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ABSTRACT: 

 
     This work attempts to conduct a research on the advantages and disadvantages of 

using authentic materials in enhancing students’ reading skill. That is, how teachers 

might use other kinds of materials rather than the course book to improve their students 

reading skill, with taking into consideration to the difficulties of these materials which 

may face the teachers and learners in teaching reading. This research consists of four 

chapters. The first chapter provides the learners with general idea about reading. It 

offers them a brief definition of this skill, and introduces to them the sub skills they 

should learn from it as well as the main purposes for which one might read. It also states 

the reading principles which help the students to be more engaged readers. On the other 

hand, the second chapter aims at giving an overview about authentic materials. It 

identifies authenticity, defines authentic materials, and moves to illustrate the main 

types of authentic materials which the teacher can use for teaching reading. However, 

the third chapter attempts to make a link between the two previous chapters under the 

title of the pros and the cons of authentic materials in teaching reading. Then it sets 

some criteria according to which teachers might select texts. It also makes a comparison 

between authentic and simplified materials. Moreover it demonstrates the importance of 

using authentic texts as well as the obstacles such materials might cause to language 

learners  . The main objective of this research is to clarify the importance and 

difficulties of using authentic materials in teaching reading. Lastly, the fourth chapter is 

the practical part where the teachers’ and students’ attitudes toward using authentic 

materials are analyzed. 
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                                                                                                    :κϴΨϠΘϟا 
ϞϤόϟاول ھذا اΤϳ راءΟث إΤΑ  ةϴϠλواد أϣ دامΨΘγاوئ اδϣا وϳزاϣ ولΣΐϟطاϠϟ راءةϘϟھارة اϣ رϳطوΘϟ .  ϦϜϤϳ إذ

ϸϟذةΗاγ دامΨΘγا ا Ϧϣ ϻدΑ وادϤϟا Ϧϣ رىΧواع أϧھارةأϣ ϦϴδΤΘϟ ϊΒطϟاΑ ابΘϜϟ راءةϘϟا ϢھΑϼطϟ ϦϴόΑ ذΧϷا ϊϣ ،

اϘϟراءة. ϜΘϳون ھذا اΤΒϟث Ϧϣ  و دراγة واϓ ϦϴϤϠόΘϤϟي Ηدرβϳ اγϷاΗذةھذه اϤϟواد اΘϟي ϗد ΗواΟھ  تόλوΑا اΒΘϋϻار

ϊϣ اϤϟھارة، وϟھόΗ Ϣرϔϳا ϣوΟزا Ϧϣ ھذه  و ϗد ϗدمϜϓرة ϋاϣة Ϧϋ اϘϟراءة.  γϸϟاΗذةأرόΑة μϓول. Ϙϳدم اϞμϔϟ اϷول 

Ϡϋى  اΤΒϟثϤϛ .ϳ κϨا ϗراءΗھاϣھارات ϓرϴϋة ΒϨϳغي أن Ϩϣ ϢϠόΘϧھا وϛذϚϟ اϘϤϟاλد اϟرئϴδϴة اΘϟي ϤϠϟ ϦϜϤϳرء ذϛر 

ϳھدف اϞμϔϟ اϟثاϧي إϟى إϋطاء . ϧ ϦϣاϴΣة أΧرى، ةϘϠراءϋد اϟطϼب Ϝϴϟوϧوا أϛثر اΨϧراطا Βϣϟادئ اϘϟراءة اΘϟي δΗا

Ϥواد أϴϠλة، وϞϘΘϨϳ إϟى Ηوϴο أϧواع ϗ Ϡϟد أϋطى όΗرϔϳا λاϟة، وϣ ϸϟاھوϗ ϔϣدم ϴΣثΤϤϟة ϋاϣة ϣ Ϧϋواد أϴϠλة. 

 اϟرΑط، Τϳاول اϞμϔϟ اϟثاϟث إϟى أϴΧرارئϴδϴة Ϧϣ اϤϟواد اϠϴλϷة اΘϟي ϢϠόϤϠϟ ϦϜϤϳ اΨΘγداϣھا Θϟدرβϳ اϘϟراءة. و

أϧھ ξόΑ ϊπϳ اόϤϟاϴϳر  ϴΣثϦϴΑ اμϔϟول اδϟاϘΑة Ϩϋ ΖΤΗوان إΠϳاϴΑات وϴΒϠγات ϣواد أϴϠλة ϓي Ηدرβϳ اϘϟراءة. 

 ϦϴϤϠόϤϟا κϨΗ يΘϟىاϟد إϳدΤΗ ھϧا أϤϛ .وصμϨϟدم اϗ  وادϣ ϦϴΑ ةϧارϘϣϷة واϴϠλϟھاϧإϓ Ϛϟى ذϠϋ وةϼϋطة. وδΒϤ  دϗ

اϷھداف  ΖثϗϤϠد ΗاϠϟغة. و ϤϠόΘϣي ϳواΟھھا ΒϘϋات ھذه اϤϟواد ϗداΨΘγدام اμϨϟوص اϠϴλϷة، وϛذϠϋ  Ϛϟى أھϴϤة دل

Ϥواد أϠϴλة ϓي Ηدرβϳ اϘϟراءة. ϓي ϦϴΣ أن اϞμϔϟ اϟوϴο أھϴϤة وόλوΑات اΨΘγدام Η اϟرئϴδϴة Ϧϣ ھذا اΤΒϟث ϓي

 .أΑدو أرائھϢ و ϣواϔϗھϦϣ Ϣ اΨΘγدام ھذه اϤϟواد ϓي اϘϟراءة اϟراϊΑ ھو اΠϟزء اϠϤόϟي ϴΣث اϦϴϤϠόϤϟ واϟطϼب
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INTRODUCTION: 

  

 
1-Background:  

 

       Reading is one of the most important skills which students need for learning any 

language. It is by itself an inclusive skill which teaches other language skills. Through 

reading, learners can study writing. Being exposed to different models of paragraphs 

and essays, students will learn how sentences and longer pieces of written language are 

constructed, and how they are unified and coherent. In addition, reading teaches the 

speaking skill. The more students read, the more their pronunciation will be improved, 

and the more they will be fluent speakers. Reading might also teach listening. It can 

provide the learners with a large amount of new vocabularies and structures. Learning 

and memorizing those new words and expressions, students will be able to understand 

what they hear from their teachers, classmates, and even from the native speakers. For 

that, teachers should develop and extend reading in their classrooms by devoting 

enough time to it, and by providing their students with different interesting texts.?  

However, the issue of selecting good and interesting texts for learners seems to be 

problematic. It leads us to ask a critical question, which should normally be asked by 

any responsible teacher: can the learners develop their reading skill through the use of 

the very limited number of artificial texts found in their course book ? It is argued that 

the textbook contains very bad models of reading texts. These texts do not teach the 

natural language because they are full of artificial language patterns and are simplified 

to the point of losing the features of the real language. This, instead of being helpful for 

learners, especially those who are at low levels, might be an obstacle which makes them 

confused and doubtful about the language they read, and which thus hinder the 

development of their reading skill. 
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That is, to provide students with authentic texts which keep the natural language as it is 

used in its real world. Authentic materials are very useful sources which the teachers 

and students can depend on to improve reading in their classrooms because they offer 

them a wide range of varied and rich texts which motivate them to read more. 

Demonstrating the advantages and the disadvantages of authentic materials in 

enhancing students' reading is the main purpose of this research.  

 

2-Statement of the Problem:  

     The issue of using authentic materials in language classrooms has been influential 

over past two decades. Moreover, many practitioners involved in foreign language 

teaching and research have argued about the benefit of using authentic materials. These 

benefits may range from highlighting comprehension, presenting real language , 

providing opportunities cultural issue, to enhance motivating and create language 

awareness. Here McNeill indicates that the use of authentic texts is now considered to 

be one way for increasing students’ motivation for learning since they give the learner 

the feeling that he or she is learning the real language-the target language as it is used 

by the community that speaks it .Despite there are writers and scholars claimed about 

the beneficial use of authentic materials in enhancing students’ reading skill, also in the 

other hand there  are writers clarified the negative side of those materials. They regard 

that the idea to expose the learner to the authentic materials may cause some problems 

where these materials contain a complex language which cause burden to the learn in 

order to get the meaning. So this research has been tackled to identify the main pros and 

cons encountered by English teachers at Mohamed Khiedher University in using  

authentic materials to enhance students’ reading skill. 
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3-Research Question and Hypothesis:  

 

This research is aimed to answer two main questions which  are: 

     

  The primary research question asked in the present study is the following: 

 

What are the difficulties of using authentic materials in enhancing students’ reading  

 

skill? 

  

   The secondary research question addressed in the study is as the following:  

 

What are the most important factors of authentic materials in enhancing the students’  

 

reading skill? 

 

 

Hypothesis: 

 

This study build on two major hypotheses which are represented in: 

 

- If teachers use the authentic materials then their students’ reading level will be  

 

improved  

 

- If teachers use the authentic materials then they will face difficulties while using  

 

them in teaching reading 

   

 

4- Significance of the Study:  

     Because reading is a “meaning-making activity”, it’s important to engage learners 

with texts that are meaningful to them. This does not mean that they always need to be 

about familiar content, but that the texts are interesting and worth reading. Learners 

need to be able to connect to the text in some way, and have a purpose for reading it. 

For that, selecting texts to use for instructional and practice purposes is a particular 

challenge at this level where teachers attempt to use motivating and different materials 

in reading. One of those materials represents on the use of authentic materials. This 

study hopes to give the teachers the main pros and cons of authentic materials in 

teaching reading. Authentic materials can provide the language use within its own 
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natural settings. In contrast the use of those materials have some defects also where the 

complexities of language which hinder the learner to reach the intent of the text and so 

on. It is hoped that teachers are giving insights through this study about the use of 

authentic materials in order to provide the students with the most suitable and effective 

reading text. 

 

5- Aim of the Study:  

      The central purpose of this study is to provide teachers with the cons and pros of 

using authentic materials in teaching reading. Where this study elicit the attitudes of 

English language teachers at Mohamed Khiedher University toward using those 

materials in their reading classes, and also this study aimed to collect the students’ 

views about their dealing with the authentic reading materials in classroom.  

 

6- Research Methodology : 

- Participants :  

    Initially, fifteen English teachers working at Mohamed Khiedher University, eight 

female English teachers and seven male English teachers. The participants were not 

randomly selected where the questionnaire asked about their professional degree and 

their teaching experience. All of them agree to participate. 

Secondly, fourteen English students studying at Mohamed Khiedher University .The 

participants were randomly selected, ten from each four groups studying in third year 

English. 

- Procedures and Instruments: 

    A survey questionnaire was employed in order to answer the questions of the study 

(see Appendices A, B). The questions of appendix (A) distributed to teachers where this 
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questionnaire presented thirteen items in form of multiple-choice questions, close-ended 

questions, open questions, and statements. Participants were allowed to choose the 

appropriate answer according to their opinion. In addition, they were allowed to add 

their own comments. The same thing to the questions of appendix (B) which distributed 

to students where the questionnaire contains fifteen items in form of multiple-choice 

questions, close-ended questions, and open questions too. Both responses from the 

questionnaires were analyzed in terms of frequency and converted into percentage to 

indicate the teachers’ and students’ attitudes toward each issue accurately. 

 

7- Structure of the Research :  

    This research which is under the title of « Advantages and Disadvantages of Using 

Authentic Materials in Enhancing Students’ Reading Skill »  has been divided into four 

chapters. The first chapter devotes to give an overview on reading skill. Where it gives a 

definition of reading from several writers and scholars then it moves to the purposes of 

this skill. In addition it deals with the reading strategies and the principle behind 

teaching reading in the classroom. The second chapter which is titled under an overview 

on authentic materials which give the reader an insight about those materials. It starts 

with the notion of authenticity then it defined what authentic materials mean, and lastly 

it mentions types of those materials. The third chapter which is the core of this research  

about the cons and pros of authentic materials. Where the advantages and disadvantages 

of those materials mention. The last chapter devotes for the practical part where the 

teachers’ and students’ questionnaire are analyzed. 
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Introduction  

This chapter aims at giving a general idea about reading. It provides scholars with a  

definition of reading in order to make them aware of this skill and how much it is 

important in their language learning. It also states the main purposes the learner seeks to 

achieve by studying reading. Skimming, scanning, and reading for detailed 

comprehension are also included in this chapter as subskills that readers need to acquire 

from learning reading in order to read quickly and effectively. Moreover, this chapter 

discusses the main principles which should be known by the reader for exploiting the 

text to the full. 

 

1.1. Definition of Reading : 

    Reading has been defined by many scholars. Some of those writers are : Goodman 

who claimed that : 

 "Reading is a receptive language process. It is a psycholinguistic process in that it starts 

with a linguistic surface representation encoded by a writer and ends with meaning 

which the reader constructs. There is thus an essential interaction between language and 

thought in reading. The writer encodes thought as language and the reader decodes 

language to thoughts" (12). 

     And Cain who defined reading as : 

" Reading is much more than a single skill: it involves the coordination of range of 

abilities, strategies and knowledge. It is an ability that we can quite easily take for 

granted"(2) 

    From the above definitions, we infer that reading is a multi-skill which is composed 

of different abilities and strategies. This skill relies on the interaction 
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between the writer who represents his or her ideas as words and structures, and the 

reader who interprets these words into thoughts in order to reach the meaning intended 

by the writer. 

 

1.2. The Purpose of Reading :  

Reading, like the other skills of language, has different purposes. When people read, 

they do not read just for the sake of reading. Each one of them reads for a particular 

need. Some of the main needs or purposes reading serves are: to survive, to learn from, 

and to give us pleasure. 

 

1.2.1. Reading for Survival : 

One of the most important needs that reading serves is reading for survival (C.Wallace 

6). Sometimes, one find himself or herself in a critical situation in which reading is the 

only savior to him or her from death. For example, people have to read the expiration 

date written on food packs because food might sometimes be out of date, and if they eat 

it, they will get poisoned. People might also risk when they have medications without 

reading the notice found in their packs. Another example for survival is reading the road 

signs. If drivers can not or do not read those signs, they might expose themselves to 

terrible accidents and lost their lives. 

   Reading for survival seems to serve a social, rather than an academic, purpose. 

Therefore, such a kind of reading keeps the readers in contact with their social 

environment. Rivers and Temperly (1978,1987) claimed that reading ensures interaction 

between the readers and their society by knowing what is happening and what has 

happened , and by knowing where or when something will take a place, for example, by 

reading reports, newspapers, or magazines. (qtd.in Mcdought and Shaw 90). That is, by 
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reading this kind of materials, the person becomes part and partial from his or her 

society and contributes in its daily life. 

 

1.2.2. Reading for learning : 

      In addition to the important rote reading plays in protecting people's lives, it serves a 

wider and a more common which is to extend their general knowledge. Here, people 

read not to remain alive, but to cultivate themselves and to improve their levels. 

According to C.Wallace, reading to learn usually occurs in academic contexts in which 

a person learns a certain amount of information from a text (7). This means that reading 

for extending knowledge is normally done by students at schools and universities in 

winch they are more exposed to different books and articles. 

       Reading for learning requires many tasks. Readers are required to remember the 

main ideas and some of the details as well as to recognize the ` rhetorical frames' which 

organize the information of the text. They have also to connect that text to their 

background knowledge. For that, this kind of reading usually takes a long time  

(C.Wallace 7; Crabe and L.Stoller 13,14). In one word, in order to learn from the text 

and to exploit it to the full, readers must not be passive. They should do all the 

aforementioned tasks to achieve this purpose. 

       Sometimes readers do not read just to learn something new, but to remind 

themselves about half-known facts or to clarify ideas and opinions that are not well 

understood (C.Wallace 13). For example, while an author is writing a book, he or she 

checks some sources, not to Learn from them, but to clarify and support his or her ideas.  
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1.2.3. Reading for pleasure : 

      Another beneficial purpose of reading is for pleasure. Reading for pleasure takes 

place when readers read a text for the sake of enjoyment. For instance, they read stories, 

novels, or any other entertaining materials. For C.Wallace, because it is not much 

obligatory, reading for pleasure is almost neglected in school where literature, originally 

written for entertainment, is read or taught only for examinations (7), Unfortunately, 

students are not provided with stories or any type of materials which they can read just 

for excitement without being threatened by exams. 

        According to C.Wallace, the important factor which this principle of reading in any 

language requires is fluency (7). That is, readers must be fluent and have a large 

background about the language they read since fluency increases motivation and makes 

reading more enjoyable.  

 

         In addition to the aforementioned, reading can serve other purposes. It helps 

students to acquire the language easily especially if the text is interesting and engaging. 

Reading texts also provide models for the writing skills, and offer students the 

opportunity to study different English language issues such as vocabulary, grammar, 

punctuation; and the way to construct sentences, paragraphs and texts. Good reading 

texts provide the reader with interesting topics which motivate him or her to respond to 

them (Harmer 68; Kamil et all. xxiii). 

 

1.3. The Reading Skills: 

        Students are not always obliged to read every word in a text. Before they read, they 

should decide the way how to do so. If students need to get a general idea ,they can 

skim. if they are looking for a specific piece of information, they can scan. However, if 
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students need to study a text in depth, they can read in details. Skimming, scanning, and 

reading for detailed comprehension are the reading skills that students should acquire in 

order to read easily and effectively. 

1.3.1. Skimming : 

         Skimming is one of most important skills students need to acquire. Il takes place 

when readers move their eyes quickly over a text to get an overview of what it is about, 

without stopping to look or to concentrate on any detail. 

         Cramer authorized that skimming is the speed reading technique, and that reading 

more than eight-hundred or nine-hundred words per minute is extremely skimming. 

Cramer also clarified that "skimming is skipping with skilled judgment" (57). This 

means that the readers do not read the whole text word by word, or sentence by 

sentence, but they skim the key concepts that they can be found in the introduction, or 

the conclusion using the quick eye-movement. 

According to Grabc and L.Stoller, skimming is one of the most common parts of the 

reading tasks and a useful skill in its own right. It is by itself a group of strategies 

because when readers read, they predict where the important ideas might be found in the 

reading text. Then they use the basic reading comprehension skills on those parts of the 

text to form a general idea about it (13). This argue that skimming is not an easy task as 

many people think of it, but a very complex skill which needs much attention and 

concentration. 

It is necessary to study and to use the skimming skill. This is what Burns claimed by 

saying that skimming is a technique used in reading when the readers face a large 

amount of information in a certain subject. Here, they need to skim the extract they 

read. Burns also clarified that skimming is a practical technique used in order to save 

the time (24). Instead of wasting time and effort by reading the whole text, readers can, 
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for example, read only the first and the last paragraphs, and head titles to know what the 

text is speaking about. 

In short skimming is a very important skill students need to use. It is a quick reading 

through a text to understand its main ideas and to get an overview about it. 

13.2. Scanning; 

Scanning is a quick reading to find a specific information. To scan, students should 

focus on the central part of the text and to look at each line as a whole without moving 

their eyes from side to side, and they should stop to read in detail when they find the 

information they are looking for. Scanning is a very important skill which saves time 

especially when readers are doing researches. 

          Grabe and L.Stoller stated that scanning is best seen as a reading ability to search 

for a specific piece of information or a particular word or phrase. For example, we may 

scan a telephone directory to find a specific address or a phone number (13). This 

reveals that some of our daily life readings does not need reading in details, so that it is 

so helpful to use the scanning technique. 

 

1.3.3. Reading for Detailed Comprehension : 

Reading for detailed comprehension is to read a text in details. 1t is the ability to 

understand and to interpret the information found in the reading text. Reading for 

detailed comprehension is beneficial when students need to fully understand the piece 

of information. 

According to Grabe and L.Stoller, reading for general comprehension requires the 

reader to be able to process words automatically and very rapidly, and to have strong 

skills in forming a general meaning, representation of main ideas, as well as to 

efficiently coordinate many processes in a very limited time. These tasks are very easy 
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for a fluent reader because they happen automatically and unconsciously; however, this 

kind of reading is difficult and complex for second language learners (7, 14, 15). That is 

unlike the other kinds of reading, reading for detailed comprehension needs the reader 

to be competent and skillful, for that it is difficult to be done by any student at low level 

stage 

 

   Analysis of the Reading Process. 

 

 

Reading               

 

 

 

 

M.Wallace drew a diagram to clarify the process of reading ( Urquhart and Weir qtd. in 

Wallace 7).This diagram shows that reading is divided into two categories: careful 

reading, and quick reading. However, it puts emphasis on quick reading which consists 

of the skimming and the scanning skills. 1t shows that skimming is the method that 

students need or use for achieving the general idea of the text whereas scanning is a 

technique used in order to get a specific piece of information that readers want from 

given passage.  

 

1.3. Principles behind Teaching Reading : 

       Harmer has suggested some principles by which students should be guided in order 

to benefit from the texts they read: 

Careful reading  

Quick reading  
Skimming ( to get overall impression) 

Scanning  ( for particular information) 
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1.4.1. Reading is an Active Skill : 

       Reading is not a passive skill. This means that students have many tasks to do when 

they read texts. They, for example, have to understand what the words of the text mean, 

to understand the arguments, and to work out if they agree with them. Otherwise, their 

reading will not be successful and they will quickly forget the text. 

 

1.4.2. Students Have to be Engaged with the Reading Text : 

         Students who are engaged and actively interested in the reading text and the 

reading tasks will benefit from what they are doing. However, students who are not 

engaged with the text will not acquire or learn from it. 

 

1.4.3. The Content of the Reading Text is as Important as its Language : 

         Students should not only be interested in the language used in the text, the number 

of paragraphs it contains, and how many times a particular structure is repeated. But 

they should also be interested in its meaning and the message it conveys. Therefore, 

teachers should encourage their students to respond to the message of that text, and 

allow them to express their feelings about its topic. 

 

1.4.4. Having a Good Idea about the Text Content is a Major Factor in Reading : 

         Before they actually read the text, students need to have a good idea about its 

content. The book cover , the head line, and other keys many give them hints about 

what they are going to read. These hints help them to expect what is found in the 

reading text, so that their active process of reading is ready to begin. For that, teachers 

should give students hints about the texts to make them more engaged readers. 
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1.4.5. The Task should be Suitable for the Topic of the Text : 

           After choosing the reading text for his or her students, the teacher should 

carefully choose the reading tasks. Reading activities and questions must be engaging 

and motivating to make the text exciting and interesting. 

 

1.4.6. The reading text should be exploited to the full 

The reading text will not be beneficial if it is read just for the sake of reading. 

Therefore, teachers need to combine it with interesting class sequences, such as 

exploiting its language, and using its topic for discussion and further tasks. 

                                                                                   (Harmer 70,71) 

 

Conclusion: 

        What is reading? What are the purposes of reading? What are the skills that should 

be acquired by the students? And what are the principles of reading? are the main points 

which were discussed by this chapter. Dealing with this chapter and with the elements it 

contains, teachers and learners will get an overview about reading and its importance in 

their language classroom; and they will therefore achieve its purpose. 
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Introduction: 

        The aim of the second chapter is to clarify the development of materials in 

language learning which meet the needs of the students in the classroom. This chapter 

discusses one of the mort important materials which is the authentic one. \Where, it 

takes up the notion of authenticity, and shows its real significance in a broad sense. 

Then it gives the precise meaning of authentic materials from different views of writers. 

Last but not least, this chapter presents the several sources and types of authentic 

materials, which the teachers and the learners might use in the classroom, and it defines 

each one. The idea from this chapter is to provide an overview about authentic materials 

by discussing the precious three points. 

 

2.1. The Notion of Authenticity : 

          This part begins with Widdouson's thought which showed chat the idiom of 

authenticity caused confusion because of the lack of clarity (qtd. in Mishan 10). Before 

twenty years ago, the term of authenticity was neglected and not intended to be used in 

language teaching and learning. Recurring periodically over the history of language 

teaching, the modern era attention about authenticity in language learning came from 

three different areas which are: Second Language Acquisition, Language Pedagogical 

itself or Communicative Approaches to language learning, and Sociology (Mishan 10). 

        By this idea Mishan aimed at giving a historical overview about the term 

authenticity. Authenticity was not recognized and was not until used in language 

learning and teaching for its ambiguity. However, this term emerged as a result of 

interest of Second Language Acquisition, Communicative Language learning, and 

Sociology. 
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      According to K. Johnson and J. Johnson the idea of using authenticity in teaching 

language appeared as an interesting issue with Communicative Language Teaching and 

was linked to National/Functional Syllabuses. Authenticity supports the use of natural 

language behavior in the classroom with a content which determines the learners' needs 

through the process of Needs Analysis (24). Authenticity as defined by Communicative 

Language Teaching is the spontaneous use of language in the classroom which reaches 

the aims of learners and achieves their needs. 

      In another context, the Communicative Language Teaching defines the concept of 

authenticity as those original texts that their designs and representations are remained as 

they are without any change. For example, the newspapers, and articles are presented in 

the same type-face, black-information, and the same accompanying. (Grellet qtd.in 

Mishan 13). Differently worded, Grellet wanted to clarify that these factors and 

characteristics of authenticity make the readers feel board because of the routine. 

       On the other band, authenticity, in fast, clarifies the reliable language produced by 

the native speakers for the purpose of communication (Widdowson qtd. in Mishan 15). 

This means that authenticity is the use of the mal language of the native speakers in 

order to communicate. 

     Another view about authenticity, which clarifies that authenticity is not procedures 

or a lesson plan prepared at home before coming to the classroom, but h is the goal 

which the teacher and learner should achieve, and it is a conscious and continuous 

process in the classroom (Lier qtd. in Mishan 15). Lier noted that the word authenticity 

is not as easy as it appears in the teaching methods, but it is a conscious way use in the 

classroom between the teachers and the learners in order to reach a certain "goal". 

         In short, authenticity has traditional and modern roots in the language learning and 

teaching. Wherein, it takes a big share of debate and creates some sort of problem and 
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ambiguity for determining its definition. Authenticity deals with the needs of the 

classroom; this means that it is associated with the text that the learners use, and with 

the task where the learners interact, and that it is associated with the text that the 

learners use, and with the task where the learners interact, and that it  reveals their 

understanding of the lesson. Let alone the pedagogical role that authenticity plays in 

language learning. The previous explanation is shortened in four statements, offered by. 

Breen’s  who clarified the application of authenticity in the classroom, which are: First, 

authenticity of text. Second, authenticity of the learners' own interpretations. Third,  

authenticity of tasks conducive to language learning. And finally, authenticity of the 

actual social situation of language classroom (Breen qtd. in Mishan 16). 

 

2.2. Definition of Authentic Materials: 

       Enhancing texts for second language students with keeping in mind their lack of 

linguistic abilities and knowledge is an axis for discussion. 

 

         In language teaching, there is a firm of using authentic materials. Commutative 

Language Learning defines it as those materials which are created and used by and for 

the native speakers, and which are not specifically for language teaching, but 

specifically for language learning. (Day, Bamford 53,54) .The definition of authentic 

materials which is submitted by Day and Bamford shows that those materials are 

written by and for the native speakers to cover the purpose of learning. it also clarifies 

the "enduring-' of using authentic materials for raising the level of the students. 

       Harmer supported this definition; he stated that authentic texts are those texts 

produced for the native speakers, designed for the speakers of language (qtd. in Didactic 

approaches 57). As noted in Harmer's definition authentic materials are the production 
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of the native speakers which serve the purpose of communication. This is what 

Scarcella and Oxford claimed about, they pointed out that authentic materials are 

unscheduled texts written for the native speakers (qtd. in Day and Bamford 55). Related 

to them, authentic materials are those written texts which are not prescribed in the 

curriculum like the course book, but, in fact, they are materials unused in the scale 

school such as: newspapers, magazines, articles. 

      Furthermore, there is a widely accepted idea that authentic materials or texts are 

genuine samples which are produced for the purpose of language learning. (O'Rourke, 

and Carson 125). This argues that authentic materials are the original writings which 

work on developing the language learning through the use of the real language in the 

classroom. 

       On the other hand, Lights of Higgins defined authentic texts, as being any materials 

that arc not produced by the teachers, and which serve the purpose of language at work 

(118). 'Ihis means that those materials are workable in the real world ; they assist the 

learners to be more flexible and compact with their social environment by applying 

what the learn from them inside the classroom. 

       Mednough and Shaw gave another view in defining authentic materials. They 

regarded them as an idiom which is applied as much as possible outside the classroom, 

and which relies on the right choice of the language materials, activities, and methods 

used in the classroom (qtd. in Leorrardi 85).This definition supports the previous 

explanations and views concerning the meaning of authentic materials. Hence, 

Mednough and Show stated that the procedures which are used in the classroom should 

be real in order to facilitate the work outside the classroom because those materials 

assist learners to build experience of how to deal with the real life. 
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    From the point of view of Little which endorses the previous one, authentic texts are 

used in order to achieve a certain social purpose in a language community (qtd. in 

O'Rourke and Carson 125). The use of authentic materials inside the classroom lets the 

learners cope to real life outside the classroom. 

     In accordance with Richards and Renandya, authentic materials are the glib speech 

of the language which displays the learners to the natural cadence of everyday English, 

and that makes them familiar to the real script of the world (224). That is, authentic 

materials are "spontaneous speech of the language' that help the learners to acclimate 

with the real world through the use of the authentic passages that they have leant in the 

classroom. 

         Moreover, Morrow professed:       

"An authentic text is a stretch of real language produced by a real speaker or writer for a 

real audience and designed to convey a real message of some sort" (qtd. in Didactics 

approaches 57). 

This clarification has a relation with the prior definitions. Wherein, Morrow noted that 

authentic materials are based on the use of real language, from native speakers for 

native listeners to cover a particular meaning in a real context. 

 

2.3. Types of Authentic Materials 

The Communication Approach to language teaching emphasizes that the materials used 

in language learning which cover the requirement of the students should be authentic 

and natural. Those materials can be found in various sources and types. 

2.3.1.Newspaper: It is a regularly scheduled publication containing news of current 

events, informative articles, diverse features, and advertising. There are two main types 

of newspaper, the quality or broadsheet newspaper that generally deals more with 
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serious news issues, and the tabled newspaper that deals more with such subjects as 

sport, television actors, and shocking crime stories (Rundell 954). 

2.3.2.Magazinc: It is a large thin book with a paper cover, containing reports, 

photographs , stories, etc, usually published once a month, or once a week. (Rundell 

680). 

2.3.3.Book: It is a set of printed pages fastened together inside a cover, that may contain

 story , poem, information, or other forms of writing. 

eg: a book by Nelson Mandela, entitled, Long Walk to Freedom (Rundell 148). 

2.3.4.Story: It is an account of something that happened. stones can be imaginary. 

traditional, or true. (Rundell 1414). 

2.3.5.Map: It is a drawing of an area that shows the positions of things such as 

countries, cities, and streets. It represents a symbolic depiction highlighting relationship 

between elements of that space such as objects, regions, and themes (Rundell 872). 

2.3.6.Chart: It is a list drawing, or graph showing information in a way that is easy to 

understand, where the data is represented by symbols such as slices in pie chart, bar in 

bar chart, or fine in fine chart. A chart can represent tabular numeric data. functions or 

some kinds of qualitative structures (Rundell 228). 

2.3.7.Graph: lt is a picture that uses lines or curves to show the relationship between 

numbers or measurements that change (Rundell 620). 

 

2.3.8.Comic strip: it is graph medium in which images convey a sequential narrative. 

Most comics combine words with images, often indicating speech in the form of word 

balloons, but pantomime strips. 
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2.3.9.Menu: It is a List of food that is available in a restaurant, coffee, etc, or it is 

computing a list of choices on a computer screen that tells you what you can do in a 

particular program (Rundell 892). 

 

2.3.10. Recipe: It is a set of directions with a list of ingredients for making or preparing 

something (Rundell 1179). 

 

2.3.11. Company report: It is determination that students do about a certain a company 

which gives detailed information about what a company has done, and how successful it 

has been. 

2.3.12.E-mail: It is a system for sending messages from one computer to another. 

(Rundell 451). 

 

2.3.13. Brochure: It is a small magazine containing details and pictures of goods or 

services Chat you can buy. It is a type of leaflet. It is most commonly found at places 

that tourists frequently visit such as museums, major shops, and tourist information 

(Rundell 171). 

2.3.14. Catalogue :it is a list of all things in an exhibition, sale, or library. or it is a book 

containing pictures and information about things you can buy (Rundell 211). 

 

2.3.15. Handbook: it is a small book that gives information about a subject or 

instruction about how to use something. It deals with any topic and is generally 

compendiums of data in a particular field or about particular technique (Rundell 21). 
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2.3.16.Advertisement: It is a short film on TV, or a short article that is intended to 

persuade people to buy something. Il includes the name of a product or a service., and 

how that product or service could benefit the consumer (Rundell 21) 

 

2.3.17. Song lyric: It is relating to a category of poetry that expresses subjective 

thoughts and feelings often in a songlike or form. 

 

Conclusion: 

Te put in nut shell, we can infer from the second chapter some ideas which concern 

authentic materials. This chapter began with the notion of authenticity, which gave the 

readers glance about the term authenticity. Then, it offered a definition of authentic 

materials in order to give them an idea about these critical sources. After that, it moved 

to the types of authentic materials which the learner and the teachers  might use in the 

classroom. Hence, this chapter aimed at introducing the learners to these materials. 
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Introduction: 

 

     The last chapter represents the core of this research paper because it consists of the 

main points on which this work is built. It discusses five elements. First, it provides the 

learners with a definition of the text from some different writers' points of view. Then, it 

sets some criteria according to which teachers might select appropriate texts for their 

students. This chapter also attempts to make a comparison between authentic and 

simplified texts, and to clarify the values and the defects of each one of them. 

Moreover, it shows the importance of using authentic materials and how teachers and 

learners might benefit from such a kind of materials. Lastly, this chapter reveals the 

difficulties and the obstacles the teachers face while using authentic texts in their 

classrooms. 

 

3.1. Definition of the Text: 

The text can be defined as follows: 

A text is "any scripted or recorded production of a language presented to learners of that 

language. A text can be written or spoken and could be, for example a poem, a 

newspaper article, a passage about pollution, a Song, a film an extract from a novel' or 

play, a passage written to exemplify the use of the past perfect, a recorded telephone 

conversation, a scripted dialogue or a speech by a politician" (Tomlinson xiii). 

        According to C.Wallace a text is a piece of written language which carries a whole 

meaning and which can be a letter, a novel', or any type of written language. A text 

should be seen as the physical manifestation of language which the reader works with to 

construct meaning, and which contains a number comman systematic graphic features 

on the page (8). 
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Therefore, a text is the presentation of the spoken language in a written form to be read 

by the learners or any other readers. This piece of writing has a meaning intended by the 

writer and understood by the reader to create interaction between them, and thus to 

insure the essence of writing: communication. Their text should consist in punctuation 

marks and other mattes which facilitate the task of reading. 

 

3.2. Criteria for Selecting Texts: 

     When a teacher chooses texts for his or her learners to read, he or she has to consider 

some criteria for selecting those texts. Of course, there is a wide range of factors 

according to which texts might be selected. Examples of these criteria, which will be 

further discussed, can be: should the text be a tool for teaching specific language 

structures? Should it present a content that is familiar and interesting to the learners? 

Should it teach language through reading? And more importantly , should this text be 

authentic and not specially written for pedagogical purposes? 

       According to C.Wallace some teachers select texts to teach their students language 

structures and vocabularies. Texts which focus on this function are in filet, not primarily 

for reading because the most of them are written specially to 'teach the language', in that 

they clarify and simplify some features of the language through the repetition of given 

structures and words. In addition, in spite of being introduced as `reading texts', such a 

kind of texts are not 'identical to the kind of language we normally read'. Because they 

do not conform, if not distort, the basic rule and conventions of the written form either 

formally or functionally, they fail to perform the communicative function which is 

normally the main aim of the reading text (72). Texts usually offered by teachers to 

their students are not for the sake of reading, but for teaching grammar and vocabulary. 

Being accustomed to deal with chose of texts, students will not be interested in reading 
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itself, but in learning a particular structure in a language. This is what was stated by 

Williams (1984) who claimed "it is difficult to imagine anyone reading this text for 

either information or interest. The real reason for reading is to lean language" (qtd.in 

C.Wallace 73). 

     This kind of text focus not only on the sentence patterns or structures, but they might 

also emphasize the kinds of cohesive features which help the learners to recognize how 

the written text is composed, that is how a written text may be coherent and united by 

concentrating on features of structure within sentences such as pronouns or other logical 

connectors (C.Wallace 73). This means that the reading text may be used not only to 

teach language patterns, but also to teach how a text is written to help the learners to 

construct coherent and unified pieces of writing. 

      Another criterion for selecting texts is whether these texts teach language through 

reading. These kinds of texts are not chosen to find or to highlight particular language 

patterns, but to improve reading. This indicates that language is basically improved and 

developed through reading. Elley (1984), through a number of studies made on some 

Fijian second language learners, found that their reading Jacks competence. It suggested 

that this is likely to be due to two reasons. First, because Fijian teachers did not see 

reading as a means to learn the language, and second because their language 

instructional programmed was based on audio-lingual approach which neglects reading 

and its important role in learning the language. Elley found out that learners have to be 

exposed to English and that they learn language through reading (qtd. in C.Wallace 74). 

       This proves that students who do not read a lot lack competence. So that, teachers 

should concentrate more on this skip in order enhance students' awareness of the 

language they study. Because, as C.Wallace professed, the more learners read texts, the 

more their language is improved; and if teachers aim to motivate their students to read 
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more in the second language, they should select text whose content is more important 

than specific linguistic features (74,75). That is, they should select texts which do not 

only teach structures or lexis, but which seek to develop the learners' language. 

      Texts might also be selected according to the criterion of interest. According to 

C.Wallace, texts must be interesting enough to motivate the learners to read them (75). 

As we know, student prefers a particular text when they feel it is interesting, or when it 

contains a desirable content which deserves discovery. Therefore, teachers should 

respect their students' preference when they select texts for them. However, this might 

cause difficulties because students have different interests. C.Wallace claimed that 

because there are individual differences and preferences among the learners, the issue of 

interest seems to be very' difficult. Nevertheless, teachers may choose texts which are 

originally motivating. For example, kinds of narratives and true-life stories might be 

more entertaining and engaging than other texts (75). This way might thus make 

choosing texts in any language a much easier task. 

       The last and the mort important criterion for selecting texts which has caused 

frequent debate is whether the reading text should be authentic or especially written for 

pedagogical purposes. According to Harmer people have assumed that authentic texts 

are store interesting than the ones written for pedagogical purposes, so that they have 

worried about more traditional language-teaching materials which tended to get rid of 

authenticity and use over-simplified language which would seem to any native speaker 

"comical and untypical" (68). Authentic texts use the real language as it is used in its 

real world, so that they expose the learners to its natural use; however, texts which are 

written for pedagogical purposes over-simplify the language and make it insipid and 

ridiculous. 
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    On the other hand, it is so diffluent for low-level students to understand materials 

which are purely authentic. They, for example, can not understand long prose or long 

extracts written in a newspaper. This is simply because these materials are full of 

unknown words and complex structures (Harmer 68; C. Wallace 76). Young learners 

need concrete things rather than absolute ones. Because they concentrate more one the 

form of language, they need simple texts which consist of easy words. This latter can 

only be provided by simplified materials. 

      To avoid this controversy, teachers should balance between real English and 

student's abilities. They can provide their students with authentic texts which 

correspond to their levels. They can other them menus, timetables, signs, and any other 

materials provided that they are as much like real English as possible.(Hanner 69). This 

argues that learners, in spite of being at early stages of learning, should read authentic 

texts as long as these texts can be understood by them. 

       Obviously, these are not the only criteria which might be used for selecting texts. 

Wallace claimed that teachers might depend on many other ones to choose appropriate 

texts for their students. They might also be guided by more than one of them since these 

criteria are not necessarily exclusive (71). Therefore, teachers have the opportunity to 

create other criteria and to depend on them to select their texts. 

 

3.3. Authentic versus Simplified Texts 

        In the field of language teaching, there has been much controversy on whether 

teachers should use authentic or simplified texts. 

Let us first make a distinction between these two kinds of texts.     

     Authentic texts are those texts which are written by native speakers for native 

speakers (Leonardi 85).They are not prepared for any language teaching purpose. 
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Examples of these texts can be: a newspapers article, a novel, a traditional fairy story 

(Tombinson viii). On the other hand, simplified texts are texts which have been made 

simpler for learners to read them easily. Simplifications can be reduction in the length 

of a text, omission or replacement of some difficult words or structures, shortening of a 

certain number of sentences, or omission of non-essential details in order to fit the 

learner’s level (Tombinson xii). 

    Simplification of texts may be in two different ways. First, texts simplified from first 

language written materials such as stories and novels. These materials are originally 

written for the first language readers and they are therefore in the public domain. 

Examples of some English stories which have been simplified might The Black Beauty, 

from Russia with Love, A Tale of Two Cities, and Sibad the Sailor (R.Day and 

Bamford 56). Second, texts which take the form of published materials 

C.Wallace 76). These materials are originally written with some simplifications for a 

particular language learning levels. 

    Some teachers and editors see that authentic texts are too complex and difficult to be 

used for language teaching. Such texts consist of many difficult words as well as very 

long sentences. So that, they are so hard to be understood by learners. Widdowson 

(1979) claimed that the question of authenticity, as a whole, in language teaching is a 

complex one, and that the main factor which causes its difficulty is the "excessive 

number" of new words authentic texts contain (qtd.in Tombinson 221). Learners 

especially those who are at Iow levels, can not understand or even read texts which 

consist many unknown words, and that they therefore will never develop their reading 

skill. Students, as Tombinson stated, need simple texts, they need rules and clearly 

stated structures (8). This accounts for making texts simple for pedagogical purposes to 

facilitate the learners' reading task. 
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  However, some other teachers believe that simplification may cause a great confusion 

to language learners. Tombinson stated that simplification might make words easier to 

be understood, but it could make the general understanding of the text more difficult 

because it makes that text dense with important information (xii).Any reading text is 

composed of major and minor details. To learn from it, readers keep the main ideas in 

their minds, and forget about the non-important ones. But when the information given 

by text is all important, they will be confused and unable to know what to concentrate 

on, and what to neglect. This idea was supported by Numan who professed that by 

simplifying the real tests for pedagogical purposes, the teachers and editors might risk 

making the reading task more difficult (58). Furthermore, simplified texts focus on the 

language form rather on its content, so that they neglect the essence of writing texts 

which is communication (R.Day and Bamford 58,59). This makes simplification a 

negative matter in teaching reading and in developing the reading fluency. 

        Therefore, the best way to teach language, especially reading, is to use authentic 

materials in their classroom. Brosnant et al (1984) claimed that students need to read 

real life texts in the environment around them-at the bank, on shop, on labels, in the 

letterbox, etc. and not texts which are made by their teachers. For Brosnant et al.. 

authentic texts are rich and varied. They offer the students the opportunity to deal with 

different texts which contain complete meaningful messages, and also help the learners 

to arrive easily to that meaning by making use of non-linguistic clues such as pictures, 

layout, and symbols (gtd.in Numan 58).Activities proposed to learners should also be 

authentic. Numan (1989) stated that activities should be the same as the tasks in the real 

world, so that they should focus on the communication rather than on the medium (59). 

For that, teachers should provide their students with authentic materials which bring 

them with direct contact with the real world. 
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    In the above discussion, it was argued that authenticity and simplicity are opposites. 

However, research in this domain has found that this assumption is not true, that is 

authentic and simplified texts are not opposites. For instance Charles Alderson and 

Alexander Urquhark claimed "we are believing that simplified texts, can be authentic" 

(qtd.in R.Day and Bamford 59). This means that simplified texts should have the 

qualities and the characteristics of authentic texts. In addition Sandra Silberstain, in her 

volume Techniques and Resources in Teaching Reading stated that 

" reading texts, even those which are edited, can and should be authentic" (qtd.. in R 

Day and Bamford 59). R.Day and Bamford claimed that authentic and simplified texts 

should be alike in term of syntax, structures, vocabulary and content. To achieve this 

purpose, editors must provide some kind of betters linguistic simplification. This latter 

leads to what is called "elaborated texts" which is preferable to simplification (59,60), 

Simply because elaborated texts are much closer to authentic texts than simplified texts. 

 

3.4.The Importance of Using Authentic Materials in Teaching Reading : 

Students at all levels need to be exposed to authentic material because it is of great 

importance. 

 

3.4.1.Authentic Materials Facilitate the Language Acquisition: 

   Krashen claimed that the exposure of learners to authentic use of the target language 

is both necessary and sufficient for the acquisition of that language (Ellis qtd. in 

Tominsot 13). This means that learners should frequently be exposed to the real use of 

language, and that for a person to acquire a language, she or he needs a source of natural 

communication. Exposure of students to authentic texts is not, of course, restricted to 

advanced learners, but it extends to students at their first stages of learning. Tombinson 
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believed that it is true that beginners are not obliged to read long extracts from 

newspapers; however, this does not deprive them from being exposed to authentic input, 

provided that this input is comprehensible (13). They can use authentic materials that 

correspond to those levels. Sweet (1899) stated that authenticity should be maintained 

with lower level students by giving them simpler language samples, and that teachers 

should select for their students certain genres which are simpler than others (qtd.in 

Mishan 5) in order to facilitate the task of acquiring the language. 

 

.4.2.Authentie Materials Keep the Nature of Language : 

   Authentic texts are not written to teach language structures or specific vocabularies, 

so that they keep the natural language as it is used in real world (46). Sweet (1899) 

claimed that the natural text "do justice" to the very feature of the language, while 

artificial systems focus on the repetition of grammatical matters, and some elements of 

vocabulary (qtd. in Mishan 5). That is, unlike artificial materials which are written to 

teach a particular point in a language, authentic texts represent the language as it is used 

in irs real world, hence, they put emphasis on communication rather than on form. To 

support this idea Swaffar claimed that textbooks do not aim to communicate 

information, but to teach language. This latter obliges it to use modified and shortened 

texts which lack the essential characteristics of authenticity (qtd.in R.Day, Bamford 60). 

Authentic materials tend to provide people with facts and to recite events, they thus give 

the readers a chance to be exposed to the reality of language. K.Johnson and H.Jolmson 

also pointed out that the main objective of authenticity is that it exposes learners to the 

natural language similar to the language enjoyed by the native speakers" (24). Authentic 

materials expose the learners not only to the natural use of language, but to the culture 

of the native speakers. This issue was highlighted by M.Rivers who stated that teachers 
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should use some kind of authentic materials to help the students to discover or to meet 

the culture of the real world of that language (44). This makes the learners aware of 

what is happening around them and they will therefore have an effective role in the 

world development. 

 

3.4.3.Authentic Materials Prepare the Learners for Interaction in the Real World: 

    Authentic materials prepare the students for interaction in the real world. Tomlinson 

claimed that learners exposed to authentic input, will be aware of the intentions and 

meanings of the native speakers and writers. They will also be able to produce a 

language which is not only appropriate, but also effective (88). The more learners read 

and deal with language in authentic use, the more they know about and become familiar 

to the native speakers, and the more they become encouraged to interact with them. 

Osbom professed that one of the benefits which authentic texts offer to the learners is 

that they teach them how to mimic the language used in the real world. Mimicry helps 

the students to be near to the native speakers by imitating them and their way of study 

as if they are living and studying in their world (5). Thereby, learners will) be ready to 

interact in the real world. 

 

3.4.4.Authentic Materials Makes the Learners Curious, Autonomous and Self-

confident: 

  To gain confidence and curiosity, learners should experience language in authentic 

use. Tomlinson claimed that students from their first stages of language learning, should 

make discoveries for themselves by investigating samples of authentic language. 

Teachers should provide awareness activities through which students can make 

generalized discoveries about the language use and link them with authentic examples. 
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These generalization can, of course be more developed as the learners encounter further 

evidence. The awareness that students gain makes them attentive to the features of their 

input and, thus, helps them to acquire it easily (88 .89). Furthermore, authentic materials 

make the learners autonomous. This is, they become self-instructors and depend on 

themselves in learning the language and how to use it. According to Mishan, the ideal 

autonomous learner is the one who takes advantages of the wide variety of authentic 

sources in his or her learning (9). By this idea, Mishan wanted to argue that authentic 

materials can replace the teacher by offering a wide range of varied and rich texts, and 

they, thus, create independent learners who rely on themselves in learning the language. 

Mc.Garry also stated that activities about authentic text are very important because they 

motivate the students to learn and enable them to work independently (qtd in Mishan 

69); that is these authentic activities play a great role in developing the learners 

autonomy. In one word, using authentic materials, students can be self-taught. 

     In addition to the aforementioned benefits, authentic materials play a main role in 

improving the students vocabulary and reading skill. They help the learners to enhance 

the skimming skill by reading the passage and rewriting the main ideas in their own 

style. They also assist their development of translation, which means that they can 

translate from the spoken form to the written from (Osbom 5). 

    Practically, it was argued that authentic materials are so useful in teaching and 

learning the language. For instance, an Italian secondary school teacher professed "I 

have noticed that the course book I use does not seem to deal with real English” 

 

3.5 The cons of Using authentic Materials in Teaching Reading 

    In spite of the widespread acceptance of using authentic materials in language 

learning , and the important role that those materials  play in developing the learning of 

33 

 



English languages the use of authentic , materials causes some problems in the 

classroom , this is what many writers claimed about . 

 

Avantages Disadvantages 

Expose learners to real language  

Encourage learners to process real texts  

Provide models relevant to learner's target need 

Increase learner's motivation and strategies. 

Facilitate creative teaching to exploit texts. 

Maintain natural coherence and cohesion of 

text  

  

Language may be beyond learners 

competence. 

Mot graded or sequence for leaving  

Place's high demand on teacher expertise 

and time 

May be difficult to obtain a rang of texts 

Can be bland, boring, and demotivating. 

May be poorly written. 

Class use does not reflect original purpose

  

J.Richard's Table Presents Advantages and Disadvantages of Using Authentic            

Materials (94) 

 

   Richard's table clarified the Benefits and drawbacks of using authentic materials , It 

shows that besides to the important of those materials -and which have mentioned 

previously in enhancing student's reading- this does not negate presence of some cons or 

defects in using them from this table –disadvantage column-may derive three important 

of  authentic material which can be graded under there subtitles: 

Authentic and too culturally biased authentic and complexities of the language , 

Authentic and time consuming. 
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3-5.1 Authentic and Complexities of the Language: 

Richard point out that the language of authentic materials can be regarded as a complex,  

by saying "language may be beyond learners competence” (94).This quote can be 

explained with an other similar one wrote by Richard too. Wherein , he said " authentic 

materials often contain difficult language, unneeded vocabulary items and complex 

language structures, which causes a burden for teacher in lower level classes"(25) .The 

two  Richards quotes clarified the complex  of the language that authentic materials 

characterized by . 

      As it is known , those materials are used to exhibit the learner to real materials 

means they deal with what the natives deal with , it is real exposure to the native 

reading materials such as , menu , books , magazines, etc…Thus, it needs or demands 

effort from a learner to understand, that's why Richard said “it may be beyond the 

students competence" because it is not easy for the learner to deal with such native 

materials , where there are items and structures are difficult to be understood and  even 

to be explained by teachers which causes problems to the teachers specially with lower 

level because  not all students have the some competence and they are not in the same 

level, some of them are with high level whereas the others with lower one . 

      As result of this , authentic materials may be demotivate the learner with the reason 

that some authentic texts contain too many mixed structures where lower-levels students 

find difficulties in decoding the text where also these difficulties may cause boring 

atmosphere in side the classroom because obviously if students are not involved with 

the content so how they will enjoy the course .Moreover, Richards claimed that 

authentic materials consist unneeded vocabulary items, means second language learners 

are not obliged to know all what is belong to the natives thus, some items are seen to be 

unnecessary and learners are needles to know them because it may be these items are 
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used only in the natives speech community as local language not as academic one. In 

addition to complexities of language which mentioned above . There is also an other 

defect which is the time consuming. 

 

3.5.2. Authentic Materials and time Consuming: 

    No one can denial the great importance of using the authentic materials in teaching 

reading , but also the use of those materials show that they consume a time while 

teachers and students deal with them .It is worth taking into consideration Richard's 

who wrote “place's high demands on teacher expertise and time" (94).That quote shows 

that the use of authentic materials need a special preparation because the students are 

not familiar with such materials where teachers should introduce them to their students 

means what kind of materials they are going to use? And how they deal with them? And 

so one .Authentic materials according to this quote need , also experience which means 

teacher with less experience may find some problem while using and dealing with those 

materials so the use of authentic materials need a time and experience to be well 

delivered. This means that the materials used by the teacher lack authentic language, so 

that he needs texts of real English.  

 

 

3-5-3.Authentic Materials and too Culturally Biased  

 

  Here is the book of Didactics Approaches for Teachers highlighted that the materials 

themselves might cause particular problems in language learning. These problems only 

occur with written text materials. Sometimes, the texts are too culturally biased which 

lead the foreign people who belong to a certain language community to find them 

"inaccessible" to understand, not just from the side of linguistic meaning, but also from 

the side of the notion of the text. Where, this book in order to make the meaning of this 

statement clearer, it gave an example of the cricket game. How a person can play or 

even understand the game if he or she never watch one, or has no idea about its rules 
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(67). At the level of this book, authentic materials especially the written ones might 

cause some problems. Wherein, some texts are culturally biased. This bias makes the 

non-native speakers face a difficulty in understanding the text and the language used. 

How a person; for example, can interact with a certain game if he or she has never been 

exposed to it before. This example can be applied to this language problem. Moreover, 

this book focuses on the word "too culturally". The foreign people claim that particular 

parts students. (Secular, Herron, and Tomasello, qtd. in Echman 204). Authentic 

materials get rid of the use of the traditional classroom. In that, those materials ignore 

the principles of the section which means the importance of the activities, and the 

teacher's instructions and guidance which help the learners to know their mistakes and 

to have the opportunity to correct them. In addition to what is mentioned, Brish in his 

book pointed out that authentic materials such as academic texts, newspapers, and 

magazines lead to some difficulty because they use the mix blends, clipped-forms, and 

abbreviations which might not be found in the dictionary (158). By this, Brish wanted to  

show that the problem of authentic materials is in their unclear writings which the 

leaner might or might not be able to understand. For example the abbreviations, as 

mentioned by Brish, might cause difficulties to learners because they are not found in 

some dictionaries. 
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Conclusion : 

 

We might conclude that this chapter dealt with the main points concerning authentic  

 

materials. It moved from one elements to another depending on the logical order. It first  

 

provided the learners with a definition of texts, followed by the criteria for selecting 

those texts. One of those criteria was whether teachers should use authentic or 

simplified materials. This latter was further discussed under the title of "Authentic 

versus Simplified Texts". After comparing authentic materials to simplified ones, this 

chapter stated the advantages of using authentic texts as well as the obstacles they might 

cause. This chapter aimed at providing the teachers and learners with an idea about the 

negative and positive side of authentic materials in teaching reading. 
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Introduction  

The fourth and the last chapter is the practical part where the two questionnaires of 

students and teachers one going to be analyzed .This questionnaire is aimed to gather 

information about the use of authentic materials in teaching reading .The questionnaire 

is endeavored to highlight the negative and the positive slides of the authentic materials 

in teaching reading. 

 

4-1 Analyze of Teachers Questionnaire : 

4.1.1 Sample : 

To answer the question of the study a survey questionnaire was completed by fifteen 

English teachers working at Mohamed khiedher University , Eight female English 

teachers and seven male English teachers with different professional degree. 

4.1.2 Description of the questionnaire 

This questionnaire contained thirteen items aimed to determine answers from the 

teachers. Where this questionnaire contained multi-choices, open questions, and  

statements .Responses to the questionnaire were analyzed in terme of percentage and 

frequency. 

4.1.3Anlysis of the Results : 

 

Question N° 1 : Do you prefer to use authentic materials ? 

Option yes No 

Participants 9 6 

Percentage  60% 33% 

         Table n1  Teachers attitude about the use of authentic materials. 
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60%

33%

 

             Graph n1 “ Teachers attitude about the use of authentic materials 

English teachers at Mohamed kheider university concerning the use of authentic 

materials in teaching classroom .In their answers to the first item, 60% say «  yes » they 

prefer to use them in their language classes while 40% they do not prefer to deal with 

those materials. 

 

Questions N°2 : Why you do not  prefer to use authentic materials ? 

Options (a) (b) (c) 

Participants  3 2 1 

Percentages 20% 13.33% 6.66% 

              Table n2  Teachers Reasons to do not use authentic materials 

20

13,33

6,66

 

                   Graph n2  Teachers Reasons to do not use authentic materials  
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In this table teachers explained why they do not deal with authentic material in teaching 

classroom .The high percentage between the three options is the time consuming about 

20% agree that these materials demands a time and around 13.33% about the difficulties 

of authentic .only 6.66%  agree with ideas of too culturally biased. 

 

Question N°03 “why do you prefer to use authentic materials”? 

 

Options (a) (b) (c) 

Participants  3 2 1 

Percentages 20% 13.33% 6.66% 

                        Table n3  Teacherts’ reasons to use Authentic Materials 

20

13,33

6,66

 

                  Graph n3  Teacherts’reasons to use Authentic Materials 

In the third item , the overwhelming percentage (26%66) stated they as it is used in the 

community that speak it , then, the analysis indicates that (20%) of respondents core 

about motivating the students in learning the language by presenting such materials . 

Last percentage (13.33%) represents the motivate side that authentic materials provide 

to the students  
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Question N° 4:” In which classes do you use them? 

Option (a) (b) 

Participants 8 7 

Percentage  53.33% 46.66% 

                            Table n4  Skills where authentic Materials are used 

53,33

46,66

 

                           Graph n4  Skills where authentic Materials are used 

 

The analysis of participants responses to item four found that 53.33% 

would use authentic materials in reading classes, whereas (46.66%) would use them in 

listening classes, although , this small difference could be due to the fact that teachers 

may lack the technical support needed to provide aural input. 

 

Question 5 “ “ can you use authentic  materials regardless your students level ? 

Option Yes No 

Participants 0 15 

Percentage  0 100% 

         Table n5  Teachers’ attitude about students’ level and authentic Materials 
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0

100%

 

            Graph n 5 “Teachers’ attitude about students’ level and authentic Materials 

The fifths items show that (100%) of teachers claimed they can not ignore the level of  

their students in order to use the authentic materials  

 

Question N°6” At which level de you use authentic materials ?” 

Options (a) (b) (c) 

Participants  1 7 7 

Percentages 6.66% 46.66% 46.66% 

                              Table n6  “ Authentic Material’s level” 

             

6,66

46,66

46,66

Secteur 4

 

                     Graph n6 “ Authentic Material’s level” 

 

In regards to when to introduce authentic materials into the classroom, almost all of the 

participants (46.66ù) believe that authentic materials can be used at the intermediate and 

advanced levels, while only (6.66%) suggest using these materials with beginners. 
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These findings shows that the suitable level for presenting authentic materials is very 

important aspect .According to Guariento and Morley “ the question now ..is not 

whether authentic texts should to used , but when and how they should be introduce 

“(p348). 

 

Question N°7 “ what are the sources that you use to obtain authentic materials “ 

Options (a) (b) (c) 

Participants  6 7 3 

Percentages 40% 46.66% 20% 

                           Table n7  Source to obtain authentic materials 

          

40

46,66

20

Secteur 4

 

              Graph n7  Source to obtain authentic materials 

Item seven asked about the source teachers use to obtain authentic materials .The 

participants indicated that they would use books as a primary source for authentic 

materials (46.66%) .In addition (40%) would use the news papers and magazines, and 

approximately 20% would use the internet .An analysis of these results reveals that the 

books are the more commonly potential used for obtaining authentic materials .News 

papers and magazines come second, he internet come the third 
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Question N° 08” what creation of selection do you follow? 

Options (a) (b) (c) (d) 

Participants  5 3 2 5 

Percentages 33.33% 20% 13.33% 33.33% 

                   Table n8 Criteria for selecting authentic materials 

33,33

20

13,33

33,33

 

                         Graph n8  Criteria for selecting authentic materials 

Regarding the selection criteria participants,(33.33%) indicated that the texts language 

level and the objectives of the course would be the primary guidelines for materials 

selection. Further (20%) of the participants would consider the students needs and 

interests, whereas only (13.33%) would think about the length of the text. 

 

Question N°9”Do you think you need training periods in using such materials”? 

 

Options yes No 

Participants  10 5 

Percentages 66.7% 33.3% 

   Table n9   Teachers attitude toward authentic materials and training period 
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66,7

33,3

Secteur 3

Secteur 4

 

Graph n9  Teachers attitude toward authentic materials and training period 

An analysis of the participants responses to item nine revealed that (66.7%) indicated 

that they felt they needed training in using such materials to some extent while only 

(33.3%) claimed they need training 

 

Question N°10” what type of training periods do you need?” 

Options yes No 

Participants  5 10 

Percentages 33.3% 66.7% 

                 Table n10 Types of training periods 

33,3

66,7

Secteur 3

Secteur 4

 

                      Graph n10   Types of training periods 
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Those who indicated that they need training were asked in item ten to specify what type 

of training thy needed (66.7%) teachers claimed that they need training in designing the 

activities only (33.3%) indicated that they need training in selecting the materials. 

 

Question 11” Do you find difficult to find suitable authentic materials to use in you 

classroom? 

Options yes No 

Participants  11 4 

Percentages 73.33% 26.66% 

 Table n11  Teachers attitude to choose appropriate Authentic materials 

73,33

26,66

Secteur 3

Secteur 4

 

          Graph n11  Teachers attitude to choose appropriate Authentic materials  

It is clear that the majority of the teachers indicated that it is not easy task to choose and 

find the suitable authentic materials (73.33%) said” yes” while only (26.66%)said “no”  

Although the big different between the percentages shows that the choose f the 

materials is not by random but it needs plan where the teachers for example do not use 

materials with too many pages by make sure to simplifies or explained key language 

elements ,also keep in mind that some materials are more easy dates than others. 
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Question 12”How do you use authentic materials? 

Options (a) (b) 

Participants  5 10 

Percentages 33.3% 66.7% 

    Table n12  The way teachers adopt to use the authentic Materials 

33,3

66,7

Secteur 3

Secteur 4

 

    Graph n12   The way teachers adopt to use the authentic Materials 

 

Regarding the item twelve (33.33%) participants prefer the individual use of authentic 

materials they handed out materials to each students and had them work individually 

because of some reasons .Three of them indicated “in order to know the exact level for 

each students”. In addition other teacher claimed “to make the work more organized” 

and fifth participants said “not all students prefer the pair work”. On the other hand ( 

66.7 %) teachers indicated the use of pair work  between their students because of some 

reasons too, and the ten teachers approximately gave the same reasons , six of them 

claimed " work in pairs is better approach because they tend to be more enthusiastic and 

work larder "  

Other indicated " pair work creates a sort of competition " . An other said " to facilitate 

the task between the students” . One of the ten teachers  point out " to save time and to  

require a shored workload " , and other indicated " to make the unit of study challenging 

interesting , motivating engaged , and fun " After the authentic materials has been 
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distributed , teachers give a brief explanation and point out the importance of the 

content to the students. 

 

Question N° 13 : " What are the importance factors in teaching authentic  materials? "  

In the last statement , teachers gave the important factors which used to select the 

authentic materials . The majority of the teachers about twelve participants indicated the 

same factors which is the authentic material should be suitable to the content ( 

suitability of content ) that’s means , the choosing tests should interest the students and 

they are relevant to the students needs and also they represent the type of materials that 

the student will use outside of the classroom . 

Moreover other teacher said " I choose the authentic materials according to the 

exploitability”  this speech indicated that the texts should exploit the teaching proposes. 

Other claimed " according to the readability " means the choosing of the text related to 

its characteristics which means is the text too easy on difficult for the students ? and its 

structures are too demanding or complex with taking into consideration the vocabulary 

are the texts contain . The third teacher point out " the choose of authentic materials 

related to the representation” . 

According to this participant's answer, may reduce that does the text look authentic? 

And this text in grab the students attention or not! and it make the students to read more 

or not !  

 

Conclusion  

This study explored the attitudes of the teachers toward using authentic materials 

and their consider in using them in enhancing the reading skill. The results reveal that 

the teachers indicated positive and nigative attitudes toward providing authentic input in 

their classes, regardless of their nationality, teaching experience, and academic degree. 
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The reasons for such an attitude- the positive one- are to improve students’ skills and 

expose them to the real language. In addition, teachers indicated that they would tend to 

use more authentic materials in reading rather than listening classes. Furthermore, the 

results indicate that books and newspapers would be the most used sources for obtaining 

authentic materials.  

The teachers disagreed on the suitable level of students for presenting such 

materials. Most of the teachers believe that the language level of the text and the course 

objectives are the guiding criteria for selecting appropriate texts. Ultimately, however, 

most participants indicated a need for additional training in using authentic materials, 

particularly in designing appropriate tasks.  

 

4.2 THE ANALYSIS OF STUDENT’S QUESTIONNAIRE 

4.2.1 Sample 

This questionnaire is designed to develop by fourteen student’s studding English in 

third years At Mohamed kheider University. Around thirty female students and ten male 

students answered the questionnaire. 

4.2.2 Description of the questionnaire: 

This questionnaire contained fifteen questions aimed to determine answer from the 

students. This questionnaire divided into two parts; one part from question number one 

to question number seven (1 to 7 )about reading ,and the other part from ten to seven to 

fifteen (7 to 15) about the authentic materials where this questionnaire contained close-

ended questions and open questions and statements. Responses to questionnaire were 

analyzed in term of frequency and percentages. 
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4.23. Analysis of the result : 

Question p1 : do you like the reading classes ? 

Option  Yes  No  

participants 16 24 

percentage 40% 60% 

                    Table n1     Students’ attitude toward reading classes 

40%

60%

 

                         Graph n1  Students’ attitude toward reading classes 

According to the finding of the item one, notes (40%) of the students like the reading 

closes where (60%) of the students don’t like it. This high percentage may refer to the 

fact that the students see the reading classes as borring and also is that many students 

these days are more visual means they prefer  getting their information from TV or 

internet sources. 

Question N2 : For what purpose you read ? 

Option  (a) (b) 

participants 23 17 

percentage 57.5% 42.5% 

                      Table n2 Student’s purposes for reading 
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57,5

42,5

Secteur 3

Secteur 4

 

                          Graph n2  Student’s purposes for reading 

In item two (57.5%) participants indicated that they read for pleasure this is their 

purpose while (42.5%) they read learning students prefer to read for pleasure because 

they enjoy when they read and they do need to focus like what they do with reading for 

learning which needs a concentration and critical thing while they are reading. 

 

Questions 3 : Do you participate in reading closes? 

Option yes no 

participants 19 21 

percentage 47.5% 52.5% 

                        Table n3   Student’s attitude towed participation 

47,5

52,5

Secteur 3

Secteur 4

 

                   Graph n3  Student’s attitude towed participation 

Regarding the item three which is about the participation during the reading closes 

where (47.5%) said yes we participate, and in the other hand (52.5%) don’t participate. 
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Those who don’t not like to participate. Maybe this refer to the fact that they have low 

confidence in their ability to read without prior planning. Although most see no conflict 

between the English language and their motive language (Arabic), many feel unease 

when they participate to read a certain text or passage. 

 

Question N4: Do you apply the reading strategies ? 

Option yes no 

participants 30 10 

percentage 75% 25% 

                          Table n4    The use of reading strategies 

75

25

 

                                Graph n4    The use of reading strategies 

The fourth item shows that the use of the reading strategies is necessary where the 

majority of the participants (75%) apply these strategies, and only (25%) do not deal 

with them. 

Question 5 : You benefit from the reading skill. 

Option Strongly agree Agree disagree Straggly disagree 

participants 9 21 7 3 

percentage 22.5% 52.5% 17.5% 7.5% 

                                Table n5    The Benefit of reading strategies  
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                                   Graph n5  The Benefit of reading strategies  

Taking into account this item which stated that the majority of students are befit from 

the reading strategies (9%) are strongly agree, and (52.5%) agree too where only 

(17.5%) disagree, and (7.5%) completely disagree are helpful techniques to understand 

the text where these skills give the opportunity to get more information quickly which 

save time and also they give you a very basic idea what the reading is about, and then 

student can decide whether or not to read it more carefully, they provide a general 

overview of the reading text  

 

Question 6 : Does you teacher apply a certain principle in teaching reading ? 

Option yes no 

participants 36 4 

percentage 90% 10% 

                          Table n6:   principle in teaching reading 
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                            Graph n7: principle in teaching reading  

the item indicate that these is consensus that more the teachers apply a certain principle 

in teaching reading (90%) of students said “yes” they apply while only (10%) said “no” 

This finding illustrate that the reading classes have a plan to be done not random just 

reading and that’s all . The teacher should have principles while given such text to read. 

For example, teachers use techniques that are interracially motivating. One popular and 

intrinsically motivating approach to reading instruction is the language experience 

approach (LEA). 

Which is as Roach Van Allen  described it strategy emphasizes the relationship between 

thought oral language and reading. In other way it is bridge between the learner and 

print. Another technique in which learners are given choices in selecting reading 

material and other techniques which used by the teachers to teach reading skill. 

 

Question n 7: while you read, you periodically check whether the material is making 

sense to you. 

Option Never  Rarely occasionally 

participants 0 10 30 

percentage 0 25% 75% 

                      Table n7: Students’ attitude toward materials’ sense  
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                           Graph n7: Students’ attitude toward materials’ sense  

 

From the findings of item seven, students unanimously agreed that they never read 

without regarding the sense of the materials, all of them give their attention to the 

materials they deal with. (25%) indicated that they rarely check the importance of the 

reading material. Where the high percentage in this item (75%)  in the third choice 

occasionally.  

 

Questions about Authentic Materials:  

Question n8: Do you know what authentic materials mean?  

Option yes no 

participants 19 21 

percentage 47.5% 52.5% 

                     Table 8: Students and the authentic materials sense  
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                       Graph n8: Students and the authentic materials sense 

Regarding of the item eight, there is a slight difference between the two percentages. 

(47.5%) of the participants are familiar with the meaning of authentic materials while 

(52.5%) they are not familiar with. This findings shows that the authentic materials are 

used in the classroom . 

 

Question n9: Does your teacher use the authentic materials in reading classes? 

Option yes no 

participants 19 21 

percentage 47.5% 52.5% 

                   Table 9: Students’ and  the use of Authentic Materials  
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                      Graph n9: Students’ and  the use of Authentic Materials 
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The findings of item nine is the same with the results of item eight. Where (47.5%) of 

students indicated that their teachers use the authentic materials in teaching reading 

whereas (52.5%) they denied the use of those materials.  

 

Question n10: Do you prefer the use of those materials? 

Option yes no 

participants 17 23 

percentage 42.5% 57.5% 

               Table  10: Students’ attitude in the use of authentic materials 
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                      Graph n10: Students’ attitude in the use of authentic materials 

Item ten illustrated that (42.5%) of the students like the exposure to the authentic texts 

while (57.5%) they don t prefer those materials. Those who don t like the authentic 

materials may be they regard that the language use is not clear and it is complex. Were 

they need to be with high level in order to get the meaning of the text. 

 

Question n11: What types of authentic materials you prefer more? 

In this statement, only fifteen students answer it.  All of them prefer the use of the 

internet as an authentic materials, then some of them gave an other examples which 

represents on: Books, magazines, and handbook.  
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Question n12: Do you benefit from those materials? 

In this item not all the participants answered  it only thirteen of them 

Option yes no 

participants 9 4 

percentage 69.23% 30.76% 

                    Table n12: Students’ and the benefits of authentic materials 

 

 

  

 

 

 

           Graph n 12: Students’ and the benefits of authentic materials 

According to this results the majority of the participants benefit from the use of 

authentic materials (69.23%) indicated this. Where  only (30.76%) they see that they 

don t benefit from those materials. 

 

Question n13: If yes, how you benefit from those materials 

In this statement only five students gave their answers. One of the participants said “ its 

allows me to know language is used by its native speakers”. An other one indicated 

“providing us  with words and expressions used in real-life context” this which help 

them when they are confronted with similar situations, they are less likely to shy away 

from the need to communicate. The third student stated “authentic materials include 

new features of the language”. And the two participants gave the same answer , they 

69,23

30,76

Secteur 3

Secteur 4

59 

 



said “authentic texts are available everywhere” means whenever they need an 

explanation they only use the internet which one of the authentic materials. 

 

Question n14: Do you find difficulties in dealing with the authentic materials? 

Also in this item not all the participants gave their answers just ten from fourteen stated 

their opinion  

Option yes no 

participants 3 7 

percentage  30%  70% 

                Table 14: Students’ and the difficulties of authentic materials 

30

70

 

            Graph n 14: Students’ and the difficulties of authentic materials 

The majority of the findings fourteen stated about the difficulties they face with the 

authentic materials (70%) while only (30%) they don t face any kind of difficulties with 

those materials.  

 

Question n15: In what sense this difficulties represent? 

Four participants from seven answered this item. The first answer point out “ Authentic 

text contains unknown words sometimes” .Other one claimed “ not all meaning of the 

word can find them in the dictionary” . One of the fourth answers which add an idea to 

the research, he or she said “ Authentic text don t cover all the students need” this 
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means that some learners are instrumental; they want to pass exams and secure a highly-

skilled, well-paid job for them authentic texts are unhelpful to their needs. The last one 

indicated “ not all authentic types are interest” from this answer this participant may be 

he or she would illustrate that some of the types such as newspapers and magazines do 

not passes any instrumental value.  

 

Conclusion:  

  This study explored students’ attitudes toward the use of authentic materials in 

enhancing their reading skill at Mohamed Khiedher University. The results illustrate 

that despite students found positive side in those materials, also they face some 

difficulties in using them. The students’ attitude clarified that authentic texts are 

valuable sources of rich language which provide them with a wide range of language 

used in real-life situations for and by native speakers. In the other hand, they stated that  

the complex language contained in authentic texts can demotivate the learners with 

lower level and also those who get used with the course book input.  
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    General Conclusion : 
 

 

        Taking into consideration the important role that reading plays in developing the  

students’ mental abilities and learning level, this research discussed one of the most 

important materials which teachers can depend on to reinforce reading in their 

classroom. These critical source are authentic materials. However ; this research dealt 

also with the negative sides of those materials. It aimed to provide the scholars with the 

cons and pros of the authentic materials in teaching the reading skill. Many researchers 

have conducted studies about the authentic materials. They support the use of authentic 

materials and do have different views, but they have in common one idea ‘expose to 

real language and real life’. In the other hand, other writers too stated the defects of 

those materials in teaching the reading skill.  

      Under the title of ‘ Advantages and Disadvantages of Using Authentic Materials in 

Enhancing Students’ Reading Skill’’. This work was divided into four parts. The first 

part attempted to make scholars aware of the importance of reading in language 

learning, and to show them how to deal with this skill in their classroom. While the 

second chapter was devoted to introducing authentic materials, and to demonstrating 

their different types from which teachers might select appropriate texts that serve their 

students’ need. The third part gave an idea of how scholars can benefit from authentic 

materials to develop their reading skill. It showed them how such a kind of materials 

enables learners to self-discover the language features, and how those texts become 

alternative of the textbook and the traditional reading comprehension clasees. Second 

aspect that the third chapter dealt with is the negative side of the authentic materials 

where some writers point out the defects which the teachers and learners may face in 
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reading classes. The fourth and last chapter is the practical part of this research where 

the teachers’ and students’ questionnaire analyzed.  

This research was an attempt to introduce teachers and learners to authentic materials, it 

clarified that with careful planning and clear instructions, learners can develop the skills 

needed to decode, process and use it with confidence and enthusiasm.  However, as 

Senior states, “…we need to have a clear pedagogic goal in mind: what precisely we 

want our students to learn from these materials.” (Senior,71) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

63 

 



Appendix (A):      Teachers Questionnaire : 

 
Thank you for your interest and your help in this modest work. This questionnaire for  

teachers is designed to gather information on the  use of authentic materials in reading 

skill. It is endeovored to highlight the positive and negative sides of these materials in 

enhancing students’ reading in teaching classroom. 

 

             Background Information 

               

    1.      Gender  

                  Female                                   Male 

                        

1. What is your professional degree ? 

License      Master      Majister        PHD  

                                                            

        3.        How long have you been working as teacher ? 

  

 

 

             Professional Development  

                       

 

  1- Do you    prefer to use Authentic materials ? 

Yes                    No    

 

2.If no, say why  

 

             a-time consuming  

             b-difficult for the students to comprehend  

            c- its too culturally biased  

 

3.why do you prefer to use authentic materials ? 

 

             a-expose students to real language  

             b-motivate the students  

             c-improve the students’ skill  

 

4.In which classes do  you use them ?  

 

           a- Reading  

           b- Listening  

 

5. Can you use authentic materials regardless  your student’s level ? 

              Yes                No    

 

 

 

6.At which level(s) would you use authentic materials ? 

           a- beginning levels  
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           b- inter mediate levels  

           c-advanced levels  

     Why ? …………………………………………………………… 

      ………………………………………………………………………. 

 

7.what criteria of selection do you follow ?  

         a-  Language level  

          b- Length of the text  

          c- Students’ needs and interests  

          d- Course objects  

 

8.Do you think you need training periods in using such materials ?  

              Yes                   No  

 

9.What types of training periods do you need ?  

            a- Selecting the materials  

             b-Designing the activities  

 

10.What are the sources that you  use to obtain authentic materials ? 

            a- Newspapers and magazines  

             b-Videos or songs with lyrics  

            c- Internet  

 

11.Do you find it difficult to find suitable authentic materials to use in your 

classroom ? 

    Yes                     No  

 

12.How often do you use authentic materials ? 

         …………………………………………………………………….. 

…………………………………………………………………………... 

…………………………………………………………………………... 

  13.  How  do you use them ? 

…………………………………………………………………………… 

…………………………………………………………………………… 

……………………………………………………………………………  

 

14 .What are the importance factors in choosing authentic materials ? 

         …………………………………………………………………….. 

…………………………………………………………………………... 

…………………………………………………………………………... 

 

 

 

 

                                                           Thank you very much for your cooperation. 
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Appendix (B): Student’s Questionnaire: 

   This questionnaire seeks to gather your views about the use of authentic materials in 

teaching reading where it deals with negative and positive sides of those materials. So 

please fulfill this questionnaire with the appropriate answers according to your opinion.  

 

Background Information: 

Gender:  

     Male                           Female   

How old are you?  

Questions about Reading:  

1-Do you like the reading classes ?  

    Yes                             No  

2-Do you participate in reading classes? 

  Yes                               No  

3-For what purpose you read? 

a- for pleasure  

b- for learning  

4-Do you apply reading strategies ? 

 Yes                              No  

5- you benefit from the reading strategies  

Strongly agree            Agree              Disagree           Strongly disagree  

 

6- Does your teacher apply a certain principles in teaching reading?  

    Yes                           No  
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7- While you read , you periodically check whether the material is making sense to you 

Never               rarely                 occasionally               

Question about Authentic Materials: 

8- Do you know what authentic materials mean?  

  Yes                               No  

9- Does your teacher use authentic materials in reading classes? 

  Yes                              No  

10-Do you prefer the use of authentic materials?  

Yes                               No  

11- What types of authentic materials you prefer more?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………… 

12-Do you benefit from those materials ? 

Yes                            No 

13- If yes, how you benefit from those materials?  

……………………………………………………………………………………………

……………………………………………………………………………………………

……………….. 

14-Do you find difficulties in using authentic materials?  

Yes                         No  

15-In what sense these difficulties represent? 

……………………………………………………………………………………………

……………………………………………………………………………………………  

                                                                                              Thank you.  
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