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Teaching Unit: Methodology 

Module: Study Skills 

Credits: 04                                                                                              

Coefficient: 02 

Course Description: 

The Study Skills module provides second-year English Language and Literature students with 

essential academic tools to enhance their learning efficiency and performance. It focuses on 

developing autonomous learning strategies, improving critical thinking, and mastering key 

academic skills necessary for university success. 

The course covers various topics, including learning styles and strategies, reflective learning, 

and critical thinking, with an emphasis on engaging in classroom discussions, effectively 

completing assignments, and approaching exam questions analytically. Students will also 

develop report writing skills, including synthesis and paraphrasing techniques, proper 

referencing and bibliography compilation, and the process of selecting and refining research 

themes through collaborative discussions. Additionally, students will enhance their oral 

presentation skills, enabling them to communicate ideas confidently and effectively. 

By the end of this module, students will be equipped with the necessary study skills to become 

independent, critical, and reflective learners, capable of handling academic challenges with 

confidence and competence. 

Course Objectives  

 Enable the students to demonstrate good mastery of the skills required for studying at 

University. 

 Help the students develop strategies for autonomous learning. 

 Broaden their knowledge of the research process and research paper writing. 



 
 

Prerequisite 

  Students should have successfully completed their first-year introduction to university studies 

(Study Skills 1 and 2). A foundational understanding of English grammar, reading 

comprehension, and basic writing skills is recommended to fully engage with the course 

content. 

Assessment 

50% Written exams - 50% continuous Assessment: active presence (05/20) - open-book quizzes 

(05/20) – homework assignments (03/20)- written/ oral test (07/20) 

Summative Assessment (50%) Formative Assessment (50%) 

 
 

Written exams 

 
 
20/20 

Active presence 05/20 
Open-book quizzes 05/20 
Homework assignments   03/20 
Written/ Oral test   07/20 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
Course Content (Syllabus) 

 
 

Semester: Three 

Week Subject Content 

Week 1  Course Description and Assessment Methods 

Week 2  Introduction to the Course 

Week 3  Understanding Students' Learning Styles and Strategies 

Week 4  Learning Strategies 

Week 5  Reflective Learning 

Week 6 Kolb's Experiential Learning Theory 

Week 7 Gibbs' Reflective Cycle 

Week 8 Critical Thinking 

Week 9 De Bono’s Six Hats of Thinking 

Week 10 The process of Critical Thinking 

Week 11 Report Writing 

Week 12 Practice 

Week 13 Review 

Week 14 Exam Preparation 

 
 

 

Subject:  Study Skills 

Level: L2 

Academic Year: 2024/2025 

Teacher 

Teacher: ABDELHAK CHENINI Rank: MCB 



 
 

 

Semester: Four 

Week Subject Content 

Week 1 A Recap of the First Semester 

Week 2 Theme selection & narrowing down through classroom 
discussion 

Week 3 Conditions and Techniques  

Week 4 Collecting Information  

Week 5 Taking Notes 

Week 6 Plagiarism and Citing Sources 

Week 7 Synthesis ,paraphrasing, Quoting, and Summarizing 
techniques 

Week 8 Referencing (quotation cards) and Bibliography 

Week 9 Writing the First Draft 

Week 10 Revising and Editing 

Week 11 Oral presentation 

Week 12 Practice 

Week 13 Review 

Week 14 Exam Preparation 
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Lesson 1: Understanding Students' Learning Styles and Strategies 

Objectives: 

� Define and explain the concept of learning styles. 

� Identify different types of learning styles (e.g., visual, auditory, kinesthetic, etc.). 

� Discuss theories related to learning styles (e.g., VARK, Gardner’s Multiple Intelligences). 

� Highlight the importance of recognizing individual learning preferences in the classroom. 

� Explore the impact of learning styles on students' academic performance. 

� Provide strategies for teachers to adapt teaching methods to accommodate various learning 

styles. 

Introduction:  

In any classroom, students have diverse ways of processing information. These different 

approaches, known as learning styles, influence how students absorb, understand, and retain 

knowledge. As educators, understanding these styles can help tailor instruction to improve 

learning outcomes. 

Key Learning Styles: 

1. Visual Learners: 

Visual learners prefer to see information to process it effectively. They benefit from 

diagrams, charts, videos, and written notes. 

o Example: A student might struggle to understand a math problem explained 

verbally but quickly grasp the concept when it is shown on a graph or drawn 

on the board. 



 

2. Auditory Learners: 

These students learn best by listening. They absorb information through lectures, 

discussions, and auditory presentations. 

o Example: An auditory learner might excel in language learning when exposed 

to conversations, songs, and spoken instructions rather than written grammar 

rules. 

3. Kinesthetic (Tactile) Learners: 

Kinesthetic learners prefer hands-on experiences. They retain information better 

through movement, touch, and doing. 

o Example: A science student might better understand a concept like electrical 

circuits when they build one themselves rather than just read about it in a 

textbook. 

4. Reading/Writing Learners: 

These students learn best through written words, either by reading or by writing. They 

benefit from taking detailed notes, reading textbooks, or writing essays. 

o Example: A reading/writing learner may prefer self-study by reading 

extensive notes and summarizing information in their own words to enhance 

understanding. 

Importance of Recognizing Learning Styles: 

Understanding and accommodating various learning styles can: 

 Boost engagement and motivation. 

 Improve retention and understanding of materials. 

 Encourage a more inclusive and equitable classroom environment. 



 

However, it is also essential to note that learning styles should not be seen as fixed. While 

students may have a dominant style, they can benefit from exposure to different methods of 

instruction to strengthen other modes of learning. 

Incorporating Learning Styles in the Classroom: 

1. Multimodal Instruction: Teachers can combine different teaching methods (visual 

aids, group discussions, hands-on activities) to cater to a wide variety of learners. 

2. Differentiated Assessments: Offering students multiple ways to demonstrate their 

understanding, such as through presentations, written reports, or practical 

demonstrations, can ensure assessments are fair and reflective of different strengths. 

3. Collaborative Learning: Pairing students with different learning styles can foster 

peer learning. For instance, an auditory learner might benefit from explaining a 

concept to a visual learner, enhancing understanding for both. 

Discussion Questions: 

1. Reflect on Your Own Learning Style: 

o What learning style(s) do you think you identify with the most, and how has 

that impacted your educational experiences? 

2. Challenges of Teaching with Learning Styles: 

o What challenges might teachers face when trying to accommodate multiple 

learning styles in a single classroom setting? How can these challenges be 

addressed? 

 

 



 

3. Effective Teaching Techniques: 

o Can you recall a time when a teacher or instructor used a method that perfectly 

aligned with your learning style? How did it impact your understanding or 

interest in the subject? 

4. Cross-Style Collaboration: 

o How can students with different learning styles help each other during group 

work or peer learning activities? What are the benefits of such diversity in a 

learning group? 

5. Beyond Learning Styles: 

o Given that learning styles are just one aspect of a learner’s identity, what other 

factors (e.g., motivation, prior knowledge, cultural background) play 

significant roles in how students learn? 

Activity Example: 

1. For Visual Learners: 

o Create a mind map of a chapter or topic you’re studying. Use colors, symbols, 

and drawings to organize the information. 

2. For Auditory Learners: 

o Record yourself explaining a concept from the lesson and play it back. You 

can also engage in a group discussion where the material is discussed verbally. 

3. For Kinesthetic Learners: 

o Use physical objects to demonstrate a concept, such as creating a model to 

explain a historical event or scientific phenomenon. 

4. For Reading/Writing Learners: 



 

o Summarize a complex chapter by writing a detailed outline or essay. Make use 

of textbooks and additional reading material to reinforce understanding. 

By recognizing and incorporating different learning styles, educators can create a more 

dynamic and inclusive classroom that caters to the diverse needs of all students. 

VARK Test: 

The VARK Test is a popular tool used to assess an individual's learning preferences. VARK 

stands for Visual, Auditory, Reading/Writing, and Kinesthetic, which are the four main 

learning styles according to this model. By taking the VARK questionnaire, students can 

identify which of these styles best represents how they prefer to learn and process 

information. 

Breakdown of VARK Learning Styles: 

1. Visual (V): 

o Prefers to see information in the form of graphs, charts, diagrams, and 

pictures. 

o Learns best through visual displays of information. 

2. Auditory (A): 

o Prefers listening to spoken information, such as lectures, discussions, and 

podcasts. 

o Learns best through hearing and verbalizing content. 

3. Reading/Writing (R): 

o Prefers reading texts and writing notes or essays. 

o Learns best through interaction with written words, such as reading from 

textbooks or making lists. 



 

4. Kinesthetic (K): 

o Prefers hands-on experiences and learning by doing. 

o Learns best through physical activity, experiments, or real-life simulations. 

Example Questions from a VARK Test: 

These are examples of the types of scenarios in the VARK questionnaire, where you choose 

how you would respond in a learning situation. 

1. How do you prefer to study for a test? 

o A) Use charts, diagrams, and mind maps (Visual). 

o B) Participate in study groups or listen to audio lectures (Auditory). 

o C) Read textbooks, and take detailed notes (Reading/Writing). 

o D) Practice by doing experiments or using real-life examples (Kinesthetic). 

2. You need to give someone directions. How do you do it? 

o A) Draw a map for them (Visual). 

o B) Give them spoken directions (Auditory). 

o C) Write down the instructions for them (Reading/Writing). 

o D) Walk them through the path or show them in person (Kinesthetic). 

3. When faced with a new task, how do you prefer to approach it? 

o A) Watch a demonstration (Visual). 

o B) Listen to someone explain it (Auditory). 

o C) Read a manual or set of instructions (Reading/Writing). 

o D) Try it out yourself and learn by trial and error (Kinesthetic). 

 

 



 

Scoring and Results: 

After answering the questions, individuals are given a score for each learning style (Visual, 

Auditory, Reading/Writing, and Kinesthetic). The results may show: 

 Single preference: A person scores significantly higher in one area, indicating a 

strong preference for that learning style. 

 Multimodal preference: The person scores similarly across two or more styles, 

suggesting that they benefit from a combination of learning methods. 

Why Take the VARK Test? 

 Self-awareness: Helps students understand how they learn best, allowing them to 

adopt strategies that enhance their study habits. 

 Tailored learning strategies: Knowing your VARK profile allows you to modify 

your approach to learning, for example, by creating more visual aids or seeking out 

group discussions. 

 Improved classroom interactions: Educators can also use the VARK framework to 

diversify their teaching techniques to meet the needs of different learners. 

Tips for Each Learning Style: 

 Visual Learners: Create mind maps, highlight key points in different colors, and 

make use of flow charts. 

 Auditory Learners: Engage in discussions, record and listen to lectures, and explain 

concepts to others. 

 Reading/Writing Learners: Write summaries, organize notes, and read through 

books or articles to reinforce information. 



 

 Kinesthetic Learners: Take frequent study breaks, use hands-on activities, and apply 

what you learn to real-world examples. 

The VARK Test is a useful starting point for both students and educators to understand 

learning preferences and implement effective strategies for better learning experiences. 

There have been countless studies and tests on learning styles. A popular test that is widely 

used is the VARK test. This test splits into four styles of learning. Visual learning prefers to 

see things in pictures and diagrams. They can usually get images or see things clearly in their 

mind. Auditory learners learn by listening. They like to listen to someone talk, to discussions, 

or listen to taped books, notes, or discussions. Reading and writing seems fairly explanatory 

based upon its name. They are usually good at writing lists, essays, and find reading 

beneficial in the learning process. Kinesthetic learners like to practice. They don't like 

theories. They like to try things out, work with their hands, and get involved in some 

activities. They find it hard to sit still for a long time. Each person can be a combination of 

one or more or all these styles. The test also includes a question section at the end to help you 

understand your results. 



 

 

VARK learning styles model (Fleming& Mills1992) 

Learning strategy and learning style are related concepts in education, but they differ in 

terms of what they represent and how they are applied in the learning process. Here's a 

comparison of the two: 

Learning Style: 

 Definition: A learning style refers to the preferred way a person processes, absorbs, 

and retains information. It is more about how a learner naturally interacts with 

educational content. 

 Key Characteristics: 

o Innate preference: It’s based on an individual's natural inclination toward 

certain types of information delivery. 

o Types: Examples include the VARK model (Visual, Auditory, 

Reading/Writing, Kinesthetic) and other models like Howard Gardner’s 

Multiple Intelligences. 



 

o Stable over time: While it can be developed or diversified, a person’s 

learning style is often a consistent characteristic over time. 

 Focus: How students prefer to learn (e.g., by seeing, hearing, reading, or doing). 

Example: A visual learner prefers using charts, diagrams, or images to understand 

new information, while a kinesthetic learner might prefer hands-on activities or 

practical experiments. 

Learning Strategy: 

 Definition: A learning strategy is a deliberate, purposeful action or method used by a 

student to enhance learning and problem-solving. It’s how a learner approaches tasks 

in order to understand, remember, or apply information. 

 Key Characteristics: 

o Active choice: Strategies are methods or techniques chosen to help with 

learning, such as note-taking, summarizing, questioning, or using mnemonic 

devices. 

o Adaptable and flexible: Learning strategies can change depending on the 

subject matter, task, or difficulty level. Students may switch between 

strategies depending on what works best in a given situation. 

o Goal-oriented: Strategies are chosen with a specific learning goal in mind, 

such as improving memory retention or solving a complex problem. 

 Focus: The process or plan used to succeed in learning. 

Example: A student might adopt the strategy of spaced repetition to improve 

retention for an upcoming exam, or use active reading techniques (such as 

annotating and summarizing) to better understand a difficult text. 



 

Comparison: 

Aspect Learning Style Learning Strategy 

What it 
describes 

Natural preferences for 
learning and processing 
info 

Methods and techniques 
used to enhance learning 

Fixed or 
flexible? 

Relatively stable, though 
can be developed 

Highly adaptable, can be 
chosen based on the task 

Examples 
Visual, Auditory, 
Kinesthetic, 
Reading/Writing 

Note-taking, 
Mnemonics, Concept 
Mapping, Chunking 

Who 
controls it? 

Mostly inherent in the 
learner’s preferences 

Controlled by the 
learner based on the 
situation 

Primary 
focus 

How learning content is 
received 

How learning is 
approached and 
mastered 

 

Comparison of Learning Styles and Learning Strategies  

Note: This table is adapted from theoretical concepts by Fleming & Mills (1992) and Oxford 

(1990). 

Relationship Between Learning Style and Learning Strategy: 

 Complementary roles: Learning strategies can align with a student's learning style. 

For example, a visual learner may choose the strategy of creating mind maps to 

help understand a complex concept. A kinesthetic learner may use a strategy of role-

playing or model-building to grasp abstract ideas. 

 Broadened scope: While learning styles provide a framework for understanding 

preferences, strategies allow learners to go beyond their natural tendencies and adopt 

different methods to succeed in varied learning environments. 

 



 

Examples: 

 Scenario 1: A student is preparing for a history exam. 

o Learning style: They identify as an auditory learner. 

o Learning strategy: They use the strategy of recording themselves reading 

notes and listening to it during revision. 

 Scenario 2: A student is struggling with a complex math concept. 

o Learning style: They are primarily a kinesthetic learner. 

o Learning strategy: They adopt the strategy of using hands-on activities, like 

building models or using physical objects, to visualize and understand the 

math problem. 

In Summary: 

 Learning styles focus on how individuals prefer to learn (based on natural 

tendencies). 

 Learning strategies are the methods and approaches learners actively choose to 

meet their learning goals. 

An effective learner understands their learning style and uses appropriate learning strategies 

to enhance their academic success. 
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Example of VARK TEST from vark-learn.com/ 

VARK Questionnaire version 8.02 

Choose the answer which best explains your preference and click the box next to it. Please 

click more than one if a single answer does not match your perception. Leave blank any 

question that does not apply. 

I prefer a presenter or a teacher who uses: 

diagrams, charts, maps or graphs. 

demonstrations, models or practical sessions. 

question and answer, talk, group discussion, or guest speakers. 

handouts, books, or readings. 

When choosing a career or area of study, these are important for me: 

Communicating with others through discussion. 

Using words well in written communications. 

https://vark-learn.com/teaching-in-different-contexts/
https://vark-learn.com/


 

Working with designs, maps or charts. 

Applying my knowledge in real situations. 

I want to learn how to take better photos. I would: 

use examples of good and poor photos showing how to improve them. 

use diagrams showing the camera and what each part does. 

ask questions and talk about the camera and its features. 

use the written instructions about what to do. 

I have finished a competition or test and I would like some feedback: 

using graphs showing how my performance has improved. 

using a written description of my results. 

from somebody who talks it through with me. 

using examples from what I have done. 

A website has a video showing how to make a special graph or chart. There is a person 
speaking, some lists and words describing what to do and some diagrams. I would learn most 
from: 

watching the actions. 

listening. 

reading the words. 

seeing the diagrams. 

I want to learn about a new project. I would ask for: 

an opportunity to discuss the project. 

a written report describing the main features of the project. 



 

diagrams to show the project stages with charts of benefits and costs. 

examples where the project has been used successfully. 

When finding my way, I: 

head in the general direction to see if I can find my destination without instructions.. 

like to read instructions from GPS or instructions that have been written. 

rely on paper maps or GPS maps. 

rely on verbal instructions from GPS or from someone traveling with me. 

I want to find out about a house or an apartment. Before visiting it I would want: 

to view a video of the property. 

a plan showing the rooms and a map of the area. 

a discussion with the owner. 

a printed description of the rooms and features. 

I want to learn to do something new on a computer. I would: 

start using it and learn by trial and error. 

follow the diagrams in a book. 

read the written instructions that came with the program. 

talk with people who know about the program. 

When I am learning I: 

read books, articles and handouts. 

use examples and applications. 



 

see patterns in things. 

like to talk things through. 

I have been advised by the doctor that I have a medical problem and I have some questions 
about it. I would: 

look at a diagram showing what was wrong. 

read an article that explains the problem. 

have a detailed discussion with my doctor. 

use a 3D model to see what is wrong. 

When learning from the Internet I like: 

podcasts and videos where I can listen to experts. 

videos showing how to do things. 

detailed articles. 

interesting design and visual features. 

I want to learn how to play a new board game or card game. I would: 

listen to somebody explaining it and ask questions. 

use the diagrams that explain the various stages, moves and strategies in the game. 

watch others play the game before joining in. 

read the instructions. 

I want to find out more about a tour that I am going on. I would: 

talk with the person who planned the tour or others who are going on the tour. 

look at details about the highlights and activities on the tour. 



 

use a map and see where the places are. 

read about the tour on the itinerary. 

I am having trouble assembling a wooden table that came in parts (kitset). I would: 

read the instructions that came with the table. 

watch a video of a person assembling a similar table. 

ask for advice from someone who assembles furniture. 

study diagrams showing each stage of the assembly. 

I want to save more money and to decide between a range of options. I would: 

talk with an expert about the options. 

consider examples of each option using my financial information. 

read a print brochure that describes the options in detail. 

use graphs showing different options for different time periods. 

 

 

 

 

 

 

 

 



 

Lesson 2: Reflective Learning 

Objectives: 

 - Define reflective learning and its significance in the educational process. 

 - Explain key theories of reflective learning (Gibbs' Reflective Cycle). 

 -  Explore the role of self-assessment and critical thinking in reflective learning. 

 - Identify different types of reflective learning. 

- Discuss the benefits of reflective learning for personal and academic growth. 

Introduction: 

One of the defining features of transformative learning is the process of reflection, which 

encompasses both intellectual and emotional activities aimed at examining experiences in 

order to enhance understanding and appreciation. Reflection allows individuals to critically 

analyze their past experiences, gaining deeper insights and transforming their perspectives. 

This reflective process has increasingly become central in the rethinking of training and 

education for professionals, particularly in fields like teaching, healthcare, and social work. 

As a result of this shift, reflective skills are now seen as essential components of professional 

development. These skills are crucial for fostering adaptability, critical thinking, and self-

awareness in practitioners. Therefore, it is vital to find effective methods for teaching and 

cultivating reflective abilities. It's not just about acquiring technical or theoretical knowledge, 

but about reshaping the relationship between knowledge, practice, and the lived experiences 

of individuals. 

Transformative learning through reflection encourages professionals to continuously reassess 

their actions and decisions within their specific contexts. In this process, they move beyond 



 

traditional methods of knowledge acquisition and begin to integrate experience and personal 

insights into their professional practices. This leads to a more holistic, adaptive approach to 

problem-solving and decision-making, enhancing their effectiveness in real-world situations. 

Thus, the relationship between knowledge, practice, and human experience is being 

reformulated, acknowledging that experiential learning and reflection are key to professional 

growth and transformative change. This approach calls for educational strategies that 

prioritize the development of reflective thinking, helping learners become more engaged, 

empathetic, and capable in their roles as practitioners. (Colomer et al., 364) 

1) What is Reflective Learning? 

Moon (2013) defines reflective learning as “a process of learning and development, 

involving the individual actively engaging in reflecting on past experiences and using these 

reflections to inform future actions.” This highlights the continuous cycle of analyzing 

experiences to foster personal growth and improve future decision-making. 

 Brockbank and McGill (2017) describe reflective learning as “the process of critically 

reviewing and making sense of past experiences to influence present and future learning." 

This definition emphasizes the analytical nature of reflection, focusing on how it helps 

learners understand their experiences and apply that understanding to future learning. 

2) Key Theories of Reflective Learning 

2-1 Kolb's Experiential Learning Theory (1984)  

One of the most prominent models is David Kolb's Experiential Learning Cycle, which 

describes learning as a process that involves concrete experiences, reflective observation, 

abstract conceptualization, and active experimentation. Kolb argues that reflection is a key 



 

stage where learners critically analyze their experiences, leading to deeper understanding and 

informed future action. 

"Learning is the process whereby knowledge is created through the transformation of 

experience" (Kolb, 1984, p. 38). 

David Kolb’s experiential learning theory suggests that learning is best understood as a 

dynamic and evolving process, not simply as an outcome. It emphasizes the importance of 

experience as the foundation for continuous learning. Kolb proposes six key characteristics 

that define this process: 

1. Learning as a process: Learning should be viewed as an ongoing cycle of growth 

and improvement, rather than focusing solely on end results or specific achievements. 

2. Continuous learning grounded in experience: Experience is central to the learning 

process, serving as the core from which individuals build new knowledge and 

understanding. 

3. Resolution of conflict between opposing modes: Learning inherently involves 

tension as individuals navigate between different, sometimes contradictory, ways of 

adapting to their environment, such as concrete experience versus abstract 

conceptualization. 

4. Holistic adaptation to the world: Learning is a comprehensive process that 

integrates various aspects of a person's interaction with the world, encompassing 

emotional, cognitive, and practical dimensions. 

5. Interaction between the person and the environment: Learning is not a passive 

process but occurs through active engagement with the environment. The learner's 

experiences and the context they engage with continually shape and reshape their 

understanding. 



 

6. Creation of knowledge: Learning involves creating new knowledge through the 

interaction between personal insights and the external, socially constructed 

knowledge. This transaction leads to deeper, more meaningful understanding. 

Kolb's Four-Stage Learning Cycle and Learning Styles 

Kolb’s model is distinct in that it integrates both a cycle of experiential learning and an 

explanation of individual learning preferences. The four stages of his learning cycle are: 

1. Concrete Experience (CE): Engaging in a new experience or reinterpreting an 

existing one. 

2. Reflective Observation (RO): Reflecting on the experience from different 

perspectives. 

3. Abstract Conceptualization (AC): Developing new ideas or modifying existing 

concepts based on reflection. 

4. Active Experimentation (AE): Applying what has been learned to test and 

implement new ideas in real-world situations. 

Learners move through this cycle as they adapt and respond to new experiences, continuously 

refining their understanding. 

Learning Styles Inventory (LSI) 

Kolb also introduced the Learning Styles Inventory (LSI), which identifies four distinct 

learning styles, each associated with a different preference for engaging with the learning 

cycle: 

1. Diverging: Learners who prefer to observe and gather information from multiple 

perspectives, excelling in brainstorming and problem-solving through reflection. 



 

2. Assimilating: Those who focus on abstract concepts and logic, preferring theoretical 

models and structured analysis. 

3. Converging: Learners who favor practical applications of ideas and theories, 

excelling in problem-solving tasks and experimentation. 

4. Accommodating: People who rely on intuition and hands-on approaches, often 

thriving in situations that require action and adaptability. 

These learning styles reflect an individual’s natural preference for certain stages of the 

learning cycle, making Kolb’s model a comprehensive framework for understanding not only 

the process of experiential learning but also the unique ways in which different learners 

engage with it. 

Kolb’s theory highlights the need for flexibility in education, where both instructors and 

learners adapt to different styles and stages of learning. It also underscores the value of 

personal experience as a powerful tool for creating meaningful and lasting knowledge. 

Through an iterative process of experience, reflection, conceptualization, and 

experimentation, learners can continuously evolve and develop new insights, making learning 

an active, lifelong pursuit. (knowledgejump.com) 



 

 

Kolb’s Experiential Learning Cycle (Kolb, 1984) 

2-2 Gibbs' Reflective Cycle (1988)  

Graham Gibbs' model offers a structured way to reflect on specific experiences. His reflective 

cycle includes six stages: description, feelings, evaluation, analysis, conclusion, and an action 

plan. This approach allows learners to systematically think about their learning experiences 

and identify areas for improvement. 

"It is not sufficient to have an experience in order to learn. Without reflecting on this 

experience, it may quickly be forgotten, or its learning potential lost" (Gibbs, 1988, p. 9). 



 

 

tsw.co.uk 

Gibbs' Reflective Cycle breaks reflection into the following steps: 

1. Description: What happened during the learning experience? (e.g., an assignment, 

project, or exam) 

2. Feelings: What were your reactions and emotions during the experience? 

3. Evaluation: What worked well and what did not? Were there any successes or 

challenges? 

4. Analysis: Why did things go the way they did? What contributed to success or failure? 

5. Conclusion: What did you learn from the experience? What could have been done 

differently? 

6. Action Plan: How can you apply what you’ve learned in future situations? 

Example: 

 Scenario: A student receives a low grade on a research paper. 



 

o Description: The student reflects on their research process, noting that they 

didn’t allocate enough time for revisions. 

o Feelings: Initially, they feel disappointed and frustrated. 

o Evaluation: Upon reflection, they recognize that their research was solid, but 

the paper was rushed and lacked clarity in writing. 

o Analysis: The student concludes that poor time management and insufficient 

proofreading were key reasons for the low grade. 

o Conclusion: They realize that planning and reviewing are essential parts of 

the writing process. 

o Action Plan: For future assignments, they plan to set deadlines for each stage 

(research, drafting, revising) to ensure ample time for revisions. 

3) Key Features of Reflective Learning: 

1. Self-awareness: Reflective learning encourages students to be conscious of their 

strengths, weaknesses, and areas for improvement. 

2. Critical Thinking: It involves analyzing past experiences to extract meaning and 

insights that can improve future learning or decision-making. 

3. Active Engagement: Reflective learning is not passive; it requires actively thinking 

about learning processes and outcomes. 

4. Continuous Development: By engaging in reflective learning, students are better 

able to adapt, grow, and improve over time. 

4) Benefits of Reflective Learning: 

 Deeper Understanding: Reflecting on what has been learned promotes deeper 

comprehension and retention of knowledge. 



 

 Personal Growth: It fosters self-improvement, confidence, and a growth mindset, as 

learners become more attuned to their learning processes. 

 Improved Problem-Solving: Reflective learners are better equipped to approach new 

challenges because they can draw upon past experiences. 

 Adaptability: By learning to reflect on both successes and failures, students become 

more flexible and open to adjusting their methods when faced with new tasks or 

difficulties.  

5)Strategies to Enhance Reflective Learning: 

1. Journaling: Keeping a learning journal allows students to regularly reflect on their 

progress, noting successes, challenges, and insights. 

2. Peer Feedback: Discussing learning experiences with peers can provide new 

perspectives and help in recognizing areas of improvement. 

3. Self-Assessment: Regularly evaluating one's work and progress can encourage self-

reflection on performance and learning outcomes. 

4. Mentorship: Engaging in reflective conversations with a mentor or teacher can 

provide guided insights and foster deeper learning. 

5. Questioning: Ask yourself reflective questions, such as: 

o What did I learn from this experience? 

o How did I handle challenges, and what could I have done differently? 

o How can I use this knowledge or skill in the future? 

 

 

 



 

6)Reflective Learning in Practice: 

1. In Academia: Students can reflect on their study habits, understanding of course 

material, and performance in assessments. This helps them to refine their study 

techniques, identify gaps in knowledge, and improve time management. 

2. In Professional Development: Reflective learning is valuable in professional 

settings, where individuals can assess their job performance, teamwork, and project 

outcomes. This allows for better decision-making and personal growth in a career. 

3. In Daily Life: Reflective learning is not limited to academic or professional settings; 

it can be applied to everyday experiences. For example, reflecting on how you 

handled a personal conflict can help improve future communication and relationships. 

7) The Differences Between Reflective Learning and Surface-level Learning 

Aspect Reflective Learning Surface-Level Learning 

Depth of 

Understanding 

 

Focuses on deep understanding and 

critical thinking. 

Involves memorization of facts 

with limited understanding. 

Learning 

Approach 

 

Involves questioning, analyzing, and 

synthesizing information. 

Relies on rote learning and 

repetition of information. 

Engagement with 

 Content 

 

Actively engages with material, 

making connections to prior 

knowledge and personal experiences. 

Passive engagement, with 

minimal personal connection to 

content. 

 Leads to long-term retention and Often results in short-term recall, 



 

Aspect Reflective Learning Surface-Level Learning 

Learning 

Outcomes 

 

ability to apply knowledge in various 

contexts. 

with little retention beyond 

exams. 

 

Motivation 

 

Driven by intrinsic motivation to learn 

and develop insights. 

Often driven by extrinsic goals, 

such as passing exams or 

fulfilling requirements. 

Application of 

Knowledge 

 

Encourages applying knowledge to 

real-world problems and situations. 

Limited to reproducing 

information without real-world 

application. 

Reflection 

Involves continuous self-reflection, 

revising understanding and 

approaches. 

Little to no reflection on the 

material or personal learning 

process. 

Problem-Solving 
Develops critical problem-solving and 

adaptive thinking skills. 

Less equipped to solve complex 

problems or adapt knowledge. 

Learning Process 
Ongoing, iterative process of learning, 

questioning, and applying. 

Linear process focused on 

completing tasks without deeper 

analysis. 

Examples of 

Activities 

Journaling, discussions, self-

assessment, and case studies. 

Flashcards, copying notes, and 

simple recall exercises. 

This table highlights the key differences between reflective learning, which fosters deeper 

engagement and long-term growth, and surface-level learning, which is typically more 

shallow and short-term in focus. 



 

8) Active and Reflective Learners: 

 Active learners generally grasp and remember information more effectively when 

they engage in some form of active process, such as discussing, applying, or 

explaining the material to others. On the other hand, reflective learners prefer to take 

time to think it over quietly before engaging. 

 An active learner’s approach might be, "Let’s test it out and see how it works," while 

a reflective learner would more likely say, "Let’s consider it carefully before 

proceeding." 

 Active learners often prefer working in groups, whereas reflective learners generally 

favor working independently. 

 Both types of learners may struggle with long lectures where the only activity is note-

taking, but this can be especially challenging for active learners. 

Everyone has moments of being both active and reflective. Your preference for one style over 

the other can vary in intensity, from strong to mild. Striking a balance between the two is 

ideal. Acting without enough reflection can lead to hasty decisions and problems, while 

overthinking without taking action may prevent you from accomplishing anything. (Felder, 2) 

9) How can active learners help themselves? 

If you're an active learner in a class that doesn't offer much time for discussion or problem-

solving, try to make up for this during your study sessions. Join a study group where 

members take turns explaining topics to each other. Collaborate with others to predict 

possible exam questions and practice answering them. Engaging with the material through 

active methods will help you remember it more effectively. 



 

10) How can reflective learners help themselves? 

If you're a reflective learner in a class that provides little time for thinking about new 

information, compensate for this when you study. Instead of just reading or memorizing, 

pause regularly to review the material and think about potential questions or real-life 

applications. Writing brief summaries of what you’ve learned in your own words can also be 

beneficial. While this may take extra time, it will help you retain the material more 

effectively. (Felder,4)  

 The figure below presents a more global comparison between the most common types 

of learners and their preferences: 

 



 

Felder and Silverman’s Index of Learning Styles (Felder & Silverman, 1988) 

11) Discussion Questions: 

1. How do you currently reflect on your learning experiences, and how has it helped you 

improve? 

2. Can you recall a specific time when reflecting on a past failure led to a positive 

outcome later on? 

3. What strategies could you use to make reflective learning a more regular part of your 

routine? 

4. Why do you think reflective learning is important for both personal and professional 

growth? 

5. What are the challenges of reflective learning, and how can they be overcome? 

Conclusion: 

Reflective learning transforms experiences into valuable lessons. By reflecting on past 

learning, students can continuously improve their skills, strategies, and approaches, leading to 

personal and academic growth. Encouraging reflection helps develop lifelong learners who 

are adaptable, critical thinkers, and capable of self-improvement. 
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Lesson 3: Critical Thinking 

1-What is Thinking? 

•It is the cognetive process by

2 De Bono’s Six Hats of Thinking

Eduard De Bono, from Malta, is one of many researchers  who endorse the idea of integrating 

thinking as a fifth skill in education. To explain the process of thinking, DeBono came up 

with his famous six hats of thinking

Edward de Bono's 

•Start with the White Hat to establish facts and objective

generate creative ideas and alternatives.Use

and positive aspects.Apply the

 

by which we engage with, analyze and internalize

Thinking 

ono, from Malta, is one of many researchers  who endorse the idea of integrating 

in education. To explain the process of thinking, DeBono came up 

six hats of thinking which operate as follows:  

 

Edward de Bono's "Six Thinking Hats (de Bono,1985) 

to establish facts and objective information.Move to the

alternatives.Use the Yellow Hat to highlight potential benefits 

the Black Hat to consider risks and possible

internalize information. 

ono, from Malta, is one of many researchers  who endorse the idea of integrating 

in education. To explain the process of thinking, DeBono came up 

 

to the Green Hat to 

to highlight potential benefits 

to consider risks and possible challenges. 



 

Allow the Red Hat to express gut reactions and feelings about the ideas.Finally, use the Blue 

Hat to organize thoughts, summarize findings, and plan next steps. 

-Thinking as a fifth skill: 

•Thinking is a fundamental skill in education, often referred to as "critical thinking.“ 

•fostering thinking skills helps students: 

-Analyze and Evaluate Information 

-Develop Problem-Solving Abilities 

-Encourage Creativity 

-Promote Independence in Learning 

-Prepare for Real-World Situations 

3.Critical  Thinking 

Definition: Critical thinking is the process of actively and skillfully analyzing, synthesizing, 

and evaluating information to reach a logical conclusion. 

4 Importance and Objectives 

•Importance: In today’s world, with information overload and varying viewpoints, critical 

thinking is essential for distinguishing credible information from misleading or false 

information. 

•Objectives: Develop an understanding of why critical thinking matters and how to apply it in 

academic, personal, and professional contexts. 

5.The Difference Between Thinking and Critical Thinking 

•Thinking involves general reasoning or reflection, while critical thinking is an intentional, analyt

ical      process aimed at reaching well-supported conclusions. 

 



 

 

General thinking vs Critical thinking (Facione, 2011) 

6.The Process of Critical Thinking 



 

key components of

•Interpretation: Understanding and clarifying the meaning of information.

•Analysis: Examining information to identify patterns, relationships, and underlying assumptions.

•Evaluation: Assessing the credibility and relevance of information or arguments.

•Inference: Drawing conclusions based on evidence and reasoning.

•Explanation: Articulating and just

•Self-Regulation: Reflecting on one's own thinking process and adjusting as necessary.

7. Critical Thinking in Real Life

•The following examples of critical thinking in real

students, teachers, and institutions use it to foster deeper learning and problem

 

 

key components of Critical Thinking (Paul & Elder, 2006)

: Understanding and clarifying the meaning of information. 

ormation to identify patterns, relationships, and underlying assumptions.

: Assessing the credibility and relevance of information or arguments.

: Drawing conclusions based on evidence and reasoning. 

: Articulating and justifying reasoning and conclusions. 

: Reflecting on one's own thinking process and adjusting as necessary.

7. Critical Thinking in Real Life 

The following examples of critical thinking in real-life educational contexts, demonstrate how 

nts, teachers, and institutions use it to foster deeper learning and problem

 

Paul & Elder, 2006) 

ormation to identify patterns, relationships, and underlying assumptions. 

: Assessing the credibility and relevance of information or arguments. 

: Reflecting on one's own thinking process and adjusting as necessary. 

life educational contexts, demonstrate how 

nts, teachers, and institutions use it to foster deeper learning and problem-solving. 



 

•1. Analyzing Texts in Literature Classes 

•Example: A high school literature class is reading To Kill a Mockingbird. Instead of just 

summarizing the plot, students analyze characters’ motives, the social context, and ethical 

issues. They discuss why characters make certain choices and how these choices reflect 

societal issues. 

•Critical Thinking Skill: Students engage in interpretation and evaluation, going beyond 

surface-level understanding to analyze complex social themes. 

•2. Debates in Social Studies or History Classes 

•Example: A history class studies different perspectives on a historical event, like the causes of the 

American Revolution. Students research viewpoints from various groups involved and then 

debate these perspectives in class. 

•Critical Thinking Skill: Students practice perspective-taking and evaluation, learning to 

understand multiple sides of an issue and critically assess historical biases. 

•3. Problem-Solving in Math 

•Example: A math teacher gives students a real-world scenario, such as budgeting for a school 

event. Students must calculate costs, determine quantities, and stay within a budget, using 

various mathematical techniques. 

•Critical Thinking Skill: This exercise requires problem-solving and decision-making as 

students must think creatively and apply math concepts in a practical context. 

•4. Ethics Discussions in Health or Psychology Classes 

•Example: In a psychology class discussing ethics, students evaluate different ethical dilemmas, 

such as the morality of using animal testing in research or the implications of digital privacy 

in mental health apps. 



 

•Critical Thinking Skill: Here, students use evaluation and reflection to weigh ethical 

considerations, discuss the impacts of these decisions, and reflect on the complexity of real-

world ethical issues. 

•5. Project-Based Learning and Group Collaboration 

•Example: A class is tasked with developing a project on climate change solutions. Students 

research, debate, and collaborate to create a presentation proposing feasible solutions tailored 

to their local community. 

•Critical Thinking Skill: Students use collaborative thinking and analysis, as well as creative 

problem-solving, to consider practical solutions and synthesize information for their 

audience. 

•6. Self-Assessment and Reflection 

•Example: At the end of a term, students in a language class review their assignments and reflect 

on their growth. They identify areas they improved in and areas needing work, setting goals 

for future improvement. 

•Critical Thinking Skill: This self-assessment requires reflection and self-evaluation, which 

promotes metacognition and a deeper understanding of their learning process. 

8.Critical Thinking in EFL Class Situations 

•Situation: Students struggle with a reading passage filled with unfamiliar words. 

•Critical Thinking Application: The teacher encourages students to think about the cultural or 

situational context of the idiom rather than just translating it word-for-word. They could 

consider how people might use this idiom in real-life scenarios and discuss its underlying 

meaning. 

•Outcome: This process not only helps students understand idioms but also develops their cultural 

awareness and comprehension skills. 

 



 

•Understanding Cultural Contexts in Language

•Situation: The class encounters an idiom in a listening exercise, and students are puzzled by its 

meaning. 

•Example: when push came to shove

•I always thought i’d never drive a car, but

9. Activities 

Activity1: Describe the process

story … etc 

Activity 2:  

Fact or Opinion :Read the article then pick out facts, opinions, or biased statements.

Remark: 

Fact: A statement that can be proven true or false.

Opinion: A personal belief or judgment that is not based on proof.

 Bias: A tendency to favor one perspective or side over another, potentially leading to a skewed 

representation of information 

 

 

Understanding Cultural Contexts in Language 

: The class encounters an idiom in a listening exercise, and students are puzzled by its 

shove 

drive a car, but when push came to shove , i did it. 

process of CT you experienced while reading a book,

:Read the article then pick out facts, opinions, or biased statements.

that can be proven true or false. 

: A personal belief or judgment that is not based on proof. 

A tendency to favor one perspective or side over another, potentially leading to a skewed 

: The class encounters an idiom in a listening exercise, and students are puzzled by its 

 

a book, novel, short 

 

:Read the article then pick out facts, opinions, or biased statements. 

A tendency to favor one perspective or side over another, potentially leading to a skewed 



 

The article 

Higher education in Algeria has undergone significant changes since the country gained 

independence in 1962. While the system has expanded, offering more opportunities for students, 

it faces numerous challenges that affect its quality and accessibility. According to the Ministry 

of Higher Education and Scientific Research, Algeria has more than 100 public universities and 

several private institutions, catering to a diverse student population of over 1.5 million. The 

government has invested heavily in higher education, with funding increasing by 15% over the 

last five years to improve facilities and faculty training. Moreover, Algeria's literacy rate has 

risen to approximately 81% as of 2022, largely due to educational reforms initiated in the 1990s. 

Despite these advancements, many experts argue that the quality of education remains uneven 

across institutions. A recent report by the National Council for Higher Education suggests that 

while some universities are excelling in research and academic standards, others are struggling 

with outdated curricula and inadequate resources. Critics assert that the focus on quantity over 

quality has led to a surplus of graduates who are ill-prepared for the job market. “The 

curriculum needs to be reformed to include practical skills and vocational training,” says Dr. 

Sarah Benali, an education reform advocate. 

Another pressing issue is the high unemployment rate among university graduates, which 

currently stands at around 25%. Many believe that the education system does not align with the 

needs of the labor market, producing graduates with skills that do not match available jobs. On 

a positive note, initiatives such as the establishment of research centers and partnerships with 

international universities have started to improve academic standards. The Algerian 

government aims to increase the number of published research papers by 30% over the next 

five years, a goal that reflects its commitment to advancing knowledge and innovation. 

In conclusion, while higher education in Algeria has made significant strides, it is evident that 

substantial challenges remain. A balanced approach that prioritizes both the quantity and 

quality of education is essential for preparing graduates to meet the demands of the modern 

workforce. As Algeria continues to develop its educational landscape, addressing these issues 

will be crucial for the nation’s socio-economic progress. 

 

Statements Fact  Opinion Bias 
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Quiz 1: 

Answer the following questions: 

1- Which of the following best describes a "learning strategy" as opposed to a "learning style"? 

      - A) A student’s innate preference for visual information, like charts and diagrams. 

      - B) A student's choice to use mnemonic devices to improve memory retention. 

      - C) A student’s stable preference for auditory learning, such as listening to lectures. 

      - D) A student’s natural tendency to learn best by doing hands-on activities. 

Answer:……………………………………………………………………………… 

2- Name two benefits of reflective learning and briefly explain how each contributes to a learner's 
development. 

A)……………………………………………………………………………………………………… 

B)………………………………………………………………………………………………………… 

3- Imagine you are part of a team deciding whether to implement a new project. Briefly describe how 

you would use the Red Hat and the Blue Hat in this scenario. 

…………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………… 

4- Match each characteristic with either Thinking or Critical Thinking. 

      - A) Can be automatic or reactive……………………………… 

      - B) Involves questioning assumptions and analyzing evidence…………………………. 

      - C) May not lead to evidence-based conclusions………………………………… 

      - D) Aims to minimize personal biases………………………………….. 

5- Explain how a student’s learning style and learning strategy can complement each other 
…………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………… 

 

 

 



 

Lesson 4: Report Writing in Research Methodology 

Objectives:  

-  Understand the Purpose of a research report and its significance in communicating research 

findings. 

-  Identify and Explain the essential components of a well-structured research report, 

including the introduction, literature review, methodology, results, and conclusion. 

-  Apply Proper Writing Techniques, including academic language, clarity, and consistency in 

formatting, to enhance the quality of their reports. 

-Recognize Common Mistakes and learn best practices to avoid errors, ensuring a polished 

and professional final report. 

Introduction 

Crafting a research report is a fundamental skill for every researcher, as it enables you 

to present your findings clearly and make a meaningful contribution to the scholarly 

knowledge within your discipline. Whether you are a student engaged in an academic 

research project or a professional conducting specialized studies in your field, the capability 

to write a coherent and comprehensive research report is vital. This part of the lecture will 

delve into the essential aspects of writing a research report, covering its core structure, 

appropriate language use, and the necessary formatting conventions. Additionally, we will 

discuss strategies for organizing content effectively and ensuring clarity and precision in your 

writing, which are key to producing a high-quality report. 

 



 

1. Report Writing 

A research report is a document designed to present the results of a study or investigation. 

Its main purpose is to share the research findings, conclusions, and potential implications 

with a specific audience. It aims to provide a thorough and objective summary of the 

research process, including the methodology and outcomes. 

1.2 Characteristics of a Research Report 

When conducting research, one of the most crucial stages is effectively 

communicating the findings, and this is where the research report plays a vital role. A 

research report is a structured document that presents the methodology, results, and 

conclusions of a research study. It serves as a detailed account of the research process, 

providing valuable insights for scholars, practitioners, and the wider academic 

community. Understanding the key characteristics of a research report is essential for 

producing a clear, concise, and credible document. These characteristics not only 

enhance the reliability of the research but also ensure that the report fulfills its 

primary objective: to contribute meaningful knowledge and foster informed decision-

making. This essay delves into the fundamental features of a research report, 

exploring how aspects such as structure, objectivity, clarity, and accuracy are integral 

to its effectiveness. 



 

 

Characteristics of a Research Report (Turabian, 2018) 

 

The figure illustrates essential characteristics of a well-written research report. Let’s 

go through each characteristic for a clearer understanding: 

1. Clarity in Information 

The report should present information in a straightforward and unambiguous manner, 

making it easy for the reader to understand the content without confusion. 

2. Optimal Length 

The report must be concise yet comprehensive. It should include all necessary details 

without being overly lengthy or wordy, striking a balance between thoroughness and 

brevity. 

3. Objective and Simple Language 

The language used should be clear, precise, and free from bias. Avoiding jargon and 

complex vocabulary makes the report accessible to a broader audience. 



 

4. Clear Thinking and Logical Organization 

The content should flow logically, with a coherent structure that reflects the research 

process. Clear thinking helps in systematically presenting ideas, from the introduction 

to the conclusion. 

5. Engaging Style 

An engaging writing style captures the reader’s interest. This can be achieved by 

presenting information in a dynamic and compelling way, without compromising 

academic rigor. 

6. Accuracy 

The report must be factually correct and provide accurate data and findings. 

Misinterpretation or errors can undermine the credibility of the entire research. 

7. Clarity in Presentation 

The report should use appropriate visual aids, such as tables, graphs, and figures, to 

present data effectively. The visual elements must complement the text for better 

comprehension. 

8. Coherence 

The report should have a seamless flow, with ideas and sections connected logically. 

Coherence ensures that the reader can easily follow the research narrative. 

9. Readability 

The report must be easy to read, with proper sentence structure, paragraphs, and 

formatting. Readability increases when the text is well-organized and uses consistent 

language. 

10. Best Composition Practices 

Following best practices in writing, such as using correct grammar, appropriate tone, 

and a clear writing style, ensures a polished and professional report. 



 

11. Inferences and Conclusions 

The report should provide sound inferences based on the analysis of the data and 

present well-supported conclusions. These conclusions must directly address the 

research questions or hypotheses. 

12. Proper References 

Accurate citation of all sources is crucial to acknowledge previous research and avoid 

plagiarism. The report should follow a specific referencing style (e.g., APA, MLA) 

consistently. 

13. Attractive Appearance 

The report’s format and design should be visually appealing, with consistent use of 

headings, subheadings, fonts, and spacing. A well-presented report is easier to read 

and more professional. 

14. Error-Free 

The final report should be thoroughly proofread to eliminate grammatical, spelling, 

and formatting errors. An error-free document reflects attention to detail and enhances 

the credibility of the research 

After completing the steps of data collection, data analysis, hypothesis testing, and 

interpretation, the next critical stage in the research process is writing the research 

report. This report is crucial for effectively conveying the research findings to those 

who might use or benefit from them. 

The report should be free from personal biases, external influences, and subjective 

opinions. In other words, it should be impartial and not reflect personal preferences. 

The research report must be crafted to serve the objective needs of its intended readers 

 

 



 

2 Types of Research Report 

 

 

Types of Research Reports (Yin, 2018) 

1. Survey Report 

Description: A survey report compiles data gathered from questionnaires or surveys. It 

summarizes the responses and analyzes trends or patterns in the data. 

Use: Commonly used in social sciences, business, and market research to gather feedback 

from a large sample of participants 

2. Case Study Report 

Description: This type of report focuses on an in-depth analysis of a particular case, 

individual, group, or organization. It provides detailed information about a specific situation. 



 

Use: Often used in disciplines like psychology, business, and education to explore unique or 

complex cases in detail. 

3. Market Research Report 

Description: A market research report analyzes the market conditions for a specific product 

or service, providing insights on customer preferences, competition, and market trends. 

Use: Typically used by businesses to inform marketing strategies and product development. 

4. Analytical Report 

Description: This type of report involves the analysis of data to draw conclusions or provide 

insights. It goes beyond mere description, offering an evaluation of the findings. 

Use: Commonly used in business, finance, and academic research to assess performance, 

trends, or outcomes 

5. Explanatory Report 

Description: An explanatory report aims to clarify or explain a particular topic or concept. It 

provides detailed information and context without presenting analysis or conclusions. 

Use: Often used in educational contexts or when introducing a new concept that needs 

thorough explanation. 

6. Review Report 

Description: A review report summarizes and synthesizes existing research on a particular 

topic. It does not include original data but evaluates and discusses previous studies. 



 

Use: Common in academic research to provide an overview of the current state of knowledge 

on a subject. 

7. Technical Report 

Description: A technical report provides detailed documentation of a technical project or 

research study, often including methodology, data, and detailed findings. 

Use: Typically used in engineering, computer science, and scientific research to share 

specific technical information or findings. 

8. Popular Report 

Description: A popular report is designed for a general audience, using simple language and 

visual aids to present the findings of a study in an accessible manner. 

Use: Often used in journalism or public outreach to share research findings with the public in 

an understandable format. 

2. Structure of a Research Report 

A research report is a comprehensive document that encapsulates the entire research 

process, from the initial formulation of a problem to the presentation of findings and 

conclusions. Its effectiveness lies not only in the quality of the research conducted but also 

in the clarity and organization of its structure. The structure of a research report is pivotal 

in guiding readers through the complex narrative of the study, providing a logical and 

systematic flow of information. It typically follows a standard format that includes 

sections such as the title, abstract, introduction, literature review, methodology, results, 

discussion, and conclusion. Each section serves a specific purpose, contributing to the 



 

overall coherence and readability of the report. This essay examines the essential 

components of a research report’s structure and discusses how a well-organized format 

enhances the communication of the study’s objectives, processes, and outcomes. 

 

Fundamental research report structures in academic writing (Creswell & Creswell, 

2018) 

• The figure illustrates the structure of a research report, using a funnel-shaped 

design to represent the flow of information from broad to specific. Let’s break down 

each component in detail: 

 

 



 

3.1Abstract 

The abstract is a brief summary of the entire research report. It provides an overview of the 

key elements, including the purpose, methodology, results, and conclusions. This section is 

designed to give the reader a quick understanding of what the report entails, helping them 

decide whether to read the full document. 

 

Standards for abstract structure in scholarly writing (APA 7th ed, 2020) 

Example of an abstract 

This study investigates the challenges faced by Algerian students in learning English 

as a Foreign Language (EFL) in university settings, with a focus on factors affecting 

students' language proficiency. The research employed a mixed-methods approach, 

combining surveys and interviews with 150 EFL students from three universities in 

Algeria. Findings indicate that limited exposure to English outside the classroom and 



 

a lack of interactive learning methods contribute significantly to students’ low 

proficiency levels. Additionally, socio-cultural attitudes towards English and 

inadequate teaching resources were identified as major barriers to effective language 

learning. The study concludes by suggesting the integration of technology-enhanced 

teaching practices and increased opportunities for authentic language exposure to 

improve EFL proficiency in Algeria. Future research should further explore the role 

of teacher training programs in addressing these challenges. 

Analysis of the different parts of the abstract 

Background/Context:  

– “This study investigates the challenges faced by Algerian students in learning 

English as a Foreign Language (EFL) in university settings…”  

– This section provides a brief introduction to the topic, outlining the focus of 

the research. It mentions the context (Algerian EFL learners) and the specific 

area being examined (challenges in learning English). 

Purpose/Aim:  

– “…with a focus on factors affecting students' language proficiency.”  

– Here, the aim of the study is clearly stated. It explains that the research intends 

to identify factors that influence students' proficiency in English. 

Methods:  

– “The research employed a mixed-methods approach, combining surveys and 

interviews with 150 EFL students from three universities in Algeria.”  



 

– This part describes the methodology used in the study, indicating the type of 

research design (mixed-methods), the data collection tools (surveys and 

interviews), and the sample size (150 students from three universities). 

Results/Findings:  

– “Findings indicate that limited exposure to English outside the classroom and 

a lack of interactive learning methods contribute significantly to students’ low 

proficiency levels.”  

– The main findings of the research are summarized here. It highlights key 

issues that were discovered, such as limited exposure to English and the lack 

of interactive teaching methods. 

    Implications/Future Research:  

– “Future research should further explore the role of teacher training programs 

in addressing these challenges.”  

– The final sentence offers a direction for future research, indicating areas where 

more investigation is needed, such as the effectiveness of teacher training 

programs in overcoming EFL learning obstacles. 

Conclusion/Recommendations:  

– “The study concludes by suggesting the integration of technology-enhanced 

teaching practices and increased opportunities for authentic language 

exposure to improve EFL proficiency in Algeria.”  

– The abstract concludes with recommendations based on the findings. It 

suggests practical steps that could be taken to address the identified 



 

challenges, such as using technology in teaching and providing more 

opportunities for students to practice English in real-life situations. 

3. 2Introduction 

The introduction sets the stage for the research. It typically starts with what is already known 

in the field, providing background information and context. This section helps the reader 

understand the broader topic and why it is important. It may include: 

– The research problem or question. 

– Theoretical background or literature review. 

– An outline of the general understanding of the subject area. 

 What is Unknown? 

This part of the introduction highlights the gap in existing knowledge. It identifies what is 

not yet understood or where current research is lacking. The purpose is to establish the need 

for the study and show the specific problem the research aims to address. 

 How and Why Should the Gap be Filled? 

Here, the researcher explains why the study is necessary and what it aims to achieve. This 

section outlines the rationale for the study, setting out its objectives, purpose, and 

hypotheses. It helps justify the research by explaining why filling the identified gap is 

important and how it will contribute to the field. 

Example of an Introduction 

In Algeria, English is taught as a foreign language (EFL) and has gained increasing 

importance due to its status as a global lingua franca. Despite its growing significance, many 



 

Algerian university students continue to struggle with mastering English proficiency, which 

remains below the desired level. This issue persists despite years of language instruction, 

suggesting underlying challenges in the current educational approach. Factors such as limited 

exposure to English outside the classroom, traditional teaching methods, and socio-cultural 

attitudes towards the language may play a significant role in hindering students’ progress. 

This study aims to explore these challenges in the context of Algerian universities, examining 

the key obstacles faced by EFL learners and identifying potential strategies for enhancing 

language acquisition. By shedding light on these issues, the research seeks to provide 

practical recommendations to improve English proficiency among Algerian students. 

3.3 Methods 

The methods section describes what was done in the study. It provides a detailed account of 

the research design, including: 

– Data collection techniques (e.g., surveys, experiments). 

– The sample population or data sources used. 

– Tools, materials, and procedures followed. 

This section ensures that the study can be replicated by other researchers and that the results 

are reliable. 

3.4  Results 

This part of the report presents what the findings were. It provides an unbiased account of 

the data collected and any patterns, trends, or significant outcomes observed. The results are 

often presented with the help of tables, charts, and graphs for clarity. 

 

 



 

3.5 Discussion 

In the discussion section, the researcher interprets the results and explains how they address 

the research gap. It involves analyzing the findings, comparing them with existing research, 

and discussing whether the results support the initial hypothesis. This section answers 

questions like: 

-What do the findings mean? 

-How do they relate to previous research? 

-What are the implications of these results? 

3.5Conclusion 

The conclusion provides a summary of the main findings and their significance. It also 

discusses the broader implications of the research and suggests directions for future studies. 

This section answers the question: What does this mean going forward? It wraps up the 

report by emphasizing the importance of the research and how it contributes to the existing 

body of knowledge. 

Conclusion 

Writing a comprehensive research report involves more than just documenting findings; it 

requires a methodical approach to structure, language, and formatting. By adhering to a 

standardized format that includes key sections like the abstract, introduction, methodology, 

results, and discussion, researchers can present their work in a clear and logical manner. The 

use of appropriate citation styles, such as APA or MLA, not only ensures academic integrity 

but also enhances the credibility of the report. Additionally, focusing on clarity and 



 

coherence in writing helps to effectively convey complex ideas, making the report accessible 

to a broad audience. Overall, mastering the process of crafting a well-organized research 

report is fundamental for contributing valuable knowledge to the academic community and 

advancing one's field of study. This skill is indispensable for producing high-quality research 

that withstands scrutiny and promotes informed decision-making. 
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Quiz 2: 

Tick the correct answer 

  In the example abstract, what methodology was employed to study EFL challenges? 
a) Experimental research 
b) Mixed-methods approach 
c) Quantitative analysis only 
d) Case study approach 
 

  What does the term "readability" in a research report refer to? 
a) The length of the report 
b) The ease with which the report can be read and understood 
c) The use of complex terminology 
d) The number of visual aids included 
 

What is the purpose of including proper references in a research report? 
a) To increase the report's length 
b) To acknowledge previous research and avoid plagiarism 
c) To provide an engaging writing style 
d) To attract a general audience 
 

Which type of research report is commonly used to analyze customer preferences and 
market trends? 
a) Survey Report 
b) Market Research Report 
c) Analytical Report 
d) Popular Report 
 

  What is emphasized by the "accuracy" characteristic of a research report? 

a) Engaging writing style 

b) Correct data and findings without misinterpretations 

c) Lengthy descriptions of the methodology 

d) Use of advanced technical language 
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Lesson 5: Theme selection and Narrowing down through Classroom Discussion 

Objectives: 

- Identify a research problem 

- Ask questions in relation to the target problem 

Introduction  

Selecting a research theme is one of the most crucial steps in conducting research. The theme 

determines the direction of the study and shapes the research questions, methodology, and 

outcomes. However, broad topics often need to be refined to create a more manageable and 

focused research project. Classroom discussions can play a vital role in this process, allowing 

students to brainstorm, critique, and refine their ideas collaboratively. 

Importance of Theme Selection 

1. Defines the Scope of Research – A well-selected theme provides a clear scope for 

investigation. 

2. Aligns with Research Interests – The theme should align with the researcher's 

interests and expertise. 

3. Ensures Feasibility – Selecting a topic within available resources and time 

constraints is essential. 

4. Addresses a Research Gap – The chosen theme should contribute new knowledge or 

insights. 

Classroom Discussion as a Tool for Refining Research Themes Classroom discussions 

provide a collaborative environment where students can explore and refine their research 

ideas. Through interactive discussions, students gain insights, identify potential challenges, 

and receive constructive feedback. 



 

Steps in Theme Selection and Refinement 

1. Brainstorming Potential Themes 

o Students generate a list of broad research topics based on their interests. 

o The instructor facilitates discussions on relevance and feasibility. 

2. Evaluating Themes 

o Criteria such as significance, originality, and feasibility are considered. 

o Students provide feedback and suggest improvements or alternatives. 

3. Narrowing Down the Topic 

o Broad themes are refined into specific research questions or subtopics. 

o The instructor guides students in identifying variables and key concepts. 

4. Justifying the Selected Theme 

o Students present their refined topics and justify their choices. 

o The class engages in peer review, questioning the clarity and focus of each 

topic. 

5. Finalizing the Research Theme 

o After discussions and feedback, students revise and finalize their themes. 

o The instructor provides final approval and guidance for moving forward. 

Benefits of Classroom Discussion in Theme Selection 

 Encourages Critical Thinking – Students learn to evaluate the strengths and 

weaknesses of different topics. 

 Enhances Creativity – Exposure to diverse perspectives helps generate innovative 

ideas. 

 Improves Communication Skills – Students articulate their ideas and defend their 

research choices. 



 

 Fosters Collaboration – Peer feedback creates a supportive learning environment. 

Effective theme selection is a vital part of research methodology. Classroom discussions 

provide an interactive platform for students to refine their ideas, receive constructive 

feedback, and ensure their research themes are well-defined and feasible. By engaging in this 

collaborative process, students can develop strong, focused research topics that contribute to 

meaningful academic inquiry. Selecting a theme or formulating a research problem is a very 

systematic step in conducting any research work. When formulating a research problem, you 

should consider several conditions and factors to ensure that your research is meaningful, 

feasible, and well-structured. Here are some key conditions to keep in mind: 

Conditions: 

- Relevance and Significance: 

Is the research problem relevant to your field of study and of interest to the academic or 

practical community? 

Does it address a gap in the existing literature or offer a novel perspective on an important 

issue? 

What is the real-world significance of your research problem? How might it benefit society or 

specific stakeholders? 

-Clarity and Specificity: 

Is the research problem well-defined and clearly articulated? 

Have you avoided vague or ambiguous terms or concepts that could lead to 

misinterpretation? 

Can someone who reads your problem statement understand exactly what you're trying to 

investigate? 

 



 

-Workability and Feasibility:  

Does the problem have a solution? Otherwise, you will be wasting your time and energy. 

Do you have access to the necessary data, resources, or participants to study the problem? 

Is the research problem manageable within the constraints of your available time and budget? 

Have you considered potential ethical and logistical issues, such as obtaining informed 

consent or permissions? 

-Interesting:  

Are you genuinely interested in the research problem? 

Passion driven projects are often made with great skill and attention. However, you should 

make sure that what you write in not only interesting you but for the academic community as 

well. 

Passion and motivation can significantly impact the quality and outcome of your research. 

-Scope and Manageability: 

In terms of your capacities as a researcher and in terms of the time allotted for your research 

project 

Is the problem's scope appropriate for the scale of your research project? It should neither be 

overly broad nor too narrow. 

Can you realistically address the problem within the scope of your research project? 

Have you considered any sub-problems or specific aspects that you will focus on? 

-Availability of Data and Methods: 

There should be enough information about your research problem to avoid encountering dead 

ends. 

Are there data sources available to help you investigate the problem? If not, can you collect 

the necessary data? 

Do you have access to appropriate research methods and tools for studying the problem? 



 

Have you considered whether the problem is better suited to qualitative or quantitative 

research, or a combination of both? 

Conclusion 

By carefully considering these conditions when formulating your research problem, you'll 

increase the likelihood of conducting a meaningful and successful research study. It's 

essential to take the time to think through these factors to lay a strong foundation for your 

research project.Using these techniques and references, you can develop the skills and 

knowledge needed to formulate a strong research problem as a beginner researcher. 

Remember that the process may require multiple iterations and continuous refinement as you 

gain a deeper understanding of your research area. 
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Lesson 6: Collecting and Filtering Information (Literature Review and Data Collection) 

Objectives: 

- How to find information about your research problem. 

- Where to begin looking for information 

- Identify credible and reliable sources 

1- What is Literature Review? 

The term literature review is made up of two words: 

-literature: any written material about a specific idea or topic.. 

- Review: to go through that written material or it is an extensive reading: which means 

reading a large quantity of the existing literature about your research idea or topic… meaning 

to read enough about your research idea or topic.  

- When can I know it is enough? When I find answers to the question that I asked while 

formulating my research problem. 

- Literature Review: 

-It is a summary/account/overview of previously published works. 

- it is a summary/account/overview of the researcher's evaluation, analysis, interpretation, 

comments…etc of previously published works or previously conducted researches in general. 

A comparison between the definitions would show that the researchers' role in the first 

definition is very limited to reading and summarizing (novice researchers like you L2 

students or master students). However, in the second one, we can see that the researcher can 

intervene…..etc. (experienced researchers) 

2- What is its purpose? 

- To gain a comprehensive overview of existing research and knowledge on your 

research topic. 

- To identify gaps, controversies, and areas where new research can contribute 



 

- To justify the need for your research by demonstrating what is already known and 

what gaps exist. 

- To have an idea where other researchers stopped so that to know where to begin. 

- To back up and support any idea you introduce in your research. 

- To avoid being accused of plagiarism of ideas due to the lack of reading about your 

research problem. 

3- What is Data Collection? 

It is a crucial step in the research that represents the process of gathering information from 

different types of sources (in context of literature review, sources refer to books, 

articles…etc). 

4- What is its purpose? 

- To gather new information about your research topic. 

- To gather enough evidence to support your ideas and arguments 

- To answer your research questions. 

- To fill the gaps you identified in the literature review 

5- How/where to begin? 

The major problem for novice researchers is that they do not know where to begin; therefore, 

we will try to suggest the easiest ways for a beginner to collect information. Starting a 

literature review for research involves a systematic and organized approach. Here's a step-by-

step guide to help you begin your search for sources and information: 

5.1 Define Your Research Question or Topic: 

Clearly articulate your research question or topic. What specific aspect of the literature are 

you trying to explore or understand? 

5.2 Identify Keywords and Concepts: 

Break down your research question into keywords and concepts. These will be crucial when 

searching for relevant literature. 

5.3 Use Academic Databases: 



 

Utilize academic databases such as PubMed, JSTOR, IEEE Xplore, ScienceDirect, and 

Google Scholar. These databases index a wide range of academic journals, conference 

papers, and other scholarly sources. 

5.4 Search Strategies: 

Develop effective search strategies using Boolean operators (AND, OR, NOT) to combine 

and exclude keywords. Experiment with different combinations to refine your search. 

5.5 Explore Citations: 

Look at the reference lists of articles and books you find. This is an excellent way to discover 

additional sources that may be relevant to your topic. 

5.6 Review Abstracts: 

Read the abstracts of potential sources. This will help you quickly assess whether a source is 

relevant to your research. 

5.7 Filter by Date and Relevance: 

Depending on your field, the relevance of older versus newer sources may vary. Use filters in 

databases to limit your search by publication date and relevance. 

5.8 Check Institutional Repositories: 

Many universities and research institutions have digital repositories where researchers deposit 

their work. Explore these repositories for additional sources. 

5.9 Use Reference Management Tools: 

Consider using reference management tools like Zotero, EndNote, or Mendeley to organize 

and cite your sources. These tools can also help you keep track of your search process. (We 

will explore them in details in the lesson of Citing Sources) 

5.10 Be Open to Different Types of Sources: 

Don't limit yourself to journal articles. Explore books, conference proceedings, theses, and 

other types of scholarly communication. 

 

 



 

5.11 Keep a Record: 

Keep a detailed record of the sources you find, including bibliographic information, abstracts, 

and notes on key findings. This will be invaluable when writing your literature review. ((We 

will explore them in details in the lesson of Taking Notes) 

5.12 Consult Experts and Review Sources: 

Reach out to experts in your field for recommendations or check review articles for an 

overview of key studies in the area. 

5.13 Stay Organized: 

Organize your sources into categories or themes. This will make it easier to synthesize the 

information during the writing process. 

5.14 Evaluate Sources: 

Assess the quality and reliability of your sources. Consider the reputation of the author, the 

credibility of the journal or publisher, and the methodology used in the research. Websites 

that end with edu: education, org: organization, ac: academic are trusted sources. 

Remember, the goal is not just to find sources but to critically evaluate and synthesize them 

to contribute meaningfully to your research. Keep refining and adjusting your search as you 

progress in your literature review. 

Homework: Looking for source material online can be exhausting, look up the following key 

online search techniques to discover more about your options and possibilities: 

- Database searches 

- Citation-based searches 

- Searching using citation-based indices 

 

6. Taking Notes 

We should always ask the 3 questions: what? Why? And how? 

 

 



 

1- What? 

Taking notes is the step that follows the step of gathering sources. Therefore, taking notes in 

this very specific context (the context of research) means using the gathered sources 

efficiently. 

2- Why? 

To write the literature review.  

3- How? 

Between a book and an article, students prefer to begin with articles because they are short 

compared to books. However, most of the time we do not have to read the whole book, 

sometimes we need only one sentence from a book of 200 pages to backup our ideas. 

Therefore, we must be selctive when it comes to books. 

 We start by:   -     Title. 

- Abstract 

- Contents 

- Reference list (to enrich our reference list) 

Students usually take a copybook or notebook and start reading and summerizing but this is 

not really beneficial because they will end up with too much text which they might not be 

able to handle. 

We suggest that you take notes using note cards because: 

- They help you gain time. 

- Easy to order. 

- Easy to use. 

 



 

How to take notes on a note card 

Here is a very simple way: 

 

 

Keyword (s) that remind of the content of the card. 

 

The note 

The first word………………………the last word. 

 

 

 

 

The source (title, author, page n, para n) 

 

- Use short-hand writing 

- One idea per card. 

- Take only what is important. 

By “only what is important” we mean information that help you answer you research 

questions. 

Practice: 

Try to use your mobiles to look for sources to take notes from. Use not cards 
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Lesson 7: Synthesis and Analysis 

Objectives:  

- Analytical reading. 

- Combining information from multiple sources. 

-Synthesis involves combining information from multiple sources to present a cohesive 

perspective on a topic. It is a higher-order cognitive skill that helps in critical thinking  

-Analysis refers to the process of examining, organizing, interpreting, and drawing 

conclusions from data. It involves breaking down information into smaller components to 

understand patterns, relationships, and meanings. 

Comparison: 

Features Analysis Synthesis 

Approach Breaking down Combining 

Process Deductive  Inductive 

Purpose Understanding parts Creating a new whole 

Focus Details, structures, 

patterns 

Integration, relationships, 

new perspectives 

Analysis vs. Synthesis Table: Adapted from Paul & Elder (2020, p. 87). 

Deductive: Refers to a top-down approach where conclusions are drawn based on 

established theories, principles, or hypotheses. It starts with a general idea or framework and 

then applies it to specific cases to test its validity. 



 

Inductive: is a bottom-up approach where patterns, themes, or theories emerge from 

specific observations and data, rather than testing a pre-existing theory. 

Activity : The following statements contain either analysis or synthesis. Determine which 

one applies to each. 

  A teacher examines the grammatical errors in students' essays to identify common mistakes 

and patterns. 

  A student writes a summary of two different articles about language learning, combining 

key ideas into a new perspective. 

  An EFL researcher categorizes different types of listening comprehension difficulties 

based on student responses. 

  A student creates a lesson plan by combining different teaching strategies from various 

sources. 

  A linguist studies the structure of English sentences and breaks them down into their 

grammatical components. 

1. Importance of Synthesis: 

 Develops a well-rounded understanding of a subject. 

 Enhances critical thinking and evaluation skills. 

 Avoids over-reliance on a single source. 

 Strengthens arguments by incorporating multiple viewpoints. 

2. Steps to Synthesize Information: 

 Identify key themes: Read and highlight the central ideas in different sources. 

 Find connections: Look for commonalities, differences, and contradictions among 

sources. 

 Organize logically: Structure your synthesis by grouping similar ideas together. 

 Integrate with your analysis: Rather than simply summarizing, add your insights 

and interpretations. 

 Use proper citations: Acknowledge sources to maintain credibility. 
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Lesson 8: Plagiarism in Research 

Objectives:  

- Define plagiarism 

- Identify types of plagiarism 

- How to avoid plagiarism 

- Methods of presenting other peoples’ works in my research 

After outlining our paper, we go back to our notes in order to develop them into a larger text 

for the purpose of writing the literature review. In this phase, we have to be very careful 

specially when using other authors’ ideas and words. 

1. What is plagiarism 

Plagiarism has become an increasingly serious problem in the field of research. It is 

aggravated by the easy access to and the ease of cutting and pasting from a wide range 

of materials available on the internet. Plagiarism is regarded as a very serious offence 

in the academic world. It constitutes academic theft - the offender has 'stolen' the 

work of others and presented the stolen work as if it were his or her own. It goes to 

the integrity and honesty of a person. It stifles creativity and originality, and defeats 

the purpose of education. 

The most common form of plagiarism is copying from the published works of writers 

or the essays of other students without any acknowledgement. 

2. Types of plagiarism 

2.1 Unintentional plagiarism: it is when you do not know you are plagiarizing and it 

is usually the result of the lack of knowledge about research and research 

methodology and rules. 



 

2.2 Intentional plagiarism: this is when you are fully aware of what you are doing 

and it is usually the result of laziness or the inability to conduct a research work. 

3. How to avoid Plagiarism 

3.1 Quoting 

3.1.1 what is quoting :  

Copying the exact words of an author is acceptable when quotation marks are put 

around the author’s words and his/her work is mentioned. In this way, a credit is 

given to the real writer of the words. Quoting from a source is perfectly 

permissible though it should not be done frequently. Quotations are used only to 

support the researcher’s idea(s); therefore, they can in no way replace it/ them 

(ideas). 

3.1.2 when do we quote 

A quotation should be used only when it provides very interesting information that 

readers will find very instructive. However, the best quotations lose their effect if 

too many of them are used. If a paper contains so many quotations, one after 

another, the readers may wonder where the part written by the researcher 

himself/herself is! 

In this respect, Dawn Rodrigues and Raymond J. Rodrigues (2003) wrote: 

“Use quotes when a writer says something so well that you could not possibly 

capture the idea as well by paraphrasing or summarizing. Quote when your 

paraphrase would end up being longer or more confusing than the original. Quote 

when the original words carry with them some importance that helps make a 

point, such as when the writer is an absolute authority on the subject….”  



 

“Do not, however, fill your research paper with quote after quote. If you do, your 

reader is likely to conclude that you really have few or no ideas of your own on 

the subject or that you have not studied and understood the subject well enough to 

begin to form your own opinions.”  

3.1.3 Types of quotes: 

a. Short quotes: less than 40 words or maximum of 3 lines. They are 

written within the text between quotation marks. 

b. Long quotes: more than 40 words / 3 lines. They are written 

separately without quotation marks and with different margins and 

spacing. 

3.2 Paraphrasing 

3.2.1 What is paraphrasing: A paraphrase is a restatement of another person’s 

ideas using your own words and sentence structure. 

3.2.2 characteristics of a good paraphrase 

-  A good paraphrase has the same meaning as the original 

  • All main ideas are present 

  • No new ideas are added 

-  A good paraphrase is different enough from the original to be considered your 

own writing 

  • Uses no more than a couple of words in a row from the original 

source 

  • Grammar (sentence structure) and vocabulary are different from the 

original 

-  A good paraphrase refers directly to (or cites) the original source 

  • The author’s name and/or title of the source are given 



 

3.2.3 paraphrasing methods 

● Tell-A-Friend Method 

 • Focus on the meaning of the passage and find a new way to explain it 

 • Read the passage and then cover it up so you can’t see it 

 • Imagine how you might explain the meaning of the passage to a friend 

 • Write down this explanation, then compare it to the original to see if you got the 

meaning right 

● Chunking Method 

 • This method works well for longer passages 

 • Divide the original into phrases (groups [or “chunks”] of words) 

 • Concentrate on explaining the meaning of each phrase/chunk in your own words 

 • Combine your explanations into sentences to create a paraphrase 

 • It is okay to rearrange these chunks into a new order in your paraphrase 

●Substitution Method 

1) Substitute the most important nouns with other nouns  

2) Substitute the most important verbs with other verbs  

3) Rewrite the sentences with different grammar using substituted words 

 

 

 

 



 

3.3 Summarizing 

What is summarizing: a summary is a brief overview of an entire discussion or argument. 

You might summarize a whole research paper or conversation in a single paragraph, for 

example, or with a series of bullet points, using your own words and style. 

When to summarize: People often summarize when the original material is long, or to 

emphasize key facts or points.  

3.3.1 how to summarize 

a. Get a General Idea of the Original 

First, read the text that you're summarizing to get a general impression of its content. Pay 

particular attention to the title, introduction, conclusion, and the headings and subheadings. 

b. Check Your Understanding 

Build your comprehension of the text by reading it again more carefully. Check that your 

initial interpretation of the content was correct. 

c. Make Notes 

Take notes on what you're reading or listening to. Use bullet points, and introduce each bullet 

with a key word or idea. Write down only one point or idea for each bullet. 

If you're summarizing spoken material, you may not have much time on each point before the 

speaker moves on. If you can, obtain a meeting agenda, a copy of the presentation, or a 

transcript of the speech in advance, so you know what's coming. 

Make sure your notes are concise, well-ordered, and include only the points that really 

matter. 



 

4. Write Your Summary 

Bullet points or numbered lists are often an acceptable format for summaries – for example, 

on presentation slides, in the minutes of a meeting, or in Key Points sections like the one at 

the end of this article. 

However, don't just use the bulleted notes that you took in step 3. They'll likely need editing 

or "polishing" if you want other people to understand them. 

Some summaries, such as research paper abstracts, press releases, and marketing copy, 

require continuous prose. If this is the case, write your summary as a paragraph, turning each 

bullet point into a full sentence. 

Aim to use only your own notes, and refer to original documents or recordings only if you 

really need to. This helps to ensure that you use your own words. 

If you're summarizing speech, do so as soon as possible after the event, while it's still fresh in 

your mind. 

5. Check Your Work 

Your summary should be a brief but informative outline of the original. Check that you've 

expressed all of the most important points in your own words, and that you've left out any 

unnecessary detail. 

Question: what is the difference between paraphrasing and summarizing?  

 

 



 

Answer: 

Paraphrasing summarizing 

Length doesn’t matter (usually longer than 

the original) 

A summary has to be shorter than the original 

(reduce the length of the original text) 

Focus on details Focus on main ideas 
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Lesson 9: Referencing (quotation cards) and Bibliography 

Objectives: 

- Providing the exact source of the information. 

- Recognizing different formatting and citation styles. 

- How to cite sources appropriately 

Introduction 

The other purpose of citation is to demonstrate that your evidence and research is valid. By 

providing the exact source of the information, you can avoid plagiarism and ensure that you 

have provided evidence of your work. If, for example, you were to not provide a citation and 

not give credit to the person whose work you are using, this could lead to accusations of 

plagiarism. This could occur more frequently than you think. This is very important for other 

readers as well as yourself to ensure that your work stands up to proof and is validated. This 

is more important for academics and researchers as the printed work is more long-lasting and 

is readily available to other people. By giving the correct citations for other persons' work, it 

also allows the opportunity for other people to further their reading and learning by finding 

the original source of information. This can be done with ease by the use of APA citation, 

with the usage of the author's name and date to show exactly where the work has come from. 

By doing this, people are able to search for this work in the future. APA style citation is 

generally easier to understand as it uses more direct and concise language to reach the point. 

This is ideal to let people know where information has been obtained. 

Citation styles are an integral part of all academic papers. This is a highly controversial issue 

for most people. For undergraduate students as well as the professors and other researchers, it 

is very important to use it exactly. The APA style makes it easier to understand a piece of 

work. The purpose of citation is to let the reader know where the information you are 

providing them with has come from. This is very important for published works and for other 

academics. You need to let them know that you have used someone else's ideas and to give 



 

them credit for it. This is important even if you have paraphrased or summarized the original 

work. This shows the reader that you have a good understanding of the work. 

1.1. Purpose of citation styles 

Present and future professions also weigh in the importance of knowing how to cite sources. 

Professionals will not be able to get through in their own career without knowing how to 

properly give and take credit where it is due. Before a medical study is published to the 

public, it is meticulously checked to ensure that no information has been stolen or 

inaccurately cited. Any breach in citation could result in the loss of a career. Financial jobs 

also put a high regard on proper citation, due to the fact that the nature of the job is based on 

giving advice and guidance. No client wishes to put their money in the hands of an advisor 

who steals their information from somewhere else. For all careers, the consequences of 

improper citation are too damaging, making it a needed skill to learn. 

Dr. David Welch, founder of Shef.ac.uk, states "Different academic disciplines require 

different approaches to citing sources. Yet the ultimate goal remains the same. Purposes set 

as a general citation standard, when adapted effectively, will accomplish several valuable 

ends." Although it seems like a needless annoyance, citing sources is actually an exceedingly 

important part of a research project. The primary goal of citation is to ensure that the writer 

did not commit plagiarism. Often, students are ignorant to what constitutes plagiarism, 

making them potentially prone to accidental 'stealing'. By teaching proper citation methods, 

students are not only being taught how to avoid plagiarism, but are also being given a skill 

that will be required of them for the rest of their lives. 

When integrating source material into a paper, the writer must always cite the source. Failure 

to provide adequate citation can result in charges of plagiarism. The student's first 



 

responsibility, of course, is to follow the requirements of the assignment. Often, these 

requirements include rigid guidelines regarding citation. 

1.2. Importance of proper citation 

Refer to the author's, or to your own past work. Any university assignment requires students 

to provide credit to the author for the information they have used. Failure to provide that 

credit, whether the information was quoted word-for-word or used as a detailed summary, is 

considered plagiarism, which is a serious breach of academic honesty, and can result in a 

student failing an assignment, or being expelled from the school. It is the only way to avoid 

plagiarism. 

For the writer, the great benefit of citing properly is that it enables him/her to stop thinking 

about formatting, and to concentrate on content. With the use of a citation style, after the 

writer makes a citation of any type, the source is added to the References or Works Cited 

section, and the facts of that source (title, author, year published, etc.) are automatically 

converted to the correct punctuation and order, and consistently applied to all other citations 

of that same type. It therefore becomes unnecessary for the writer to stop and think how best 

to express the details of a certain citation in a way that conforms with the format, because 

he/she only needs to cite the source and then the correct bibliographical information will be 

automatically applied. This not only minimizes the probability of making an error, but it also 

results in a great time savings, because the writer never needs to pause to consult a citation 

style manual in order to verify the format of a source. APA and MLA style also provide 

useful resources for the writer to take advantage of in the event that he/she is unsure of a 

types of citations. 

 



 

APA and MLA Styles: 

APA style is a method of documentation and formatting academic papers that is used in 

psychology, education, and other social sciences. 

MLA style is a method of source documentation and formatting academic papers that is used 

in the humanities, arts, and literature.  

In-text Citation  

One Work by One Author  

• Smith (2003) found that pesticides were the cause of the illness.  

• Pesticides were found to be the cause of the illness (Smith, 2003).  

• In 2003, Smith found that pesticides were the cause of the illness.  

• Pesticides were found to be the cause of the illness (Smith 212).  

• Pesticides were found to be the cause of illness has been argued (Smith 212).  

• Smith stated “the pesticides are toxic to humans and need to be evaluated” (212)  

• Note that page number is used after author’s last name.  

• Note that the year was used after author’s last name in APA  

• Note that page number is used after author’s last name in MLA  

One Work by Two Authors 

•  Miller & Smith (2007) found that a certain pesticide was to blame.  

• Research by Miller and Smith (2007) found that a certain pesticide was to blame. 

• Miller and Smith (212-15) found that a certain pesticide was to blame.  



 

• They found that certain pesticide caused illness in children (Miller and Smith, 212-15)  

Three to five authors  

• (Miller, Smith & Jones, 2007)  

• Miller, Smith & Jones (2007) found that a certain pesticide caused some illness in 

children.  

• Miller et al., (2007) found that a certain pesticide was to blame.  

• They argued that the pesticides had caused the illnesses (Miller, Smith and Jones 

212).  

• Miller, Smith and Jones argue that the pesticides had caused the illness (212).  

• Miller et al. argue that the pesticides had caused the illness (212).  

Unknown Author 

• One study detailed the effects of pesticides on humans ("Pesticides in the U.S.," 

2001).  

• One study detailed the effects of pesticides on humans ("Pesticides in the U.S." 6).  

Non-print or sources from the Internet  

• The term "bull market" is most often used to refer to the stock market (Investopedia, 

2013). 

• The term “bull market” is most often used to refer to the stock market (Investopedia)  
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Quiz 1: 

- Answer the following questions: 

1-List three (3) conditions a research problem must meet to be considered "workable."  

1- ......................................................................................................................................... 

2- ......................................................................................................................................... 

3- .........................................................................................................................................  
2-What are two (2) differences between APA and MLA in-text citations? 

1- ................................................................................................................................... 

2- ................................................................................................................................... 

3-You find these sources for a paper on "AI in Language Learning". Rank them by credibility 
(1=best, 4=worst) and justify your top and bottom choices. 

 A 2024 peer-reviewed meta-analysis 
 A 2010 textbook chapter 
 A 2023 blog post by a Nobel laureate 
 A Reddit thread with 500+ comments 

1-........................................................... 
2-............................................................ 
3-............................................................ 
4-............................................................. 
Justification:.......................................................................................................................... 
4- Compare these student versions A and B. Which version is plagiarized? Explain why. 

Original: "The Hawthorne Effect occurs when participants alter behavior due to observation 

(Smith, 2015)." 

A) Participants may change behavior when watched (Smith, 2015). 

B) The Hawthorne Effect describes behavioral changes under observation. 

…………………………………………………………………………………………………
……………….. 
…………………………………………………………………………………………………
……………….. 

5-You notice your lab partner copied paragraphs from an unpublished thesis. They 
plead: "No one will find out!" 
- Write a 8 - line response addressing: 

 Immediate actions 
 Long-term consequences 
 Alternative solutions 

…………………………………………………………………………………………………

………………………………………………………………………………………………….



 
 

Lesson 10: Writing the First Draft 

Objectives: 

- Create and outline for your research paper. 

- Paper format APA/MLA 

- Highlight the different sections of the research paper. 

Before diving into writing the first draft, it's crucial to outline your paper. An outline serves as a 

roadmap, guiding you through the logical flow of your ideas. It typically consists of major headings, 

subheadings, and supporting details. Here's how to outline effectively: 

- Major Titles: Identify the main sections of your paper, such as Introduction, Body, and 

Conclusion. 

- Subtitles: Break down each major section into smaller, more manageable subsections. This helps in 

organizing your thoughts and ensuring coherence. 

- Details: Include specific points, evidence, or arguments under each subtitle. This ensures that your 

ideas are well-supported and connected. 

An outline allows you to visualize the structure of your paper, ensuring that all ideas are properly 

developed and arranged logically. 

 Here's an example of how you might outline a research paper on the topic of technology in language 

education. 

I. Introduction 

II. Technology in EFL Classrooms 

   A. Types of Technology 

      1. Interactive Whiteboards 

      2. Online Learning Platforms 

   B. Benefits of Technology Integration 



 
 

      1. Increased Student Engagement 

      2. Personalized Learning Opportunities 

III. Challenges and Solutions 

   A. Digital Divide: Addressing Socioeconomic Disparities 

   B. Technical Issues: Providing Adequate Training and Support 

IV. Best Practices for Integrating Technology 

   A. Blended Learning Approaches 

      1. Combining Online and In-Class Activities 

   B. Interactive Learning Tools 

      1. Language Learning Apps 

      2. Gamification Strategies 

V. Future Directions and Research Opportunities 

   A. Emerging Technologies 

      1. Virtual Reality Language Learning 

      2. Artificial Intelligence in Language Assessment 

   B. Pedagogical Implications and Considerations 

VI. Conclusion 

2. Formatting: 

Consider the required format for your paper, which is often specified by academic guidelines like the 

MLA or APA style manuals. Formatting includes aspects like margins, font size, spacing, and 

citation style. Adhering to the prescribed format ensures consistency and professionalism in your 

paper. Consult the appropriate style guide to ensure that your paper meets the required standards. 



 
 

Formatting guidelines vary depending on the style manual you're using (e.g., MLA, APA). Let's 

consider an example using APA style: 

- Margins: Set all margins to 1 inch. 

- Font: Use a legible font such as Times New Roman or Arial, size 12. 

- Spacing: Double-space the entire paper, including the title page, abstract, body, and references. 

- Title Page: Include the title of the paper, author's name, institutional affiliation, and author note (if 

applicable). 

- In-text Citations: Use author-date citations (e.g., Smith, 2020) for paraphrased or quoted material. 

- References: List all sources cited in the paper in alphabetical order by the author's last name. 

Adhering to these formatting guidelines ensures consistency and professionalism in your paper. 

3. Starting Up: 

Now, let's delve into the actual writing process, following the basic structure of an academic research 

paper: Introduction, Body, and Conclusion. 

A. Introduction: 

The introduction serves as the opening statement of your paper, setting the stage for what's to come. 

Here's what to include: 

- Attention Grabber: Start with an engaging hook to capture the reader's interest. This could be a 

startling fact, a compelling question, or a relevant anecdote. 

- Contextual Explanation: Provide a brief overview of the topic, giving readers necessary 

background information to understand the significance of your research. 

-Thesis Statement: Clearly state your main argument or research question. The thesis statement acts 

as a roadmap for your paper, outlining the central idea and scope of your research. 

 



 
 

Example: 

"In today's digital age, technology has become an integral part of language education, offering 

innovative tools and resources to enhance the learning experience for EFL students. From interactive 

whiteboards to online learning platforms, the integration of technology in EFL classrooms has 

opened up new possibilities for both teachers and learners. In this paper, we will explore the benefits 

of technology-enhanced language learning, discuss challenges and solutions, examine best practices 

for integration, and envision future directions for research and pedagogy in this dynamic field." 

B. Body: 

The body of your paper is where you present your arguments, analyze evidence, and support your 

thesis. Here's how to structure it effectively: 

-Generalization, Description, Definition, Example:** Depending on the nature of your topic, you 

may need to employ different approaches to analyze it. Use paragraphs to logically organize your 

ideas, ensuring a smooth transition between them. 

- Relevance: Keep your writing focused and relevant to the thesis statement. Avoid tangents or 

unrelated discussions. 

- Supporting Evidence: Provide sufficient evidence to back up your claims. This could include data, 

quotes from experts, or examples from your research. 

- Logical Order: Arrange your ideas in a logical sequence, building upon each other to strengthen 

your argument. 

- Transition: there should be a smooth shift from one idea to another. 

C. Conclusion: 

The conclusion brings your paper to a close, summarizing your findings and reinforcing your main 

points. Here's what to include: 

- Summary of Evidence: Recap the key points and evidence presented in the body of the paper. 

- Restatement of Thesis: Reinforce your main argument or research question. 



 
 

- Avoid New Ideas: Do not introduce new concepts or arguments that haven't been explored in the 

body of the paper. 

- Significance: Address the "so what?" factor by highlighting the implications of your research and 

its relevance to the broader field. 

- Gateway to Future Research: Discuss potential avenues for further exploration or research on the 

topic. 

Example: 

"In conclusion, the integration of technology in EFL classrooms holds immense potential to 

transform the way we teach and learn languages. By embracing emerging technologies, adopting 

blended learning approaches, and addressing challenges such as the digital divide, educators can 

create dynamic and inclusive learning environments that empower students to achieve linguistic 

proficiency and cross-cultural competence. As we look to the future, continued research and 

collaboration will be essential in harnessing the full benefits of technology-enhanced language 

learning and shaping the landscape of EFL education for generations to come."  

By incorporating examples and language specific to the field of EFL teaching and learning, you can 

tailor your research paper to address the interests and concerns of educators and scholars in this 

domain. 

By following these steps, you can effectively write the first draft of your research paper, ensuring 

clarity, coherence, and logical progression of ideas. Remember to revise and refine your draft before 

finalizing it for submission. 

4- Characteristics of a Successful Thesis Statement: 

A successful thesis statement in the introduction of a research paper for beginners should be clear, 

concise, specific, and arguable. Here are some characteristics to keep in mind when crafting a thesis 

statement: 

4.1. Clear and Concise: The thesis statement should clearly articulate the main argument or central 

idea of the paper in a concise manner. Avoid vague language or broad assertions that may confuse 

the reader. 



 
 

4.2. Specificity: The thesis statement should focus on a specific topic or issue that the paper will 

address. It should provide a clear indication of what the paper will discuss and what the main points 

of analysis or argumentation will be. 

4.3. Arguability: A strong thesis statement presents a debatable claim or position that can be 

supported with evidence and reasoning. It should not be a statement of fact but rather a stance that 

invites discussion and analysis. 

4.4. Relevance: The thesis statement should be relevant to the topic of the research paper and reflect 

its scope and purpose. It should address the central questions or issues that the paper seeks to 

explore. 

4.5. Positionality: The thesis statement should express the author's perspective or position on the 

topic. It should assert a clear standpoint that the paper will defend or explore throughout its 

argumentation. 

4.6. Guidance: The thesis statement should provide a roadmap for the reader, indicating the direction 

that the paper will take and the main points that will be addressed in the subsequent sections. 

4.7. Flexibility: While the thesis statement should be specific and focused, it should also allow for 

flexibility and development as the paper progresses. It should not be overly rigid or limiting in its 

scope. 

4.8 Strong Verbs: Use strong, active verbs to convey the author's stance or position on the topic. 

This helps to create a sense of conviction and authority in the thesis statement. 

4.9 Avoidance of Jargon: While it's important to use precise terminology related to the topic of the 

research paper, avoid using overly technical or discipline-specific jargon that may be unfamiliar to 

the reader. Aim for language that is accessible to a broad audience. 

4.10 Grammar and Mechanics: Ensure that the thesis statement is grammatically correct and free 

from errors in punctuation, spelling, and syntax. Proofread carefully to eliminate any mistakes that 

could detract from the clarity and professionalism of the statement. 

 

 

 



 
 

Example1: 

"Although social media has revolutionized communication in the modern era, its pervasive influence 

poses significant risks to mental health, as evidenced by the correlation between excessive social 

media use and increased rates of anxiety and depression among adolescents." 

This thesis statement is clear, specific, arguable, relevant, and presents a clear position that will be 

explored and supported throughout the research paper. 

Example2: 

"Excessive use of social media by adolescents has been linked to a rise in rates of anxiety and 

depression, highlighting the need for further research into the psychological effects of online 

communication platforms." 

This thesis statement exemplifies clear and concise language, precise wording, strong verbs, 

avoidance of jargon, and grammatical correctness. It effectively communicates the main argument of 

the research paper while maintaining readability and professionalism. 

5. Editing and Revising the First Draft 

Once you are done with the first draft of your research paper, you should have a time break then 

come back to your work and look at your own writing critically before submitting it for assessment. 

At this stage, you work on improving the quality of your research paper. The process involves 

reviewing, editing, and proof-reading and focus should be on the following points: 

- Content and relevance 

- Clarity, style and coherence 

- Grammatical correctness 

- Spelling and punctuation 

- Presentation. 

Below are some reviewing, editing and proof-reading strategies by McMillan and Weyres (2011). 

 
 
 
 
 
 
 
 
 

- Read text aloud – your ears will help you to identify errors 
that your eyes miss. 
- Revisit the task or question. Check your interpretation against 
the task as set. 
- Work on a hard copy using editing symbols to correct errors. 
- Identify that the aims you set out in your introduction have 
been met. 
-  Read objectively and assess whether the text makes sense. 
Look for 



 
 

 
 
Content and relevance; clarity, 
style and coherence 
 

inconsistencies in argument. 
- Check that all your facts are correct. 
-  Insert additional or overlooked evidence that strengthens the 
whole. 
-  Remove anything that is not relevant or alter the text so that it 
is clear and unambiguous. Reducing text by 10–25 per cent can 
improve quality considerably. 
-  Honestly and critically assess your material to ensure that you 
have attributed ideas to the sources, that is, check that you have 
not committed plagiarism. 
-  Remodel any expressions that are too informal for academic 
contexts. 
-  Eliminate gendered or discriminatory language. 
-  Consider whether the different parts link together well – if 
not, introduce signpost words to guide the reader through the 
text 
 

Grammatical correctness, 
spelling and punctuation 
 

-Check for fluency in sentence and paragraph structure – 
remodel as required. 
-  Check sentence length – remodel to shorter or longer 
sentences. Sometimes shorter sentences are more effective than 
longer ones. 
-  Ensure that you have been consistent in spelling conventions, 
for example, either following British English or American 
English spelling. 
- Spelling errors – use the spellchecker but be prepared to 
double-check in a standard dictionary if you are in doubt. 
-  Check for cumbersome constructions – divide or restructure 
sentence(s); consider whether active or passive is more suitable. 
Consider using vocabulary that might convey your point more 
eloquently. 
-  Check use of ‘absolute’ terms to maintain objectivity. 
 

Presentation 
 

-Check titles and subtitles are appropriate to the style of the 
work and stand out by using bold or underlining (not both). 
- Check that you have made good use of white space, that is, not 
crammed the text into too tight a space, and that your text is 
neat and legible. 
-  If word-processed, check that you have followed standard 
typing conventions. Follow any ‘house style’ rules stipulated by 
your department. 
-  Check that your reference list consistently follows a 
recognised method. 
- Check that all citations in the text are matched by an entry in 
the reference list and vice versa. 
-  Ensure all pages are numbered and are stapled or clipped, 



 
 

and, if appropriate, ensure that the cover page is included. 
-  Check that your name, matriculation number and course 
number are included. You may wish to add this information as a 
footnote that appears on each page. 
- Check that numbering of diagrams, charts and other visual 
material is in sequence and consistently presented. 
-  Ensure that supporting material is added in sequence as 
appendices, footnotes, endnotes or as a glossary as applicable. 
 

 

In order to facilitate the task for you to achieve all the above, McMillan and Weyers (2011) 

suggested a checklist that might be of help especially for beginner researchers.  

Content and relevance 
□ The intent of the title has been observed 
□ The structure is appropriate 
□ The text shows objectivity 
□ The examples are relevant 
□ All sources are correctly cited 
□ The facts presented are accurate 
Clarity, style and coherence 
□ The aims and objectives are clear 
□ What you wrote is what you meant to write 
□ The text is fluent, with appropriate use of signpost words 
□ Any informal language has been removed 
□ The style is academic and appropriate for the task 
□ The content and style of each section is consistent 
□ The tense used in each section is suited to the time frame of your text and is consistent 
□ The length of the text sections are balanced appropriately 
 
Grammatical correctness 
□ All sentences are complete 
□ All sentences make sense 
□ Paragraphs have been correctly used 
□ Suggestions made by grammar checker have been accepted/rejected 
□ The text has been checked against your own checklist of recurrent grammatical errors 
□ The text is consistent in adopting British or American English 
Spelling and punctuation 
□ Any blatant ‘typos’ have been corrected by reading for meaning 
□ The text has been spellchecked and looked at for your ‘own’ most often misspelled words 
□ A check has been made for spelling of subject-specific words and words from 
other languages 
□ Punctuation has been checked, if possible, by the ‘reading aloud’ method (p. 252) 
□ Proper names are correctly capitalised 
□ Overlong sentences have been divided 



 
 

Presentation 
□ The text length meets the word-count target – neither too short nor too long 
□ If no word-count target is given, the overall length is as might be expected for the standard of this 
level of work 
□ Overall neatness checked 
□ The cover-sheet details and presentation aspects are as required by your department 
□ The bibliography/reference list is correctly formatted 
□ Page numbers have been included (in position stipulated, if given) 
□ The figures and tables are in appropriate format and are appropriately titled 
 

If the above strategies are carefully followed, your paper is highly expected to receive “ as 

favourable a reading and possibly as  high a mark” (McMillan & Weyers, 2011,p.255). 

Practice: 

Try to go through your first draft with a critical look using the suggested checklist. 
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Sample Research Paper (Generated by AI for illustrative purposes) 

Title: Enhancing English Language Learning Through Technology Integration: Challenges, 

Best Practices, and Future Directions 

 

I. Introduction 

In today's rapidly evolving educational landscape, the integration of technology in English as a 

Foreign Language (EFL) classrooms has become increasingly prevalent. This paper explores the 

various types of technology used in EFL classrooms, examines the benefits and challenges of 

technology integration, discusses best practices for effectively incorporating technology into 

language instruction, and explores future directions and research opportunities in this dynamic field. 

II. Technology in EFL Classrooms 

A. Types of Technology 

   1. Interactive Whiteboards 

Interactive whiteboards (IWBs) have revolutionized language instruction by providing dynamic 

multimedia tools that enhance visual and interactive learning experiences (Smith, 2018). With 

features such as touchscreen interactivity and multimedia integration, IWBs facilitate engaging and 

interactive language lessons that cater to diverse learning styles (Johnson & Smith, 2019). 

   2. Online Learning Platforms 

Online learning platforms offer a wide range of resources and tools for language learners, including 

interactive exercises, multimedia content, and communication tools for collaboration and feedback 

(Jones, 2020). Platforms such as Duolingo and Rosetta Stone provide personalized learning 

experiences tailored to individual learner needs and preferences (Garcia et al., 2021). 



 
 

B. Benefits of Technology Integration 

   1. Increased Student Engagement 

The integration of technology in EFL classrooms has been shown to increase student engagement 

and motivation by providing interactive and immersive learning experiences (Brown & Lee, 2017). 

Interactive activities and multimedia content capture students' interest and encourage active 

participation in language learning (Chen et al., 2018). 

   2. Personalized Learning Opportunities 

Technology allows for personalized learning experiences tailored to individual student needs, 

preferences, and learning styles (Gonzalez & Martinez, 2019). Adaptive learning platforms use data 

analytics and machine learning algorithms to adjust learning content and activities based on students' 

performance and progress (Wang et al., 2020). 

III. Challenges and Solutions 

A. Digital Divide: Addressing Socioeconomic Disparities 

Despite the benefits of technology integration, socioeconomic disparities in access to technology and 

digital resources remain a significant challenge in EFL education (Lee & Kim, 2019). Low-income 

students and schools with limited resources may lack access to essential technology tools and internet 

connectivity, exacerbating educational inequalities (Gomez & Rodriguez, 2020). 

B. Technical Issues: Providing Adequate Training and Support 

Technical issues such as software glitches, hardware malfunctions, and internet connectivity 

problems can disrupt the smooth implementation of technology in EFL classrooms (Tanaka & 



 
 

Yamamoto, 2021). Teachers require adequate training and support to effectively integrate technology 

into their teaching practices and address technical challenges as they arise (Chang & Chen, 2022). 

IV. Best Practices for Integrating Technology 

A. Blended Learning Approaches 

   1. Combining Online and In-Class Activities 

Blended learning approaches combine traditional face-to-face instruction with online learning 

activities, offering a flexible and customizable learning experience for students (Gao & Wang, 2020). 

Blended learning models allow for the integration of technology while preserving the benefits of 

direct interaction and instruction in the classroom (Huang & Li, 2018). 

B. Interactive Learning Tools 

   1. Language Learning Apps 

Mobile language learning apps provide convenient and accessible tools for language practice and 

skill development (Lee et al., 2021). Apps such as Babbel and HelloTalk offer interactive exercises, 

vocabulary drills, and language exchange opportunities to support independent language learning 

outside the classroom (Wu & Chen, 2019). 

   2. Gamification Strategies 

Gamification techniques such as leaderboards, badges, and rewards can enhance student motivation 

and engagement in language learning activities (Kuo & Chen, 2020). Educational games and 

gamified learning platforms create immersive and enjoyable learning experiences that encourage 

active participation and skill development (Lin et al., 2021). 



 
 

V. Future Directions and Research Opportunities 

A. Emerging Technologies 

   1. Virtual Reality Language Learning 

Virtual reality (VR) technology holds promise for immersive and experiential language learning 

experiences (Yang & Chen, 2021). VR simulations and virtual environments provide realistic 

contexts for language practice and cultural immersion, enhancing language comprehension and 

communicative competence (Hsieh & Lin, 2022). 

   2. Artificial Intelligence in Language Assessment 

Advances in artificial intelligence (AI) technology offer new opportunities for automated language 

assessment and feedback (Wang & Liu, 2020). AI-powered language assessment tools can analyze 

speech, writing, and comprehension skills, providing real-time feedback and personalized learning 

recommendations (Chang & Wu, 2021). 

B. Pedagogical Implications and Considerations 

As technology continues to evolve, it is essential to consider the pedagogical implications and ethical 

considerations of integrating technology in language education (Liu & Li, 2021). Educators must 

ensure that technology-enhanced learning experiences align with pedagogical principles and support 

the development of critical thinking, communication skills, and digital literacy (Cheng et al., 2022). 

VI. Conclusion 

In conclusion, the integration of technology in EFL classrooms offers exciting opportunities to 

enhance language learning outcomes and engage students in meaningful and interactive learning 



 
 

experiences. By addressing challenges such as the digital divide and providing adequate training and 

support for teachers, educators can harness the full potential of technology to create dynamic and 

effective language learning environments. Future research and innovation in emerging technologies 

such as virtual reality and artificial intelligence hold promise for further advancing the field of 

technology-enhanced language education and improving language learning outcomes for learners 

worldwide. 
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[...and so on for each reference cited in the paper...] 

 



 
 

Please note that: the references listed above are fictional and are provided for illustrative purposes 

only. In a real research paper, you would include actual references that correspond to the sources 

cited in the text. Additionally, the formatting of the paper follows APA style guidelines, including in-

text citations and a reference list at the end.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Quiz 2: 

- Answer the following questions : 

1- What are the key components of an introduction in a research paper? Why is it important to capture 

the reader's attention in the introduction?  

2- What is a thesis statement, and why is it important in a research paper? 

3- Describe the difference between revising and editing in the writing process. 

4- Explain the importance of peer review and feedback in the revision process. How can feedback from 

peers and instructors be used to improve a research paper? 

5- Discuss strategies for writing an effective conclusion that summarizes the main points of a research 

paper and provides closure. 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Lecture10: Oral Presentation/Defense  

Objectives: 

- Prepare an informative presentation. 

- Introduce different programs and applications. 

• Title of the research, including the presenter’s name, department and date. 

• Department or program of study.  

• Committee acknowledgment: Include the names of the research advisor and committee members. 

Presenters should speak briefly about the contributions of each to the success of the work. It is 

appropriate to acknowledge the spouse, significant other, family members, friends and others who 

have lent support. Presenters may describe to the attendees why they chose their research and what 

informed that decision: attendees are naturally curious about how researchers arrived at their topics. 

 A short introduction 

• Statement of the problem: Include a brief statement that draws researchers’ attention to a particular 

critical situation revealed in the scholarship.  Elements of the literature review should be included to 

provide a viable framework that stands as evidence that critical experts in a given field concur that 

there is merit in conducting the research, which fills a particular need for increased scholarship.  

• Significance of the research: Presenters should address the importance of the research  

• Research question(s): List all of the research questions exactly as they appear in the text of the 

dissertation.  



 
 

• Literature review: Presenters should provide an overview of salient critical studies. Such slides 

serve two functions: They delineate the current critical perspective and they justify that the research 

advances the scholarship through its research objective. 

• Method: Such slides provide an overview of the application of particular methods through which 

research questions are answered.  

• Results and analysis: Slides should reflect graphs, tables or charts that demonstrate critical elements 

of the research findings or outcomes. Presenters sometimes include their hypotheses and the 

corresponding results or analysis. 

• Discussion: Presenters should list and discuss salient findings and their applicability to their field of 

expertise. 

• Limitations of the study: Generally, limitations emerge out of the research process or after the 

research has concluded and draw attention to these questions: “If I had to do this study again, in what 

way would it differ? Would another approach affect outcomes, and if so, how?” 

• Recommendations for future study: Where do students see the logical continuation of their work? 

This opens the pathway for future scholars and extends the opportunity to enter into the academic 

conversation. 

  The conclusion  

 Recommendations and future prospects 
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Semester I Quizzes Answer Keys: 

Quiz 1: Key Answers 

1. Which of the following best describes a "learning strategy" as opposed to a "learning style"? 

Answer: B) A student's choice to use mnemonic devices to improve memory retention. 

(Learning strategies are deliberate actions, while styles are inherent preferences.) 

2. Name two benefits of reflective learning and briefly explain how each contributes to a 
learner's development. 

A) Improves self-awareness – Helps learners identify strengths/weaknesses for targeted 
improvement. 

B) Enhances critical thinking – Encourages deeper analysis of experiences for better decision-
making. 

3. How would you use the Red Hat and the Blue Hat in a team decision about a new project? 

Red Hat: Express emotions/intuitions (e.g., "I feel this project is risky but exciting"). 

Blue Hat: Manage the process (e.g., "Let’s summarize pros/cons before voting"). 

4. Match each characteristic with either Thinking or Critical Thinking. 

A) Can be automatic or reactive → Thinking 

B) Involves questioning assumptions and analyzing evidence → Critical Thinking 

C) May not lead to evidence-based conclusions → Thinking 

D) Aims to minimize personal biases → Critical Thinking 

5. Explain how a student’s learning style and learning strategy can complement each other. 

A student with a visual learning style (preference for diagrams) might use a strategy like color-
coding notes. This alignment enhances retention by leveraging their natural preference with an active 
technique 

  

 

 



 
 

Quiz 2: Key Answers 

1. In the example abstract, what methodology was employed to study EFL challenges? 

Answer: b) Mixed-methods approach (Most likely, as EFL research often combines qualitative and 
quantitative methods.) 

2. What does the term "readability" in a research report refer to? 

Answer: b) The ease with which the report can be read and understood 

3. What is the purpose of including proper references in a research report? 

Answer: b) To acknowledge previous research and avoid plagiarism 

4. Which type of research report is commonly used to analyze customer preferences and market 
trends? 

Answer: b) Market Research Report 

5. What is emphasized by the "accuracy" characteristic of a research report? 

Answer: b) Correct data and findings without misinterpretations 

 

 

 

 

 

 

 

 

 



 
 

Semester II Quizzes Answer Keys: 

Quiz 1: Key Answers 

1. List three (3) conditions a research problem must meet to be considered "workable." 

1. Feasibility – The problem must be researchable within available time, resources, and 
expertise. 

2. Clarity – It should be clearly defined and specific, avoiding vague or overly broad questions. 
3. Significance – It should contribute meaningful knowledge to the field or address a real-world 

issue. 

2. What are two (2) differences between APA and MLA in-text citations? 

1. Author-Date vs. Author-Page 

o APA: Uses author’s last name + year (Smith, 2020). 
o MLA: Uses author’s last name + page number (Smith 45). 

2. Verb Tense in Signal Phrases 

o APA: Uses past tense or present perfect (Smith (2020) found...). 
o MLA: Uses present tense (Smith argues...). 

3. Rank sources by credibility (1=best, 4=worst) and justify: 

1. 2024 peer-reviewed meta-analysis (Most credible: Rigorous, up-to-date, scholarly). 
2. 2010 textbook chapter (Credible but may lack recent developments). 
3. 2023 blog post by a Nobel laureate (Expert author but lacks peer review). 
4. Reddit thread with 500+ comments (Least credible: Opinion-based, no formal review). 

o Justification: Peer-reviewed research is the gold standard, while Reddit lacks 
academic rigor. 

4. Compare student versions A and B. Which is plagiarized? 

 Plagiarized Version: B 

o Why? It paraphrases the original without citing Smith (2015), presenting the idea as 
its own. Version A correctly attributes the idea. 

5. Response to lab partner’s plagiarism: 

1. Immediate action: Refuse to submit the copied work; urge them to rewrite in their own words. 
2. Long-term consequences: Explain risks (failed grade, academic probation, reputational 

damage). 
3. Alternative solutions: Suggest proper paraphrasing/citing or consulting the instructor for 

guidance. 

 

 



 
 

Quiz 2: Key Answers 

1. Key components of an introduction & importance of capturing attention: 

 Components: Background, problem statement, research objectives, significance, thesis. 
 Importance: Engages readers, establishes relevance, and motivates them to continue reading. 

2. Thesis statement & its importance: 

 Definition: A clear, concise claim outlining the paper’s central argument. 
 Importance: Guides research/writing; ensures focus and coherence. 

3. Revising vs. Editing: 

 Revising: Big-picture changes (structure, arguments, clarity). 
 Editing: Fine-tuning (grammar, spelling, formatting). 

4. Importance of peer review & using feedback: 

 Peer review identifies blind spots, improves logic, and enhances clarity. 
 How to use feedback: Address inconsistencies, strengthen evidence, and refine language. 

5. Strategies for an effective conclusion: 

 Summarize key findings. 
 Restate thesis in light of evidence. 
 Discuss implications/future research. 
 End with a strong closing thought (e.g., call to action or broader significance). 
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