classroom, as a result, they need to focus on developing 

their speaking skill through practice in a variety of classroom situations in order to become 

competent communicators. This study aimed to raise “An investigation into the Use of Phrasal 

Verbs as a Teaching/Learning Strategy to Improve English as a Foreign Language Learners 

Verbal Communication: The Case of Master One Students at Biskra University”. The study 

sought to explore the main language problems that hinder foreign learners of English from 

speaking appropriately in an EFL learning class and how can the use of phrasal verbs help them 

to develop their communicative competence in terms of speaking. In order to investigate these 

points, a qualitative approach was adopted, and a case study design was used. The main data 

collection tools used in this study were a semi-structured interview conducted with four English 

teachers at Mohammed Kheider University of Biskra and a semi-structured questionnaire was 

submitted to Master one students who were the target population of this study, the sampling 

technique adopted in this investigation was a non-probability convenience sampling technique. 

The findings of the interview revealed that teachers consider phrasal verbs as an essential part of 

the English language, and its mastery can assist EFL students reach to a level of communication 

that is acceptable and manageable, they also recommended that this element of the English 

language must be taught gradually with the presence of an effective exposure to the language. 

Additionally, students stated that learning and using phrasal verbs helped them to gain more 

vocabulary package and be more fluent and native-like speakers of English. 

 

 Key words:  Speaking Skill, Phrasal Verbs, Communication, EFL Classrooms 
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1. Study Background 

The human being is inherently social. This latter can live and communicate easily when 

s/he is among the community (as a speaker or a hearer). Communication is an important and 

integral part of social life. Therefore, individuals need to produce meaningful communication 

by using simple and correct language. Despite its complex structure, researchers aim to search 

for effective strategies to facilitate the communication process. 

"Verbal Communication" is considered a core essence and a key element in the field of 

learning foreign languages, particularly English. Therefore, to master the language, learners of 

English as foreign language need to take into consideration language skills, mainly, speaking 

skill by practicing it in different contextual situations in order to be communicatively 

competent. Communicative competence indicates the learner’s capacity to reflect on the 

knowledge they have about language and use it correctly to achieve different communicative 

aims.  

According to Hymes (1972), communicative competence is not only about being 

grammatically knowledgeable about language rules, but it is the learner’s capability to 

implement these rules in a range of communicative situations (as cited in Bagarić, 2007, pp. 

94-103). In addition to Hymes' view, Savignon (1972) refers to communicative competence as 

“The ability to function in a truly communicative setting” (as cited in Sabri, 2018, p.8).      

Different models have investigated the important elements that construct 

communicative competence namely “Strategic Competence,” which is one of the four 

competencies highlighted in Canale and Swain’s model (1980).  Canale and Swain emphasize 

Hymes’s view that states the fact that the knowledge about grammar is not enough, but the 

capacity to use it in different contexts (as cited in Bagarić, 2007, pp. 94-103). In their model, 

Canale and Swain focus on the interactivity of both grammatical competence and social 

competence in any communicative context. 
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In the process of learning English as a foreign language, EFL learners may face some 

constraints when they use it, particularly in speaking.  As a result, this present research tends 

to understand and explore the use of “Phrasal Verbs” as a learning and teaching strategy to 

improve EFL learners’ verbal communication, mainly speaking. In addition, it seeks to identify 

the main problems that learners of English as a foreign language face inside the classroom. 

2. Statement of the Problem 

The speaking skill is one aspect of verbal communication and it is an important element 

in learning foreign languages. The correct production of this skill indicates the learners’ ability 

to use language appropriately in different contexts and their knowledge of different features of 

spoken language. Despite the integral role this active skill has in language learning, some 

Master One students of English at Biskra University may not be competent enough to produce 

English and use it in different learning contexts. 

 It is observed that some master one students may not be able to keep a correct flow of 

conversation or transmit a clear message; this may be due to several reasons, such as their poor 

vocabulary mastery, or misuse of some grammatical English expressions. Therefore, students 

at this stage of learning have to make English part of their academic interaction to be aware of 

its main rules and correct implementations and to be able to generate logical communication.    

As a result, learning how to use Phrasal verbs adequately may enhance students’ Verbal 

Communication by enriching their linguistic knowledge. Phrasal verbs can be used inside or 

outside the classroom and this will motivate learners to know more about them and their usage, 

students may also find them practical to convey different messages which will facilitate the 

process of communication to them as non-natives. Therefore, using "Phrasal Verbs'' may 

provide effective foreign language learning for students and will apprise them to the 

appropriate production of language in order to avoid any form of confusion in speaking. 
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3. Research Questions 

This research seeks to answer the following research questions: 

 
RQ1: What are the main language problems that hinder foreign learners of English at 

Master One level from speaking appropriately in an EFL learning class? 

RQ2: How do EFL learners manage to fix these language problems to overcome those 

hindrances and develop their verbal communication?  

RQ3: What are the teachers and learners’ views regarding the use of phrasal verbs as a 

learning and teaching strategy to enhance verbal communication? 

4. Research Hypothesis 

Based on the above-mentioned research questions, the following research hypotheses 

are proposed: 

RH1: Students lack competence in how to use language patterns appropriately to convey  

a message. 

RH2: EFL learners may overcome these speaking difficulties and engage in classroom  

  

communicative tasks by using phrasal verbs as a learning strategy. 

 

RH3: Learners, by using phrasal verbs, may guarantee that they will not face any problems 

while communicating in English. However, they cannot assure whether their speaking skill 

is progressively improving or not. 

5. Aims of the Study 

The general aim of this study is to investigate the use of phrasal verbs as a learning and 

teaching strategy to help EFL learners develop their verbal communication in terms of 

speaking skills. 

More specifically, this research work aims to: 

- Identify the main issues that EFL learners encounter while speaking in English. 

- Describe the effect of using phrasal verbs as a learning strategy on EFL learners' 
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speaking skills. 

- Explore EFL teachers and learners’ assumptions about using phrasal verbs as a 

learning and teaching strategy to enhance foreign learners’ speaking skills.  

6. The Research Methodology for this Study  

The current study adheres to the constructivist paradigm since it aims to get a deeper 

understanding of the situation under consideration by establishing a direct link with the sample. 

The qualitative research approach is used in this study, with the goal of identifying, describing, 

and exploring findings for "what and how" questions. Furthermore, the case study design is the 

work's principal decision because it contributes to find answers within the study's given 

context. 

6.1. Data Collection Tools 

This research takes a qualitative approach which suits the research questions and 

objectives; therefore, data is gathered through using a semi-structured questionnaire submitted 

to Master One students to provide the researcher with different views that learners may have 

on the process of learning English phrasal verbs and using them as a strategy to improve their 

speaking skill, as well as to identify the main issues they encounter when they use English to 

speak inside the classroom. The second data tool used in this investigation is a semi-structured 

interview that is conducted with four teachers of English who have been teaching English at 

different levels, mainly master one, namely, one oral teacher, two language mastery teachers, 

and one grammar teacher. The interview aims to explore EFL teachers’ perspective on teaching 

phrasal verbs as a strategy to enhance EFL learners verbal communication at master one level, 

in addition to highlight the main methods used to teach phrasal verbs. 

6.2. Population and Sample 

This research consists of Master One students of English at Biskra University. This 

selection was based on an observation that indicates that Master One students may lack the 
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ability to speak English appropriately when they are exposed to different communicative 

situations inside the classroom. This lack can be seen in some communication breakdowns 

where students may not be able to express their ideas accurately in the target language. In 

addition, the sample selection is also due to the fact that master one students are exposed to 

phrasal verbs in language mastery module. Moreover, teachers of English at the English 

department took part of the population as well. As a result, to investigate this issue 

appropriately a non-probability convenience sampling technique is used. 

7. Significance of the Study 

This study emphasises the practical use of English as a tool of interaction in EFL 

classrooms rather than dealing with it in terms of a module on which students will be graded.      

It also focuses on the importance of learners’ communication abilities and how this latter can 

be part of foreign language mastery. In addition, it indicates the importance of using language 

to solve language-related issues. 

8. Structure of the Dissertation 

The following dissertation is composed of three main chapters. The first chapter deals 

with the notion of verbal communication in foreign language learning, it highlights the main 

concepts related to it from definitions to the term of communicative competence in EFL 

classes in addition to the types of verbal communication and its importance. The second 

chapter covers the English phrasal verbs in foreign language learning and teaching, this 

chapter focuses on the different aspects of English phrasal verbs. The third chapter is the 

practical part of this dissertation where it reveals the main paradigms, approaches, and designs 

that are implemented in this investigation. 
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Introduction  

The present chapter provides a piece of background information on the concept of 

communication in foreign language learning and teaching; it also yields an overview on the 

notion of communicative competence in foreign language classes, in addition to the different 

models related to it. Furthermore, the chapter addresses a brief definition of verbal 

communication, and puts emphasis on speaking skill since it is the main focus of this work. 

The latter is explained in terms of its components, its relationship with other language skills as 

it is considered a complementary element in language learning and cannot be separated from 

the remaining language skills. In addition to the previously mentioned elements, this chapter 

sheds light on the main features of speaking skill, also the methods used by teachers to teach 

speaking in the EFL context, the main difficulties hindering EFL learners from mastering this 

skill as well as factors affecting speaking skill in addition to its importance. 

1.1 The concept of Communication in Foreign Language Learning and Teaching 

 Communication can be considered as the main pillar that contributes to human 

coexisting and its importance cannot be neglected, especially in the field of learning and 

teaching English as a foreign language. Therefore, this term has to be clearly defined, well 

understood, and appropriately applied.  

In a study conducted by Alrowayeh (2017), titled "Factors Affecting Oral 

Communication in the EFL Classroom in Kuwait'', the researcher mentions that through 

communication, individuals are able to reveal their thoughts, share their perspectives on 

different levels, and in different domains, or maintain different types of relationships. The 

researcher also adds that when oral communication is well performed then it may serve as an 

essential element in facilitating learners' understanding of the language, also promoting their 

learning progress, expanding their chances of developing a more positive learning atmosphere, 

and preserving effective relationships with the instructor.  
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       Moreover, the process of sending messages from one individual, or group to another 

involves three main components which are the sender, the content to be sent, and the receiver 

of the message. However, the term "communication" does not demonstrate the act of sending 

and receiving a message only, as much as it indicates the success of achieving this task, ("What 

is Communication? | First-Year Seminar", 2022) 

        Accordingly, effective communication relies on the sender's ability to use a 

combination of elements such as words, expressions, and gestures to convey the message and 

the recipient's ability to decode and interpret the message and respond or react accordingly.  

  Additionally, the term “communication”, etymologically, comes from the Latin origins 

of the word “communis” that refers to the word “common” which indicates the act of making 

information, concepts, or ideas familiar and accessible to all individuals by sharing them.   

          Moreover, individuals have to take into consideration all the elements that may 

influence this procedure regarding the fact that people may approach information differently 

based on their interests, what motivates them to hear about other's news, or what they like to 

know more about so that the sender and the recipient can achieve an agreement, mutual 

understanding, and clarity about the topic being shared (Chauhan, 2014). 

        From the definitions mentioned above, it can be drawn that successful communication 

can be an effective mediator for individuals in which it helps them in sharing different aspects 

of their everyday life, experiences, or personal stories. In the realm of learning and teaching 

English as a foreign language, a well performed communication can serve as a facilitator that 

enables both parts of this process, teachers and learners, to participate in their academic journey 

and be active language users. 

  1.2 Overview of the concept of Communicative Competence in Foreign Language classes 

    In the book titled “Communicative Competence: Theory and Classroom Practice.”, 

Savignon (1976) defines the notion of communicative competence as means of explaining the 
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level of knowledge those native speakers have, which allows them to create a more genuine, 

and unscripted type of connection with other native speakers. The author also adds that this 

process of communication needs more than the linguistic expertise and that the linguistic 

characteristics of a given communicative context are entrenched in a cultural frame that 

comprises the speaker's function in that setting, as well as the functions of other participants, 

in addition to the nonverbal indicators such as body language that are also important 

components of language transmission.       

    Furthermore, Savignon (1976) states that " the native speaker knows not only how to 

say something but what to say and when to say it " (p.4). In sum, the speaker has to take into 

account the external factors that may manipulate this process in one way or another, such as 

participants' different personalities, some stereotypes that may seem unacceptable to discuss in 

certain societies, people’s feelings and emotions, individuals who suffer from some 

psychological issues like autism in which they may not want to be involved in any kind of 

communicative events.  

    1.3 An overview of the models of communicative competence 

         In 1960, Chomsky initiated the model of communicative competence based on 

grammatical competence as a theoretical foundation to teach, learn, and evaluate language. On 

the other hand, Hymes broadened his definitions of performance and competence, stating that 

communicative competence has to encompass the capacity to put the grammatical structures 

into use in a variety of social settings to express and comprehend information, as well as 

negotiate interpretations (Communicative Competence: Definition & Model, 2019).  

       In other words, Hymes emphasizes the idea of integrating the social and cultural 

aspects in language learning and teaching in addition to the grammatical one, so that the 

linguistic and sociocultural elements can promote the appropriate message transmission and 

interpretation.     
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    Following that, several other linguists worked to refine the concept of Communicative 

Competence. Widdowson, Canale and Swain, Savignon, Bachman, and Palmer are among the 

most notable scholars who contributed to the model's development. Four domains of 

knowledge have been included in the communicative competence paradigms, namely the 

linguistic, sociolinguistic, discourse, and strategic domains (Communicative Competence: 

Definition & Model, 2019).  

  1.3.1 Linguistic Competence 

      Grammar is dealt with in linguistic competence; elements such as vocabulary, 

spelling, punctuation, and pronunciation are all covered. Also, rules governing sentence 

structure, word building, tenses, and sound exchange, the denotation of words and phrases, and 

collocations must be understood by students. In other words, the linguistic competence field 

puts more emphasis on syntax, morphology, semantics, phonology, and phonetics; therefore, 

in order to build grammatically accurate sentences, students must focus on achieving the 

proficiency in each of these elements, (Communicative Competence: Definition & Model, 

2019).  

       For instance, students have to be selective in terms of vocabulary regarding their 

meaning and function in a given communicative situation. Also, they have to be aware of word 

production, the different intonations, and sound articulation that may characterise a certain 

speech and affect the process of understanding, and interpreting the language being used in a 

given society.       

      1.3.2 Sociolinguistic Competence 

Sociolinguistic competence deals with the socio-cultural aspect that controls and directs 

the acceptable use of language and goes beyond the linguistic context to enable the speaker to 

produce a more clear and well-interpreted message, (Communicative Competence: Definition 

& Model, 2019). For instance, elements such as politeness and formality have to be considered 
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when the speaker is about to initiate a conversation with members of a given society. Taking 

these elements into account can reflect the learner's ability to use language to undergo different 

social tasks. 

In addition to these mentioned competences, Jue (2010) provides a brief definition of 

the remaining two competences, namely discourse competence and strategic competence in a 

work titled “Communicative Language Teaching in Vocabulary Teaching and Learning in a 

Swedish Comprehensive Class”. 

1.3.3 Discourse Competence 

     Discourse competence is defined as the ability to read and decode a broader context and 

produce an extended stretch of language in order to generate more coherent parts. Discourse 

competence focuses on analysing and questioning the combination of words, phrases, and 

sentences that leads to the creation of language used in random conversations, professional 

emails, or media articles, Canale and Swain (1980, p.20. as cited in Jue, 2010.)  

1.3.4 Strategic competence 

     Strategic competence focuses mainly on spotting and resolving the barriers to effective 

communication, as it deals with the deficiencies in one's language skills and the fact that 

learners of the language, mainly in the realm of learning English as a foreign language, have 

to be aware of the language implementation in different types of contexts where 

communication is necessary, Canale and Swain (1980, p.20. As cited in Jue, 2010.) 

 1.4 Overview of Verbal Communication in the EFL Classroom 

        The appropriate use of words is one of the main aspects related to the correct language 

performance in learning English as a foreign language. It facilitates the transmission of a 

message that is understood by both, teachers and learners. In addition, verbal communication 

has a significant role in improving the teaching process; according to Wahyuni (2018) 
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competent teachers are able of taking control of the teaching process and can use their verbal 

abilities appropriately to communicate with students in a given learning context.  

    Verbal communication consists of the appropriate selection and arrangement of words 

used to exchange information between members taking part in a learning situation. Andrew, 

Cobb, and Giampietro (2005) state that verbal communication is not only about the learner’s 

knowledge of language vocabularies but their capacity to use them correctly to achieve 

different communicative aims in a given context. In addition, Merani (2019) points out that 

verbal communication is associated with speaking and it is a significant and essential aspect of 

communication. In the light of this, in an EFL learning context, the focus has to be put on 

language production in terms of speaking since it is an area of language that takes an important 

part in language learning and which mirrors students’ language efficiency. 

1.5 Types of Verbal Communication 

       The use of speech to transmit information makes the interaction between members 

accessible and understood. According to McComark (as cited in Merani, 2019), verbal 

communication is a type of interaction in which a message is explicitly communicated via 

language (p.182). Therefore, competent learners have to take into account the different kinds 

of verbal communication in order to improve their speaking skills. The four types of verbal 

communication are interpersonal communication, intrapersonal communication, small group 

communication, and public communication. They explained as follows: 

1.5.1 Interpersonal Communication 

According to Rasyid (2016), interpersonal communication in foreign language teaching 

and learning refers primarily to the process of communication that takes place inside the 

classroom between teachers and students or students with each other. This verbal 

communication, that can be in forms of facial expressions and gestures, allow learners to 

develop a unique connection among them regarding social and psychological aspects in order 
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to produce common understanding and accomplish academic and social priorities. In addition, 

McCormack (2010, p. 13. as cited in Rasyid, 2016) refers to interpersonal communication as 

“a dynamic form of communication between two (or more) people in which the messages 

exchanged significantly influence their thoughts, emotions, behaviours, and relationships.” (p. 

35) 

1.5.2 Intrapersonal Communication  

         This type of communication is limited to the individual's internal thoughts; it is a form 

of private talks that are not explicitly communicated with members of a given 

community. According to McLean (2005), “Intrapersonal communication can be defined as 

communication with one’s self, and that may include self-talk, acts of imagination and 

visualization, and even recall and memory” (as mentioned in "What is Intrapersonal 

Communication?", 2022). However, some scholars point out that intrapersonal communication 

cannot be considered a proper form of human communication, and that the actual 

communication is the one that occurs between different participants in the form of turn-taking 

and sharing messages explicitly among members of a given community and not within the 

individual’s intrapersonal level, Vela (2012). 

1.5.3 Small Group Communication 

     This type of communication consists of a small group of individuals who exchange 

information with each other and interact according to each participant's role, to achieve a 

certain communicative goal. Participants are allowed to share their ideas, contribute to the 

discussion process and behave according to their roles to preserve the aim that the group was 

designed for. (“Types of Verbal Communication (With Importance and Tips)", 2022) 

1.5.4 Public Communication 

         This type of verbal communication takes place when an individual addresses a group 

of people. Public communication is a one-directed type of interaction where one person tries 
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to deliver a message to a large group of people. The speaker, in this case, may develop an idea, 

share information, or provide the audience with some illustrations related to a given topic. 

(“Types of Verbal Communication (With Importance and Tips)", 2022) 

1.6 Speaking Skill:  

  According to Chaney (1998, p.13. as cited in Ghermaoui, 2018), speaking is "the 

process of building and sharing meaning through the use of verbal and non-verbal symbols, in 

a variety of contexts" (p.5). Through speaking, learners can engage in various types of 

discussions where they are stimulated by a variety of topics which allow them to communicate 

with others, and express their ideas or views on a specific phenomenon.  

        In other words, speaking is an aspect of verbal communication and it is the process of 

transmitting information through words. The appropriate implementation of words has to be taken 

into consideration in foreign language learning classrooms because it will facilitate the learner’s 

understanding of the language being used, promote classroom interaction, and enhance the 

teacher’s and students' productivity. In addition, speaking skill is the main aspect of language 

production in the field of learning English as a foreign language and its mastery reflects learners' 

understanding of the language structure, their ability to express their ideas through language, and 

their willingness to engage in different communicative situations where language is being 

used.      

   The classroom is considered the appropriate academic context where language can be 

used by learners and teachers. According to Nunan (1999, as cited in Merani, 2019), language 

acquisition is determined by the learners’ ability to speak the language they are learning. The 

scholar refers to learners’ capacity of taking charge of their language production, in terms of 

speaking, in which they use it appropriately to express their ideas and share their knowledge. In 

this term, speaking can be a direct reflection of the language which the student is learning, and its 

mastery is important in learning English as a foreign language. 
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1.7 Components of Speaking  

         Vanderkevent (1990, as cited in Aguebet .2017) views that speakers, listeners, and 

utterances are the three main patterns that construct and promote productive communication 

and that communication cannot be achieved and realized appropriately if one component is not 

available. 

1.7.1 The Speakers 

    Speakers are the ones who generate content to be communicated to others. For   

instance, personal thoughts, opinions, and ideas can be considered messages to be shared.  

Speakers are the main element in verbal communication; they contribute to transmitting direct 

and correct information if they are competent language users. 

 1.7.2 The Listeners 

        Listeners are members of a communicative situation who try to receive, decode and 

provide feedback that corresponds to the speaker's message. Listeners' interpretation of a 

speaker's oral performance may help speakers to produce a clear and appropriately 

communicated message. 

 1.7.3 Utterances 

      Information is directly delivered by the speaker through the use of words and 

statements, Harmer (2007. p 29, as cited in Aguebet 2017.) points out that “When speaking, 

we construct words and phrases with individual sounds, and we also use pitch change, 

intonation, and stress to convey different meanings”. 

 1.8 Relationship between Speaking and Other Language Skills 

      In Foreign language classroom, teachers have to relate teaching speaking to the other 

language skills to enhance and ameliorate language learning for students. Researchers indicate 

the significant relationship between listening and speaking, according to Byrne (1976, p 8. as 

cited in Aguebet 2017.) “Inside the classroom, speaking and listening are the most often used 
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skills”. That is, these two skills are performed interchangeably inside EFL classes in which the 

listener’s understanding of the message indicates the speaker's ability to produce correct 

speech.  

        In addition, reading can be a beneficial task to improve student's speaking skill; students 

may obtain additional knowledge of different vocabulary and grammar through a well-

performed reading task. Writing, on the other hand, is an effective tool and a straightforward 

reflection of the student’s speaking abilities. Although speaking and writing are two different 

aspects of language, they are complementary and may reveal students’ levels on both sides, 

(Aguebet, 2017.) 

1.9 Features of the Speaking Skill 

          Foreign language learners need to consider the different features of the language to 

enrich their language skills, mainly, this will help them speak appropriately inside or outside 

the classroom. Riggenbach (1998, as cited in Aguebet, 2017) sees that learners have to put 

more emphasis on the main elements of the language so they can understand it and be able to 

put it into function. These elements of language are as follows: vocabulary, grammar, 

pronunciation accuracy, and fluency. 

1.9.1 Grammar 

In an EFL class, learners have to be knowledgeable enough about the grammatical 

structures they are using when they are learning the language. Students’ grammatical 

competency can be seen through the correct use of some grammatical elements, the production 

of correct and well-formed sentences as well as the selection of the appropriate expressions or 

linguistic patterns and cohesive devices to preserve unity and clarity and maintain a logical 

relationship to the speech.  
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1.9.2 Vocabulary 

          Vocabulary competence in foreign language learning refers to the student's knowledge 

about the lexical aspect of language in terms of selecting and using different categories of 

vocabulary such as nouns, verbs, adjectives, and adverbs to convey multiple meanings. On the 

other hand, a lack of vocabulary knowledge may cause a problem for EFL learners and hinder 

them from being competent speakers. Therefore, when speaking, learners have to consider the 

choice of words that is suitable to the context and that contain an accurate meaning. 

1.9.3 Accuracy 

        The term accuracy deals with producing comprehensible utterances that are clear in 

terms of pronunciation, vocabulary, and grammar. Therefore, learners have to be 

straightforward, clear and avoid using vague words to refer to concepts because this will make 

participants lose interest and feel distracted. 

 1.9.4 Pronunciation 

          The phonological aspect is important in learning foreign languages; hence EFL learners 

have to take the system of sounds into account. When it comes to speaking, learners have to 

articulate correct, commonly used sounds that contribute to the meaning to produce effective 

speech. 

 1.9.5 Fluency 

          Fluency is an important feature in speaking, it is about speaking gradually at a specific 

speed so the participants can decode the speakers' words and understand what they are trying 

to convey in a given communicative event. In addition, speakers need to take breaks to make 

listeners grasp the information and the ideas being shared. 
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1.10 Teaching speaking in the EFL context  

        According to Kroeker (2009, as cited in Nazara, 2011), there are three approaches used 

to teach speaking in foreign language classrooms: the indirect approach, the direct approach, 

and the indirect plus approach. 

1.10.1 The Indirect Approach 

     This approach consists of the student’s direct contribution in different communicative   

    situations where interaction between students takes place in the form of discussions or 

debates. 

    The indirect approach is commonly used in certain language teaching techniques such 

as communicative language teaching.  Brown claims that if the communication that is taking 

place is significant, it is expected that the student's language proficiency will improve (2001, 

p. 276. as cited in Nazara, 2011) However, Nunan (1999, p. 240. as cited in Nazara, 2011) 

states that these communicative performances turn out to be a duplicate of the utterance instead 

of producing significant statements. Furthermore, this approach might be unstructured and 

considered more suitable for competent speakers rather than beginners, yet this method is 

capable of meeting the student's need to practice their already-mastered speaking skills 

(Nazara, 2011). 

1.10.2 The Direct Approach 

          The direct method is characterised by the use of the target language as a means of 

instruction and communication inside the classroom, as well as the avoidance of the use of the 

first language and translation, and this what distinguishes it from the Grammar-Translation 

Method (Andriyani, 2015).  

            The researcher adds that this method is a change in early learning from literary language 

to spoken language. In addition, the direct method, known as the natural method, focuses on 

the idea of using relatable contexts to learn the foreign language in which it utilizes solely the 
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target language rather than the learners' native language in order to comprehend the foreign 

language verbally so that the learner is able to interact in English.           

            Moreover, Andriyani (2015) mentions that learners were given tasks to interpret 

vocabulary and grammar with meaning using presentations, performances, movements, and 

gestures in order to achieve this goal. According to Larsen-Freeman (2000, as cited in 

Andriyani, 2015), language in the direct method is mainly about speaking and it is considered 

the main tool for communication. For instance, learners are engaged in utilizing the target 

language since classroom instruction and practices are conducted in the target language. In this 

approach, discursive activities contribute significantly in providing a better chance for students 

to understand and speak in the target language through using it in real life scenarios.   

          It can be concluded that the target language is directly included in this strategy through 

using more tasks and activities that promote the natural use of it. This method also creates 

authentic opportunities where learners get to produce language genuinely in forms of role 

plays, discussions, or other activities without translating or referring back to their mother 

tongue.  

1.10.3 The Indirect Plus Approach 

        This approach combines interactional activities along with teaching speaking. It depends 

on the learner and teacher who contribute to developing the content to be learned and discussing 

the different needs of the learner and their abilities on the level of speaking. In contrast, 

Thornbury (1998, p. 110, as cited in Nazara.2011) elicits “...that classrooms and textbooks are 

still widely grammar-driven which makes any conversational approach difficult to apply.” 

(p.33) 

1.11 Speaking Difficulties in EFL Classroom 

         In the field of learning English as a foreign language, learners face some problems when 

they use English to speak, especially when they have to participate in classroom activities. 
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These problems may hinder students from learning and using the target language appropriately. 

The following are the main difficulties faced by EFL learners namely linguistic difficulties in 

terms of grammar, lack of vocabulary, and pronunciation. 

1.11.1 linguistics Difficulties 

           Thornbury (2005, as cited in Yahi & Lamrour, 2018.) claim that knowing the basic 

linguistic features that the language consists of, may promote the learner’s verbal performance, 

hence students may encounter some problems in their speaking if any of this knowledge about 

linguistic aspects is not carried out appropriately. These difficulties are concerned with 

grammar, vocabulary, and pronunciation. 

1.11.1.1 Grammar mistakes 

       Grammar is an essential aspect that contributes to the learner’s speaking competence. 

One of the main issues that foreign language learners face is making grammatical mistakes, or 

errors that hinder students’ learning process and create a hard learning context where the 

student is always afraid of being criticized or punished due to the inappropriate use of language. 

1.11.1.2 Lack of vocabulary 

         Lack of vocabulary mastery may affect students’ learning process and interrupt the flow 

of communication. In addition, when learners use a limited set of vocabulary, the meaning may 

not be appropriately delivered and clearly stated because the learner does not have enough 

knowledge about vocabulary to express their ideas, as a result, they may confuse the listener 

because they are not using suitable vocabulary to convey the correct message. 

1.11.1.3 Pronunciation mistakes 

      The correct pronunciation is associated with the correct language production, in terms 

of speaking. Consequently, learners have to pay attention to the different rules when it comes 

to the phonological system i.e., sounds and word stress in addition to the correct choice of 

words to produce correct language. 
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1.12 Other Factors affecting the Speaking Skill 

           According to Tuan and Mai (2015, as cited in Leong & Ahmadi, 2017.), foreign 

language learners and teachers need to consider some elements that may affect the process of 

mastering the speaking skill.  

         External factors found in the learning context may influence the student’s speaking 

activity, for instance, the type of feedback provided by the teacher has to be well managed and 

stated to the learner in a form of positive comments, and supportive instructions to foster the 

learner’s performance instead of making them feel punished or criticized, Baker and Westrup 

(2003, as cited in mentioned in Leong & Ahmadi, 2017). Also, learners’ listening capacities 

can impact their oral production, that is, the learner’s listening skills in how they receive the 

message communicated and their ability to decode it and act upon it may improve their oral 

performance. 

         Additionally, Bachman and Palmer (1996, as cited in Leong & Ahmadi, 2017) points 

out that learners’ background knowledge of the different subjects is essential in understanding 

and using the language accordingly and appropriately. Furthermore, Urrutia and Vega (2010. 

as cited in Leong & Ahmadi, 2017), states that students’ limited knowledge of language 

vocabulary can affect their speaking ability. Hence, they have to be grammatically competent 

and consider the correct use of words, and sentences according to their meaning, Latha (2012, 

as cited in Leong & Ahmadi, 2017). In addition, psychological factors such as lack of 

confidence, fear of judgment, or criticism may influence the learners’ performance. That is, if 

students are not confident enough and have negative views of what they are doing and how 

others will react to them, they may fail in their language performance. 

1.13 Importance of speaking 

      Speaking is essential for EFL learners, yet it is not an easy task to accomplish for most 

of them. In order for EFL learners to be competent speakers, they have to consider the main 
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elements that construct the language from grammar, pronunciation, fluency, accuracy, and 

vocabulary. Considering these elements in learning English as a foreign language may help 

students to produce correct and meaningful speech. Through speaking, learners will have the 

opportunity to express their views, build effective interaction with others, and create a practical 

learning environment (Leong & Ahmadi, 2017). 

Conclusion 

        This chapter provides an overview of verbal communication in terms of speaking, and 

emphasizes the importance of this productive skill in the field of learning and teaching English 

as a foreign language. Moreover, the researcher states that the mastery of this skill can be a 

positive indicator of a competent foreign language learner, who knows the different patterns 

that construct the language system and can use them appropriately to serve an intended 

communicative aim. However, the mastery of verbal communication in EFL learning cannot 

be achieved unless learners can overcome some issues they encounter in language learning and 

provide practical solutions to enhance their performance. 
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Introduction  

The following chapter focuses on the use of phrasal verbs as a learning and teaching 

strategy to enhance speaking inside foreign language learning classrooms. It also gives more 

insights into learners' and teachers' assumptions on integrating phrasal verbs inside the 

classroom, in addition to the different methods used to teach phrasal verbs, the main issues 

faced by learners and teachers in the process of learning and teaching them in EFL class, and 

the importance of learning phrasal verbs in developing speaking skill for non-natives. 

2.1 Vocabulary Teaching and Learning   

Grammatical structure comprehension is thought to be critical for a correct language 

learning. In terms of language teaching, teachers may combine vocabulary instruction 

alongside other aspects of language instruction. However, instructors frequently prioritize the 

teaching of grammatical structures over vocabulary. Moreover, the primary focus on syntax is 

likely due to the fact that linguists have traditionally considered grammar as an interconnected 

element, whereas lexis has been considered as “something isolated from other parts of the 

grammar” Gass (1988. P,95. as cited in Kamarudin, 2013, p. 53). That is, grammar is 

considered a “closed system” because it can be analysed using rules while lexis is thought to 

be a “dynamic system” because it is an “open system” that makes it possible for the ongoing 

formation and development of new lexical units at any time.  

Eventually, vocabulary is now considered an important aspect in learning foreign 

languages and developing learner’s communicative competence.  Vermeer (1992, as cited in 

Kamarudin, 2013, p.54), points out that “Knowing words is the key to understanding and being 

understood. The bulk of learning a new language consists of learning new words. Grammatical 

knowledge does not make for great proficiency in a language” (p. 147) 
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2.2 Definition of Phrasal Verbs  

 Phrasal verbs refer to the combination of a verb and a particle or more; the particle is 

the section that can influence the verb and modify the meaning, (Phrasal Verbs, 2022). 

According to Wood (2015), in his book “Fundamentals of formulaic language”, phrasal verbs 

can be considered a part of the English formulaic language. The author also added that “they 

are verbs combined with a preposition or particle, or both, with often nonliteral meanings, or 

both literal and figurative interpretations” (p. 48, as cited in Fourar, 2019, p. 46).  

Through this definition, the author specifies the fact that phrasal verbs are an aspect of 

formulaic language that is exclusive to the English language, he also indicates the formation of 

phrasal verbs by referring to the structure which consists of combining verbs along with a 

particle that can be a preposition, adverb, or both of them. The combination of these elements 

generates different semantic levels that serve the context in which it is used.  

Phrasal verbs are used in various communicative settings where English language takes 

place. They are an essential part of the English language vocabulary and play a significant role 

in verbal communication, Thyab (2019). Phrasal verbs, according to the researcher, are verbs 

that have a distinct meaning which cannot be deduced from the meanings of their constituent 

elements. To attain native-like English language conversation, foreign learners of English have 

to be knowledgeable of phrasal verb usage. However, learning the meaning of phrasal verbs 

and how to use them properly is not as simple as it may appear, Boukhalfa (2018) mentions 

that the difficulty in understanding and using phrasal verbs is usually owing to their idiomatic 

nature or the fact that learners are not exposed to this particular occurrence that is unique to the 

English language.  

  2.3 Types of Phrasal Verbs  

Types of phrasal verbs, or also referred to as the syntactic characteristics of phrasal 

verbs by Brady (1991) in his work titled “The Function of Phrasal Verbs and their Lexical 
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Counterparts in Technical Manuals”. They are usually classified into two main types, ("Phrasal 

Verbs - Explore Their Meaning, Definition, and Examples", 2022) 

Figure 2.1 

 

Figure.1:  Adapted from "Important Phrasal Verbs with Meaning for Competitive 

Exams — TextBooq", 2022. 

2.3.1 Intransitive Phrasal Verb  

 In this case, intransitive phrasal verbs follow the same rules as intransitive verbs do. 

They do not need a direct object to finish the phrase or understand the context in which they 

are employed. An example of an intransitive phrasal verb is mentioned by Brady (1991): 

● “My car broke down.”  

In this example, it can be noticed that there is the verb “broke” and the preposition “down” 

without any additional element. 
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  2.3.2 Transitive Phrasal Verbs  

Transitive phrasal verbs can be characterized by their need for a direct object, and so is 

the case with regular transitive verbs. According to Brady (1991), there are two types of 

transitive phrasal verbs and they are as follows: 

    2.3.2.1 Inseparable Phrasal Verbs 

This type of transitive phrasal verbs cannot be split, they are joined and used together 

in order to convey a given meaning which may not be properly delivered in case the verb and 

the particle are separated. An example provided by Brady (1991): 

● “Greta ran into an old friend”. 

 As it is noticed in this example, “ran into” is a two-word inseparable phrasal verb. 

Or: 

● “She gets along with Igor very well”.  

As the example shows, “gets along with” is a three-word inseparable phrasal verb. 

     2.3.2.2 Separable Phrasal Verbs 

   Transitive phrasal verbs can be also separable in which the direct object is placed 

between the verb and the particle. However, certain word order has to be taken into 

consideration to produce a meaningful and correct sentence. 

2.4 Categories of Phrasal Verbs  

 On the semantic level, i.e., meaning, there are three main categories of phrasal verbs. 

They are mentioned according to Downing and Locke (2006, a cited in Abdul Rahman & Abid, 

2014). 

The first category is the literal or the non-idiomatic phrasal verbs that are clearly stated 

and not difficult to be directly understood because the verb and particle retain their meaning. 

In addition to the literal phrasal verbs, there is the second category which is semi-idiomatic 
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phrasal verbs, in this category the verb retains its literal metaphoric sense, but the particle 

serves as an aspectual identifier of various kinds.  

The last category of phrasal verbs is the fully idiomatic phrasal verbs, they are 

completely idiomatic because of their underlying idiomaticity also it is far too possible to 

deduce by just looking at their constituents.   

 2.5 Methods of teaching phrasal verbs in EFL classrooms 

In an article written by McCarthy (2022) on “Why should we teach phrasal verbs?”, the 

writer referrers to the complex nature of phrasal verbs and the difficulties they may cause for 

learners of English, in addition to mentioning some teaching techniques to facilitate the process 

of teaching phrasal verbs.  

 In addition, the writer states that the semantic level i.e., the meaning of the phrasal verb 

and the syntactic level i.e., the different types of phrasal verbs are the main problems faced by 

learners of English in general and foreign learners specifically. According to McCarthy (2022), 

to reduce the level of difficulty and make teachers and learners able to know more about phrasal 

verbs and be aware of their usage in multiple contexts, the researcher suggests that they have 

to set reasonable goals for learning these types of verbs.  

Moreover, he points out to the need of establishing a large corpus which he referred to 

as “A Computerized Database of Spoken and Written Materials”. McCarthy, who is in charge 

of applied linguistics at the University of Nottingham, UK, adds that the frequently used 

phrasal verbs can be extracted from the corpus and presented to the learner. The number 

produced by the corpus can be realistic and understood by learners of English.  

On the contrary, the corpus alone cannot be enough to learn phrasal verbs and use them 

because these types of elements in the English language have to be integrated within an 

authentic context through performing different kinds of tasks like role plays, dialogues, or 

classroom discussions where phrasal verbs take place. Also, the teacher has to provide a brief 



USE OF PHRASAL VERBS TO IMPROVE VERBAL COMMUNICATION 47 
 

clarification on the used phrasal verb whenever learners encounter them while they take various 

levels of tasks, to make it easy for them to memorize them and reuse them, McCarthy (2022). 

In a study conducted by Mart (2012), titled “How to Teach Phrasal Verbs”, the 

researcher presents different techniques and methods on how to teach them. According to 

Cirocki, an effective technique for teaching phrasal verbs is the «text/context technique” in 

which students should be exposed to a range of real circumstances so they may figure out what 

do the phrasal verbs imply, their type, and category. Students will notice all of these elements 

if phrasal verbs are presented in authentic contexts Cirocki (2003, as cited in Mart, 2012. p. 5).   

Additionally, Thornbury (2002, as cited in Chévez Herra, 2013, p.3) proposes that the 

classroom is an ideal setting for teaching phrasal verbs. The researcher also emphasises the 

idea of avoiding sophisticated clarification, and focused on presenting a few phrasal verbs at a 

time in contextually relevant activities to help students to internalize the vocabulary.  On the 

other hand, Esquivel (2000, as cited in Chévez Herra, 2013, p.4) mentions that integrating 

phrasal verbs into speaking help learners to sound more native-like.  

Whereas phrasal verbs learning can be beneficial to EFL learners in terms of enriching 

their vocabulary knowledge which in turn enhance their communicative competence, many 

authors have pointed out to the difficulty of phrasal verb. As a result, the fact that they appear 

to be difficult for the majority of EFL students should be a reason for teachers to contribute 

and facilitate the process of learning PVs since some areas need direct instruction and a certain 

degree of focus.  

Wood (2009, as cited in Chévez Herra, 2013, p.4) confirms this viewpoint when he 

stated that challenging aspects should be given special attention, as systematic exposure to 

phrasal verbs has been shown to improve students' fluency in the target language. 

In addition to the previously mentioned information, several academics agree that 

certain collections or groups of phrasal verbs should be taught when it comes to teaching 
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phrasal verbs. Gardener and Davis' (2007, as cited in Chévez Herra, 2013, p.4) results, for 

example, recommend that learners should study the more common English phrasal verbs, they 

also suggested that teachers have to introduce students to the top 100 phrasal verbs. On the 

contrary, Thornbury (2002, as cited in Chévez Herra, 2013) claims that "phrasal verbs are best 

learned item by item, and preferably in short contexts that demonstrate their syntactic 

behavior." (p.4) 

From the mentioned strategies, it is clear that phrasal verbs have to be linked directly 

to an authentic and original situation and have to be learned gradually. The idea of creating 

tasks and practices based on real context may help foreign language students to associate 

structures with meaning in order to give correct and understood interpretations for the phrasal 

verb. 

2.6 Main Issues in Teaching and Learning Phrasal verbs  

Despite the fact that phrasal verbs are an important aspect of learning English as a 

foreign language, they may create some difficulties. According to Al Amin (2022), they can be 

stated as follows: 

      2.6.1 Multiple meanings 

A significant number of multi-word verbs have many meanings (polysemous), so it is 

advisable to stick to the meaning of the verb that is relevant in the text rather than diving into 

the other possibilities. For English learners, this technique may be more clear and less 

mystifying. 

On the other hand, multi-word verbs have an actual meaning while many others do not, 

hence learners can occasionally interpret their meanings rather effectively when delivered 

through texts, taking up hints from the concept of the text and the co-text, but when offered in 

isolation, or perhaps even heard or read at the sentence level, they can be highly difficult for 

the learner to interpret. 
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      2.6.2 Collocation 

When it comes to the words with which they collocate, multi-word verbs pose a 

challenge. According to Al Amin (2022), McCarthy refers to collocations as “a marriage 

contract between words, and some words are more firmly married to each other than others.” 

(p.7). Assisting learners of English with collocation can go a long way toward solving a 

problem, to begin, learners should be asked to underline the nouns that follow certain verbs 

and then complete them in a collocational grid or connect multi-word verbs to their frequent 

collocations.  

Collocation “bingo cards”, on the other hand, are effective because learners have a 

collection of nouns on a card that they mark off based on whether students think they collocate 

with the phrasal verb that is given. Students are engaged in a higher level of processing when 

they explain why particular words do not mix in “odd one out” exercises. It is through the 

language used in the classroom that children may truly understand how word associations 

matter, Al Amin (2022).  

Therefore, students have to be active in a way they involve in their learning and also be 

aware of the different patterns in the language in order to use them appropriately. 

   2.6.3 Particles 

Particles can also present issues in terms of their meaning because some particles share 

meaning with a high number of phrasal verbs on a wide range. The meaning of the particles 

can also present issues because some particles share meaning with a high number of others, but 

not all. Many tasks that put emphasis on particles and raise learner’s awareness to a group's 

shared meaning exist, and these have been shown to be beneficial for improving students' 

confidence in dealing with phrasal verbs because they believe as if they have an instrument 

with which to help them reveal the meaning of previously incomprehensible items Al Amin 

(2022). In short, exercises that are directly related to phrasal verb learning are very effective 
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because they get learners to deal with multiple situations where phrasal verbs are used, hence 

they will be able to figure out when to combine words together, or whether this particle is 

correctly associated with the verb or not. 

          2.6.4 Pronunciation 

Words that are hard to pronounce seem to be harder to understand, according to experts. 

In terms of pronunciation, phrasal verbs are not too difficult for students, albeit incorrect word 

stress is a common error, students are generally hesitant to expose particles to stress Al Amin 

(2022). 

     2.6.5 Grammatical form  

Phrasal verbs can be confusing to some English learners since they vary in terms of 

form, in other words, there are transitive, intransitive, separable, or inseparable phrasal verbs 

Al Amin (2022). Teachers’ role, in this case, is to make it much easier for learners to spot the 

different categories correctly, they have to put more emphasis on rules in terms of presenting 

students to a large number of instances, particularly in limited settings, that illustrate 

grammatical behaviour.  

Additionally, another technique to enhance vocabulary is reading. Studies showed that 

simply using a language is also an effective way to acquire it, even if there is no particular 

emphasis on grammatical structures. According to the researcher, a considerable number of 

tasks that focus mainly on grammar and vocabulary can make students able to identify and 

solve issues regarding phrasal verb learning. 

2.7 Importance of phrasal verbs in foreign language learning and teaching  

           The main aim of learning English as a foreign language is to be able to use it to 

communicate and engage appropriately in different situations where learners tend to sound 

more natural and authentic and at the same time be able to produce accurate and meaningful 

language, since phrasal verbs are also an essential element in the English language. 
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The difficulties that EFL learners encounter in terms of learning phrasal verbs cannot 

be neglected; however, this essential element in the English language cannot be also ignored 

due to its role in providing students with an adequate amount of vocabulary that can be practical 

for non-native speakers of English. Additionally, the publication of dictionaries that focus 

primarily on PVs, indicates that PVs can be regarded as a distinct group apart from other lexical 

items in English, currently accessible phrasal verb dictionaries include the Oxford Phrasal 

Verbs Dictionary (McIntosh, 2006, as cited in KE, 2013), the Cambridge Phrasal Verbs 

Dictionary (McCarthy & Walter, 2006. as cited in KE, 2013), and the Collins CoBUILD 

Dictionary of Phrasal Verbs (Sinclair, Hanks, & Moon, 2002. as cited in KE, 2013). 

Furthermore, learning phrasal verbs can make students take part in different contexts 

where they have the opportunity to produce more natural language and sound more like natives. 

On the other hand, the teacher’s role is very significant in learning phrasal verbs because it is 

the first and the only academic exposure for learners. The teacher can work as a guide where 

he gives reasonable number of instructions for students to get them familiar with P.V, and to 

facilitate tasks and exercises solving. 

Conclusion 

Phrasal verbs are a section of formulaic language, that is mainly characterized by its    

idiomatic sense. Phrasal verbs are used in the English language in formal and informal contexts.  

Despite the fact that some learners may face difficulties in the process of comprehending and 

using English phrasal verbs inside the classroom which can be due to the complex nature of 

this element in language and the confusion it may cause regarding meaning and 

implementation, phrasal verbs may be essential to other students who learn English as a foreign 

language since it provides them with a vocabulary package that enables them to engage in 

different communicative situations.   
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As is mentioned in this chapter, phrasal verbs can be split into two main types: 

intransitive and transitive phrasal verbs, this latter can be also divided into separable and 

inseparable. Moreover, the main challenges that EFL learners face were highlighted in this 

chapter, namely grammatical, pronunciation, particle, collocation, and multiple meanings 

difficulties. In addition, categories of phrasal verbs are divided according to meaning, there are 

three main categories, literal, semi-idiomatic, and idiomatic. Tasks that can be associated with 

phrasal verb learning have to be authentic, and relevant to the student’s academic and social 

process in order to make sure that learners are understanding every element of this stage. 
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Introduction 

      The current chapter presents an overview of the frequently implemented research 

methodologies, from paradigms, approaches, to designs, data collection methods, data analysis 

procedures, and sample techniques that serve as a basis for any scientific investigation. The 

chapter also outlines these features in regards to the current study's objective and technique, as 

well as the rationale behind the selection of the two data collection tools used in this 

investigation. Following that, it presents an analysis, discussion and summary of the 

findings based on the information gathered. 

3.1 Research Methodology: Theoretical Background 

         The following section highlights the main elements that construct the scientific research 

namely research paradigms, approaches, designs, methods of data collection, data analysis 

procedures, and sampling techniques. When learners undertake research, these elements have 

to be taken into consideration in order to conduct a systematic research and produce reliable 

results.  

3.1.1 Research Paradigms in Educational Research 

            In the process of conducting a research, scholars have to be aware of the research 

paradigm in which the study is situated. The concepts and assumptions that form the 

researcher's perspective on the world are referred to as research paradigms, it is often known 

as the researcher's viewpoint. As a result, a research paradigm can be stated to represent the 

starting point for any investigation, Fourar (2019). Moreover, philosophical perspectives, 

ideas, and assumptions that represent how scholars experience the world and realities are also 

referred to as paradigms, Krauss (2005. as cited in Henouda, 2020).  
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         In the literature, there are four basic paradigms: post-positivism, constructivism, 

transformational, and pragmatism.  In addition to epistemology, ontology, methodology, and 

axiology which are also the four aspects that make up each paradigm, Fourar (2019).   

Table 3.1 The Main characteristics of research paradigms (Adapted from Creswell, 2014, p.6. 

as cited in Fourar, 2019).   

 

3.1.2 Research approaches 

          According to Creswell (2014, as cited in Fourar 2019, p. 59), a research approach is 

“plans and the procedures for research that span the steps from broad assumptions to detailed 

methods of data collection, analysis, and interpretation” (p.3). Simply, a research approach is 

the outline, or the frame that contains a set of instructions, rules, and steps to be followed by 

researchers in order to guid them to move from generally viewed phenomena to a more specific 
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insights and explanations. In terms of the method of investigation, methodologists agreed that 

there are three main approaches to research namely quantitative approach, qualitative 

approach, mixed-methods approach. 

3.1.2.1 Quantitative approach  

            According to Creswell (2009), a quantitative approach is a method for investigating the 

relationship between variables in order to evaluate objective hypotheses. These variables can 

then be tested using instruments, resulting in numerical data that can be examined using 

statistical processes. In other words, variables that are under the umbrella of the quantitative 

approach, are calculated and quantified according to what aligns with the nature of the study 

and the type of the hypothesis are set for. Following this scientific process, leads to uncovering 

facts, generating concepts and clarifying misconceptions in the academic filed. 

3.1.2.2 Qualitative approach  

            A Qualitative approach is a method of investigation that focuses on interpreting the 

participants' emotions, perspectives, and perceptions. It is mainly used to describe things that 

can be conveyed through soft data, such as words, illustrations, nonverbal cues, and images. 

Additionally, the researcher's objective is to attain a good comprehension of a qualitative 

occurrence in order to gain a deeper understanding of social or human attitude, Symeou (2008. 

as cited in Henouda, 2020). Creswell (2009) adds that the evolving questions and processes are 

part of this systematic work, as are data acquired in the participant's environment and data 

analysis that are built inductively from specifics to broad themes, (adapted from Creswell, 

2007. As cited in Creswell, 2009) 

3.1.2.3 Mixed-methods approach  

           A Mixed-methods approach is a method of investigation that integrates or combines 

qualitative and quantitative modes of research. It entails philosophical assumptions, the 
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application of qualitative and quantitative methods, and the combination of the two in an 

investigation. As a result, it involves more than just gathering and evaluating both types of 

information; it also entails combining both methodologies so that a study's overall effectiveness 

is prominent than either qualitative or quantitative research (Creswell & Plano Clark, 2007. as 

cited in Creswell, 2009).  

3.1.3 Research design(s)/strategy(ies) 

          One of the main elements of achieving good research that produces reliable results, 

answers the research questions, and establishes a starting point for the upcoming works is being 

knowledgeable about its design. Moreover, when researchers are aware of the research 

paradigm used in their work in addition to the approaches that serves the aim designed for this 

work, this may enable them to conduct a careful and scientific study. Simply put, well-designed 

research indicates the qualities of being it “systematic, logical, and replicable”, Hoadjli (2016). 

Research designs/strategies are divided into three main types qualitative, quantitative and 

Mixed-methods. 

3.1.3.1 Qualitative research strategies 

           The appropriate choice of a strategy or a design in a qualitative research study, helps the 

researcher to put his/her work in an organised set that works along with the nature of the study. 

The main strategies used in the qualitative investigation are ethnography, grounded theory, 

case studies, and phenomenology, the strategies are illustrated in the following table: 
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Table 3.2 Some qualitative research designs/strategies (Adapted from Denscombe, 2010, p.5-

6. as illustrated in Fourar, 2019) 

 

3.1.3.2 Quantitative research strategies 

- Surveys  

            Survey research can produce a quantifiable or numerical description of that population's 

patterns, habits, or viewpoints through investigating a sample of a population (Creswell, 2009). 

After conducting the survey, the obtained data is examined through statistical procedures. 

- Experimental research 

            This type of research, according to Creswell (2009), aims to see if a certain treatment 

has an impact on the result. This effect is measured by giving one group a specific therapy 

while attempting to keep the other group in normal state, and then comparing how both sides 

performed on an experiment. 

3.1.3.3 Mixed-methods strategies 

             Creswell (2009) mentioned that when Campbell and Fisk employed multimethod to 

investigate the reliability of psychological qualities in 1959, they pioneered the idea of 
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combining multiple methodologies. Also, they urged people to use their mixed method research 

framework to investigate a variety of data collection methods. Additionally, Henouda (2020) 

states that the mixed-methods study design takes the advantages of both approaches, through 

using one quantitative and one or more qualitative designs. As a result of this combination, a 

variety of data collection methods can be combined. 

3.1.4 Data Collection Methods 

         In any type of research, there is a set of methods which can be also referred to as tools or 

strategies used to gather information. Each group of these methods is designed to work for a 

specific study, in other words, these tools may differ from one study to another based on the 

nature of the research. The main purpose of using a collection of methods is to gather 

reasonable, and logical amount of data that servs the research’ aims and answers its questions. 

In general, there are four main methods: 

- Questionnaires 

            Brown (2001) mentions that questionnaires are written tools that provide participants 

with a range of questions or sentences to which they have to respond to by writing their replies 

or choosing from a list of pre-prepared responses, (as cited in Hoadjli, 2016, p.44). Also, 

Hoadjli (2016) states that a questionnaire's appeal is usually mainly due to the fact that it is 

simple to use since it is comprehensive and particularly applicable to gathering a great number 

of data quickly and in a format that is easily processed. In other words, questionnaires are 

among the research instruments that are recommended in conducting different types of 

investigation due to their validity and credibility in providing data and giving the researcher 

more insights on the phenomenon being studied. Moreover, structured, semi-structured and 

unstructured questionnaires are the main types of questionnaires. 
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- Focus group 

            A focus group is a research method that emphasises the idea of creating a group of 

people interacting on a topic that has been pre-determined by the investigator, focus groups are 

often viewed as a sub-type of interviews, according to Dörnyei (2007), because the structure 

and function of the interviewer are quite similar to what is included in the interviewing process, 

(as cited in Hoadjli, 2016, p.46) 

- Interviews 

              An interview is another common tool that is used mostly in qualitative studies. It 

consists of direct discussions, dialogues, and conversations between the interviewer and the 

interviewee, where the latter is asked a to answer a set of questions related to a given topic. 

The interview is limited by time and it can be recorded; therefore, it has to be logically 

organised, well designed, and straight to the point. There are three types of interviews, namely 

structured, semi structured, or unstructured according to the nature of the investigation. 

According to Kvale (1996, as cited in Hoadjli, 2016), “An interview marks a move from seeing 

subjects as easily manipulable and data as somehow external to individuals that are usually 

expected to generate knowledge often through conversation” (p.45). 

- Observation 

            Observation is the intentional observing and comprehensive evaluation of participants' 

actions that takes place in naturalistic situations. This can be a classroom or a teachers' room 

or any context where language use is being investigated, such as a bilingual family home or a 

business environment with non-native speakers (Cowie, 2009). 
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3.1.5 Data Analysis Procedures 

          The goal of data collection is not to arrive at the end of the study trip. In fact, the 

following stage may confront the researcher with a difficult problem. As a result, the researcher 

must possess analytical skills as well as a good sense of detail in order to achieve the research's 

goals. Having stated that, the distinction between analysing qualitative and quantitative data 

should be highlighted (Fourar, 2019). 

             This is performed utilising a range of specific techniques and methodologies, which 

should be selected in accordance with the study's purpose, study objectives, and the nature of 

the data being collected. As a result, quantitative and qualitative data will be analysed 

separately using quantitative and qualitative data analysis methodologies, for instance, 

quantitative data have to be analysed in terms of numbers, statistics and qualitative data have 

to be analysed in terms of themes and descriptions. In this regard, research methodology in a 

mixed-methods design would ultimately combine the two tendencies. In other words, data 

would be analysed using quantitative and qualitative methods, Henouda (2020). 

3.1.6 Sampling Techniques 

           In addition to considering the paradigm, the design that serves appropriately the work, 

and the methodology. The researcher also has to know the target community of the designed 

investigation, in other words, the population that suits the objectives of the investigation. 

          According to Singh (2006, as cited in Fourar, 2019), due to a variety of considerations 

such as time, expense, and availability, studying the entire population is frequently unfeasible 

and hard to implement. As a result, the sampling notion has been introduced. According to 

Singh (2006), sampling is the process of selecting a group of survey items from a larger group 

of people. Data cannot be collected from all of the population's individuals since it is too big. 

Rather, a sample of people is selected anticipating that the sample will be representative of the 
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target population. Saidouni (n.d) adds that in the area of social science research, sampling is a 

significant approach. A research project cannot be conducted or completed without the use of 

sampling. Moreover, it is impractical to investigate patterns among the entire population due 

to the practical constraints of expense, availability, and other factors that are typically present 

in the scenario in which they prevent the research of the entire population. Therefore, the notion 

of sampling was created in order to make research findings more accurate, accessible, and 

practical for the researcher to handle (as cited in Saidouni, n.d).  

          According to (Cohen et al., 2007), the two most common types of sampling are 

probability (random) and non-probability (purposive). In a probability sample, whether a 

member of the population is included or excluded depends solely on chance; in other words, 

all members of the population have an equal chance of selection. A probability sample, as 

opposed to a non-probability sample, includes or excludes members on purpose (as cited in 

Fourar, 2019). 

3.2 Research Methodology for this Study: Choices and Rationale    

3.2.1 Research Paradigm 

          In the process of conducting scientific research, the paradigmatic foundation of the work 

must be set first. Therefore, a research project should be grounded on a collection of beliefs 

and assumptions that serve this foundation. As a result, the current study falls under the 

constructivist paradigm since it seeks to understand the situation under investigation through 

the researcher’s direct contribution in collecting the suitable data for the study relying on the 

participants views and information which were obtained through the data collection tools that 

were suitable for this paradigm and helped to frame the overall plan for this work regarding 

design, approach, data collection tools, and sampling techniques. 
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3.2.2 Research Approach (es) 

          Since the following research takes the constructivist paradigm, the adopted approach is 

the qualitative approach. This approach is selected in order to gain a thorough knowledge of 

the research questions under inquiry regarding the use of phrasal verbs as a learning and 

teaching strategy to improve students’ speaking skills in foreign language classes through the 

use of soft data. Furthermore, through adopting the qualitative approach, the present research 

aims to gain a deeper understanding of students' thoughts, experiences while learning and using 

English in a non-native setting, in addition to presenting teachers' opinions and judgments on 

the same subject. 

3.2.3 Research Design(s) / Strategy (ies) 

         The design used for this research is the case study design because it fits the objectives of 

the study and contributes to provide answers to the research questions of this study and it 

emphasises gaining a deeper grasp of the topic at hand while also allowing the researcher to 

collect data in realistic situations through getting in direct contact with master one students. 

3.2.4 Data Collection Methods 

          In research, data is gathered through the use of scientific instruments that serve the 

purpose designed for the investigation. In the following research, data is gathered through using 

a semi-structured questionnaire administered to master one students.  In addition, the researcher 

used a semi-structured interview which was conducted with four teachers of English, mainly, 

teachers of master one. The implementation of these two data tools facilitated the researchers’ 

work in terms of collecting primary data which, in turn, help in producing logical and relevant 

results. 
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3.2.4.1 The Students’ Questionnaire 

             3.2.4.1.1 Structure and aim  

        In order to gain a better understanding of the study objectives, the semi-structured 

questionnaire was used as the first data collection tool in this work. The main aim of the 

questionnaire was to identify the major issues that master one learner encounter while they use 

English to communicate inside the classroom, mainly, language issues. Moreover, the 

questionnaire aimed to describe and explore learners’ assumptions towards using phrasal verbs 

as a learning strategy to enhance their verbal communication and improve their speaking skills.  

          The questionnaire contained close-ended and open-ended items; hence, it was a semi-

structured questionnaire. The questionnaire was composed of three sections that contained 22 

questions as an overall number of questions. The first section aimed to provide the researcher 

with general information on the respondents including their period of studying English as a 

foreign language and whether it was a personal choice or no. The second section dealt with 

speaking skill, mainly, students’ speaking level in English in addition to the main elements 

they seek to improve, the major difficulties they face as non-natives in speaking English, and 

how do they manage to fix them. 

             The last section of the questionnaire included questions concerning phrasal verbs 

learning in EFL classrooms, this section contained an introductory part which provided a brief 

definition of phrasal verbs to help the researcher gain more valid data. This section contained, 

mainly, questions about students’ familiarity with phrasal verbs, also in what why they think 

phrasal verbs can help them to improve their speaking, in addition to the main difficulties they 

faced in the process of learning them. Respondents were asked to provide justifications in some 

questions in order to elaborate more and help the researcher to generate more relevant and rich 

data. 
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3.2.4.1.2 Piloting and validation 

               The questionnaire was sent to eight experts but it was validated by six, among them 

our supervisor. This step was essential to continue the process of data collection because it 

enabled the researcher to check the appropriateness and the reliability of the data collection 

tool regarding the research objectives and questions. Additionally, an opinionnaire was 

attached to the questionnaire to help the validators provide more helpful and practical feedback. 

The opinionnaire focused mainly on the overall form of the tool, the type of questions included, 

and if they were relevant to the issue under investigation or no, for instance it was 

recommended to remove a question on gender was removed because it did not serve the 

purpose of the study.  

         In addition, the piloting phase took place online with four students but one member had 

technical issues so the questionnaire was sent to the remaining three students of master one, 

who showed support and provided the researcher with practical comments regarding the 

relevance of the question, adjusting some questions in which more options are needed, the 

removal of some questions and the addition of others, as well as the rearrangement of some 

choices. 

3.2.4.2 The Teachers’ Interview 

      3.2.4.2.1 Structure and aim 

           The interview was the second data collection tool used in this research. This tool served 

one of the main objectives of this current investigation which is to explore English as foreign 

language teachers’ assumptions towards using phrasal verbs as a learning and teaching strategy 

to enhance foreign language learner’s speaking skill, mainly master one learners since they are 

the main target of this study. In addition, the second tool used to collect data for this study is a 

semi-structured interview that aimed to answer the third research question regarding teacher’s 
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views on the use of phrasal verbs as a teaching and learning strategy to enhance master one 

student’s verbal communication. The interview’s questions were directly about phrasal verbs 

teaching, teachers’ experiences, and how they approach the idea of learning them and using 

them as strategy to enhance EFL learners speaking skill, mainly, master one students. 

          The semi-structured interview contained eight questions that were discussed face to face 

with four teachers of English from our department at Biskra University, namely one oral 

teacher, two language mastery teachers who taught phrasal verbs for master one level, and a 

grammar teacher. The choice of teachers was aligned with the research questions and aimed to 

gain answers that fit the issue raised in this work, in terms of phrasal verbs teaching and their 

role in improving students’ speaking skills, in addition to teachers’ assumptions on this and the 

main strategies they would use to teach them. The interview was recorded after taking 

permission from teachers, in which they were asked to sign a consent form to assure that they 

accept to be part of interview that contributed to the process of the investigation. 

3.2.4.2.2 Piloting and validation 

          The interview was validated by six experts, among them our supervisor. Feedback was 

mostly on the structure of some questions, in which some items had to be reformulated to make 

it more understood. It was suggested also to reduce the number of questions to have a 

reasonable structure, in addition a rewording for some items and correcting some punctuation 

marks was needed. The experts’ comments and suggestions were taken into consideration by 

the researcher. However, the interview was not piloted due to time constraints. 

3.2.5 Data Collection Procedures  

        In order for the researcher to conduct scientific research and provide reliable results that 

reflect the main objectives of the investigation, ethical concerns that any investigation consists 

of were taken into consideration. Therefore, a written consent form was signed by the Head of 
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Department to allow the researcher to continue their investigation inside the University of 

Biskra.  

         The participants, in this study, were informed about what the research comprises, they 

were also told that their data, private details, and viewpoints would be treated with the greatest 

regard and discretion. The researcher informed them beforehand to assure their collaboration 

in the study and that they are completely satisfied with sharing their thoughts and answers that 

formed the basic step in data collection.  

       Similarly, before conducting the recorded interview, the researcher handed a written 

consent form that informed the teachers about the main aim of the interview. It also informed 

them about the choice of the interview. In other words, if they want it online or face to face, in 

addition, the form provides the teachers with the researcher’s contact details and a section that 

contains background information on the expert that has to be filled and signed by them to 

approve their agreement.  

          The students were verbally asked to fill the questionnaires, hence all of the participants 

in this study have given their permission to be part of it. The process of collecting data was 

done, almost, similarly. Thanks to our supervisor’s assistance and help. A number of 24 

students of master one answered the questionnaire. On the other hand, the four interviews were 

conducted in different times due to the teachers’ schedule, and different places due to the fact 

that some rooms were occupied, but with the teachers’ help it was mangeable to find 

appropriate location, for instance the library of the faculty and other classrooms. This task 

could not happen without the teachers’ support and collaboration in terms of providing the 

researcher with needed information to continue with the data collection. 
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3.2.6 Data Analysis Procedures 

             This current investigation opted for a qualitative approach, that is mainly concerned 

with soft data, as a result data was gathered through using two main data collection tools which 

are a semi-structured interview and a semi-structured questionnaire; however, the data was 

analysed differently. 

          The semi-structured questionnaire did not seek to present scores or marks; but it is 

resulted in a set of frequencies and percentages. Therefore, it used a descriptive analysis and 

the findings were presented in forms of charts, and graphs. The interview, on the other hand, 

sought to have a better understanding of teachers’ assumptions on phrasal verbs and speaking. 

As a result, in order to obtain relevant findings, the interview was analysed thematically. This 

type of analysis suited this tool in this case because it aimed at finding and generating the most 

repetitive and relevant themes and patterns regarding phrasal verbs teaching, and its role in 

enhancing students' speaking skills.  

3.2.7 Population / Sampling Technique 

        The population that is under investigation in this study is master one students of Applied 

linguistics at Mohamed Kheider University in Biskra. This selection was due to the fact that 

master one students were exposed to phrasal verbs this academic year in the Language Mastery 

module. This criterion facilitated the researcher’s work in initiating the inquiry and grounding 

the data related to this work. In addition, the teachers of English in our Department took part 

of the population as well. The sampling technique for this study is the non-probability 

convenience sampling.  This method was selected because it is due to the availability of the 

participants. The sample consisted of 24 students of master one specialised in Applied 

Linguistics and four English teachers, namely one oral teacher, two language mastery teachers, 

and one grammar teacher. 
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3.3 Results of the Study 

3.3.1 Results of The Students’ Questionnaire 

Section One: General Information 

1. Respondents’ years of studying English 

            This question is an open-ended one that aimed to find out how many years students 

have been exposed to the English language. Some students included their first years in studying 

English while others considered only the university years. This shows the level of familiarity 

that learners of English as foreign language have to the English language, based on the results, 

the duration of studying English varied from 11 years to the intermediate education as stated 

by respondents. The number of respondents that stated that they have been studying English 

for 11 years are 7 (29.2%), while 4 respondents considered the four years of university (16.7%), 

one respondent said that they have been studying English form a young age (4.2%). 

  

 

Figure3.2: Respondents’ years studying English 
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2. Respondents’ choice of studying English 

               This item aimed to know whether the students’ process of learning English is due to 

a personal decision or no. The results informed the researcher that 22 (91.7%) respondents said 

that studying English was their personal choice, while 2 (8.3%) respondents said that studying 

English was not their personal decision. This question of the first section showed that most of 

master one students had a reasonable amount of interest to study English in the University.   

The researcher included this question at the beginning of the questionnaire in order to reveal 

and outline students’ motives or challenges that drove them to study English due to their 

personal choice or the opposite. 

 

Figure 3.3: Respondents’ choice of studying English 

       Section Two: The Speaking Skill 

1.  Respondents’ level of speaking proficiency 

            In the first item of section two, the participants were asked to rate their level of oral 

competence. According to the results produced in this question, it appears that 15 students, 

which reflects the majority of master one students, had an intermediate level of speaking 

(62.5%), 7 students (29.2%) stated that they had an average level of speaking, while 1(4.2%) 
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respondent indicated a low level of speaking, in contrast 1(4.2%) stated that their level of 

speaking proficiency is advanced. As a result, it is revealed from the chart below that the 

respondents’ level of speaking proficiency is between intermediate and average, this can 

indicate the fact that students may face some challenges in the process of using English to 

communicate. 

 

         Figure 3.4:  Respondents’ level of speaking proficiency 

2. Respondents’ desire to improve their speaking skill 

           Question two of the second section served to know whether students have the desire 

and willingness to work on their speaking skill and improve it or no. According to the chart 

attached below (Figure 5), all the respondents showed positive attitude towards developing 

their speaking skills, hence, 24 participant (100%) pointed out that they want to improve 

their speaking abilities in the English language. This may reveal that students want to work 

on their speaking skill, and that they have the desire to produce correct communication 

when they use English to speak. 
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              Figure 3.5: Respondents’ desire to improve their speaking skill 

3. Respondents’ thoughts on improving their speaking skill 

           Throughout this question, the researcher wanted to check the frequency with which 

students think when it comes to developing their speaking skill. The studies revealed that 16 

(66.7%) of students always think of improving their speaking skill, and 5 students (20.8%) 

sometimes think of this, while 3(12.5%) students stated that they occasionally think of 

improving their speaking skill. Based on students’ experience and the data provided, it can be 

noticed that students want to reach good levels of speaking in English, and that they are aware 

of the fact that they need to focus more on this skill. 
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               Figure 3.6 : Respondents’ thoughts on improving their speaking skill 

4. The aspects of speaking skills EFL learners want to improve  

          This item aimed to highlight the main parts that students focus on and plan to 

improve. The results show that 17 (70.8%) think about improving their vocabulary, 16 

(66.7%) showed interest in improving their speaking in terms of fluency, additionally 

pronunciation is the aspect that 7 (29.2%) of the participants want to improve. The last 

aspect is accuracy, where it was selected by 2 students that represents (8.3%). The results 

showed that students pay more focus on developing vocabulary, while accuracy is the last 

element that learners think about. 
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           Figure 3.7: The aspects of speaking skills EFL learners want to improve 

5. The major difficulties that usually challenge the learners when they use English 

to speak inside the classroom 

         This question aimed to identify the main issues that master one students face when 

they use English to speak. The results of this question stated that the main problems, 

according to respondents, can be psychological problems such as anxiety to speak in public, 

stuttering, fear of criticism and making mistakes, shyness, stress, lack of confidence, the 

fear of giving wrong answers, in addition to language problems such as lack of vocabulary, 

the appropriate implementation of words, sentence structure, language breakdowns, lack of 

background knowledge on the topic. 

        It can be resulted that the main issue that EFL learners face when they use English to 

speak inside the classroom, is the lack of vocabulary. This problem, according to students’ 

answers, hinders them from participating in classroom discussions and makes them feel 

anxious when it is time to speaking in English. 
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6. How do EFL learners, mainly, master one, manage to fix these problems 

           This question aimed to highlight the main strategies used by learners to fix some 

communication breakdowns and limit language issues they face when they use English to 

speak. According to the chart, 16 (66.7%) said that they searched for another way to transmit 

the message, 15 (62.5%) said that they used examples to reach the intended meaning, while 

7(29.2%) stated that they ask for the teacher’s help, and only 3(12.5%) said that they tend to 

use phrasal verbs as an alternative to the expression they want to use. Others added that using 

examples can reduce these breakdowns and help learners to transmit the message clearly, also 

translating the expression, checking the dictionary, or paraphrase it.   

 

    

Figure 3.8: Strategies that master one use to fix speaking problem 
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Section three: Phrasal Verbs in the EFL classrooms 

1. Students’ familiarity with Phrasal Verbs 

        This question aimed to understand whether students have enough knowledge about 

phrasal verbs, and their implementation in the classroom. The findings revealed that 21(87.5%) 

of master one students are familiar with phrasal verbs, and they stated that phrasal verbs are a 

combination of verb and other preposition: up, down, for. On the contrary 3(12.5%) students 

said that they are not familiar with phrasal verbs. 

 

Figure 3.9: Students’ familiarity with Phrasal Verbs 

2. Students’ usage of phrasal verbs inside the classroom 

This question aimed to know if students used phrasal verbs in order to communicate in 

the classroom. According to the results, 16 (66.7%) students said that they sometimes use 

phrasal verbs inside the classroom. While 7 (29.2%) students said that they rarely use 

them, and 1(4.2%) student said that they often use them
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Figure 3.10: Students’ usage of phrasal verbs inside the classroom 

3. Students’ thoughts on the use of phrasal verbs while speaking 

              The findings revealed that 11 (45.8%) students said that phrasal verbs helped them in 

creating and preserving a more fluent and natural flow of communication, in terms of speaking, 

while 10 (41.7 %) said that phrasal verbs made them sound more native-like in conversations 

and eight students (33.3%) said that phrasal verbs helped them to convey different meanings 

easily. Additionally, seven (29.2%) students added that using phrasal verbs can reduce 

communication breakdowns, and 4 (16.7%) stated that learning English phrasal verbs 

motivated them to be more expressive. finally, two (8.3%) students reported that it is a practical 

strategy to limit speaking problems through using language.  

             According to students’ answers, phrasal verbs usage inside the classroom is important 

to improve English learning, they help in enriching EFL learners’ vocabulary bank as they 

make the speaker sound native. Others stated that learning phrasal verbs helped them to convey 

different meanings. 
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Figure 3.11: Students’ thoughts on the use of phrasal verbs in speaking 

 

4. Students’ views on using phrasal verbs to communicate  

 

            This question aimed to know the opinions of students on the use of phrasal verbs, and 

if this latter benefited their communication skills. The results revealed that 21(87.5%) students 

agreed on the use of phrasal verbs when speaking in order to communicate better, 2 (8.3%) 

students neither agree nor disagree about phrasal verbs usage to communicate better, and only 

one (4.2%) student disagreed about its use.  

 According to students’ justification, English language is full of expressions, idioms, 

and the phrasal verbs are one solution to help students communicate better. The students also 

stated that instead of using a long word or term they just imply a phrasal verb. 
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Figure 3.12: Students’ views on using phrasal verbs to communicate 

 

5. Students’ exposure to difficulties while learning or using phrasal verbs inside the 

classroom. 

         In this question, the researcher aimed to know how often do students face difficulties 

when they learn or put phrasal verbs into use inside the classroom. The findings revealed 

that 15(62.5%) students said that they sometimes face difficulties in learning and using 

P.Vs, while 7(29.2%) students said that they often face some sort of difficulty, and 2(8.3%) 

said that they rarely face some problems when they are learning or using P.Vs inside the 

classroom.  

          According to the students’ answers, the main issue they were exposed to in this 

process is the fact that they get confused in using phrasal verbs, memorising them and 

understanding them appropriately. 
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Figure 3.13: Students’ exposure to difficulties while learning or using phrasal verbs 

inside the classroom. 

 

6. Learners’ use of phrasal verbs to communicate outside the classroom 

           This question aimed to check how often do students implement P.Vs to 

communicate Outside the classroom. The findings revealed that 9 (37.5%) students rarely 

use P.Vs to communicate outside the classroom, while the same number of students had 

different opinion, they stated that they sometimes use them outside the classroom. 

Additionally,3 (12.5%) said that they never use P.Vs outside the classroom, on the contrary, 

3 (12.5%) said that they often use them. 
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Figure 3.14. Learners’ use of phrasal verbs to communicate outside the classroom 

 

7. The level of difficulty of learning phrasal verbs 

 

     This question aimed to explore the level of difficulty that students encounter when they are 

in the process of learning phrasal verbs. According to the chart, 15(62.5%) students stated that 

learning phrasal verbs is not very difficult, 7(29.2%) stated that learning phrasal 

 

Figure 3.15. The level of difficulty of learning phrasal verbs 
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8. The difficult aspects in learning phrasal verbs  

 

           According to the different answers provided by the students, these are the main 

Difficult aspects: 

- Nature of phrasal verbs  

- Meaning of phrasal verbs 

- Structure (new forms) 

- Memorization (time consuming, long lists) 

- Usage  

3.4.2 Results of The Teachers’ Interview 

              The interview was the second data collection tool used for this investigation. It is semi-

structured one that aimed to investigate the different views that teachers of English as a foreign 

language have regarding employing phrasal verbs as a learning and teaching strategy to 

improve the speaking ability of master one English students at Biskra University. The interview 

contained eight questions, which were designed and selected according to the research aims. 

 Q01. In the field of teaching English as a foreign language, what are teachers' assumptions 

on phrasal verb teaching? 

               This question aimed at finding out how teachers view the process of teaching phrasal 

verbs inside EFL classes, also it sought at stating teachers’ thoughts and assumptions on how 

can learners perceive and understand phrasal verbs, taking into consideration the fact that they 

are not native speakers of English.  

                Teacher A. stated that phrasal verbs are normally designated for “Advanced 

Students” only such second, third year or even master students. The main reason for this is that 

phrasal verbs are usually a sign of a student's grasp of the English language, as they can play 
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with words and go beyond the literal meaning. The teacher focused on simple vocabulary use 

with “Beginners and Low Intermediate” students due to the fact that simple words can be 

checked in the dictionary. The teacher added that he tried to practice them in context with 

“Advanced Learners”; he believed that P.Vs are quite valuable and can assist students to 

demonstrate their grasp of the English language. 

                   Teacher B. According to teacher B, phrasal verbs are an important aspect of 

language instruction. And this is important when it comes to language fluency, as they are 

commonly employed in daily context, particularly in oral communication. On the other hand, 

Teacher C mentioned that idioms, phrasal verbs, and collocations are examples of language 

chunks or structures. Moreover, the teacher added that phrasal verbs are essential for a student's 

linguistic proficiency, if students want to be proficient language learners, they must be aware 

of the usage of these structures, and their contextual, linguistic, communicative, and 

grammatical structure, also they must use the structure rather than just know about it, “So you 

do not just learn it just for the sake of learning.” To him, language is communication. 

                     Teacher D.  Stated that he had different conceptions and views on phrasal verbs. 

According to teacher D, when it comes to advanced levels of writing or speaking. He 

thought that phrasal verbs were required only in these areas. However, he realised that phrasal 

verbs are a common occurrence in natural speech. Thus, the idea that phrasal verbs are solely 

needed for sophisticated writing or advanced speaking was incorrect. However, after readings, 

he changed his opinion, stating that phrasal verbs first marked the teacher’s interest as a 

component of grammatical competence (grammar competence), but then he mentioned that he 

realized they are also a component of communicative competence in general. As a result, this 

could be a widely held belief among educators.  
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             He reformulated his ideas into two main points, The first is that it is required for 

advanced levels of speaking and reading abilities, but it is not required for beginners. Second, 

grammatical competence is more than just a matter of grammar. They are employed for the 

purpose of communication. 

Q02. How do you think teaching phrasal verbs should be carried out in an EFL classroom? 

      This question seeks to explore and identify the main teaching techniques and strategies 

used by EFL teachers in order to teach phrasal verbs inside the EFL classroom.  

                     Teacher A. Stated that in terms of teaching and practicing, phrasal verbs should 

be taught in context because they differ from literal verbs in that they go beyond their literal 

meaning. As a result, students will not understand the meaning of the phrasal verb if they seek 

up the definition of each segment of the phrasal verb independently in a dictionary. As a result, 

in order to practice them, the teacher normally prefers to do so in a setting.  

                        The teacher added that in the oral expression classroom, for example, the 

teacher strives to construct and reproduce natural scenarios in which students would need to 

utilize them, he introduces different phrasal verbs through audio recordings or reading texts, 

learners are then asked to employ them in a conversation. 

                   Teacher B.  They should be taught in a context in an EFL classroom, which implies 

that they should be placed in actual circumstances where they can be used in everyday speech. 

It should also be provided in the context of statements that are relevant to the student's daily 

life, in other words they have to be commonly used in real-life situations. 

                   Teacher C.  Phrasal verbs are verbs that have a phrasal meaning. They should be 

taught in terms of tasks, such as activities and practices, which should be carried out within the 

contexts provided by the teacher. It relies on the pedagogical duties that each instructor 

employs; it could be a wide range of activities. Additionally, teachers could employ movies, 
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audios, to teach their students phrasal verbs. Or a typical task, such as writing papers, because 

teachers lack the resources, but they must adapt and be present in context, as if they were 

teaching grammar. However, the teacher indicates that teachers are already doing it incorrectly. 

they are simply providing context for words, target structures, and practicing; therefore, to 

teacher C, they are merely teaching grammar.  

                     Teacher D.  stated that phrasal verbs should be carried out in terms of a 

discussion, for example, is a context, especially if it is an actual conversation carried out by 

natives. Teachers, for example, can create movies and play them in the classroom so that 

students can learn about all of the distinct phrasal verbs used by native speakers. As a result, 

students will be able to understand and relate to them. As a follow-up activity, students can be 

invited to create their own dialogue using the phrasal verbs learned in that work. 

                         The teacher stated that he encourages everything that is both contextual and 

significant. He went on to say that separating phrasal verbs into distinct sentences would be 

beneficial, but that the benefit would not persist indefinitely. 

Q3. In the process of teaching phrasal verbs, as a teacher, which aspects do you focus on? And 

why? 

                       Teacher A.  Specifically, students should consider more than just the literal 

meaning of each word, "This is the element I focus on, I always tell them to try to get the 

meaning of particular phrasal verbs within context, what does the speaker mean by using these 

combination of words in context" the teacher stated. By doing so, the teacher tries to integrate 

different audio materials, different reading texts, and different authentic situations where 

students can see the usage of these materials or these phrasal verbs. The researcher 

believed that going beyond the literal meaning of the words and also presenting these phrasal 
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verbs in diverse scenarios is the key to teaching phrasal verbs, so students can predict their 

meaning within context and know when they should use them. 

                  Teacher B.  The teacher focused on the most popular ones, which are widely used 

and play a significant role in daily and regular communication. He mentioned that they cannot 

focus on all of the phrasal verbs because there are so many. Therefore, teachers must be careful 

in what it is considered to be relevant to our everyday experiences, and allow learners to 

employ them freely rather than scattering their attention by impacting them with a plethora of 

phrasal verbs, for example.   

                    Teacher C. The first step is to try to define what a phrasal verb is. Students will 

be able to distinguish between an ordinary verb and a phrasal verb if they understand what a 

phrasal verb is. Then, students will be able to comprehend how it operates in terms of structure 

and syntax. After, you give instances that are relevant to the situation. Next, you assign tasks 

that you have in mind and let the students complete them. Perhaps, they will be able to acquire, 

comprehend, learn, and apply the structures they have learnt or will learn in the future. 

                       Teacher D.  Teachers focused on the process of teaching phrasal verbs in EFL 

courses, stating that the meaning is the most important part. The teacher claimed that because 

phrasal verbs are made up of multiple aspects, teachers cannot focus on just one. Instead, the 

teacher focused on the meaning on both literal and non-literal levels. Students should 

concentrate on this feature, according to the teacher, especially if they are unfamiliar with its 

structure. 
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Q4. While teaching master one students a lecture on phrasal verbs, did you find their level of 

phrasal verb knowledge satisfactory?  

                        Teacher A.  Despite the fact that teacher A does not teach master one students, 

but he provided the researcher with the needed data. The teacher mentioned that students who 

have been exposed to English outside of the classroom are the most likely capable. Students 

who watch movies, listen to music, listen to radio shows, or watch English-language television 

shows. They have a stronger command and understanding of phrasal verbs and idioms in 

general than students who do not practice much outside of the classroom. 

                           Teacher B.  According to him, some students excel at the language and have 

a strong grasp of the most significant and often used phrasal verbs, whereas others of ordinary 

or lower ability have no knowledge of them. According to teacher B "…..I think during their 

courses, their lectures, and what they receive as handouts, they come across and encounter, for 

example, they find that it is necessary for communication, for oral" 

                              Teacher C.  Stated that he surely does not have any reliable statistics on this 

subject and that he is not sure if he would be more antagonistic. The teacher added that if we 

had to evaluate students ‘phrasal verb usage in exams and tests before, but it would be more 

negative in the sense that students show poor performance when it comes to writings. What we 

do is try to provide phrasal verbs, and we ask students to integrate these in a paragraph, for 

example, or some whole structure. They employ it in their own setting, according to their own 

design. 

                           Teacher D.  Students have little knowledge of phrasal verbs, according to the 

teacher, therefore they are only familiar with the concept, the structure, function, meanings, 

and all other connected features. When the researcher questioned if master one students showed 

any form of corporation, the teacher responded that they did at first because it was a newly 
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introduced item to most of them, and because some students had a good understanding of 

phrasal verbs and the syllabus in general, while others did not. 

Q5. In your opinion, what are the factors that may hinder students from learning and using 

phrasal verbs appropriately while speaking inside the classroom? 

                      Teacher A. Stated that there is a lack of exposure to English, i.e., actual English 

usage, as a result it may be the students' fault that they are not exposed to English outside of 

the classroom. The teacher mentioned that the teacher plays a role because teachers have to 

assume that students enjoy exposure to English outside of the classroom, which means that if 

you are teaching English as a foreign language in Algeria, where English is not widely used 

outside of the classroom, the teachers should compensate for this.  

                            The second issue was that many professors failed to adapt by failing to 

demonstrate the several usages of phrasal verbs or idioms in context. And if they would, they 

just put it on the board or assign reading texts that do not adequately explain or demonstrate 

the real-world application of these phrasal verbs. This is crucial. Therefore, teacher A 

emphasized the idea of putting phrasal verbs into context. 

                        In addition, the teacher mentioned that teachers needed to put in more effort, 

and institutions needed to give more resources for teachers so that they can deliver more 

authentic input to students, such as projectors, movies, and laptops. Teachers sometimes have 

great ideas but lack the resources to put them into action. Teacher A also added “Students will 

follow whatever. If the method is passive, they will be passive. If the method is active, they 

will be active. Most of them will be active.” 

                            Teacher B. The main factors stated by teacher B are lack of practice, lack of 

information about them (most of them have no idea what phrasal verbs are), and lack of reading, 

these factors can prevent pupils from learning and using phrasal verbs. He added that students 
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should learn about this crucial aspect of the English language that is commonly employed by 

native English speakers. Students must also be selective; for example, they must include in 

communications at least the most prevalent and frequent terms used by native speakers.  

                         Teacher C.  focused more on phrasal verbs and writing, he stated that they 

were more concerned with the written side, and that it was a more task-oriented approach. In 

addition, when it came to speech, teachers did not ask students to "use these in speech" since 

they did not do it overtly. It was all based on what they were trying to achieve.  And if they 

spoke, they would simply respond.  The teacher added that he did not provide them assignments 

and situations in which they can practice their phrasal verbs. 

                           Teacher D. The teacher observed that students frequently use single verbs 

instead of phrasal verbs, revealing that they have a restricted language vocabulary, which can 

be a barrier, in addition to the nature of phrasal verbs in terms of meaning, which can be a 

challenge. According to the teacher, if learners for example were not familiar with the non-

literal meaning of "look-down" being degrading or humiliating, they would not recognize the 

distinction between "look-down" as a physical activity and the act of degrading. As a result, 

meaning should be taken into account. 

Q6. Taking into account the students’ different learning abilities in the classroom, how do you 

assure that they understood the content being presented in terms of phrasal verb learning? 

                              Teacher A.  Teacher A stated that “it can be challenging because students 

will have different levels. Some of them have advanced level of understanding, some of them 

are very elementary or beginner level understanding of phrasal verbs. What I try to do is always 

I assume that students do not know these new phrasal verbs. I always assume, even if I know 

there are some excellent students, some very good students. I try to make those who have good 

knowledge try to explain it and give them the word to explain it.”, the teacher also added that 
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because students have various levels of understanding, it can be difficult. Some of them grasp 

phrasal verbs at an advanced level, while others understand them at a very basic or beginner 

level. When the teacher wanted to make sure that phrasal verbs are clear and understood, he 

tried to anticipate that students are unfamiliar with these new phrasal verbs, he  always suppose, 

even if he knew that there are some excellent students and very good students. The teacher 

attempted to get individuals who have a lot of information to explain it and he gave them the 

words to do so. 

                             Teacher B. Stated that “….On the selection that suits their level. For 

Example, I have, I don't know a huge amount of phrasal verbs. I cannot stuff all these into their 

minds. Okay? I oblige them to understand them all. No, I must work gradually. I must consider, 

for example, what corresponds to their needs. I must also consider gradation, clear? and 

frequency in use. All these criteria teachers should respect and take into account when he 

teaches the phrasal verbs because they are too many. Clear and you can't memorize them all 

and sometimes they are confusing. Of course, you have her to be selective, to work according 

to methodology, to a process….” , the teacher focused on the idea of the gradual learning of 

phrasal verbs through grouping, or listing. 

                              Teacher C.  The teacher stated that it is impossible to go through each 

student individually, but the answers are the yardstick used in class. So, if a student obtains the 

correct answer, other have learned something new. So, whether or not that is correct, if student 

submit an inaccurate answer, classmates will supply the proper answer and it will be learned. 

According to the researcher, this is probably the only method used to assure that students 

understood the phrase group and were able to utilize it. It all boils down to grasping the concept 

of learning. So, if student do the work in class, they will receive right answers and that will be 

the end of it. 
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                              Teacher D. Mentioned that the basic technique was to look for the most 

popular and extensively used phrasal verbs, as they are more commonly used by natives and 

non-natives alike. So, after mastering the most common phrasal verbs, students can go to the 

next level. However, the teacher stated that phrasal verbs were merely a lesson in Master One, 

and they did not deal with them for a long period of time, as a result, the teacher cannot 

guarantee this gradation, moving from simple to more complex, or from common to less 

common. The teacher also added that timing  was not helpful to know more about the process 

and how students are understanding and using phrasal verbs, the teacher stated that he counted 

on his personal information to explore students’ development and the various difficulties they 

may encounter. 

Q7. In your opinion, is learning common sequences of word associations such as English 

phrasal verbs will motivate students to communicate more accurately and fluently? 

                              Teacher A. “Yes, it would boost their motivation. As I said earlier 

previously, students who have good command of phrasal verbs always use it as a sign to show 

that they have good command of the English language and that they can speak with confidence 

and , they can go beyond using single words or literal words, literally, they can use them beyond 

their literal meaning. Many students, especially those advanced, they always say when I use 

phrasal verbs, I feel like a native speaker. I feel like a good command.” 

                              Teacher B. Stated that common sequences of word associations such as 

English phrasal verbs are a type of unstructured language, however they can be employed to 

some extent, depending on the situation. But the teacher believes that it is vital; it is a 

component of the language, this is something that cannot refute. Simply put, the teacher 

referred to the fact that they should constantly be selective in what we teach as teachers and 
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what we learn as students, based on our interests, our conversational demands, our area of 

specialty, our objectives, and so on when we want to speak about something in a specific field, 

for example. 

                                 Teacher C. Stated that learning phrasal verbs cannot be the main motive 

or a direct factor in improving student’s communication. He added that the relationship 

between phrasal verbs and fluency or accuracy is not the same as cause-and-effect, "I do not 

think fluency should be linked to phrasal verbs; it is not a logical relationship," said teacher C. 

He also added that using phrasal verbs does not mean that a speaker is fluent. Additionally, he 

mentioned that he would be cautious about drawing conclusions and results concerning this 

point of the language, but he stated that phrasal verbs cannot be used  as a measure of fluency, 

the flow is defined as fluency. The actual structure. 

                                  Teacher D. If students have good command over phrasal verbs and other 

formulaic language patterns, this will increase their accuracy, which is being grammatically 

correct, according to the researcher, the correct usage of phrasal verbs, the meaning, and other 

factors can be difficult. While fluency, as stated by the teacher, is to sound like natives since 

they use them on the daily basis and it is a part of their daily speeches.  

Q8. As a teacher, do you think the idea of dedicating a separate module only to vocabulary 

learning through different strategies such as learning phrasal verbs should be considered in the 

field of EFL learning?  

                                    Teacher A.  Stated that it is not about devoting a whole module to it. 

Reading and writing, speaking and listening, and oral expression can all be used to cover 

phrasal verbs and idioms. It is not necessary to devote a whole module to a single topic. These 

activities should be equally linked with reading and writing. Additionally, according to teacher 

A, students should be aware of these phrasal verbs, and teachers should encourage them to 



USE OF PHRASAL VERBS TO IMPROVE VERBAL COMMUNICATION 95 
 

utilize them in context. The teacher believed “…they should be represented in existing modules 

rather than creating new modules for them” 

                                      Teacher B.  Agreed on the idea of dedicating a separate module only 

to vocabulary learning through different strategies such as learning phrasal verbs, and stated 

that it is not a module, but it should be taught and given appropriate consideration, particularly 

in the module of oral expression. The teacher believed that this aspect of the language is 

undervalued, in other words, this aspect have to be taken into account when learning and 

teaching English as a foreign language, especially since Cambridge Press has published and 

devoted numerous works to phrasal verbs. This demonstrated that it is an important feature and 

aspect of the English language. It is important because it is part of the language vocabulary, 

since language is also a means of communication, it also allows the student to speak like a 

native speaker. 

                                       Teacher C. Had an opposing idea to the previously mentioned view 

regarding dedicating a separate module only to vocabulary learning, the teacher said that “I 

don't think it has any rationale behind it, because obviously when you teach language you're 

using vocabulary everywhere”. The teacher also added that vocabulary is incorporated into 

every lesson, and recovery is used everywhere. For example, when we write, we must read; 

when we speak, we must have vocab; and when we write, we must have words in our stock, 

therefore student must study vocabulary.  The teacher added that it is not needed to create an 

entire module dedicated to vocabulary because this aspect of language is related to every other 

element withing the language. 

                                         Teacher D. The teacher believed that students should go through a 

gradual process of learning, especially when it comes to the foundations of language such as 

grammar and vocabulary. For example, if students started learning vocabulary thematically, 
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the chances of developing a good package would be higher. The problem is that vocabulary 

learning is not given the priority in our educational system; instead, we focus more on skills 

and content, on how we write, and how we communicate. Vocabulary is a multifaceted 

component that plays a role in all of these areas, but it lacks emphasis. According to the teacher, 

a suggestion of a "Glossary" of terminology connected to the lecture is a nice method for 

getting students to learn vocabulary, but spending an entire course to it would be much better. 

Students, on the other hand, must corporate and learn on their own. 

3.4 Discussion and Interpretation of the Results 

                  The purpose of this study was to look into phrasal verbs as a learning and teaching 

strategy to help EFL students improve their verbal communication abilities in terms of 

speaking. In specific terms, the research sought at describing the effect of using phrasal verbs 

as a learning strategy on EFL learners' speaking skills. Moreover, during the course of our 

inquiry, we aimed at identifying the main issues that EFL learners encounter while speaking in 

English. Additionally, the other main aim presented in this investigation is exploring EFL 

teachers and learners’ assumptions about using phrasal verbs as a strategy to enhance foreign 

learners’ speaking skills.  

                    This section contains an overview of the findings, as well as discussion and 

interpretation of data collected by the two main data collection tools, namely the semi-

structured questionnaire and the semi-structured interview.  

- The Semi-Structured Questionnaire 

                  This data collection tool was submitted to Master One students in order to help the 

researcher to find answers, mainly, to question one that aimed to look for the main issues that 

EFL learners face when they use English to speak. In addition, it sought to answer the second 

question that dealt with the effect of phrasal verbs on students and the third question that aimed 
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to reveal students’ assumptions about using phrasal verbs as a strategy to enhance foreign 

learners’ speaking skills. 

                   Based on the results of students’ questionnaire, it is clear that most of master one 

students chose to study English out of a personal choice, the question sought to check students’ 

familiarity with the English language and whether they were interested in learning the different 

patterns of the language. As a result, a total of 24 students indicated their complete desire to 

develop their English language in terms of speaking skills since 62.5 % said that they have an 

intermediate level of speaking proficiency, this answer may indicates that master one students 

are aware of their own academic level concerning the language; therefore, the findings revealed 

that the majority of master one students always think of improving their speaking skill in terms 

of vocabulary and fluency, while the rest revealed that fluency is the main element. 

                  Additionally, the students were asked about the major difficulties that they usually 

face when they use English to speak inside the classroom. According to them, the main 

difficulties are psychological ones such as “Stress, anxiety, confidence, shyness, fear of making 

mistakes..”. Students also stated that that lack of vocabulary is one of the main challenges they 

face when they use English to communicate. The results show that students tend to  fix these 

problems or reduce them through finding different way to transmit the message, using 

examples, asking for the teacher’s help, or using phrasal verbs as an alternative to the 

expression they planned to use. 

                         Taking into consideration phrasal verbs learning, master one students showed 

a considerable degree of familiarity on phrasal verbs, where 16 stated that they sometimes use 

them inside the classroom, seven said that they rarely do. When students were asked in what 

way do they think the use of phrasal verbs can be beneficial to their speaking, the answers were 

mainly about the fact that it helps them to create and preserve natural and native-like 
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communication an and motivate them to be more practical. The majority of students agree that 

that using Phrasal verbs when speaking helped to communicate better, stating that they are 

practical, and appear to be more authentic. Additionally, 15 students said that they sometimes 

face some difficulties while learning or using phrasal verbs inside the classroom, namely in 

terms of meaning, type, or structure phrasal verbs. Students also stated that they tend to use 

them outside the classroom as well, and the majority added that they are not very difficult 

elements to learn, while seven only mentioned that they can be hard to grasp. 

- The Teachers’ Interview 

                          According to the interview’s results, teachers stated that phrasal verbs   

normally designated for “Advanced Students”, where it is preferable for “Beginners and Low 

Intermediate” to deal with simple words that can be checked in the dictionary. Moreover, lost 

teachers agreed on the idea of teaching phrasal verbs in relevant and authentic context that are 

closely related to the student’s real life and experiences, teachers added that instructors need to 

focus mainly of the frequently used phrasal verbs due to the fact that they come in long lists, 

they are time consuming, and difficult to grasp all at once. 

                          According to teachers’ answers, the main factor that may help EFL learners, 

mainly, master one learners to learn, understand, and use phrasal verbs is the factor of exposure, 

teacher A stated that when leaners are exposed to phrasal verbs through watching movies, 

having discussions with natives, or any other exposure, these learners will show good command 

and will easily learn them. Furthermore, according to the answers, it is beneficial to get students 

familiar with phrasal verbs first, through providing them with definitions and explanations then 

giving them tasks related to phrasal verbs. On the other hand, teacher D said that students have 

minimal knowledge of phrasal verbs, therefore they are only familiar with the concept, 

structure, function, meanings, and all other related elements. Teacher D also added that he 
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noticed that students usually use single verbs rather than phrasal verbs, indicating that they 

have a limited linguistic vocabulary, which can be a barrier, as well as the meaning of phrasal 

verbs, which can be difficult to grasp. Taking into account students’ level, one of the teachers 

stated that some have a high level of understanding, while others have a very basic or beginner 

level of grasp of phrasal verbs, in this case, teachers attempt to suppose that learners are 

unfamiliar with these new phrasal verbs. In terms of teaching phrasal verbs, one of the teachers 

mentioned that it is necessary to proceed slowly. For example, the teacher mentioned that they 

must examine what is appropriate for their requirements and also have to think about the 

gradation and frequency of use. 

                     According to teacher C, learning phrasal verbs cannot be the sole motivation or a 

direct influence in improving a student's speech, according to the author. The link between 

phrasal verbs and fluency or correctness, he added, is not the same as cause-and-effect. While 

Teacher D stated that students' accuracy, which is defined as being grammatically correct, will 

improve if they have a strong grasp of phrasal verbs and other formulaic language patterns. 

While fluency, according to the teacher, is the ability to sound like a native speaker since they 

use the language on a regular basis and it is a part of their everyday utterances. 

                    Concerning the idea of dedicating a separate module only for vocabulary learning 

through using phrasal verbs, teacher A stated that it is not necessary to devote an entire module 

to it. Also, it is not necessary to spend an entire module to phrasal verbs; reading and writing, 

speaking and listening, and oral expression can all be utilized to learn them. On the contrary, 

the idea of dedicating a distinct module only to vocabulary development through various 

tactics, such as acquiring phrasal verbs, was agreed upon by teacher B, and it was said that 

while it is not a module, it should be taught and given proper treatment, particularly in the oral 

expression module. Teacher C noted "I do not think it has any rationale behind it, because 
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obviously when you teach language you use vocabulary everywhere,", this view opposes the 

previously described stance of allocating a specific module just to vocabulary development. 

Furthermore, teacher D thought that children should learn in stages, particularly when it came 

to the fundamentals of language, such as grammar and vocabulary.  

                       Despite the fact that teachers had different opinions on phrasal verbs learning 

and teaching, their contribution and the information they provided were very helpful for this 

research.                       

Conclusion 

        This chapter focused on qualitative examination of the information gathered. Students' 

responses to the survey suggested that they want to enhance their speaking skills and that 

mastering phrasal verbs is one of their biggest challenges. Teachers' interviews were analyzed 

to reveal their differing perspectives on phrasal verbs learning and teaching. 
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General conclusion  

 

            This research aimed at providing an overview of verbal communication in terms of 

speaking, it also emphasized the significance of this useful skill in the learning and teaching of 

English as a foreign language. The researcher claims that mastering this ability can be a sign 

of a capable foreign language learner, and if students do not get over some obstacles they face 

when learning the language and offer useful suggestions to improve their performance, they 

will not be able to grasp verbal communication in EFL learning. 

                This investigation started by providing a general introduction about the study, 

including the main problem raised in this investigation, the variables, research questions, 

hypotheses, and aims, the research methodology, population and sampling technique. 

                 The first chapter of this research provided an overview on verbal communication, 

communicative competence, the different models of communicative competence. This chapter 

sought to provide the reader with a general overview on communication, especially speaking 

due to its significant role in the field of teaching English as a foreign language.  

                 The second chapter aimed to present information on phrasal verbs in foreign 

language classroom. Phrasal verbs are a section of formulaic language, that is mainly 

characterized by its idiomatic sense, phrasal verbs may be essential students of English as a 

foreign language since it provides them with a vocabulary package that enables them to engage 

in different communicative situations. Therefore, the different aspects related to phrasal verbs 

were presented in this chapter.  The third chapter presents the practical part of this investigation, 

where the paradigm, approaches, designs, and data collection tools are presented in general. 

The results revealed that students always look for strategies to improve their speaking, namely 

phrasal verbs which, according to students, help them to create natural and flow 

communication. 
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Pedagogical Recommendations 

Taking into consideration the findings generated out of this study, the pedagogical 

recommendation are as follows: 

- In an EFL classroom teachers have to take into consideration the idea of 

providing some authentic learning materials in order to provide more exposure 

to student. 

- In the process of teaching phrasal verbs, teachers should provide students with 

the basics of phrasal verbs before tackling in-depth elements related to this 

matter. 

- Students should be active in the process of learning phrasal verbs. They should 

take part in creating more original learning situation. 

- Teachers should be aware of the main challenges that EFL learners face when 

they use English to communicate 
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Limitations  

- Time constraints.  

- Some sources were not available. 

- The researcher did not have the student’s University email to get access to some 

sources. 

- Some Master one students refused to answer the questionnaire. 

- One of the interview sessions had technical issues and it was eventually conducted 

face to face. 
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Appendix 03 

Interview Consent Form 

Teachers’ Interview 

An Investigation into the Use of Phrasal Verbs as a Teaching/Learning Strategy to 

improve Foreign Language Learners' Verbal Communication in terms of Speaking. 

 

Dear teacher, 

You are kindly asked for an online or face-to-face interview. This current interview is 

conducted in order to explore the assumptions that teachers of English as a Foreign Language 

have about using phrasal verbs as a learning and teaching strategy to enhance the speaking 

skill among master one students of English. Your responses/ data will be anonymous and will 

be used for research purposes only. 

Your contribution to this work is highly appreciated.  

The Researcher 

Researcher Contact Details: 

Deroues Saadia Hadiat Errahmane 

E-mail: hadia.dina07@gmail.com  

Mohamed Khider University of Biskra 

The Faculty of Letters and Foreign Languages 

The Department of Foreign Languages 

Section of English  

mailto:hadia.dina07@gmail.com
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 I have read and clearly understood the researcher's request. I consent to the participation in a 

recorded interview for the research work undertaken by Deroues Saadia Hadiat Errahmane. 

Background Information on the Expert: 

Name: .......................................................................................... 

University: .................................................................................. 

Present Occupation: .................................................................. 

Degree: ........................................................................................ 

Telephone Number: ................................................................... 

Email Address: ........................................................................... 

Signed: ......................................................................................... 
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Appendix 04 

Teachers’ Interview Questions 

An Investigation into the Use of Phrasal Verbs as a Teaching/Learning Strategy to 

improve Foreign Language Learners' Verbal Communication in terms of Speaking 

Dear teacher, 

You are kindly asked for an online or face-to-face recorded interview. This current interview 

is conducted to explore the assumptions that teachers of English as a Foreign Language have 

about using phrasal verbs as a learning and teaching strategy to enhance the speaking skill 

among master one students of English at Biskra University. Your responses and data will be 

anonymous and be used for research purposes only. 

Your contribution to this work is highly appreciated.  

The Researcher 

The Interview Questions 

Q1. In the field of teaching English as a foreign language, what are teachers' assumptions on 

phrasal verb teaching?  

Q2. How do you think phrasal verbs should be carried out in an EFL classroom?  

Q3. In the process of teaching phrasal verbs, as a teacher, which aspects do you focus on? 

And why? 

Q4. While teaching master one students a lecture on phrasal verbs, did you find their level of 

phrasal verb knowledge satisfactory?  

Q5. In your opinion, what are the factors that may hinder students from learning and using 

phrasal verbs appropriately while speaking inside the classroom?  



USE OF PHRASAL VERBS TO IMPROVE VERBAL COMMUNICATION 113 
 

Q6. Taking into account the students’ different learning abilities in the classroom, how do 

you assure that they understood the content being presented in terms of phrasal verb learning? 

Q7. In your opinion, will learning common sequences of word associations such as English 

phrasal verbs motivate students to communicate more accurately and fluently? 

Q8. As a teacher, do you think the idea of dedicating a separate module only to vocabulary 

learning through different strategies such as learning phrasal verbs should be considered in 

the field of EFL learning?  

Thank You. 
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Appendix 05 

Students’ Questionnaire 

An Investigation into the Use of Phrasal Verbs as a Teaching/Learning Strategy to 

improve Foreign Language Learners' Verbal Communication, in terms of Speaking 

 

Dear Master One student, 

          You are kindly invited to respond to the following questionnaire, which aims to 

gather data to investigate the use of “Phrasal Verbs as a Teaching/Learning Strategy to 

Improve Foreign Language Learners' Verbal Communication in terms of Speaking”. The 

main purpose of this study is to identify the main issues EFL learners face in their speaking 

and to explore the effect of using phrasal verbs as a learning strategy to enhance EFL 

learners' speaking skill. The information collected via this questionnaire will be used only for 

research purposes. Please read the questionnaire items carefully and, then, answer them. Be 

certain that your answers will trustworthily be kept confidential, private, and anonymous and 

will be used only for academic purposes. Your participation is appreciated. 

Please tick ( √ ) the appropriate box or provide full statements where necessary. 

Please skip the line in the space provided. 

 

The researche 

Section One: General Information 

 1.  How long have you been studying English? 

……………………………………………………………… 
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2. Was studying English your personal choice? 

□ Yes        

□  No 

Section Two: Speaking Skill 

1. What is your current level of speaking proficiency? 

□ Low 

□ Average 

□ Intermediate 

□ Advanced 

2. Do you want to develop your speaking skills? 

□ Yes 

□ No 

3. How often do you think of improving your speaking skill? 

□ Rarely 

□ Occasionally 

□ Sometimes 

□  Always 

4. What aspect of your speaking skills do you want to improve? 

You can tick two answers. 

□ Pronunciation 
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□ Fluency 

□ Accuracy  

□ Vocabulary 

 Please justify your answer. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………. 

5. As an EFL student, what are the major difficulties that usually challenge you when you use 

English to speak inside the classroom? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………… 
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6. Once you face a breakdown while speaking, how do you manage to fix it to produce an 

effective and correct language? 

You can tick two answers. 

□ Ask for my teacher’s help. 

□ I use examples to convey the intended meaning.  

□ I tend to use phrasal verbs as an alternative to the expression I want to use. 

□ I search for another way to transmit my message. 

    Please justify your answer. Or mention other possible answers. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………… 

7. If you have any additional comments regarding speaking skill in the EFL context, please 

add them here: 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………
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…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………… 

Section three:  Phrasal Verbs in the EFL classrooms 

*Phrasal verbs are two or more words that are combined to produce a completely new 

word. The new meaning resulting from this combination is different and separate from the 

original one. For instance, “break down” means stop working. (“80 Most Common 

Phrasal Verbs,” 2021b) 

-------------------------------------------------- 

1. Are you familiar with phrasal verbs?  

□ Yes 

□ No 

-If yes, can you provide your brief definition? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………… 

2. Do you intend to use them inside the classroom? 

□ Never 

□ Rarely 
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□ Sometimes 

□ Often 

□ Always 

3. In what way do you think the use of phrasal verbs can be beneficial to your speaking 

□ Phrasal Verbs can help me in creating and preserving a more fluent and natural flow 

of communication, in terms of speaking. 

□ Learning English phrasal verbs will motivate me to be more expressive. 

□  Phrasal verbs can make me sound more native-like in conversations. 

□ It helps me to convey different meanings easily. 

□ It can reduce communication breakdowns. 

□ It is a practical strategy to limit speaking problems through using language. 

Please justify your answer. Or mention other possible answers : 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

4. Do you agree that using phrasal verbs when speaking helps to communicate better? 

□ I strongly disagree. 

□ I disagree 
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□ I neither agree nor disagree 

□ I agree 

□ I strongly agree 

-Please justify your answer: 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………….. 

5. Have you faced any difficulties while learning or using phrasal verbs inside the classroom? 

□ Never 

□ Rarely 

□ Sometimes 

□ Often 

□ Always 

 

  -Can you please mention what kind of difficulties you have faced? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………
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…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………… 

6. Do you intend to use Phrasal verbs in your communication outside the classroom?  

□ Never 

□ Rarely 

□ Sometimes 

□ Often 

□ Always 

7. How would you describe the difficulty of learning phrasal verbs? 

□ Very difficult  

□ Difficult 

□ Not very difficult 

□ Not difficult at all. 

 

8. In your opinion, what aspect of phrasal verbs can be difficult to learn? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………
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…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………… 

Thank you. 

*80 Most Common Phrasal Verbs. (2021b, December 28). Retrieved from 

https://www.grammarly.com/blog/common-phrasal-verbs/ 
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Appendix 06 

 

The Opinionnaire for the students’ questionnaire 

 

Dear teachers, 

The current study is entitled “An Investigation into the Use of Phrasal Verbs as a 

Teaching/Learning Strategy to Improve Foreign Language Learners' Verbal Communication, 

in terms of Speaking”. It seeks to answer research questions such as: What are the main 

problems that EFL learners face in their speaking? how do they manage to fix them ?, how can 

the use of phrasal verbs as a learning strategy improve EFL learners' speaking. By answering 

this opinionnaire, you will be helping in the process of refining and validating one of the data 

collection tools, which is the students' questionnaire. Thank you very much for your time and 

consideration. 

1- Are there any repetitive questions? 

□ Yes 

□  No 

- If yes, please notify them. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………… 

2- Did you find any grammar or spelling mistakes regarding the questions? 

□ Yes 

□  No 
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-If yes, please specify them. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………… 

3- Are there any irrelevant questions that need to be removed? 

□ Yes  

□ No 

-If yes, please provide the number of the question(s) below. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………… 

4- Is the questionnaire of reasonable length? 

□ Yes 

□  No 

5- Are there any unclear questions that need to be reformulated and/or explained? 

□ Yes 

□  No 

-If yes, please indicate which questions require rewording. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………
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…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………… 

6- What do you think of the form of the questionnaire? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………… 

7- Are the suggested responses appropriate? 

□ Yes 

□  No 

8- If there are any questions that you believe are of close relevance to the purpose of 

the questionnaire but were not included, please write them below. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………..............................................................................................

......................................................................................................................................................

......................................................................................................................................................

......................................................................................................................................................
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......................................................................................................................................................

....................................................................... 

9. Is there any other detail you want to add concerning the content and organization of the 

questionnaire items?  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………… 

 

Thank you very much for your time and collaboration 
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Appendix 07 

 

Questionnaire Validation Form 

 

I do hereby confirm that I have thoroughly read the students’ questionnaire in the study 

undertaken by Deroues Saadia Hadiat Errahmane, who is currently in the process of conducting 

her Master's dissertation at Biskra University. Furthermore, I do assert that I have assisted and 

supported the researcher of the current research work by providing her with remarks concerning 

the layout, organization, and content of the questionnaire. 

Background Information on the Expert: 

Name: .......................................................................................... 

University: .................................................................................. 

Present Occupation: .................................................................. 

Degree: ........................................................................................ 

Telephone Number: ................................................................... 

Email Address: ........................................................................... 

Signed: ......................................................................................... 

Researcher Contact Details: 

Deroues Saadia Hadiat Errahmane 

E-mail: hadia.dina07@gmail.com  

Mohamed Khider University of Biskra 

Faculty of Letters and Foreign Languages 

Department of Foreign Languages 

Section of English  

 

 

 

 

 

mailto:hadia.dina07@gmail.com
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Appendix 08 

 

The Opinionnaire for The Interview 

 

Dear teachers, 

  

   The current study is entitled “An Investigation into the Use of Phrasal Verbs as a 

Teaching/Learning Strategy to Improve Foreign Language Learners' Verbal Communication 

in terms of Speaking”. It seeks to answer research questions such as what are the main 

problems that EFL learners face in their speaking, how do they manage to fix them, and how 

can the use of phrasal verbs as a learning strategy improve EFL learners' speaking. By 

answering this opinionnaire, you will be helping in the process of refining and validating one 

of the data collection tools, which is the teacher's interview. Thank you very much for your 

time and consideration. 

1- Are there any repetitive questions? 

□ Yes 

□  No 

- If yes, please notify them. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………… 

2- Did you find any grammar or spelling mistakes regarding the questions? 

□ Yes 

□  No 
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-If yes, please specify them. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………… 

3- Are there any irrelevant questions that need to be removed? 

□ Yes  

□ No 

-If yes, please provide the number of the question(s) below. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………… 

4- Is the interview of reasonable length? 

□ Yes 

□  No 

5- Are there any unclear questions that need to be reformulated and/or explained? 

□ Yes 

□  No 

-If yes, please indicate which questions require rewording. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………
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…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………… 

6- What do you think of the form of the interview? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………… 

7- If there are any questions that you believe are of close relevance to the purpose of 

the interview but were not included, please write them below. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………..............................................................................................

......................................................................................................................................................

......................................................................................................................................................

......................................................................................................................................................

......................................................................................................................................................

....................................................................... 

8. Is there any other detail you want to add concerning the content and organization of the 

interview?  
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…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………… 

 

 Thank you very much for your time and collaboration 
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 الملخص 

وخاصة اللغة الإنجلیزیة ، یعتبر الاتصال اللفظي مكونًا أساسیًا وحاسمًا. نتیجة لذلك ،   ،ةفي تخصص تعلم اللغات الأجنبی

لكي یصبح متعلمي اللغة الإنجلیزیة مؤهلین للتواصل ، یحتاجون إلى التركیز على تطویر قدراتهم اللغویة ، وخاصة  

عتبر المتوالیات الصیغیة ، على وجه  قدرتهم على التحدث ، من خلال الممارسة في مجموعة متنوعة من السیاقات. ت

الخصوص ، أشباه الجمل الفعلیة جزءًا أساسیًا من اللغة الإنجلیزیة ، ویمكن أن یساعد إتقانها طلاب اللغة الإنجلیزیة كلغة  

 أجنبیة على الوصول إلى مستوى اتصال مقبول ویمكن التحكم فیه. ومع ذلك ، فإن استخدام أشباه الجمل الفعلیة یمكن أن

مثل تحدیًا لمتعلمي اللغة الإنجلیزیة كلغة أجنبیة ، نظرًا لصعوبة استخدامها نظرًا لاستخدامها في الأصل في السیاقات  ی

المحلیة. وبالتالي ، هدفت هذه الدراسة إلى إثارة "تحقیق في استخدام أشباه الجمل الفعلیة كاستراتیجیة تعلیم / تعلم لتحسین  

اتبعت الدراسة نهجًا نوعیًا  .  یة التواصل اللفظي: حالة طلاب ماجستیر واحد في جامعة بسكرة"اللغة الإنجلیزیة كلغة أجنب

سعت فیه إلى مساعدة متعلمي اللغة الإنجلیزیة كلغة أجنبیة على تطویر تواصلهم اللفظي من حیث مهارات التحدث من  

تهم في التحدث.خلال استخدام أشباه الجمل الفعلیة كاستراتیجیة تعلیمیة لتعزیز قدرا  

                                                       

 

 

 


