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Abstract

One of the most difficult problems of unsuccesdfmglish instruction in Algeria is that
learners lack particular vocabulary knowledge dmel right intonation which can influence
their speaking skill or pronunciatiodnother problem is thamost schools in Algeria still
teach with the traditional method, in addition ke tlack of technology inside classrooms.
Thus, they must be adapted to accommodate newingatachnologies. The aim of the
present research work is an attempt to examinbefuse of computers as a pedagogical
strategy can help EFL learners develop their speaébilities or not. For this purpose, the
methodology of this research is qualitative andngjtetive that is why two research tools
(questionnaires for teachers and pupils and anviete with pupils) were used to investigate
whether the use of computers help learners devilep speaking abilities. The results
obtained revealed that using computers in teacltifd. learners speaking was very
successful. The questionnaires’ results led usssera the significance of computers in the
language classroom and the positive impact of usiog pupils’ achievement in speaking. As
a conclusion, we can say that computers offer axmal atmosphere, enhance language
activities and develop pupils' speaking skill arattigipation in the classroom. These are
designed to assist the instructor and the learggoroviding an out-of-class venue for the
presentation and drill of a number of tasks of sgtinaand morphological acquisition which
require of learners a significant amount of rotemuazation. Therefore, we stress the

necessity of their use in the Algerian educaticediing.



Résumé

L’'un des problémes de I'enseignement de la langga@e en Algérie est que les apprenants
n‘ont pas une connaissance particuliere du vocabué aussi ils n‘ont pas une bonne
intonation qui peut influer sur leur compétencegdianlangue. Il y a un autre probléme, c’est
gue la plupart des écoles en Algérie continueniseéigner avec la méthode traditionnelle,
sans utiliser la technologie dans les classes. Rouedier a cela, elles doivent étre adaptées
avec des nouvelles technologies d'apprentissagbjeLtif de ce travail de recherche est une
tentative d'examiner si I'utilisation des ordinagegomme une stratégie pédagogique qui
pourra aider les apprenants d’anglais (une languengere) a développer leurs capacités
d'expression. Deux outils de recherche (questioarnmiur les enseignants et les éléves, et un
entretien avec les éleves) ont été utilisés poteroéner si l'utilisation des ordinateurs aide
les apprenants a développer leur parler ou non. réssltats obtenus ont montré que
l'utilisation des ordinateurs dans l'enseignemamiprentissage du ALE s’est révélée étre tres
réussite dans I'amélioration de I'écoute et dedeofe. Les résultats des questionnaires nous
ont conduit a affirmer lI'importance de l'informategdans la classe de langue et de l'impact
positif de cette derniére afin d’atteindre un neeitl niveau d'écoute chez les apprenants.
L’outil informatique offre une atmosphere de déterun renforcement des activités de
langues, un développement des compétences de patalparticipation des éleves en classe.
Les TIC sont utilisés pour aider I'enseignantagidrenant, en offrant un lieu en dehors de la
classe pour la présentation et I'exécution d'untagernombre de taches d'acquisition
sémantique et morphologique qui exigent des apptenane quantité importante de
mémorisation. Il s'agit notamment d’'une mise enrediun vocabulaire actif afin d’atteindre

une meilleure.
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Introduction

Information and Communication TechnologyT)Gs a major factor in shaping the new
global economy and producing rapid changes in sodiealso has the potential to transform
the nature of education where and how learningstgkace and the roles of students and
teachers in the learning process. This study wasesh specifically to investigate teachers’
use of computers in teaching speaking in an Algehnigh school. It also examines if the use
of computers helps learners’ develop their spealskifj or not because the school is a
workplace for teachers and other professionalsyigirmy a unique learning environment for
pupils. Many teachers are now incorporating Infdforaand Communication Technology
(ICT) into their everyday practice, particularlywell-resourced schools with data projectors
and interactive whiteboards (Glover and Miller, 2R0

The role of technologies in teaching aradieng a second language is widely recognized
and a variety of Information and Communication Treadbgy (ICT) applications is also
available for teaching English as a foreign languagltogether 15-20 years’ experience
classroom and school practices, as well as researdence show that something changes in
education when information and communication tetdu (ICT) is used (Kozma, 2003). In
order to achieve the above objective, the govertsnead taken several steps. Many teachers
have been trained over the recent years in hoveeocamputers to teach English as a second
language as well as other subjects for example émaditics and Science. (Ya'acob, Mohd
Nor and Azman, 2005).

Teaching and learning English has faced gbsnin methodologies as well as in
techniques, with the advances of technology. Bssidteis necessary to introduce in the
classroom not only blackboard as visual resouragealso other audio-visual resources. It is
important for Algerian EFL teachers to cope withe tbhallenge of technological and
pedagogical shifts occurring in the teaching preifas Also, to understand how ICT can
impact learners’ speaking skill and motivation hessa new technologies provide new
opportunities for education, as they enhance lagrand teaching so that students may share
knowledge and have a chance to be involved, andnbe@ven more motivated to compete
and acquire a foreign language inside and outdidectassroom in order to increase their
chances of success and develop their speaking askdill motivation. So, it is necessary to
encourage teachers and students to have bettesictomith this technology, to reinforce,

practice and increase knowledge in different areas.

1. Statement of the Problem

13



In the field of English languagear&ng, there are many factors that have an effect
on Algerian EFL learners’ like low English languaggeaking proficiency. One of the most
difficult problems of unsuccessful English instioot in Algeria is that learners lack
particular vocabulary knowledge and the right imttbon which can influence their speaking
skill or pronunciation. There has been much debaéz the use of computers and the internet
in Foreign Language Teaching over the past fewsyeHrte techniques offered the activities
and the degrees of application in the languagentegsyllabus have undergone a number of
serious changes alongside the evolution of teclgyoldhe computer itself has evolved from
the status of “tutor” to the one of “tool”.

The classroom spaces in most Algercdiogls that teachers operate in were designed
to reflect the traditional, transmissive style ofrrecculum delivery and lack the use of new
technologies. What is important for them is thaisexg spaces must be adapted to
accommodate new learning technologies because #abki environment would be

individualized and interactive and would lead te thastery of the assigned task.

The current study could make a contribution by emtiating on the effects of the use
of computers on the students’ achievements and &itt#iudes regarding speaking. Here, the

raised questions are:
Firstly, do computers have an impact on teachirgle@arning?

Secondly, will the integration of computers intaasdes have an impact on developing

learners’ speaking skill?

This research work about CALL was aimedetdist the capacity and capability of
computers in an effort to provide an interactivel aariously configurable environment for
instruction in and drill of such pre-proficiencyska as memorization of assigned vocabulary,
mastering the inflectional systems of various paftspeech, and presentation and drill of the
fundamental principles of phonetics and sententenation. The programs are intended
primarily to provide a suitable out-of-class enwimeent in which pupils of all ability levels
will be able to learn the information and processaguired as preliminaries to productive

classroom work.

Aim of the Research
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This paper aims to investigate the extent of ithpact of computers on teaching and
learning English as a foreign language, with aipalgr emphasis on improving the quality of
subject teaching and learning. Therefore, the ro@jactive of this study is: To check out the

Impact of Computers Assisted Language Learningemeldping learners’ speaking skill.

3. Research Questions
The following questions are the basic reseatsstgons:
1. How does the use of computers enhance the new thethteaching and learning
instead of the traditional method?

2. Will the use of computers help learners develofr gsgeaking or not?

4. Research Hypothesis

HO1 If computers are used in EFL classrooms; learrsgrsaking skill will be developed.

5. Literature Review

We live nowadays in a high-speed, wiredlehavhere digital technology is interwoven
into the fabric of our lives and our society. Itgart of our homes, our businesses and our
schools. Tapscott (1999) asserts that we needotodb youth in relation to how best to use
technology in education. He refers to youth as Nle¢ Generation or N-Geners. While a
plethora of studies has been conducted on theteftddCT in education, the major policy
and methodological problems have precluded an uigambs answer to such questions as:
«Does the way in which ICT is implemented have gomar minor impact on students’

knowledge and understanding?.

A literature review of ICT and attainment bgxCand Abbott in 2004 showed that the most
robust evidence of ICT use enhancing pupils’ leagnivas from studies which focused on
specific uses of ICT. Where the research aim has be investigate the effects of ICT on
attainment without clearly identifying the rangeddype of ICT use, then unclear results were
obtained making it difficult to conclude any redaée impact of a type of ICT use on pupils’
learning. Also, missing from many previous reseaptiblications are methodologically
robust studies that might be based on large andraamples, that are conducted over
several years and that provide unambiguous answéle question whether or not ICT has
made significant impacts on a wide variety of shidearning outcomes (Cox and Marshall,
2007).
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A paper of Reynolds, Treharne and TrippO@O0Orelates to optimist and pessimist
rhetoric on the use of computers for educationgb@ses. They conclude that a large body of
optimist rhetoric, couched as research, suppoetsdia that Information and Communication
Technology (ICT) raises standards of pupil achiemetnThe consensus among the optimists
is that ICT can raise standards if it is used iry\oarefully designed ways. Teachers will need
to ensure that different types of learning are rtyedifferentiated and carefully related to the
proposed use of Information and Communication Teldgy (ICT). Only this fundamental
change will ensure Information and Communicatioohf®logy (ICT) can fulfill its potential

as a resource to make learning more intrinsicaitisf/ing and meaningful.

Conversely on the other side we have pessirhetoric produced from a different
perspective. One sector of pessimist rhetoric moepd in principle to the use of any form of
computer technology in schools. The pessimists tim& to their perceptions of how society
should develop, what should be its goals, its psgpand its ethical underpinnings (Reynolds,
Treharne and Tripp, 2003). A report by the Alliarioe Childhood in the USA (Cordes and
Miller, 2000) argues that parents and teacherslsteacted from the provision of children’s
basic needs such as contact with other human beimgighe natural world around them by
pressure to introduce them to technology. They sepgbe adult mode of seated, intellectually
orientated approaches, such as Internet researchuggests that forcing this type of
«sedentary» learning could be responsible for tjpesind that the solitary style of working
with a computer will deprive children of the emai# contact they need with other people.

In the literature, while there are manyirdgons of Information and Communication
Technology (ICT), it can be broadly defined as Hmalogies that facilitate, by electronic
means, the acquisition, storage, processing, tr@sgm, and disseminating of information in
all forms including voice, text, data, graphics amdeo” (Michiels and Van Crowder, 2001).
This definition mainly focuses on the importance the intersection of information
technology, information content and telecommunar&tiin enabling new forms of knowledge
production and interactivity. ICT allows many pe®pto generate and disseminate
information, thus playing an active role in the gess of interaction between professionals,
learners, policy makers, and peers. (qtd in. Mishiend Van Crowder, 2001). In the
definition of the Information and Communication Tiaology (ICT) in education, four main
elements can be taken into consideration; Inforomaéind Communication Technology (ICT)

as an object that refers to learning about Infolmnaand Communication Technology (ICT),
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an assisting tool, a medium for teaching and legraind finally a tool for organization and
management in schools (Jager and Lokman, 1999).

The factors which are most effective imalging and encouraging the uptake of ICT by
teachers is a continuation of the work begun byt&8at a companion report, looking at the
barriers that exist in schools which prevent teesfrem making full use of ICT in their work
(Becta, 2004). Much of the reviewed literature appeo be concerned with evaluating the
introduction and use of ICT in schools in termstloé contribution it makes to "student-
centered teaching and learning.

Information and Communication Technolog@T) has very strong effect in education
and it provides enormous tools for enhancing tesrkind learning. There have been many
studies that have highlighted the various ways thdibrmation and Communication
Technology (ICT) may support teaching and learnngcesses in a range of disciplinary
fields such as the construction of new opportusitier interaction between students and
knowledge; accessing information,.... etc. Informatiand Communication Technology
(ICT) can have a useful effect on teaching andniegrif it is used under right conditions
including suitable sources, training and suppoiforimation and Communication Technology
(ICT) also offers the potential to meet the leagnimeeds of individual students, to promote
equal opportunity, to offer learning material, aado promote interdependence of learning
among learners (gtd in.Michielsand Van Crowder, 120Gpeaking is perhaps the most
fundamental of human skills that humans need te@ldgy and because we do it constantly,
we do not often stop examining the processes imgblYet having a simple conversation is
anything but a simple process particularly if someets speaking a new language. (van Lier ,
1995).

6- Research Methodology

6-1 Method

The mode of inquiry used in this study isaatitative and qualitative which used an
interview with pupils and two questionnaires fotlbteachers and pupils through which data
will be collected. The teachers’ questionnaire Wil intended for teachers at Alhammadia
high school. It aims to investigate teachers’ apiisi about using computers as a pedagogical
strategy to develop the learners’ speaking skile pupil§ questionnaire will be intended for
first year pupils’ at high school to find out wheththe learners give importance and value to

the use of computers that take place in the classrand whether it develops their speaking
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skill or not. The analysis of the collected datasito determin the interactive elements that

will provide the basis for the development of tpeaking skill.

6.2. Population and Sampling

The population of the present study willfiost year pupils at Alhammadia high school.
A sample of 40 pupils belonging to the literaryeatn will be chosen randomly out of a
population of 90 pupils. In addition, a sample Oftéachers will be chosen randomly from

different high schools in Bordj Bou Arrerid,.

6.3. Data Gathering Tools
To answer the research questions, we will useath@iing research tool
6.3.1. The Questionnaire

Two questionnaires will be used to collegponses from teachers and pupils. It is about
the use of computers in EFL classrooms and its ainga developing learners’ speaking skill.
The questionnaire might be the only instrument et serve as means of collecting a
considerable amount of data with a minimum of tiered efforts. It is not only easy to
administer, but it also provides a general viewhefinvestigated problem which is difficult to
obtain by other means of investigation. Questiomsaallow the gathering of reliable and
valid data, relatively in a short time.

The questionnaires will be administeredeachers from different high schools in Bord;
Bou Arreridj and pupils at Alhammadia high schodl. is concerned with teachérs
background information, the use of technology, théwe Use of Information and
Communication Technology ICT in teaching speakigth open questions and closed ones
will be included in the questionnaire so as toagevalid information as possible.

6.3.2.The Interview

A pupils' interview is a semi structuredeiiew that has several advantages: First, it will
be conducted individually to the first year pumlisthe high school. Second, the interview
allows for personal explanations of questions,agsecany point(s) need(s) to be clarified. For
the above reasons, the interview may be regarded rasre reliable instrument, especially
when dealing with a small group of pupils. The gaipgnterview is designed to provide the
pupils attitudes towards English Course, their Gangse of Technology, to know if the
introduction of ICT produces positive impact onagdag. Finally, they are requested to give
their own suggestions to enhance their learningngflish at the high school
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7. Significance of the Study

The study is significant in many ways. Fio$tall, the study would provide empirical
information about the level of knowledge of Infotoa and Communication Technology
(ICT) possessed by English language teachers ds Isuel of knowledge would greatly
determine the feasibility of revolutionizing Engdlisanguage instruction through the use of
ICT facilities. Also, the study would provide infoation about the level of pupils for the use
of ICT instruction in schools through the availéilor non-availability of ICT facilities in
schools.

The findings from the study would also beegr-opener to the problem militating against
the use of ICT in teaching and learning in genenadl English language instruction in
particular. Finally, findings from the study wouhdve implications for teacher educators in
colleges of education in incorporating training@m-assisted strategy in teacher preparation

program.

8. Structure of Dissertation

The present study consists of three chapfEngs introductory chapter analyses the
necessity of using computers inside classroomsn,Titeoffers their consequences and
advantages. Finally, an overview of the dissemat® presented. Chapter 1 reviews the
relevant literature considered in this investigatibirstly, it provides a theoretical framework
for the notion of Information and Communication fieology as new tools in teaching and
learning. Then, components of ICT and its kindst #w® used in EFL classrooms were
presented with the roles of a computer in a langudgss. Finally, the main advantages and
objectives of using ICT in foreign language teaghamd learning are listed at the end of the
chapter. Secondly, chapter two gives the definibbspeaking and its elements. In addition,
the importance of improving speaking and its charéstics in EFL classrooms. Furthermore,
Computers have an impact on developing learnersalspg skill. So, there should be a
classroom organization design since they have aoritant role in education in the Future. At
the end of the chapter consequences for teach#rsstuidents’ role are presented. Chapter 3
describes the methodology employed in the investigalt presents the research questions
and provides a detailed account of the participamt® have taken part in the study.
Moreover, the data collection instruments employsd,questionnaires and an interview are
evaluated. It also presents the pilot study caraetprior to the main study as well as the
changes introduced in the research instrumentgdbas this piloting. The chapter ends with

the data analysis procedures. Lastly, the geneoaclusion summarizes the major
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conclusions rendered from this research and tlossiple implications. It also presents some

recommendations and suggestions for further relsearc
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Introduction

In this first chapter, we will discusense of Information and Communication
Technology (ICT) components and the kind of tecbgyl that is currently used in FL
teaching and learning. The aim is to understandt vgheneant by ICT. In addition, we will
show the roles and advantages of computers as ar manponent that might be used
everywhere in schools. Finally, we will determire tobjectives of using Information and

Communication Technology in classrooms.
1.1. Definition of Information and Communication Technology (ICT)

The term ICT encompasses the range wweaae (desktop and portable computers,
projection technology, calculators, data loggingl ahgital recording equipment), software
applications (generic software, multimedia resosijcand information systems (Intranet,
Internet) available in schools at the time of tbgearch (Ruthven, Hennessy, Brindley, 2007,
p.2). The term of Information and Communication Techn@eg(ICT’s) is a plural term
which is defined as the use of all the technologied facilitate communicatiodCT’'s are
basically information handling tools and a varied ef goods, applications and services that
are used to produce, store, process, record, migtriand exchange information (Anderson,
2010, p.13). They include the ‘old’ ICT as radielevision and telephone, and the ‘new’ ICT
as computers, satellite, wireless technology aediternet (Gairolat al, p.2). Information
and Communication Technology (ICT) has had a majtuence on the teaching and learning
of languages, there are some controversies bettlieeny and practice, especially using it for
different areas of language study (Barret and Shag®07).

Some disagreements cover areas suctheadeaching of grammar, vocabulary,
language skills and testing. However, the advastagfeEnglish learning on the Internet
surpass its disadvantages. The Internet activiiiesnote learner self-monitoring ability,
strengthen and develop students’ cooperation, eageuhe use of multimedia and network
technology, allow to employ weblogs and wikis faiine publishing, foster participation in
different thematic discussion groups and chat roamt communication with foreign pen-
pals via e-mail as well as employ other interactasks such as podcasting (Zhong, 2008).

As a conclusion, using ICT in languagacteng is a new tool used in learning. It
provides the teacher and the language learner mithimedia resources, such as texts,
graphics, sound, animation and video linked togethealso offers an authentic learning

environment. In addition, it combines listening witeeing and skills can easily be integrated
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in the teaching and learning process (readingjmgritspeaking, and listening) (Padurean and
Margan, 2009, p.98)

1.2. Components of Information and Communication Tehnology

Nowadays the information is abundant becausentes through different sources. In
the late 1970s, people used to speak about consputezducation. With computers came
printers, floppy disk drives, scanners and the filigital cameras (Anderson, 2010, p.12).
After that, they began to use the term IT, or Infation Technology, to describe computers
and these various peripheral devices. Then, therneat arrived together with computer
networks, the World Wide Web, email and searchresgjiA new term entered the language —
ICT. The term ICT, short for Information and Comnuation Technologies, embraces the
many technologies that enable us to receive infoamaand communicate or exchange
information with others (Andersdon, 1984, p.4). ®oohthese technologies are:

1.2.1. Computers

The computer is a universal informatprocessor. In theory, any kind of information
processing can be done on any computer but, iityetdis is not true because any specific
task requires too much time for any specific corapubut there are some computers which
may have small memory (Renié and Chanier, 1995, pMny studies found that both
computers and other existing technologies proagssnnation in the form of electric signals

and in the form of air or liquid streams (SemerdQ5, p.38).

Australia is a country that establishathtional ICT plan soon after the introduction of
computers. As early as 1983, a Commonwealth Sch@mmission was established, which
recommended that schools should provide all stedéhtl2years) with at least 30 minutes
hands-on experience with computers per week asgbasthat it calls a digital education
revolution (UNESCO,2002). Besides, every schoolukhdave at least one teacher with
sufficient computer competence to advise otherheac Another recommendation was that
professional development of teachers, particulaflyvomen and of non-mathematics and
non-science teachers, should be accorded hightgri@inderson, 1984).

What is widely observed is that teachewsy do things on computers with their
students (such as word processing or using othféwa®@) in isolation from what is being
studied in class. ICT may serve as a managemehtadeachers, facilitating the registration

of pupil’'s achievements (by means of pupil monitgreystems, weadsheets or databases).
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With computers, teachers work with word processecsnners and color printers enable
teachers to produce work sheets that match profesisstandards a lot better than cutting and
copying does. Word processors also enable themotstict tests that may easily be
reproduced, altered or rearranged (Smeets et @9, 19100).

Summing up, computers may, initially, been as a reward for fast finishers in
classroom activities, and much initial use it fésydng games on the computer. Learners, in
their turn, will become more and more involved imtaally supporting, intellectually and
emotionally rewarding teamwork for exploration, @asch, designing, testing and
implementing their discoveries, inventions, andusohs, while seeing the teacher as a
partner and a competent master of the craft (UNESE@5, p.119). However, the
opportunity to apply Information and Communicatibechnology (ICT) in all the Algerian

schools is often limited only by a lack of readgess to ICT facilities and resources.

1.2.1.1. Computers and the Internet

Nowadays hundreds of millions of people in everyrdoy of the world use computers
and the Internet. The popular way to communicater alie Internet is to post information
(usually text or pictures) to a personal or busnkesmepage, or website. Also, there are
Emails that move so quickly in few seconds from aagder to any receiver that they allow
for an exchange of information online. This modea@ihmunication is called chat (Semenov,
2005, p.60).

Developers of the Internet thought similatiyat having electronic post offices
functioning automatically in many places would tw costs of individual communications
radically. Like with ordinary mail, one can movellbmail between two major post offices in
two cities as well as deliver individual lettercddly (Foxet.al, 1995, p.6). In the computer
world, this is called email which was the startipgint of the Internet. Several important
features contribute to making the Internet the nueshocratic information medium today.
Besides sending and receiving electronic mail,rivée provides an opportunity to place an
information object on a computer, give it an adsfemd makes it available to a range of
users who are also connected to the Internet (Aode2005, p.59).

As a conclusion, the Internet todayhis source of human information. Over the last
decade, it has grown exponentially in numbers oftigpants and in the amount of
information available. Reports on the internet app®ore quickly. However, the findings
from research are usually more cautious or may e@egnradict the initial reporting. One
published study (Kramaski and Feldman, 2000) ind&#hat the internet is often heralded as
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a valuable teaching resource. Although the useelf pages may help motivate learners; the
approach is less effective than traditional ingtauicat improving reading comprehension and
pupils' use of learning strategies. Similarly tlager adoption of Integrated Learning Systems
has been tempered by more conservative reseadihds(Wood, 1998). Caution is therefore

indicated in interpreting preliminary findings oew or emerging technologies such as the

use of interactive whiteboards, mediated learningrenments and e-learning.

1.2.2. Cameras

The only supportive organization of grieanefit with regard to supporting Information
and Communication Technology (ICT) in schools isuge digital cameras. Digital cameras
were likely to be limited to class demonstrationgambe used by one group at a time. They
are available that can transfer pictures quickly aasily to a computer. Some will save
photos directly onto a floppy disc. Furthermorejed and photographs will allow pupils to
revisit work for fuller comprehension, and a reseubank can be built up for use with new
pupils (Smeetst.al, 1999, p.125).

Cameras store or transmit visual imagéere are two kinds of cameras: Firstly, the
photographic camera stores a still image on photographic film for het chemical
development. Secondly, thdigital camera places images onto a film in the computer’s
memory, or in the memory of the camera for transmisto a computer for storage or direct
printing afterwards. In addition, an interestinglgation of digital cameras is the projection
of a small image (such as a bug, for instance) arlemge screen. Nowadays, digital cameras

can store video images alsbid).

1.2.3. Scanners
Scanners are like copying machines,aratsmaller and usually work more slowly.

Instead of producing a paper copy of an imageaarsr transmits an image in digital form to
a connected computer. These are great to suppesemiation work and for scanning in
written work for use on the Internet (Barton, 2004,6). Scanners can be used to transform
information from a paper source — a text, an imiagen a book, a drawing, or a photograph
into a digital image.

Additional devices can be used for scagpr@Bmm slides. There are also handheld pen
size scanners that you can move over a line ofaleatbar code for input or storage inside the
scanner. Special 3D (three dimensional) scannerpiaiuce scanned images viewable from

different angles (Semenov, 2005, p.48). To sunsa@nners can produce scanned Pictures of
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experiments that can be taken and incorporated exfzeriments or presentations within
minutes. This gives pupils direct visual accessxperiments to review purposes and makes

presentations highly entertaining.

1.2.4. Microphones

The major information channel for the legetis the aural one. Special designs of the
auditorium which can be contributed to a lecture Microphones that can improve loudness
and even acoustic quality of human speech.

Microphones transform sounds into electrgmals for storage or transmission.

There are different types of microphones and dfieways to work with them:

* A microphone can be fixed in a stand in fronadpeaker who is standing or sitting.

» Speakers can hold a microphone in their hand.

* A lightweight microphone can be attached to akpgs clothes.

Information converted by a microphone into eleetrisignals can be transmitted via a wired
or wireless channel to other devicdsd).

As a conclusion, we can say that using aoplwmone requires proper positioning that is
not too far so you cannot be heard, and not se@dluat your voice is distorted. Students can
also use microphones while asking questions. One¢hefimportant issues is to place
loudspeakers in a way that students get the imipresise sound is coming from the lecturer

to amplify mutually two different channels of infoation, not to confuse them.

1.2.6 Projectors

Projectors are electronic-optical devicesiitting a strong beam of light to cast the
computer monitor images onto a large screen. Riojefiourished in the cinema era and its
beginning traces back to the centuries-old Latéfliagicaand Shadow Theatre (Wikipedia,
2006). Computer images can be projected onto scrPee-electronic projectors used
transparent film with an image to be projectedadidition, the 35mm film can be used in a
roll as in diaprojectors (almost non-existent tggday cut into slides for use in slide projectors
(ibid). Today, all slides or screens, information olgettd be projected, can be made on
computer or be input to a computer and presentecborputer screen. Special software used
for projection of screen images, constructing, @anganizing them is called presentation
software. Here one of the popular software prodisckdicrosoft’ PowerPoint.

To conclude, Projector technology has dgyed affordable solutions that are available

now in many schools. A computer presentation ore@idmage can be brought to any
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classroom using a portable screen, a portable giosjeand a computer. In addition, one of
the important trends for monitors and projectorstendardization of the digital interface
between computer and the device. The DVI (Digitaléd Interface) standard describes the

digital interaction between monitor and computer.

1.3. Kinds of ICT Used in EFL Classrooms

There are specific ICTs that are currently usedoneign language teaching and learning.

Figure 1.1 Types of information and communication technology ICT) (Anderson, 2010,
p.4).

Most people today watch about three t@ fiwours of television a day. Defenders/
Proponents call TV a window on the world, a magigpet of discovery. They claim that it
widens both knowledge and understanding, as it wages a new way of thinking, with
interlocking hopes, needs and problems”(Beckerf1$097). TV programs may be used as
warming-up activities, pre-activities for the comirssue and to update the information in the
textbooks. Documentaries are also educational. Tiexe opened valuable windows for
students. Through them students can learn abogt&mes, cultures, science, etc. Some of

28



these documentaries, if carefully selected maydael successfully in the classrooms and be a

part of the curriculum. They may help studentsetidy understand the subject.

In addition, teachers should encouragé stadents to see as many films as possible
outside the classroom or as parts in the classrdémy should try to make the activity of
film-watching an active rather than a passive oftas can be done in a various ways as
setting questions about the film, promoting disaussin small groups, asking the students to
comment on various things, inviting criticism, eftiey may also stop the film from time to
time and ask the students what has happened so galess what might happen next. Another
way might be turning the sound down and asking gshe&lents to imagine or make up
dialogues. Furthermore, movies can help studendemnstand the language easily by seeing
the expressions written, then matching them withuypes and voice (Tafani, p.8).

“The eye is more powerful than the’eas stated by Sherman (2003, p.62).

The Internet is nowadays considered to lee dgreatest innovation in Information
Technology. The number of internet users incredsamatically every day. The benefits and
uses of the Internet for education are growing \eitbry passing day. The Internet can make
education more attainable by more people. It caampte improved and new types of
learning. Today schools and universities are spendi lot of money for technology.
Nowadays you can hear everywhere “the Age of let&rn

The Internet helps students and teachecsrgpare and classify information, to induce
and deduce ideas, to analyze errors, to abstraxctepts, to analyze perspectives, to gather
information, to work in teams, etc. The Interneamsexcellent tool for locating the latest news
not yet published. Information on the Internet ttase characteristics that distinguish it from
traditional classroom materials such as books, Isupgntary readings, videos and films.
Tafani mentions that the information on the Intérise extensive, dynamic and readily
accessible and there are several uses of the ettéce:

» Google is one of several web search engines or web témissearching for
information on the internet by entering keywordswb search using a search engine
results in what are commonly called hits. Short éectronic mail, email is the
exchange of messages between users on computerd bim the internet. Users need
not be connected to the internet at the same filessages are usually text but may

also comprise graphic, audio, and video files.
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» Wikipedia is an internet-based encyclopedia that is writtalaboratively by
contributors around the world. It comes in manyglaages and is free to access.

» Skypeis a Voice over Internet Protocol (VolP) compudpplication that allows users
to make free telephone calls to other Skype usegs the internet. If a digital camera
or webcam is attached to each computer, individceatssee one another.

» Facebookis a free social networking service on the intethat enables users to post
personal profiles of them, add names of friendsdgbem messages about themselves
and exchange photos.

> Twitter is another free social networking service on titernet that enables users to
send and read messages known as tweets. Tweatsdlimlength to 140 characters,
are sent to those who subscribe to particular usalied followers (p.11).

As a conclusion, the internet facilitagdgdents learning, understanding the lesson and
consolidating it by doing online activities. In aioh, learners can find online courses that
can help students gain time especially when theyatoattend courses if they have social

problems.

Audio and Video Devices

The use of audio and video devices withdesti teachers is crucial also in giving
feedback and training, in Reflective Teaching, malgzing and synthesizing, in tracking
students’ progress over time, in editing certaitians, in testing, and in peer coaching, etc.
In addition, audio devices continue to be the npmgiular and most widely used devices
appropriated by modern language teachers like GMsb and audiocassette recorders.
Furthermore, Videos are found in DVD, cassette, Waterdisc, and camera. For the audio,
a CD-ROM can provide speech and sound effects,hwtamn sometimes help in teaching an
idea or a concept as it can attract and motivanérs. The use of moving images linked to
sound provides learners with exposure to all ingrdrelements of spoken communication
like gestures, pronunciation and intonation (Bart®@04, p.102). All of them are fixed in
natural and cultural contexts.

Thanks to modern technology, scenesbealocated, isolated and replayed at random.

In a website like” you tube” we can find videos ttleplain how to exploit film / video
sequences meaningfully. Different forms of visuapport can now be offered such as
optional sub-titles in the mother tongue or tartm@iguage to assist understanding and

facilitate access to the language.
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Computers

With the introduction of the multimedia couter, the learner and teacher have at their
disposal an instrument which can combine all theaathges of the above mentioned media
in an easily accessible form. The computer mayds&l s docal machine(stand-alone) or
within a network.

In order to achieve the above objective, gbeernment had taken several steps. Many
teachers have been trained over the recent ye&imwrto use computers to teach English as
well as other subjects for instance Mathematics Soaiénce (Ya'acob, Mohd Nor Azman,
2005). Microcomputers have further improved the aormachine interaction in computer
program. Computer programming is how an examplaighly interactive computing. It is
also an excellent example of a situated learnimy@mment.

To conclude, ICT is now part of the conteheach discipline for teachers who teach or
are preparing to teach. It is an aid to teachirdjamaid to assessment in any discipline. ICT
tends to be an added classroom management burdexthew computers are located in
teachers’ classroom or they take their students computer lab. Computers are a useful aid
to communication with parents, fellow educatorg] atudents. ICT provides a number of aids
to learning, both for teachers and for their stusledtn brief summary, ICT is now a
significant component of many different aspectooé’'s expertise as a teacher (Moursand,
2005, p.36).

1.4. The Roles of a Computer in a Language Class

New information technologies such as compused electronic networks are now being
used in all facets of teaching the English languate These wide-ranging applications raise
the question: "What role should these technologiag in teaching and learning?"

It is claimed that in a language classroom the aderpmay be considered as: a teacher
because it teaches students a new language, a-éstests students on the already learned
structures, a tool — it assists students to dairetasks, a data source — it provides students
with the information they need to solve differeasks, and communication facilitator — it

allows students to communicate with others (Padyne®9). Here are the computer roles in a

language class in detalils.

1.4.1. The Computer as a Teacher
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It is claimed by some reluctant teachersthe early years of Computer Assisted
Language Learning (CALL) in schools that after w fgears teachers would no longer be
needed in schools, their role being taken overdmgputers. It is not the case, as we can very
well see, Computerized teaching which means commsdea teacher uses multimedia CD
ROMS. In such programs, students can listen tordéogs, watch videos, speak into the
microphone, record their progress or learn wordslmking on pictures and hearing their
pronunciation. An alternative to CD ROMS is the WdNide Web. Students can practice all
their skills there and it is more useful for thadber than the CD ROM because teachers can

intervene with their own ideas or materials (Mowmd2005, p.11).

1.4.2. The Computer as a Tester

Students can practice their knowledge aipecific language using different Internet
websites. These sites have a problem due to thetHat the practice programs are very
limited in terms of practice materials. Basicatlye practice material refers to multiple choice
exercises, dual choice exercises, true or false.oftly answer the computer can give is Right
or Wrong (Padurean and Margan, 2009, p.98). Defipétge limitations computer grammar or
vocabulary practice is enjoyed by students bec#usdatter feel like playing and get the
feedback without fearing the teacher’s criticisthey can also work in groups, sitting at the
same computer and discussing the answers (Padameavargan, 2009, p.99).

As a conclusion, we can say that correci® one aspect in which computers if
compared with teachers are much more versatile.y Tten correct students” errors
immediately and as many times as they want. Howeanputers” main disadvantage is that
they may not be able to analyse the specific reé@oa student’s error or suggest how he

could improve his performance.

1.4.3. The Computer as a Tool

It is true that computers are seen as tbelsause they provide tools for acquiring a
foreign language. The large number of web-sitestupes, projects, exercises, audio and
video materials is all tools in the teaching andriéng process (Moursund, 2005, p.16).
Rieber and Welliver define educational technologyaaprocess involving, “a systematic
approach to identifying instructional problems @hein designing, developing, implementing,
and evaluating instructional solutions”. They arghat the full potential of educational
technology must be viewed more as a process ratiar just the implementation of
educational tools” (Rieber and Welliver, 1989, p.22
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To sum up, the amount of information in Werld is growing at an increasing rate. For
teachers and students this means that firstlyetli®rmore to know and secondly, it is
important to be able to sift through informatiofi@éntly. Computer systems provide tools
for collecting information, organizing information,processing information and
communicating information. Students and teachers mave to learn to use the tools
effectively because there are diverse skills aotirtelogies to adjust to and new attitudes to
form (C. Paul, 2002, p.37).

1.4.4. The Computer as a Data Source

We all know that due to computers and theerhet we can access almost any
information we need. Little should be said about tiole of computers as information
providers. A particular aspect that we want to hgjtt is random Internet navigation. It refers
to students surfing the web with no particular dhis particular aspect that we want to
highlight is random Internet navigation. That isywkachers should offer students a number
of useful websites and guide them in such a wayp &sd out information as soon as possible
and solve their tasks (Padurean and Margan, 2099).p

There are a number of reasons for expodingests to using computers to access and
present information in schools. First and forentbste is a need to respond to a mass of
information. To some extent there is a social nalgutting students in touch with other
people and their ideas. Also, the efficiency ohgimg information to students and teachers
provides an economic rationale because the intevitlebffer the most cost effective solution
to information needs. In addition, Information aBdmmunication Technology (ICT) does
not only concern gaining access to information dsb involves using computer systems to
process and interpret the information, to make nmgaand present information (Dr. C. Paul,
2002, p.14).

Accessing information is the main usel©Ts in education. While ICTs, and the
Internet in particular, provide access to a wotfleeducational resources, those resources are
rarely in a format that makes them easily accessibtl relevant to most teachers and learners
in developing countries. Simply importing educaéibnontent through ICTs is fraught with

difficulties, as well as questions of relevancéotal needs (Wikipedia, 2011).

1.4.5. The Computer as Communication Facilitator
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Computers can be considered as a tool ofraamitation facilitator when teachers can set
up discussion forums and use them to communicatie their students. Or students can
exchange didactic e-mails, discussing a topic pteskein the classroom or any other topic of
interest. Nowadays the Internet is the principatlimm@ by which students can communicate
with others. This can be done by e-mail, by chgitor by participating in discussion forums.

The Internet activities promote learneif-sgbnitoring ability, strengthen and develop
students’ cooperation, encourage the use of mulienand network technology, allow to
employ weblogs and wikis for online publishing, tersparticipation in different thematic
discussion groups and chat rooms and communicafithrforeign pen-pals via e-mail as well
as employ other interactive a tasks such as padgg@hong, 2008, p.1).

Summing up, the role of the computer witthia learning environment concerns the way
in which it is used in the teaching and learningcesses. The computer may assist the teacher

in instructing, instruct students, aid studenti@ay or be a tool to complete tasks.

1.5. Information and Communication Technology in Skools

Department for Education and Skills (DfEZX)03, p.18) highlights the way in which the
United Kingdom Government is attempting to overcdims obstacle to increase the use of
ICT in schools. The current strategy is termeddafitlence’ and has “high levels of staff
competence and confidence” as a key objective.

Semenov (2005, p.175) claims that ICT bezomore pervasive, computer-based
equipment will be integrated into seven placeshosls.

In most schools, the library has for ceiet been a place of less restricted, more
individual, and more open work than a classroomhds been the heart of our modern
information civilization. School libraries have hegto accommodate, not only books,
magazines, newspapers, art creations, but alsepaaent media for projection, Audio-
cassettes, 16mm movies, then videos and CDs, amdDMDs (Semenov, 2005,p.175) .The
natural expansion of the library’s function is tmyide ICT technology as well, including
resources like high-speed Internet connection|lgat&V, collection of CDs and DVDs, plus
a limited amount of paper for printing, and remdeabomputer storage such as disks and
flash cards .

The central location of computers may be pha learning resource center like library
where areas are set aside for whole class or enadomplementations which require a large
number of workstations (Eadie, 2000). Other areay lme set aside for complementary

purposes such as for group work, non-computer idesvand individual computer work. This
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arrangement affords the teacher greater flexibifitymplementing applications and a support

person may be allocated to a center to manageothputer systems Eadie (2000, p.44).

Any discussion about the use of computertesys in schools is built upon an
understanding of the link between schools, learrang computer technology. When the
potential use of computers in schools was first tedothe predominant conception was that
students would be ‘taught’ by computers (Mevarectt bight, 1992, p.4). In a sense it was
considered that the computer would ‘take over téscher’s job in much the same way as a
robot computer may take over a welder’s job. Co#iers to this as “a rather grim
image” where “a small child sits alone with a cotgpti(Coller, 1989, p.11).

Teachers use multimedia projectors inctuke, which means they also need: Firstly, a
computer as the source of video and audio sig&a&sondly, an extension cords to plug into
the power line (assuming there is a socket in thssy. Thirdly, a screen to project on
(projecting on a wall can be poor quality; on atehoard, it can be even worse).Fourthly, a
table to place a projector on. Fifthly, curtains wimdows because sunlight interferes with
projected images; and finally cables because mugegiors today need sophisticated cables
to provide an image both for the projector andtf@ monitor teachers are looking at so that
they can stand or sit facing the class (Semend5,20.176).

Finally, teachers should create spacthénclassroom for computers and peripherals
such as a printer, network connection, and largaeitmoinitiates a rethinking process by the

teacher, leading to re-evaluating how classrootivities and learning experiences work best.

Another useful ICT installation in schoots the language lab. This has many of the
features of the language lab that was popular befte computer era. Teachers use an audio
source — a loudspeaker powered by a compact diskagnetic tape player. Then, they can
distribute headphones and microphones for thedlestis because it gives individual audio
and, then, video feeds to all students. Microphaaresprovided for students’ feedback and
recording, which can be monitored and checked bydhcher and individual learners (Patru,
2005, p.177).

As a conclusion, the computer can integaditeypes of information and communication
Technology. Also, it immerses students into virtteality of another country and language.
In addition, a computer can recognize and supehusean speech in the learning process to a

certain extent as it visualizés teachers the stage of progress of all students.
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The computerized classroom provides #ffec support for written and oral
communication, and so it is desirable to have ehd@ for any language arts lesson. The
typical problem here is the small number of compupeer classroom. In fact, this is perhaps

the major reason to look for portable computer& \Wwiited power.

ICT in the teachers’ room is an efficienaywto support the information culture in
schools and to invite more teachers to participAteeacher’'s workstation — a computerized
system with a word processor, graphics editor, megrcamera, modem, and printer — allows
teachers to save time and to increase produciivisyich activities. Firstly, like preparing and
updating daily lesson plans. Secondly, like makagd copy visualizations and handouts for
classes, as well as individualized educational lmm slower students and students with
disabilities or with special problems. Finally, dilcompiling a data bank of exam questions.
Thus, providing the teachers’ room with ICT helpsrh save time and improve the overall

efficiency of the delivery of education in schoalwd institutions.

In the future, more learning will occurtside school buildings. Creating virtual
classrooms where students can log in and find eourgtes, resources, worksheets and
teaching tips, enables students who are home-bonumidpf school for sport or cultural
activities, or on fieldtrips, to maintain contacithvtheir coursework and teachers (Khvilon
and Berenfeld, 2005, p.182) .

Some Algerian universities and schools @resuing this method of creating a virtual
school, that is, an online community of studentaffsand parents with Internet access at
home or work. This networked community tears dovassroom walls and enables teachers
to utilize home computers to extend the school'gsabdities. Online communications are
possible and students can work on projects frono@cbr home. Students who are ill, or
absent for other reasons, can maintain contact.

As a conclusion, virtual classrooms anduar schools can be shared by different real
world schools and supported from the outside. Tpdaycan find many virtual classrooms on
the Internet. This concept of the virtual classroeads us to the modern Information and

Communication Technology (ICT) interpretation loé tidea and the term "open learning”.

1.6. Advantages of ICT in foreign language teachg and learning

Morgan and Tidmarsh described the adgmstaf using ICT as a tool to increase the

breadth and speed of learning, increasing theiefity of both teacher and students. ICT was
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used to gather, analyze and present informationtla@deacher described her use as: “great
for cutting down time where you want to analyzeoiniation” (Morgan and Tidmarsh, 2004,
p.15). The advantages of ICT usage in Foreign Laggu eaching can be grouped as:
Novelty and creativity: Teaching with ICT is not like teaching with textlksowhere all
classes presenting a certain topic are the sameevw, in teaching with ICT, a teacher can
use different materials for each lesson (Higgins4p ICT is making teaching and learning
increasingly easy for teachers and students to hawess to a broader range of materials
that they can use in the classroom. The simpleasingie is the copying machine, which
allows teachers to make copies of articles, chargrinted instructional materials from
outside sources and to distribute these among rsisid8upplementary computer tools such
as scanners or digital cameras allow teachersimg lon outside sources, enter them into a
computer, and customize assignments. For exangaehérs can bring a timely article from
the morning newspaper into class, scan it in meyutad have their students work on
rewriting, editing, or adding other research maleto the story on the same day.
Encyclopedias, art collections, atlases, and otéfarence books in a less expensive, and
less space-consuming electronic format will bevairgday use in classrooms.

Feedback: Feedback is possible in the form of written notestdy students. Computers
provide a fast feedback to students™ answers thr@&ugpr correction. It not only spots the
mistake but also corrects it, sometimes even giviregappropriate advice (Higgins, p.10).
Modern electronic digital media such as the digeature-textbook can thus be organized to
display different levels of material. It can contaeferences or links to other related material
whereas the lecturer has to point to the blackbo@h® digital video textbook can also
provide links to another part of the course, orerdl to any piece of information available in
the school library.

Capacity to Control Presentation: This capacity marks the difference between computer
and books. Books have a fixed presentation, umidtaputers, which can combine visual with
listening materials, text with graphics and pictu¢®larti, p.58). For the teacher, the digitized
lecture has other advantages. First of all, théuteccan be transmitted to many places at
once. The teacher can also show on screen theofagestudent who has asked a relevant
guestion. Other students asking questions that tnbghanticipated can receive standard
answers generated by assistants or automatically.

Adaptability : Computer programs can be adapted by teachetsttinsir students™ needs and
level of language knowledge. Unlike books, which produced in a single uniform format

and need to be taught irrespectively of studentseblpms, computer programs are more
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learner- friendly (Padurean and Margan, 2009, p.1@é0many Algerian schools, students can
browse interactively or conduct electronic searaheSD-ROM databases, encyclopedias, or
other reference work. Thus, the new technologiéswalaccess to a broader range of
instructional resources. They also offer studemésapportunity to learn how to use electronic
tools to access information and develop researidls sksolving problems.

Many studies also assert that ICT providesitive impact on learning and teaching in
general and teaching and learning of English ini@dar. Anderson claims that ICT creates
new teaching and learning environment. In creatthgg new teaching and learning
environment, ICT offer numerous advantages andigeoopportunities to facilitate learning.
Especially, for young learners who have differearhing styles and abilities, including slow
learners, and to make learning more effective, liiag more senses in a multimedia context.
He adds that ICT also provides a broader internaticontext for approaching problems as

well as being more sensitive response to local é&dderson, 2010, p.5)

The Impact of ICT on Learning and Teaghas positive aspects of using ICT within
English as followed:

» “The results of students’ work can be seen immedjiatvhich can stimulate
and raise levels of motivation;

» Students are more likely to engage in redraftimgerading and improving
written work more readily due to the simplicitytbfs task when using ICT,;

» The quality of presentation can be extremely highich develops a sense of
pride in students’ work.

» Depending on the number of computers/digital camestaidents often work
collaboratively which encourages students to shacediscuss ideas, making
the task more enjoyable and often raising the lefehchievement. This is
particularly the case when groups contain studehtiiffering abilities, with
the achievement of weaker students being raisatidiypeers. Of course, it is
important to ensure that both/all students pamwigfully in group work and

that no one student does the majority of the woNeéwhouse, 2002, p.51).

In summary, it is obvious that ICT eresbteachers and students to construct rich
multisensory, interactive environments with almaestlimited teaching and learning
potential because ICT supports access to onlineuress that use a powerful
combination of video, text and graphics, prepargdipecialists in a centralized facility
and delivered to individuals or groups by technglagoreover, it helps the teacher to
teach a whole class or part of a class, assisteteddynology as appropriate for all
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students to learn the same way or to choose waysttiit their individual learning styles.
It also allows students to move independently betwkearning areas as necessary in

large screen video display projector (Scrimshavd42(.9).

1.7. Objectives of Using Information and Communicabn Technology

After having described some componentfCaf used in teaching and their advantages,
it is important to discuss how ICT can and is usteéctively for teaching and learning. There
is a considerable amount of research describing I@Wwis being used very effectively in
schools. Becker (2001, p20) conducted a study ef d@00 teachers in the USA, from his
results; he suggested the objectives of using ICIEssons. He said that ICT helps in getting
information and ideas. Also, it helps in expressey in writing and mastering subject skills
just taught. Furthermore, it is the best way foarheng computer skills and analyzing
information.” Cox et al (2003) also lists a serddenefits of using ICT in lessons. They say
that ICT increases commitment to learning taskst @mhances enjoyment and interest in
learning. In addition, it enhances sense of achmev in learning and pride in the work.
Furthermore, it may increase self-directed learrang independence. Finally, it enhances

self-esteem leading to expectations of achievirajgjgMoore, 2005, p.10).

DfES (2003, p.29) sets out the objectives dffective use of ICT in teaching and
learning. Firstly, it is good for broadening homzowith more opportunities for creative
expression. Secondly, it makes teachers feel fiexid study where, when and how to meet
individual needs and preferences. Thirdly, it ids@s motivation through learning that
stimulates and stretches wider access to learpadicipation, and sensible choices about
when, when not and how to use new technology tamcey enrich and extend learning.” (qtd
in Moore, p. 9). As a conclusion, ICT can makegmificant contribution to teaching and
learning across all subjects and ages. It can engad motivate children and young people

and meet individual learning needs.

CONCLUSION

In this chapter, we have tried to pnésbe different components of ICT used in EFL
classrooms. We can say that ICT tools have greamtdges that can support learning and
teaching strategies. In addition, they differ frome component to another and according to
its uses. ICT is undeniably instrumental in promgtieaching and research activities in

education, as well as higher education in Algdfiacould also promote resource sharing and
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therefore improve efficiency and productivity whdethe same time open up access to global
resource of knowledge and information. This chapexeals that though computers and
internet are the main indicators of ICT, but ite us Algerian Institutions is very limited. The
multimedia projector, the scanner, and printerreoeavailable for teachers and students for
teaching and learning purposes. Without good ICffagtructure, teachers do not teach
efficiently and effectively and students do not moe their skills and attainments from the
classroom practices.

Along with that, all the Algerian clasems and labs should be well equipped with the
latest teaching aids. Computers must be establishéthprove data communication, result
processing, admission and registration of the stisdé\Iso, training programs on ICT should
be more specific to particular needs and shoulstdiients’ course and subject specific needs.
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CHAPTER TWO



Chapter Two: The Impact of Information and Communication Technology on Learners’

Speaking
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Introduction

Teaching English as a foreign language (Q)EEquires learners’ exposure to reading,
speaking, writing and listening. As far as speakmgoncerned, it is regarded as the major
skill to be developed because it is necessary ifsplaling the language proficiency. When
learners put in situations where communication mglih is needed, the emphasis is mainly
on speaking. In this chapter light will be shedteaching speaking, its elements, and its
importance. In addition, we will discuss the pastimpact of computers on developing
learners’ speaking in general. Moreover, we wikgant how speaking has been taught to
EFL learners using ICT following three approachige lthe audio lingual approach, the
communicative approach, and the constructivist @ggr. Finally, we will discuss the impact
of using ICT tools on motivating learners’ to spefabm different aspects like sharing

knowledge in a collaborative learning and produarggher quality output.

2.1 Speaking

Speaking is a basic skill that Languagarhers should master with the other language
skills. It is defined as a complex process of sega@ind receiving messages through the use of
verbal expressions, but it also involves nonverdahbols such as gestures and facial
expressions (Hedge, 2000, p. 261). It is also il i which people are judged while first
impressions are being formed.” That is to say sipgais an important skill which deserves
more attention in both first and second languagesalee it reflects people’s thoughts and
personalitiesibid).

Luoma (2004, p.1) argues that “speaking iforeign language is very difficult and
competence in speaking takes a long time to deVeldye skill of speaking is quite different
from writing in its typical grammatical, lexical drdiscourse patterns. Moreover, some of the
processing skills needed in speaking differ from dimes involved in reading and writing. As
a conclusion, second and foreign language spealkffeys from first language speaking in
terms of the lack of grammar and vocabulary knogtedf learners, i.e., the process of
building utterances accurately and retrieving watdss not yet become automatic in second

language speaking (Thornbury, 2005).

2.2. Elements of Speaking
According to McDonough and Shaw (1993ka¥ing is a linguistic knowledge that
creates an oral message for communication andégpiession. Bygate (1987) points out that

speaking includes two types of skills: lower lewsbtor skills to do with pronunciation and
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the production of speech, the decisions and sietegsed in communicating ideas and
information to do with choice of words. Arnold (Z)(.2) identifies other types of speaking.
Firstly test-speak, when teachers use questionsertoentrate on grammar, and correct errors
but do not give learners opportunities to speaktti@m. Secondly, talk-to speaking, when
teachers speak constantly to explain grammar armwhbwdary but do not give learners
opportunities to participate. In addition, she sgjg that teachers should use talking with and
real-speak to develop interactive speaking skilsee emphasizes real speaking for expressing
learners’ ideas and practicing structures in petoed contexts and suggests that this is
essential for spoken fluency. She notes, howevet &ll this depends on the learners’
willingness (i.e. their motivation) to participathey may withdraw and refuse to speak.
Consequently, learners’ interest in speaking materand activities is very important for
developing their fluency (Arnold, 2003, p.03).

Howarth (2006) discusses the problemsntacieachers trying to increase oral
interaction among learners. The first one is lelarasistance: learners in monolingual classes
may feel that group work and pair work are not aatit and that it is unnatural to speak a
language with partners who speak the same L1. Angeproblem is self-consciousness,
when learners feel nervous and embarrassed whesd dskspeak English. Next, Howarth
(ibid) points out the associated risks of noise, baé&weh and the use of the mother tongue.
Howarth identifies two further factors that apptyhis classroom: firstly, lack of motivation,
so if the learners do not want to interact, thelf mot; secondly, insufficient language, so if
the learners do not have enough English languageillibe difficult for them to interact
(ibid). Harmer (2001) mentions these elements whichr refethe language features that

learners should have knowledge about languagerésatmnental and social processing

2.2.1. Language Features

As we all know that producing accurate spem a second language is demanding
because there is a limited time to plan and ediesp during conversations. However, some
attention to accuracy is needed in order to comoaiaieffectively (Florez, 1998, p.9).

There are important features to produce céffe speaking. Firstly, producing a
connected speech requires from the speaker of dnggliproduce more connected sounds not
only separated phonemes. These sounds may be ethdifmitted, added or weakened in the
connected speech. Secondly, expressive devices kiglish native speakers use effectively
the phonological rules which refer to the pitchress, volume, speed with the use of

nonverbal means (O’Mlley and Pierd®96 p59). These devices help them to convey their
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intended meaning. Then, students need to haveliisy of employing such devices if they
want to be effective communicators. Thirdly, learsd grammar: when learners produce some
language functions, they often use the same lesitattures. The teacher’s role then, is to
provide them with different phrases which carryfetént functions so that they can use them
in the different stages of communication with othdfinally, negotiation language because
learners benefit a lot from the use of negotialemmguage; they often ask for clarification
when they are listening to others’ taikid).

As a conclusion, teachers have to prosideents with the necessary expressions they
need when they ask for clarification from other adqmes. Besides, learners need to well
perform their utterances if they seek to be undestand clear especially when they can see
that the other interlocutors did not understandnliggarmer, 2001).

2.2.2. Mental/ Social Processing
In discussing current second-language adon research, Swain states that generating
output (i.e., speaking or writing) “pushes learnterprocess language more deeply with more
mental effort than does input” via listening anddmg (Swain, 2000, p. 99). In addition, it is
through interaction that learners confront the gaptheir knowledge and skills. As Florez
notes, “Speaking requires that learners not onlgwkimow to produce specific points of
language such as grammar, pronunciation, or voaajubut also that they understand when,
why, and in what ways to produce language” (Flol€89, p. 1,2). The necessary processing
skills of speaking are the following: Harmer (2001)
elLanguage processing: this refers to the abilittheflearners/ speakers to
process the language in their minds through puttinga coherent order
so that the other interlocutors can understanchdt get the intended
messages. Speakers also should be able to retvends and phrases
from their memories to use them when they areacterg with others.
einteracting with others: most of the speaking gitwes involve
interaction between two or more interlocutors, tisab say an effective
speaker needs to be able to listen and understhedsotalk then reacts
through taking turns or keeping the others to do so
einformation processing: this relates to the abilitly processing the
information in the mind rapidly, i.e. the time skees get information;

they should be ready to response to the otheks’ ({a40)
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As a conclusion, speaking the most fundamental of human skills becauseuse it
constantly and we do not often stop to examineptioeesses involved. Yet, having a simple
conversation is anything but a simple process @a4dily if someone is speaking a new
language. To speak a second or a foreign langihagetly and accurately, learners need to

be able to know some elements which are very inpbtb develop this skill.

2.3. Importance of Speaking

In the traditional approaches of languaggring and teaching, the speaking skill was
neglected in many classrooms where the emphasianaady on reading and writing. the
Grammar- Translation method. Richards and Rodg2@1) mention that reading and
writing are the essential skills to be focused loowever, little or no attention is paid to the
skill of speaking and listening. In the communicatiapproach, speaking was given more
importance since oral communication involves speglclre learners are expected to interact
verbally with other people. Moreover, teacher’ taill be reduced; that is to say, learners are
supported to talk more in the classroom.

Ur (2000, p.12) declares also that “oftiaé four skills [listening, speaking, reading and
writing], speaking seems intuitively the most imjgot: people who know a language are
referred to as speakers’ of the language, as dkspg included all other kinds of knowing.
Today, many second language learners give the sgeakill priority in their learning
because if they master this skill then they willdmnsidered as if they have mastered all of
the other skills. Furthermore, the main questicerofgiven to foreign language learners is
“do you speak English?” or “do you speak Frenchfit not “do you write English?” We
understand that most of people consider speakingkaowing a language as synonyms.
Celce-Murcia (2001, p.103) argues that for mostppeéthe ability to speak a language is
synonymous with knowing that language since speedhe most basic means of human
communication”.

Speaking requires the integration of ttteeplanguage skills. For instance, speaking can
help students to develop their vocabulary and gramand then improving their writing skill.
With speaking, learners can express their persta®ing, opinions or ideas; tell stories;
inform or explain; request; converse and discuss,through speaking, we can display the
different functions of language (Thornbury, 200548).

Summing up, speaking is very importantsme the classroom as well. Many

companies and organizations look for people whalsfenglish very well for the purpose of
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communicating with other people. So, foreign largriapeakers have more opportunities to
get jobs in such companies. Baker and Westrup (2063 say that a student who can speak
English well may have greater chance for furthemcation, of finding employment and

gaining promotion.

2.4. The Importance of Improving Classroom Speaking

The communicative process involves inteoacbetween at least two people who share a
list of signs and semiotic rules (Johnsb®95 p63). The concept of interaction is defined as
“reciprocal events that require at least two olgentd two actions. Interaction occurs when
these objects and events naturally influence orathen’ (Wagner, 1994, p.8). Therefore,
interactions do not occur only from one side, tharest be mutual influence through giving

and receiving messages in order to achieve comratioic

The concept of speaking has a significanpartance in the classroom too; it is an
essential part in learning and teaching procegsésright and Baily (1991, p.23) hold that
speaking/interacting is something people can dettay i.e. collectively. Obviously, in the
classroom it is considered as important for theleato manage who should talk, to whom,
on what topic, in what language and so on. Howewene of this can change the fact that
classroom interaction focuses on learners’ cooeraSpeaking is the most important skill
learners can acquire, and language learners neegtognize that speaking involves three

areas of knowledge:

«  Mechanics (pronunciation, grammar, and vocabulddging the right
words in the right order with the correct pronutioia

« Functions (transaction and interaction): Knowing ewhclarity of
message is essential (transaction/information exgda and when
precise understanding is not required (interaat@ationship building).

«  Social and cultural rules and norms (turn-takirade rof speech, length
of pauses between speakers, relative roles of cjgatits):
Understanding how to take into account who is sipgato whom, in
what circumstances, about what, and for what red&ace Stovall
Burkart, 1998).

Thurmond (2003) defines interaction “@ke learners’ engagement with the course
content, the instructor and the technological mediutsed in the course. True interactions

with learners, the instructor and technology lteisua reciprocal exchange of information.
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The exchange of information intended to enhanceneuge development in the learning
environment. From this quote we understand thatthee four types of interaction: learner-
course content interaction, learner-learner inteyaclearner-teacher interaction and learner-
technology interaction. We shall focus in this eesh work only on two main types. In order
to understand the relationship between classroderaction and SLA, there are two main
assumptions. First, the classroom provides an enwient that leads to SLA .The second is
that what happens in classrooms involve commumicati.e. there are reception and
production based theories of classroom interactiosh SLA. Reception-based theories agree
that interaction contributes to SLA through leagheeception and understanding of the SL;
however, production-based theories contend thatantion helps learners to produce the SL
(Ellis, 1990 cited in Johnson, 1995). There are tyoes of speaking in the classroom:

teacher-learner speaking and learner-learner spgaki

2.4.1. Teacher-Learner Speaking

As mentioned by Coulthard (1977) Teadlemarner Speaking/ interaction has
received a great deal from teachers in a wide rahgksciplines. It happens between the
teacher and one learner or many other learnersjstha say a teacher takes part in such
an interaction. He negotiates with his studentsctin@ent of the course, asks questions,
uses studentgadeas, lectures, gives directions, criticizesustifies student talk responses
(ibid). On the other hand, the students will benefidbgwing on the experience of their
teachers on how well to interact in the manner thanost effective. Scrivener (2005,
p.85) made the following diagram to show clearlyhihe interaction happens between
the teacher and the student.

St St St St St St St
St St St St
St t St St
St St St
St St St St

T
Figure 2.2: Speaking between teachand students Gcrivener, 2005, p.85)

Key:
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Teacher speaks with student St ——— Student
/ Student speaks with teacher T ——» Teacher

Scrivene(2005, p.85) discusses in this figure that duriragier and learner interaction,
the students seek to demonstrate their speakindistading skills in front of their teachers
that is why latter should consider his way of iat#ing which is very crucial in learning and
teaching. According to Harmer (2009) teachers shémtus on three things when they talk
with their students. Firstly, they must pay attentio the kind of the language the students are
able to understand, i.e. teachers should provideugput that is comprehensible for the level
of all the students. Secondly, the teachers musk tabout what they will say to their
students, hence the teacher speech is as a refoutearners. Finally, teachers also have to

identify the ways in which they will speak suchtlas voice, tone and intonation.

2.4.2. Learner-Learner Speaking

Many theories of learning maintain that ktexge is actively constructed and skills
improved through speaking between learners asshiasvn in the diagram in figure 2 done by
Scrivener (2005, p. 86).

Key:
/ Student-student speaking Soal gl 8 osl el S|
st # mSt st
- Teacher sist st g\ st st/st st

ST Student st st st st/ stgt stst st

Brg 2.3: speaking between studentScrivener (2005, p.86).

Johnson (1995, p.28) explains in this fegtinat if learner-learner interaction is well
structured and managed with their teacher, therant be an important factor of cognitive
development, educational achievement of studerdseamerging social competencies. It can
also develop the learnérsapacities through collaborative works. So, leervell establish
social relationship through this kind of interactiavhere the sense of learning community is
promoted and isolation is reduced in the classroNaegle (2002, p.128) adds also that

“talking students with their peers about the contdrthe course is a powerful way for them
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to reinforce what they have learned.” The teach@mtmust encourage such type of
interaction between learners because it is thesaand the best way, it makes learners active
rather than passive participants.

2.5. Characteristics of the Speaking Performance

In recent teaching context, a lot of atemthas been paid to designing activities which
focus more on tasks that are balanced betweenedbé to achieve fluency and accuracy.
These criteria are also based upon on the asseisseiée oral skills. In the communicative
approach, fluency and accuracy are of the mainacienistics of this approach, and they are
seen as complementary in accomplishing a given. tAkkough Richards and Rodgers
mention that “fluency and acceptable languageeasptimary goal: Accuracy is judged not in
the abstract but in context”, and this is an obsipuoint since the emphasis of CLT is on the
communicative process between learners or betweanhérs and learners, rather than
mastery of the language forms (Richards and Rodg6fx., p. 157).

Many questions have been raised aboutrdhee of accuracy in CLT theory. Hedge
makes the important point that “The communicatippraach somehow excuses teachers and
learners from a consideration of how to develophhigvels of accuracy in the use of
grammar, pronunciation, and vocabulary.” Learnéentshould develop a communicative
competence through classroom practice; howevenyltwmeously they should know how the
language system works in a correct and appropaiate(Hedge, 2000, p.61).

The main characteristics of the speaking perforraame:

Firstly, the main goal teachers wish to achieveeaching the productive skill of speaking is
oral fluency; it is the main characteristics of 8peaker performance. Hughes (2002) defines
fluency as the ability to express oneself in areliigible, reasonable and accurate way
without too much hesitation; otherwise the commation will break down because listeners
will lose their interest. To achieve this goal, teachers then should train learners to use their
personal language freely to express their own id@asthen avoid imitations of a model of
some kind.

Hedge (2000, p.54) adds also that “The tBuency relates to the production and it is
normally reserved for speech. It is the abilitylitd units of speech together with facility and
without strain or inappropriate showiness, or unkdesitation”. We can say it is the ability to
respond in a coherent way through linking the wadd phrases effectively, pronounce the
sounds clearly, using stress and intonation, icgglall of these quickly. Hughes (2002)

supports also that fluency and coherence refehéoability to speak in a normal level of
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continuity, rate and effort in addition to link tideas together in a coherent way. Secondly,
most second language teachers nowadays emphakeeerin of accuracy in their teaching
because learners seek more to be fluent and th@etf@bout being accurate. Without
structuring accurate speech, speakers will notrzerstood and their interlocutors will lose
interest if they perform incorrect utterances ediche. Therefore, paying attention to
correctness and completeness of language form mooé importance for oral proficiency.
(Skehan 1996,p 23 cited in Ellis and Barkhuize)520.139) define accuracy as referring “to
how well the target language is produced in refatmthe rule system of the target language.”
So, learners should focus on a number of thingdeir production of the spoken language,
mainly, the grammatical structure, vocabulary ar@hpnciation.

According to (IELTS, 2001, p.15 cited inghes 2002) the grammatical accuracy refers
to the range and the appropriate use of the lesirggammatical structure that involves the
length and the complexity of the utterances in @aldito the ability to use the subordinating
clauses. The grammar of speech differs of that afing. Thornbury (2005) lists the
following features of spoken grammar mentioning ttlause is the basic unit of construction,
clauses are usually added (co-ordinate), head++btailyconstruction, direct speech favored,
a lot of ellipsis, many question tags and perforoeaeffects (hesitation, repeats, false starts,
incompletion, syntactic blends). Finally, achieviagcuracy in terms of vocabulary refers to
the appropriate selection of words during speak8tgdents often find difficulties when they
try to express what they want to say, they lack #ppropriate vocabulary, and they
sometimes use words incorrectly like in the cassymionyms which do not carry the same
meaning in all contexts. Students then, have toablke to use words and expressions
accurately. According to Harmer (2001) the knowkedyf the word classes also allows
speakers to perform well formed utterances.

English language has been long consideseckither native speakers or nonnative
speakers as a difficult language because of iteaym@ation. Learners, then who want to
develop their speaking skill in English should pissec pronunciation overall. They should be
aware of the different sounds and their featuresveimere they are made in one’s mouth; they
have also to be aware of where the words shoulstrdesed, when to use raising intonation
and when to use a falling one. All these issueg gnem extra information about how to
speak English effectively and help to achieve thel @f a better understanding of spoken
English (Redmond and Vrchota, 2007, p.104). Theg argue that “It is imperative that you
use the correct word in the correct instance art thie correct pronunciation. Pronunciation

means to say words in ways that are generally éedepr understood.” However, if the
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pronunciation is not correct, the speakers thehnoil be understood and therefore accuracy

is not achieved.

2.6. The Impact of Computers on Developing LearnersSpeaking Skill

From the earliest times when computerseva®mmercially available, they could be
found in use in educational institutions, and etlusa(e.g. Bork, 1980; Carnegie Commission
on Higher Education, 1977; Papert, 1980) arguetl dcbmputers should be used to support
learning. There has always been huge communitystippr this as illustrated recently in a
survey of voters in the USA which indicated grettegport for expenditure on Information
and Communication Technology in schools when coewbawith a list of alternative
expenditures in education (Lemke, 1999).

However, there has always been debate amadungators on how the technology should
be used and what improvements in student learronffidoe expected.

Initially computers were used to teach cotapprogramming but the development of the
microprocessor in the early 1970s saw the intradocof affordable microcomputers into
schools at a rapid rate (Akbiyik, 2006, p.65). Caomeps and applications of technology
became more pervasive in society which led to a&eonabout the need for computing skills
in everyday life. As public awareness grew, thischéor computer literacy became extremely
influential and many schools purchased computessdan this rationale.

The 1990s was the decade of computer commumis and information access,
particularly with the popularity and accessibildl internet-based services such as electronic
mail and the World Wide Web (Scrimshaw, 2004, p.48)the same time the CD-ROM
became the standard for distributing packaged soéwreplacing the floppy disk). This
allowed large information-based software packages ss encyclopedias to be cheaply and
easily distributed. As a result educators becameerfazused on the use of the technology to
improve student learning as a rationale for investin

As a conclusion, today computers in schame both a focus of study in them
(technology education) and a support for learning &eaching (educational technology).
Rationales can be presented for both computeratijeland using computers as part of
educational technology.

2.7. Classroom Organization Design

The layout of the classroom can greatly influemeanaging effective learning in

which teaching takes place. If teaching setting imas computer room there is often nothing
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can do about the layout of the room. Leask and IBa¢t©099) proposed the classroom layout

below:

Board

Teacher

Figure 2.4: Classroom organization desigiiLeask and Pachler, 1999).

It is obvious here in this layout that there a@roblems with it. From the front of the
classroom the teacher cannot see all the pupilscaio the teacher see what the pupils are
doing. It would be difficult to move behind eactlwrof pupils. If the teacher needed to spend
time with pupilA then the actions of the majority of the class wdaddunknown at worst, or
difficult to monitor at besUsing ICT to enhance learning, p.11).

It is important here for the teacher to use thell@gmovement around the classroom.
The pupils need to know that he is confident ireaching environment like this. He also
needs to be confident that he can maintain a wgrktmosphere in a classroom that he may
only use occasionally. It is also important to iggmae that standing at the back of the
classroom has an important psychological effectnMoeused on their work, pupils are less
likely to know just where the teacher is, and amesequently less likely to misbehave (Leask
and Pachler , 1999).

In fact, classroom organisation is not justubthe layout of the room. The teacher
will also have an impact as we mentioned earliemstder the implications of the following
teaching roles which we discussed earlier:

* Learning facilitator;
* Information giver;
* Pupil manager (llomé&ki, 2008, p.31).

These roles can take place within the same lessosgparately. As with any lesson
the principles of classroom organisation involvee tastablishment and maintenance of
familiar rules and routines. The teacher can, ssda@s which do not involve computers,

determine that there should be no movement ardumdlassroom unless permission is given.
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There should be no reason why that routine shduwdehge in a computer room. Printouts, for
example, are often one reason why pupils attemptdee around the computer classroom,
and when waiting for printouts are otherwise unpoed. The teacher can deal with this either
by distributing printouts by himself, allocatingetihesponsibility to a pupil or setting specific
collection and transition times during lesson attivTransitions are another aspect to

consider carefully (Using ICT to enhance learningl?).

These occur at different points in the lesson: feiarter activities to the main part of
the lesson; from step to step within the lessomt faom main activity to the plenary. The
main barrier between the teacher and the pupilswwhe pupils are using computers is the
computer itself. The focus of attention will be teereen in front of the pupils. To gain
attention he have to draw the pupils away fromrtfan point in front of them and the work
they are doing. This can be done during a stadsvity, or during a demonstration, it is
advisable that monitors are turned off. This mak@gintervention the teacher wants to make
much more focused, and removes the attractionlkootger the class. Teacher’s instructions
and demonstrations are much more likely to enabtetb focus and direct work, and will
enable him also to make an effective transitiomfidassroom activity to a plenary session.

As a conclusion, it is obvious that computersadtice something new to learning and
teaching foreign language and this requires neesrtd each of the learner and the teacher
and also for the computer as a teaching tool. $tgusomputers leads to new pedagogical
changes which create new pedagogical roles.

2.8. The impact of Computers on Learners

Even though the introduction of computers in Fareignguage Teaching (FLT) has
been a controversial issue, it is nowadays larggireed that it impacts positively on the
learning process. The way in which computers weseduhas witnessed various changes
through years in order to answer more specificédiyguage learners’ needs. Effective
teachers use the power of computer applicationsaaadonfident that this technology will
help to develop learners’ speaking skill and insesgheir motivation to speak fluently.
Furthermore, to ensure that it adds value to theieg and teaching process. Becker (2001,
p.44) has observed about the positive impact tbatpeiters can have on pupils’ learning,
including:

* Increased motivation and engagement to stay on-tashave better and produce
higher quality output;

* Produce higher quality work;
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* Learn more independently and at their own pace;
» Do things they cannot do using traditional methaad resources; and

* Do more work and work more quickly.

The question about the value of computargducation is too often reduced to the
guestion whether teaching with technology is bettan teaching without (OTA, 1995). This
guestion, in turn, is often phrased as: Does teachith technology lead to more learning
achievement? These achievements are usually mdasyreests focusing on facts (or
declarative knowledge). Assessments typically &insi studies of an experimental group,
using computers, and a control group, which is dpeaught in a ‘traditional way’. Results
from studies using this ‘horserace model’ are ofteconclusive (Reeves, 1986, pl102).
According to Clark and Sugrue (1990), results whate in favor of the experimental
treatments may often be attributed to uncontrodifdcts of instructional method or content
differences between the treatments or a novelgceftrhich tends to appear over time.

Some recent studies are in favor of compubased on other grounds than alleged
learning achievement gains. For example, in thertepom the Impact Study, a large scale
study on computers in education in the United, ¢beaclusion is drawn that computers
enhance the learning environment in numerous Waiaqon, 1993). In this study, working
with computers showed an increase in the pupilsakmg skill, as well as the interest in the
subjects involved, and it aided concentration aadi@pation by focusing pupils’ attention on
the work at hand. Apart from this, according to lim@act Report advantages of computes are
that it provides new opportunities to work in anepgended way, that pupils are often
involved in working with computers over quite lehgtperiods, and that they often show
more fluency in their speech. Another conclusiamfrthe study in question is that pupils’
conceptual misunderstandings are often made mquarapt through the interaction with a
computing environment. In the study she conductét wegard to computers in primary
education in various countries of the European Camty.

Other studies stress the positive immgdatomputers on pupils’. Atkins and Blissett
(1989), and the Cognition and Technology Group andérbilt (1992) concluded that
working with interactive videodiscs had a positingact on pupils’ speaking skill in schools.
Smeets (1996a) concluded upon similar effects istuly of multimedia in secondary
education, although significant differences betweeys and girls arose at this point.
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Changes in student roles

A shift from to
passive recipient of active participant in the
information learning process producing
reproducing knowledge > knowledge

learning as a solitary activity learning collaboratively with

others

Table 2.1:The use of ICT brings about changes in studens ®esta and Patru, 2010).

If the use of computers in schools is@unsd and further developed, it should lead to
transformed learning and teaching practices. Tarestormation of learning activities through
the use of computers was evident in schools. Tarsformation included:

* More effective communication between and amoagilers and teaching staff;

» More effective team-working skills, including pegeaching; and

» Development of independence in learning;

 Exploration of topics through the Internet morelely and deeply than prescribed by their
teacher;

» Development of more effective problem-solvingliskiResta and Patru, 2010).

2.08.01. Computers, Classroom Talk and Learners’ Tinking
Computers can be used individually, in smallarge groups or by the teacher with the

whole class. Each approach has been shown to &etie, though there are some differences
in approaches and as a result upon outcomes. Tieeedice comes in the way in which the
teacher uses the different opportunities to hedplers talk and think about their work.

Individuals perform better than groups wiwarrying out drill and practice activities
(Jackson and Kutnick, 1996). This may be becausg tomplete more on their own or
because it is difficult to set tasks with an appiate level of challenge for more than one
learner. However, there is also evidence that coenpican be used effectively to support
learners’ talk and improve their discussion whesyttwvork in small groups on collaborative
tasks (Wegrif and Scrimshaw, 1997).

Teachers may need to teach pupils hownteract with each other when using the
computer collaboratively so that effective learngan take place. (Eraut, 1995; Dawes et al,

2000). When ICT is used to promote discussion ialsgroups and in a whole class setting

56



this can help to develop pupils’ thinking and ursti@nding across the curriculum in a variety
of subjects and with a range of outcomes. Evidéacéhis comes from a number of studies
involving different curriculum subjects. It inclusléearners’ mathematical thinking (McClain
and Cobb, 2001), their individual reasoning( Daweal , 2000); their higher-order thinking
through computers as a subject (Kirwood,2000); epheal change in science (Eidson and
Simmons,1998) and creativity through LOGO prograngr(iSubhi,1999).

As a conclusion, the impact of ICT on heas’ development of wider skills is evident in
a number of ways. They use a broad approach to cwrneation, incorporating sound and
images into their presentations. Furthermore, @bées learners to develop competences that
enhance their life chances. “Educational systenesiret the world are under increasing
pressure to use the new information and communicaéchnologies (ICTs) to teach students
the knowledge and skills they need in the 21stwogtUNESCO, 2002, p.10).

2.08.02. Collaborative Learning

Many research studies which point tortile of computers in supporting collaborative
learning. Crook in his review of research on call@ve learning in primary schools,
concludes that there is evidence from experimesttalies that peer based learning improves
performance, but that effective collaboration betweupils is rare (Crook, 1998). Studies
about pupils using computers also suggest thattefée collaboration for learning is not
easily achieved between pupils. For example, a sasty was conducted by Kumpalainen
and Mutanenen (1998) of nine pairs of primary sthmpils working collaboratively in a
multimedia CD-ROM environment in science. The psipild not, however, produce effective
collaboration. Rather than supporting scientifiarteng, the pupils focused on activities
relating to the use of computers, such as orgamiwiarking processes and producing neat
poster presentations. The actual collaboration wiamal. Jarvis et al(1997) evaluates the
effect of collaboration via email links on the gtyabf ten to eleven year-old pupils’ scientific
investigative skills in six rural primary schoolEhe teachers’ lack of confidence resulted in
them providing limited supervision and guidanced dhere were considerable periods of
unproductive activity in some of the schools.

Howe and Tolmie (1998) report that whtrachers are present, the flow of
communication is mainly from teacher to studenttkiis case, in a university tutorial group)
and vice versa rather than between students, thérmeibing collaborative learning. It may be
difficult for teachers to support collaborative lieiag because it requires new behaviors. To

sum up, researchers have found that the use of wWenspleads to improving learner’
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speaking skill. Consequently, more cooperation agrlearners within and beyond schools,
besides that a more interactive relationship betvetedents and teachers (Réginald Grégoire
inc. et al, 1996).

2.08.02.01. Online Collaboration Tools
With Web 2.0, the opportunity for users tlaborate expands considerably. Web tools

like Flickr enable members of a group to work tbgeton images while applications like
Facebook and Twitter allow users to form netwonkd eateract socially. Lomas et al, (2008)
suggest that other web tools such as Skype prawvideopportunity for enhanced voice
communication between users. These authors statea thurther online activity that Web 2.0
makes possible is for users to construct documeaitaboratively. We turn here to focus on
one such collaboration tool — Google Docs.

The Google Docs application exemplifieoud computing. The three in- one
application (word processor, spreadsheet and pmdgan tool) resides, not on a user’s
computer, but on a remote Google server, and tieardent that is constructed may also be
stored securely on this same server. Users singgjyite an internet connection to access
Google Docs together with a freely obtained Goegleount.

As a conclusion, Google Docs is a freeiserand one of several online collaboration
tools (http://docs.google.com/support/bin/topiclpgyen&topic=15114). It is useful because

it enables users to work on documents and shase tivith colleagues or fellow students
while online and in real time. Users can choose wiay read and even who may edit
documents. After documents are created, they may e stored online, which means that
users are able to edit them at any time wherewsr ltlappen to be located.

2.08.03. Producing Learner Higher Quality Output

It is observed that the quality of pupigork produced on computers is generally
higher than if it is hand-written. Homework repairisquently are annotated with images and
screen shots to explain what they have done andmbellished with fancy fonts and word-
art titles. Even as this may not improve the sutzsiaf what is produced, it does demonstrate
that pupils care about what they are producing@rtctonsiderable effort into its appearance
(Moore, 2005, p.12). Ellis (2004,p.13) studied stug working in multi-media and confirmed
the motivating aspect of computers, in particul@hweference to lower ability pupils: “the
teachers also felt that some students frequentiracierised as low-achieving boys has

managed to work at a level and to produce outcdhasvere of a higher quality than usual”.
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A good example of computers being used imaginatitelcreate high quality output
is where pupils in a Geography lesson used PowetrRoicreate animated presentations of
the way that volcanoes erupbi¢l). The pupils had to create a series of picturebefstages
of an eruption, scan them into the computer anad #i@mate them using PowerPoint. It
would have been possible to show pupils an animsggdence of a volcanic eruption, but by
getting them to make one themselves, they learngdeat deal about the way volcanoes
behave, and also how to use PowerPoint to createated sequences which is a positive way
for learning (Moore, 2005, p.16).

2.09. The Importance of Computers in Education inlie Future

Several studies argue that the use of teetyologies in the classroom is essential for
providing opportunities for students to learn aomdoperate in an information age. It is
evident, as Yelland (2001) argues that traditi@thlcational environments do not seem to be
suitable for preparing learners to function or bedpctive in the workplaces of todays’
society. She claims that organizations that doimatrporate the use of new technologies in

schools cannot seriously claim to prepare theulestts for life in the twenty-first century.

This argument is supported by Grimus (q0362) who points out that “by teaching
ICT skills in schools the pupils’ are prepared aod future developments based on proper
understanding”. Similarly, Bransford et al, Bransf@t al, (2000,p.206) report that “What is
now known about learning provides important guitkesdi for uses of technology that can help

students and teachers develop the competenciesthémdhe twenty-first century”.

ICT can play various roles in learnimglaeaching processes. Wong et al, (2006) point
out that technology can play a part in supportiagefto face teaching and learning in the
classroom. Many researchers and theorists asserthih use of computers can help students
to become knowledgeable, reduce the amount of tdinstruction given to them, and give
teachers an opportunity to help those students patticular needs. while new technologies
can help teachers enhance their pedagogical peadtiey can also assist students in their
learning. According to Grabe and Grabe (2007), neldgies can play a role in students
skills, motivation, and knowledge. They claim thafT can be used to present information to
students and help them complete learning tasksa Aenclusion, we can say that BECTA
(2003,p.10) indicates that the success of the nategn of new technology into education
varies from curriculum to curriculum, place to maand class to class, depending on the

ways in which it is applied.
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2.10. Consequences for Teachers

Media has changed teaching and learning in schootspnly changes the places and
the quality of learning, but influences learninggesses from a didactic and methodological
point of view, requiring special competencies @icteers. It is a fact that changes in society at
large (globalization, networked environments, wogkiacross time, place and cultures)
demand new types of working styles and languagepetencies. At the same time, much
language acquisition often takes place in out bbstcontexts, often in online environments,
and becomes a strong socialization factor for k@nA report commissioned by the
Directorate General of Education and Culture (p.t6hfirmed this fact by suggesting

teachers to:
* “improve their didactic competencies linked to nzedi

« provide less information and instruction, buteoff

more consultation in learning processes;
* monitor learning processes rather than direatithe
« offer and organize group work to a greater eXtent

This means that teachers need to spotlight thegulesi situations, sequences and
activities which are beneficial to learning langegadpy encouraging learners to participate in
collaborative efforts. Indeed, the managementafnieg scenarios must form the basis of the
education of language teachers of tomorrow, wheeeners and teachers harmonize one
another’s skills, proficiency and knowledge in ablbrative efforts (The Impact of ICT on the
Teaching of FL and on the Role of Teachers of F1Qp

2.10.1. The Teachers’ Role

In using computers in teaching English as a foréggrguage, teachers have different
roles. Those roles have been changed from traditiom more active and helpful ones.
Teachers will, then, have to master a wide rangskdfs and competencies. Many studies

suggest the teachers’ roles as followed:
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2.10.1.1. Facilitators and Guiders

The first role of teachers who teach wittmputers is facilitators. As facilitators,
teachers must know in many ways more than they dvasldirective givers of information.
Also, facilitators must be aware of a variety odaerces available for improving students’
language skill, not just one or two texts.

Multimedia programs become tools that ofeund and vision, showing how native
speakers interact; electronic dictionaries and eopgdias are available for instant
reference; online newspapers provide up-to-daternmtion on current affairs in the
countries of the target language; (official) websibffer background information on policy,
tourism, political views because the language w@odtbis no longer the only source of
information. Teachers need to know how to teachinkys to use all these equipment
effectively. In addition, teachers have to be fidaj responding to the needs that students
have, not just what has been set up ahead of tasedoon a curriculum developer’s idea of
who will be in the classroom. To success in thigerftexible language classroom, teachers
must be trained, so that they can use multimediaosimer resources effectively (Kennewell
et al, 2007, p.17, 18).

2.10.1.2. Integrators of Media

Robertson, Webb and Fluck (2007) staté tithanake teachers integrate computers in
their teaching, they must not only know and underdtthe functions of different media
available in a media rich environment, they shal&b know when best to organize them. In
the shared creation of projects with their learndrsy need to direct learners in the use of
word-processing, graphics and presentation programeddition, integration of audio-visual
elements will bring home to learners the fact tit&t foreign language environment of the

target language is as exciting and many-sidedeasdbiety in which they live (p. 26).

2.10.1.3. Researchers

Teachers need to know how and where they can acdessiation for their own and
for their learners’ use to keep in touch with trevelopments in the countries of the target
language. It is essential to know how to use seangines and reliable information sources
effectively to gain knowledge. The propriety antlatality of information sources must form

as one of the main criteria for the selection afdgaound material for those who concerned

61



with mainstream education. Familiarity with the wdeslectronic tools for language analysis
(e.g. concordances) will enable teachers to furtdevelop their own linguistic and
professional competence and increase their cordalenthe use of the language (Anderson,
2010, p.8).

2.10.1.4. Designersf Complex Learning Scenarios

It is claimed that in order to organize succestalning scenarios, teachers need to
learn how to put together tasks and materials taleguheir learners to successful
implementation and conclusion of their projects.likén work with traditional teaching
materials (textbook, workbook), the design of I@agrscenarios is more complex, it requires
higher order skills involving researching and ewatilug source materials, setting overall aims
and objectives and breaking down tasks into me#umimgnd manageable sequences. For the
teacher who deals with this for the first time, thek is very scary indeed. Encouragement,
help and advice is needed in terms of exampleoofl goractice (The Impact of ICT on the
Teaching of FL and on the Role of Teachers of FL1pl12).

2.10.1.5. Collaboratorswith Other Teachers

llomaki (2008) suggested another teachers’ rold. Kas helped to create teachers
collaboration. Collaboration with colleagues wiljHten the burden and make the efforts
more productive and rewarding. It is obvious thabperation within a specific teaching
institution will prove more efficient, producing ipect responses to the local situation, but the
new media provide possibilities for exchange betweasstitutions and beyond national
borders. Teachers of the less widely taught and teseguages could well profit from such
internet exchanges, helping them to overcome thsesef isolation many experience in their

teaching situation (p. 36).

1.10.1.6 Orchestrators (technology, learners, curriculum)
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Changes in Teachers’ Roles

A shift from To
knowledge transmitter;  primar learning facilitator, collaborator, coach,
source of information teacht knowledge navigator and co-learrier
controlling and directing all aspec » teacher giving students more opticns
of learning and responsibilities for their own
learning

Table 2.2: The use of ICT in instruction brings changes irches roles (Anderson, 2010,
p.6).

Another important teachers’ role is when they ostfae the three elements of
technology, learners and curriculum. Teachers wdked to develop quite sophisticated
management skills in order to be able to providgrang balance between these different
elements which make up the new learning environsaeheachers must master and be
confident in using technology to the learning diei$ of individual learners even as covering
the arranged syllabus or curriculum which is ofseh by outside authorities (Albirini, 2004,
p.376).
2.10.1.7. Learners

Many teachers try to open up the classroom to dh&side world to present
opportunities for their pupils. They claim thattime protected environment of the textbook
they have recourse to the authority of the authau(sl publisher. However in the wild of the
real world, they must always search for new pasteonfirmed by reliable data from trusted
sources. In addition, there is a further challetig® is often presented to them by learners
who possess more advanced computer skills thandbeyf they want to learn with their
pupils, they will find it a worthwhile and fruitfubxperience with the condition of acting as
the experienced guide for their learners and néthesall-knowing guru”who controlled and
dominated the classroom of the past (Burnett &0y, p.5).

Resta and Patru (2010) describe how teachers’ rateschanging as a result of
implementing ICT in their classrooms (see Table 2).

2.11. The students’ Role

Just like the teachers, the learners also havaljtestato a new role in the learning
process. They must take on new responsibilitieenofvorking without any supervision

whatsoever. Classes will become much more leammtieced, with learners’ time and effort
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devoted to authentic reading and writing tasksteelao authentic communication with native

speaker partners (Tinio, 2002, p.9)

Learners of a language can now communicate realsomaol quickly with other
learners or speakers of the target language alf twe world. They have access to an
extraordinary amount of authentic target-languagferination, as well as possibilities to
publish and distribute their own multimedia infoitioa for an international audience. Having
and manipulating language data in multiple mediavigles learners with the raw material
they can use to re-create the language for theeselsing their own organizing schemes.
Activities will encourage students to explore amddpeators of language rather than passive

recipients of it furthering the idea of the learasran active participant in learning.

According to Cabero (2000) students have to be tabkmow when there is a need for
information, so that they can identify the necegssit information to solve a problem or
investigation. The students also must adapt tonamrament which is in continuous change
with working in team as a collaborative form andngscreativity to solve problems, learn
new concepts and assimilate new ideas quickly.dkes them lead new initiatives and be
independent in identifying problems and coming ughwolutions, gathering and organizing

facts and carrying out systematic comparisonsi(gidnio, 2002, p.10).

Chee et al, (2011) state in the contéxteaching English as a foreign language the
advantages of learners are evident and various.atbess to different media will favor that
students can manipulate different language databandme aware of the different materials
they can use to work with language. The fact tlytcan manage this language by
themselves and the new active role that learnexg ipl technology rich environments will
also contribute to the fact that they will use tleavn organizational schemes (p.26).

Peterson and Facemyer (1996, p.55) skatethe inclusion of ICT into the English
classroom favors, above all, communication: “Leagnon-line is different from learning off-
line in another important way: there is much maarhing and much less teaching at least
there is much less teaching as it is typically doneff-line settings” .Warschauer (1996), on
his part, adds that students become more partiegpahd produce more oral registers. In the
same way that teachers’ roles are changing asuli ofshe use of computers, so are the roles

of students, as seen in Table 2.
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Conclusion

The impact of computers in teaching andnieg English as a Foreign Language has
been assessed in various studies, with mixed ses#or example, Information and
Communication Technology may deliver significaninéis by providing tools for the
teaching and learning process and by providing skidls needed in a society that is
increasingly reliant especially on computers. Cosely, students who enter such a world
without those skills may be unable to fully papieie and suffer from a digital effect. Using
computers with pupils in pairs, groups or with aokehclass, for example, the use of an
interactive whiteboard enables teachers to gatkiensive feedback from pupils by listening
to their explanations. From this, teachers are dblegain deeper insights into pupils’
understanding and progress. Pupils collaboratingpirs or teams using subject-specific ICT
resources are able to challenge each other’s uaddiag and learn from such collaborations.

While teaching, there is much more spacedass discussion with many students
participating. Such discussions can start with x@ te& a hypermedia piece presented by
teachers or students. The major points expressethéyarticipants can be recorded and
presented on screen. Thus, the evolving discussigisualized. Computers allow learners to
know how they can understand and make themselaerstood. Teachers’ talking time must
be reduced in classroom interactions as oppostshitners who should increase their talking

time because their teachers need to take othes. role
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Introduction

The current study aims at investigating the effeofs using Information and
Communication Technology tools on teaching EFL [sugis we have mentioned before, we
used three data gathering tools which are: two toquresires: one for high school teachers
and the other one for high school pupils, in additio an interview with high school pupils.
The results are presented with the discussion lamaéhterpretation or the data collected from

each one of these instruments.

3.1.Analysis of Questionnaire for High School Teachers

The questionnaire for high school teachers isuactired questionnaire which contains
sixteen items. It is divided into four sectionseathers' background information, teachers'
everyday use of ICand teachers' use of ICT for English language tagcind the teaching
of speakinglts basic aim was to get high school teachersvsiand opinions about the ICT
tools in particular, how they would value their wdehose tools and how they would react if
ICT equipment is to be used as a teaching materile English course. The questionnaire
was given for five teachers at the beginning ireoitd pilot it. Then, it was administered to a
sample of ten high school teachers, seven of thenfemales and three of them are males.

Besides, they are from different high schools atdBBou Arreridj city.

Sectionl Background Information

Histogram 3.1: Teachers' gendef

Item 1: Gender

N % 100% -

80% -

a-male | 3 30%
60% -

| b-female 7 70% 30%

40% - <

Total | 10 100% /
20% -

0% :

male female

Table 3.3: Teachers’ gender

We asked this first question to know about teachers' gender. The information
displayed from the table above indicates that gaehers who participated in the study are
males and females. This means that the populafitimeostudy varied and thus may provide

different attitudes towards teaching English andergpecifically speaking. We notice also
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that the number of women 7 representing 70% isdrigian that of men 3 representing 30%.
This may be due to the fact that women are moexasted in teaching languages than men
who generally tend to specialize in scientificdel Moreover, teaching is seen to be the most

suitable job for women in Algeria.

ltem 2: Age
Age N % Histogram 3.2: Teachers' age
Over 20 2 20%
100% -
Over 30 5 50% 80% -
50%
60% T a_—,
0,
Over 40 3 30% 40% - . 30%
20% -
Total 10 100% -
0% T T T
Table 3.4: Teachers’ Age over 20 e B ST

The table and the histogram above indicate thatt t@ashers are over 30 years old.
They are 5 representing 50%. This means that ttemehers are experienced in teaching
English and they are enthusiastic and pay morentaite to the pupils’ mistakes. Two 2
teachers representing 20% are over 20 years whielnsnthat they are not experienced
enough and usually do not have a good commandeaf jtth. They also may be not able to
come out with some effective techniques and stiegeg¢iowever, the remaining teachers are
3 representing 30%. They are over 40 years whicdmnséhat they may be tired, bored, fed up
with teaching, and consequently , they may patje léttention to the pupils’ mistakes and can

be less enthusiastic about finding out effectivatsgies and techniques .

Item3: Including the current yeahow long have you been teaching English in highosth
Teaching is a profession where “experience” haseatgmportance. This question aims at
checking the respondents’ experience. This questiaiso very necessary in the sense that it

differentiates the experienced teachers’ attitdctas the less experienced ones.

Years N %
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1-10 4 40%

| Histogram 3.3: Teachers' experienc{a
10-20 2 20%
100% -
20-30 4 40%
80% -
Total 10 100% 60% 1" 40% 40%
40% - 20%
Table 3.5: Teachers’ Experience 20% V7 i
0% : : :
(1-10) (10-20) (20-30)
The table and the histogram above show

that 4 teachers 40% of the population of study hawveexperience of less than 10 years.
Whereas, four teachers represent 40% of the resptsmtiave an experience of more than 20
years up to 30 years. The longest experience is, tA2 years; here only 1 subject is

concerned. The remaining is only 2 teacher 20%ble@®n teaching for more than 10 years,
but less than 20 years. This data implies thatmbgority of the participants are experienced

teachers having an experience superior than 1@.year

Item4: The name of the high school and city?

Schools’ name N % City

Almokrani 2 20% Bordj Bou Arreridj
Fares Houcine 3 30% Bordj Bou Arreridj
Alhammadia 4 40% Bordj Bou Arrerid]
Zerouki Said 1 10% Bordj Bou Arreridj
Total 10 100% Bordj Bou Arrerid]

Table 3.6: Teachers’ high school name and city

The table above shows that 2 teachers 20% of thpulgiion of study work in
Almokrani high school. Whereas, 3 teachers repte3@¥b of the respondents work at Fares
Houcine high school. 4 teachers represent 40% efréspondents from Alhammadia high
school. The remaining is only 1 teacher 10% isteacat Zerouki Said high school. This
data implies that the teachers of the populatiostofly are from different high schools so

different opinions.
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[temb5:

1. What type of teaching procedures do you use mdstast often?

Techniques N %
i) Active discussion 1 10%
ii) Collaborative activities 2 20%
iif) Demonstration 4 40%
iv) Lecturing 0 00%
V) Role playing 2 20%
vi) Computer-assisted instructio| 00%
vii)  Other 1 10%
Total 10 100%

Table 3.7: Teachers’ Different teaching methods

This question aims at finding out the different huets that the teachers use in
teaching EFL learners. The majority of teachersf them represent 40% use demonstration
as main teaching method. 3 teachers representiiga38ert that collaborative activities is the
best method whereas, other 3 teachers repres¢B0fg) prefer role playing. However, just 1
teacher, which represents 10%, prefers anotheratddthsual aids). No one prefers Lecturing

or Computer-assisted instruction methods 00%.

Section 2: Everyday Use of Computerg¢Patterns of use of ICT and new media in everyday
life.)

ltem1: Do you have your owslectronic devices (computer)? YesD NOD
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N %
Yes 8 80%
No 2 20%
Total 10 100%

Table 3.8: teachers’ having electronic devices

Histogram 3.4: Teachers' having

electronic devices

100% -

80% -

60% -

40% -

20% -

80%
-
/_
/_ 20%

0%

5 B

Yes

The above table and histogram demonsthatethe majority of teachers of the target

respondents, 8 representing 80% have their owrrefec devices computer. However, just

20% of the informants do not have any electroniiaeat least a computer. May be those

two teachers hate technology or they do not know toouse computers.

Item2: Do you have electronic devices (computer) at schooYes D No D

N %
a-Yes 10 100%
b-No 00 00%
Total 10 100%

Table 3.9: teachers’

at school

having electronic devices

Histogram 3.5: Teachers' having electroni

devices at school

100% -

80% -

60% -

40% -

20% -

NN

100%
_—

0%

0%

Yes No

The above table and histogram reveal thHatha participants, 10 representing 100%

have electronic devices, computers, at their higiosls, which means that Algerian high
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schools are equipped with computers and otherrelactdevices (data projectors, etc). Those

tools are available for teachers to use at any tiveg need.

ltem3: Do you have Internet connection at home? [_] 1
Yes No
Histogram 3.6: Teachers' having interne
connection at home
N %
a-Yes | 5 50% 100% 1
b-No 5 50% % -
| 5% 50% 50%
Total 10 100% e >
50% -
Table 3.10: teachers’ having Internet connection /
25% -
at home
0% -
Yes No

From the above table and the histograns |
demonstrated that some of the informants repreggb0% have internet connection at home,

and others representing 50% do not have intermetexdion at home.

Item4: Do you have the Internet at school? Yes D No D

Histogram 3.7: Teachers' having interne

N 0% connection at school
a-Yes | 10 100% e
-
| b-No 00 00% 100% -

0
Total | 10 100% ) v
60% /_
40% /_

Table 3.11: teachers’ having Internet connection /
20% -

0%

at school

0% '
Yes No

From the above table and the histogram, the reseésn to confirm the results
obtained in a previous question in that the whaachers of the target sample, 10

representing 100% have electronic devices, intecaphection at their high schools, which
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means that Algerian high schools are occupied imttrnet connection which is available for

teachers to use any time they need.

ltem5:
Daily an electronic device (Computer Usage)
Histogram3.8: Teachers' daily computer usagla
Computer usage N %
Less than one hour | 3 30% 0005
80% -
1-3 hours 5 50% 50%
60% - >
0,
More than 5 hours | 2 20% 40% - 30%
- 200/
_—
20% V7
Total 10 100%
_ 0% ; . .
Table 3.12: Teachers’ daily computer usage Lesshthan one  1-3 hours Mor:e than 5
our ours

The table and the histogram above sh@at 3hteachers 30% of the participants use
electronic devices for less than one hour a dayendds, 5 teachers represent 50% of the
respondents use those devices from one to threes lowlay. The remaining are only 2
teachers 20% who use electronic devices for maag 8 hours. This data implies that the
majority of teachers of the population of study etectronic devices from one to three hour
which we can concern as a good enough period tldbof things on computer or on net.

Item6: In which of the following activities do you spend muaine using electronic devices

(computer, Palm device, etc.

Activities N %
Creating spreadsheets or charts (Excel, etc.) | 3 30%

’ Creating presentations (PowerPoint, etc.) 5 50%
Creating graphics (Photoshop, Flash, etc.) ‘ 1 10%

’ Creating video/audio (Premiere, Windows Movie Maletc.) 1 10%
Total | 10 100%

Table 3.13: teachers practicing activities using IT
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The table above shows that 3 teachers 30% of thelation of study use electronic
devices in Creating spreadsheets or charts (Exatel). However, 1 teacher 10% uses
electronic devices in creating graphics (Photoshelash, etc.). Another 10% of the
informants is using electronic device in creatindewo/audio (Premiere, Windows Movie
Maker, etc.). Whereas, 5 teachers represent 5a#eatspondents, which is the majority, are
using electronic device creating presentations @Bwaint, etc.). This data implies that all
teachers are aware of the computer technologiegapictations and the majority of them are
good in creating presentations (PowerPoint, ethichvis an appropriate way to present

courses in the classroom.

Section03:Using Computers for English Language Teaching

Iteml: As teachers do you feel confident in using toolsetgctronic devices such as
(computer, word, power point, excel, graphic proggesuch as paint, photo shop, access to
the internet from your school, e-mail addressasd, your own web pages, etc.) in teaching

English as a foreign language?

Yes D No
D Histogram 3.9: the use of ICT makes teachels

cofident in teaching of English

90%

N % 100% -

80% -

a-Yes ‘ 9 90% 60%
40% -

b-No 1 10% 10%
20% -

Total ‘ 10 100% 0%

Table 3.14: the use of ICT makes teachers

confident in teaching English

From the above table and histogram, it is demotestrénat the majority of teachers of
the target population, 9 representing 90% assertatt that the use of ICT makes them feel
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confident in teaching English as a foreign langué&tmvever, just 1 teacher representing 10%
states that the use of ICT does not make him fesfident in teaching English. This teacher

may think that the use of ICT tools scares him bsede does not know how to use them.

Item2: Do you think that the use of Information and Comination Technology enhances

your method of teaching English? YesD No D
N % Histogram 3.10: the use of ICT enhances the
method of teaching English
a-Yes 9 90%
b-No 1 10%
90%
Total 10 100% 100% -

Table 3.15: the use of ICT enhances thq 80% -

method of teaching English 60% -

40% -

NN\

10%

No

20% -

0%

Yes

From the above table and histogram, itts
demonstrated that the majority of teachers of éinget population, 9 representing 90% assert
the fact that the use of ICT enhances their mettfoaching of English. However, just 1
teacher representing 10% states that the use ofl@% not enhance his method of teaching
of English. This teacher may think that the uséGdf is a motivational tool for other subject

matters.

Item3: Which of the following activities do you use aseaactronic device (computer, Palm

device, etc)?

Activities N %
Classroom activities and preparing coursework 2 20%
Surfing the Internet for information to support yolb 50%
Creating, reading, sending e-mail, instant messages 2 20%
Surfing the Internet for pleasure 1 10%
Total 10 100%

Table 3.16: teachers’ activities using an electroaidevice
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The table above shows that 2 teachers 20% usealectevices in doing activities and
preparing coursework. Two teachers 20% use eldctaevices in reading, sending e-mail,
instant messages. Whereas, 5 teachers representobG¥e respondents, which is the
majority, use electronic device surfing the Intérder information to support their
coursework. The remaining is only 1 teacher 10% wiids the Internet only for pleasure.
This data implies that the majority of the respomdetry to support their coursework

(teaching) with electronic devices (ICT).

Item4: What are the different techniques you use to mtdiwsour learners in teaching
English?

The majority of the teachers use visuals as a tqubnto motivate their learners in
teaching English. The rest of teachers use diftahniques such as gestures, mimes, facial
expression to motivate their learners in teachimgliEh. This data implies that English
teachers are using different techniques to motitree learners but in fact using technology

is the best technique to motivate learners bedaisdifferent.

Item5: Please indicate your reaction to each of the fahgwstatements by ticking the one

that represents your level of agreement or disageeé with it. Make sure to respond to every

statement:
Scale SD D N A SA Total

Affect N° 0 2 8 13 7 30

% 00 06,67 26,67 43,33 23,33  100%
Cognitive N° 1 5 15 29 10 60

% 01,67 08,33 25,00 48,33 16,67 100%
Behavior N° 0 5 15 15 5 40

% 00 12,50 37,50 37,50 12,50 100%
Advantages N° 0 3 9 18 10 40

% 00 07,50 22,50 45,00 25,00 100%
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Compatibility N° 0 13 4 9 4 30

% 00 43,34 13,33 30 13,33  100%

(SD: strongly disagree; D: disage; N: neutral; A: agree)
Table 3.17: Teachers’ attitude toward using ICT inteaching English

The above table indicates that teachers over#li@gts toward ICT were positive. The
majority of the respondents had positive 43, 33%ighly positive 23, 33% affect toward
computers (statementl-3). These respondents reptrsd they consider using electronic
devices enjoyable, felt comfortable about them, ey like to use them in teaching. Within
the cognitive domain, (statement 4-9), most ofrdepondents agreed 48, 33% and strongly
agreed 16, 67% that electronic devices save tinteediort, motivate students to do more
study and enhance students learning. Also, theyfase and efficient means of getting
information are worth the time spent on learningotigh them. They are needed in the
classroom, and generally do more good than harrthdrbehavioral domain, (statement 10-
13), half of the respondents expressed positives37 or highly positive 12, 5% behavioral
intentions in terms of learning about them, anagighem in the near future. Whereas, the
remaining of the respondents represent 12, 5% mdisagr neutral 37, 5%. In addition,
participants were asked to respond statementsndealth their perceptions about the relative
advantage of electronic devices (statement 14-th@); compatibility with teachers current
practices (statement 18-20). Teachers’ responses west positive about the relative
advantage of electronic devices as an educatiooal tess positive were teachers’
perceptions of the compatibility of electronic dms with their current practices
(Percentage=15%). While the majority of respondenticated that the use of electronic
devices is appropriate for many language learnictyiies, most of them were uncertain

about class time is too limited for electronic @4 use.

Section Four: Teaching Speaking
Item 1: Which of these aspects do you focus on in classrmteraction?

A-Fluency D
b- Accuracy D
c- Both D
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Histogram 3.11: Teachers’ Focuses Option N %

in Classroom Interaction
80% - a 2 20%
60% -

b 1 10%
40% -
20% - (o3 7 70%
O% T - T T 1
a b C total Total 10 100%

Table 3.18: Teachers’ Focuses in Classroom Iméztion

Here we can notice the highest percentdgeachers 70% claims that they focus on
both accuracy and fluency, whereas 20% of the aactocus on fluency and only 10% of
them choose accuracy.

10 Teachers justified their answers saying:

- Learners need to speak continually and correxttihe same time to achieve a high level of
interaction (6 teachers).

- Fluency is important in order to get the commahie® message, and it is primary in all
learning stages, however, accuracy is secondaryvantt be more important in higher level
3 teachers.

- Accuracy has to come first because once pupdsable to speak correctly in English, they
start working on fluency. This latter could be deped anywhere, however, accuracy needs
much more of teachérsttention in the classroom 1 teacher.

Item 2: Is it possible to make all the pupils

participate in the speaking activities?

Histogram3.12: The Possibility of

having all of the pupils participate
in the speaking

activities Option N %
80% yes 7 70%
60%
40% no 3 30%
20%
0%
Total 10 100%

Table 3.19: The possibility of having all of the
A __———— pUp"S participate in the Speaking activities
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70% of the teachers consider that it is possiblmase all the pupils participate in the
speaking activities. However, 30% of the teaclktate that it is impossible to do that.
5 Teachers among those who say “yes” explain th& possible to make all the pupils
participate in the classroom as follows:
- It depends on the type of the activity (2 teasher
- “ oblige pupils to perform tasks individuallyl (teacher).
- “This happens through the appropriate desigmasis” (1 teacher).
- When the topics are interesting all of the pugilgyage in the activity by themselves (1
teacher).
The four (4) teachers who state “no” agree that:
-The time and the number of the pupils in the czm® prevent them from involving all of
the pupils in the interactive activities. In addiitito the attitudes of some learners who are not
talkative at all.

Item 3: What is the speaking problems pupils most faceeaking activities?

a- Inhibition because of shyness, anxiety and stresD
b- Nothing to say about the chosen topic. D
c- Low participation. D
d- Mother tongue use.

e- Other problems (please justify) D

Histogram3.13: Pupils’ Most
Speaking Problems
Option N %
100% - a 8 80%
80% - b 4 40%
0,
60% - c 2 20%
d 6 60%
40% -
e 1 10%
20% -
Total 10 100%
0% T T T T 1
a b c d e
Table3.20: Pupils’ Most Speaking Problems
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The common shared idea between the majoritiesachtrs 80% is that pupils have the
problems of inhibition because of shyness, anxaety stress. On the other hand 60% of them
confirm that students still use their mother tongnesecond language classroom and
especially in the speaking activities. Other teasHd®% state that some students have nothing
to say about the chosen topic. Some other tea@@®8tschoose the option “c”, that is to say
low participation problem. The remaining 10% statker problems. Only one teacher who
mentioned a further problem is authoritative teashe

Item 4: If your pupils say anything wrong while speakidg,you

a- Interrupt them to correct them —|
b- Correct them later -
c- Ask pupils to correct each other [ —|
d- Do not correct at all —
Option N % Histogram3.14:Teachers’ Attitudes towards
Correcting Pupils
A 3 30%
80%
B 8 80% £0% A
C 7 70% 20% -
D 1 10% 20% - -
Total 10 100% 0% ' ' ' ' '
a b c d

Table3.21: Teachers’ Attitudes towards Correcting Rpils

It is obvious from the table above that most of tdwchers 80% prefer to correct their
pupils later. Some others 70% ask other pupils doect each other. However, 30% of
teachers state that they interrupt their pupiledoect them. The remaining of the teachers
10% do not correct at all their pupils.

Item 5: When you give corrective feedback to your pupitsydu

a- Tell them about the form of their mistakes (explieedback). —
b- Reformulate what they said correctly (implicit feadk). —l
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Option N % . .
P ° Histogrm3.15: Types of Feedback Given by
Teachers
a 8 80%
80%
b 2 20% 60%
40% -
Total 10 100% 20%
0% . .
a b

Table3.22:Types of Feedback Given by Teachers

While 8 teachers prefer to give their pupils explieedback, i.e. telling the learners
about the form of mistakes they have done. Onlgdliers state that they give implicit
feedback, that is to say that, the teachers héoenmalate what learners said correctly instead
of mentioning the linguistic form of the mistakeslaerrors.

Item 6: In classroom interaction, do speaking problentsraistakes
a- Last D
b- Reduce progressively D
c- Disappear completely D
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Option N % Histogram3.16: Interaction’s Effect on Speaking
Problems and Mistakes
a 0 0%
100%
b 9 90%
50%
(& 1 10%
0%
Total 10 100% L

Table3.23: Interaction’s Effect on Speaking Problers and Mistakes

The vast majority of teachers 9 claimttbpeaking problems and mistakes may be
reduced progressively in classroom interaction. Antkacher chose option “c”, i.e. these
speaking problems and mistakes can disappear ctatyple
ltem 7: what do you suggest to encourage the use of cargpud teach English in

classrooms?

The last section of the questionnaire regliteachers to give suggestions on what can be
done to encourage them to use computer to teachskng the classroom. Almost all the
teachers except two suggested having a specialudemmom or a resource center where all
the computers, LCD projectors, CDs as well asthkiocomputer peripherals could be stored
and available at all times. Other suggestionsisred below.

Teacher A: It would be good to have a special nresouwoom with a full-time teacher
operating the computers.

Teacher B: It would be useful and convenient if¢ghsere technical support at hand.
Teacher C: There should be permanent personnet aésource room at all times.

Teacher D: would like to be sent for practical comep courses.

The teachers’ comments suggest that if accessTadSources was difficult, it will form a
barrier for the teachers to use them in the classrdBesides, the majority of the teachers
welcomed a permanent maintenance personnel ordeadio would be able to render any
assistance needed by teachers who wished to usedhe including the setting up of the
computers. The majority of teachers welcomed spegxctical courses whereby teachers

would be taught how to incorporate the use of casmgun their teaching.

Summary of the findings

In background information, the teachers’ respomneesal that
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* There is a woman’s' overpopulation.

* Teachers are not homogenous in their ages.

» Teachers of the population of study are expegdrteachers (having an experience
superior than 10 years).

* The teachers of the population of study are faifferent high schools so different
opinions.

» There are different methods the teachers use ahitea EFL learners.

In the second section information obtained frowfeinonstrated that

» English teachers have their own electronic devomsputer for example and internet
connection. They use it often.

» All schools obtain electronic devices and intecgtnection.

* English teachers are trying to support theirrsework (teaching) with electronic
devices (ICT).

« All teachers are aware of tromputer technologies and applications and the
majority of them are good in creating presentati@®mswverPoint, etc.) which is an
appropriate way to present courses in the classroom.

In the third section the majority of teachers astber fact that the use of ICT makes them feel
confident in teaching of English.

» Teachers believe in the great usefulness of ICT \a=hicle in language acquisition.

* Teachers have positive affect toward computers.y Tdansidered using electronic
devices enjoyable, felt comfortable about them, ldwdl to use them in teaching.

* The electronic devices (ICT) save time, effort, ivatte students to do more study, and
enhance students’ learning. They are fast andieftianeans of getting information;
they are needed in the classroom, and generalhgate good than harm.

 Teachers are positive about the relative advantgelectronic devices as an
educational tool, the use of electronic devicesappropriate for many language
learning activities.

» Teachers are uncertain about class time that iBnwed for electronic devices use.

Concerning the speaking activities whichateea successful interaction in the last
section, all the teachers state that they focudadates and discussions; this may be due to
the fact that the learners in such activities spewke freely through giving or receiving
others’ opinions, here learners also can learn sofmie speaking techniques of how to
initiate, take turn, interrupt and close the tapycwatching and listening to native speakers.
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Most second language learners have somelepnsbin speaking activities. 80% of

teachers claim that pupils have the problem ofbiilon because of shyness, anxiety and
stress, and this may be due to the ill developroéebmmunicative skills and the feeling of
linguistic inferiority. Other 60% of teachers corajpl that their pupils use their mother tongue
when they interact in L2. This happens becauseégardo not still achieve automaticity in
L2. Nothing to say about the chosen topic is arrgtheblem that learners most face; this may
be because of the poor practice of the languagettendimited knowledge of the learners.
Few teachers say that learners do not particigiertuch in the classroom, and only one
teacher who adds a further problem which is thbaitative teacher —according to him- this
latter may affect the classroom interaction throbghbehavior.
80% of teachers insist on correcting pupils spepkimstakes later on, i.e. delaying the
correction at the end of the activity. This showsttteachers are aware of the time of
correction. Giving explicit corrective feedback ssipported by 8 teachers; this may be
because learners should know the form of theiruistec errors or mistakes, rather than
implicit feedback where teachers reformulate cdlyeghat students said incorrectly without
calling pupils’ attention to the form of errors.

Almost all of the teachers 89% agree thktssroom interaction could reduce
progressively the speaking problems and mistak@%® a&f teachers consider that they could
be disappeared completely. This means that, aaegueraction with the teacher or other
learners lead to achieve speaking automaticityitheiee of mistakes, since the interlocutors
whom the learners interact with will contributegiving feedback. So, learners will have the
opportunity to notice the gap between the langubgg are using and the correct or target-
like, and through interactions they seek to useagropriate language that make them be

understood by others.

3.2. Learners’ Questionnaire

Introduction

The present research is about elicitingjlpuopinion about the effect of computers on
developing the speaking skill, since learners lagenain variables of this study. Their views
and opinions are very crucial to test the statgmbthesis, and the most appropriate tool to
investigate that is through addressing a questioafiar them.

Learners’ questionnaire aims at finding whether the learners give importance and a

value to Information and Communication Technolaggide the classroom or not. This is
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hypothesized that it activates their speaking skitbugh listening to a real source, then
participating with their classmates or teachers.

The questionnaire was given for fiftgepils at the beginning to pilot it. Then, it was
administered to a sample of forty secondary scpaplls, twenty eight of them are females

and twelve of them are males.

3.2.1. The Participants

The forty (40) pupils who responded to thegtionnaire were taken among an existing
group from the total number of the first year attPAMMADIA high school at Bordj Bou
Arreridj city. Twenty eight of them are females @nelve of them are males. The selection
was based on the consideration that these pupits ddeeady experienced the use of
computers with their teachers. Also, their teaclfi@ras more on pupils’ talk at this level
since they are still considered as beginners. Thexgif those learners happen to teach in the
future, they will accordingly know about the impanrte of Information and Communication
Technology in building knowledge and developing skis.

3.2.2. Description of the Questionnaire

This questionnaire is a semi structuredstjoenaire consists of thirteen 13 questions
which are arranged in a logical way. They are eitlesed questions requiring from the
pupils’ to choose ,yésor ,no* answers, or to pick up the appropriate answer faomumber
of choices or open questions requiring from themive their own answers and justify them.
Section one is devoted to studénbackground information; these latter are askesperify
their gender, age, school, year and evaluate lgnest in English. In section two questions are

asked to know about learners’ attitudes towarchiegrusing computers.

3.2.3. Analysis of the learners’ Questionnaire:

Section (1): Background Information.

ltem 1: gender: a- FemalC_] Made L[]
Option Female Male
a 28 70%
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_ _ b 12 30%
Histogram3.17: Pupils' gender

total 40 100%
100%
50%

0%

Tlal824: Pupils’ Gender

As shown in the table eighteen, fem&l8sre about three times the number of mafes

ltem 2: Age.....oveviviiieiiieeen,
Histogram3.18 Pupils' age
Age Subjects %
60 -
15 years 13 57,5
40 -
16 years 23 32,5
20 -
17 years 4 10
O T T 1
15 years 16 years 17 years total 40 100

Table 3.25uls’ Age

The results show that the majority of the pupils,:i23 are 16 years old. In addition,
13 of them are 15 years old, they are adoleschftag.be those pupils entered school before
the age of 6 .On the other hand , 4 students hegweated one or two years . Therefore, we
may deduce that most of them are mature enough,tl@m@fore conscious about their

learning needs and their interests.
Item 3: School ...

This questionnaire was distributed to pupils at AMMADIA high school because it

could provide a variety of data from a wide ran§eespondents.
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ltem4:year..........cocovieiiiiiiien ..
This questionnaire was for first year pupil®daHAMMADIA high school.

Item 5: Is your level in English
a- Good ]
b- Average ]
c- Less than averagd ]
d-1 do not know 1

Histogram3.19: Pupils Level in
English Option N %
a 11 27,5
50 ‘
40 - b 18 45
30
20 c 4 10
o » b ¢ 7w
O T T T 1
a b c d Total 40 100%

Table 326 Pupils’ Level in English

We can notice that the highest percentaigpupils 45% claims that their level in
English is average. Others 27.5% show that thegaoel in English. Some others 17.5% say
that they do not know their level at all. The lepstcentage 10% of students shows that their
level is less than average.

Section (2): Learners’ Attitudes toward Learning Usng Computers.
Item 1: Have you already worked in classroom with comp®eas Yes ] b-No[ ]
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. . 5
Histogram3.20: Learners' Rate of CfRUEns | SUgEEE | v

Working with computers

100% Yes 32 80
50%
No 08 20
0%
Yes N
° Total 40 100

Table 3.27: Learners’ Rate of Working with conputers

The table above shows that 32 pupils 84% havedlramrked in the classroom with
computers while only 8 of them 20% have not expeee it. This data indicates that most of
the teachers use Information and Communication A@olgy inside their classrooms.
ltem 2: How often, if at all, do you use (Social netwoikinnstant messaging, watch
videos/live TV on websites, upload video/photo emmtto internet, use wikis/blogs/online

networks) ?

Histogram3.21: Pupils’ use of
computers
Options Subjects %
Regularly 20 50%
Sometimes 13 32,5
Rarely 5 12,5
Never 2 5
Don't know 00 0
° Total 40 100%

Table 3.28: Pupils’sa of computers

*-What do you use much more?
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Options Subjects %

Research 13 32,5
study

Email 7 17,5
Chat 9 22,5
News 5 12,5
Games 0 0
Download 6 15
Total 40 100

Table 3.29: Pupils’ internet browsing activities

Histogram3.22: Pupils' internet browsing activities
30 /
20 \

10 4
0+

The results show that pupils are familighwechnology and are usually able to judge its

potential. Also, it shows that these pupils arelifkio spend more time using ICT and use a

wider range of techniques, hardware and softwaesid®s, the analysis of this question

shows that females use the internet for reseauttysind e-mail faintly more than males. In

addition, 17, 5% of them have e-mail accounts beedhey like to communicate with their

teachers using the e-mail. Furthermore, while cthig their answers they mentioned that

they use a lot Facebook and instant messagingdngiyuand are a natural, interesting part of
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their life. Students mostly use instant messagamgises, such as MSN, as an easy way of
keeping in contact with friends. Facebook is us@dkéeping in contact as well as organising

group clubs / society events, putting up photossirading stories of the night before.

Item 3: Do you enjoy teaching using Information and Commoation Technology inside the

classroom? a- Yes b- No
Histogram3.23: Pupils' enjoyment of Options Subjects %
the use of ICT
Yes 37 92,5
No 3 7,5
Total 40 100

Table 3.30: Pupils’ enjoyment of the use of ICT

The table above indicates that most of pupils $Ffagenting 92, 5% enjoy working
with Information and Communication Technology, veh8 pupils representing 7, 5% do not
enjoy it. These results imply that working with dnfnation and Communication Technology
is really an important way to raise pupils’ motieat to develop their speaking skill. This is
may be because technology provides them with thgorpnity to learn new vocabularies
with their right pronunciation, discuss ideas, extle opinions, and helps them feel at ease to
do the activities by helping each other. Howevepupils representing 7, 5% do not enjoy it,
probably; because they cannot express themsekely fi.e. some teachers ask their pupils to
listen and repeat the dialogue they are listeningntd some shy pupils cannot speak in front
of their classmates.
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Item 4: How much do you think you have learned from usawhhology in the classroom?
a- Very much [
b- Much ]
c- Little ]
d- Nothing (I

Histogram3.24: Pupils' benefits from Options Subjects %
the use of ICT
Very much 23 57,5
Much 10 25
Little 5 12,5
Nothing 2 05
Total 40 100

Table 3.31: Pupils’ benefits frorthe use of ICT

This question aims at revealing the pupils’ opisi@bout the amount of knowledge
that they may acquire while using ICT. The tableovee shows that the majority of pupils 23
representing 57,5% of population claims that ICTiseful because probably it provides them
with the chance to learn more from it and motivdtesn to get much information about the
subject matter. This also may reveal that moshefgupils like working with computers. 10
pupils representing 25% of the population have sitpe attitude toward the use of ICT
because they may have learned much from it. Howéveupils representing 12, 5% claim
that they have learned little. The 2 pupils who g8&t they learned nothing from the use of
ICT possibly have a negative attitude towards ithety do not like it. This may also indicate

that the atmosphere of the use of computers ddesurtdhem.

Item 5: If you do not speak, is it because?

a. You are not talkative L]
b. The topic is not interesting ]
c. The teacher does not motivate yoU ]
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d. You fear to make mistakes ]

Histogram3.25: Pupils’ Reasons Option N
Behind not Speaking
a 5
b 16
C 7
d 12
Total 40

%

12.5

40

17,5

30

100

Table3.32: Pupils’ Reasons BehindhSpeaking

One can notice from the results shown 4886 of the pupils do not interact because the

topic is not interesting. Others 17, 5% state #isd the teacher does not motivate his pupils

to speak, however, 30% of the pupils fear to malstakes. The remaining percentage 12.5%

of the students says that they are not talkativéhen classroom that is why they do not

participate.

Item 6: Which skill do you develop more when your teacheeau Information and

Communication Technology?
a- The speaking skill[]
b- The listening skill [
c- The reading skill [_]
d- The writing skil [
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Histogram3.26: Skills that may

be developed while using ICT Options Subjects %
a- 30 75
b- 8 20
c- 02 5
d- 00 00
Total 40 100

Table03.33: Skills that may be developed while gy ICT

This question aims to know which language skilllvide developed more when
working with ICT. Concerning the table above, j@spupils 5% of the respondents answer
that their reading skill will be developed when ngsilCT. Those pupils probably are
interested in this skill. However, only 8 of thepda’ answers confirm that the listening skill
which is developed representing 20% of them. Orother hand, 30 pupils representing 75%
state that their speaking skill develops more whdeng ICT. This indicates that ICT helps
them to communicate in English while discussingdspvith native speakers. These results
go with the purpose of our dissertation. Since wepokthesized that computers can be a
motivating technique that would help learners depeltheir speaking skill. These results
confirm and reinforce our hypothesis. In other v&mbmputer assisted language learning has

a positive effect on motivating learners to develop speaking skill.

Item 7: When using Information and Communication Technology
a- You learn more [

b- You speak more freely than you used to sped..—]

c- You listen more to what is said [
d- You feel less shy to make mistakes 1]
e- You make new friends L]
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HiStografc\f/”hzgél zi?glg’lléeTrceptionS Options Subjects %
o 6 15
b- 20 50
. 08 20
d- 02 05
e 04 10
Total 40 100

Table3.34: Pupils’ Perceptions Vm using ICT

This question aims at finding out the student’spptions towards working with ICT.
In other words, what is the impact of working usi@ while performing their speaking
tasks? The table shows that 6 respondents repiegdi% learn more when working with
ICT. This implies that ICT is a good technique togaire more information. 20 pupils
representing 50% answer that ICT allows them talspeore freely than they used to speak.
This implies that those pupils are shy and ICT &elpem to overcome this problem.
However, 8 pupils representing 20% claim that th&gn more to what is said while using
ICT. Those pupils are probably do not like to spbgknature. Moreover, those pupils may
have not the ability to express their ideas fre@lgly 2 pupils representing 5% considers that
ICT is a way that makes them feel less shy to cammistakes. A small group of pupils; 4

representing 10% consider ICT as a path to makefremds.

Section (3): Learners’ Attitudes toward Speaking Skl
Please indicate your response to the following quisns by checking the appropriate
boxes:

ItemO1: Does regular speaking/interaction in the classrbelp you to reduce your speaking
mistakes?

a- Yes []

b- No []
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Histogram3.28: Regular Interaction as a .
Help to Reduce Speaking Mistakes Option N %

100 A 37 92,5
80
60
B 03 7,5
40
20
Total 40 100%

Table3.35: Regularteraction as a Help to Reduce Speaking Mistakes

As table (30) shows, 92.5% of the resjgoisi find that regular interaction in the
classroom may lead them to reduce their speakistpkes, however, 7.5% of pupils say ;ho
28. Pupils explained that their speaking mistakeseduced when they regularly interact
because:

- The teacher calls them to these mistakes, sp,abeid them in the future participation 23
pupils
- They develop their passive vocabularies and seatstructures 3 pupils.

- They achieve automaticity in speaking 2 pupils.

IltemO02: How often your teacher interrupts you to corsamir speaking mistakes?
a- Very often [ ]
b- Sometimes ]

c- Rarely ]
d- Never ]
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Option N %

Histogram3.29: Teachers’ Interruptions
for Pupils’ Correction A 4 10
B 19 47
60
40 C 13 32
20 D 4 10
0
a Total 40 100%
b c )

Table3.36: Teachers’ Interruptions for Pupils’ Correction

Item03: How do you react?

a- You like it ]
b- You do not like it ]
) _ _ Option N %
Histogram3.30: Pupils’ Reactions to
the Teachers’ Correction
A 34 85
100
B 6 15
50
ol 4 Total 40 100
a b

Table 3.37: Pupils’ Reactions to the Teachers’ @aection

The common shared reaction betweemtdgerities of pupils 85% is that they like to
be corrected by the teacher sometimes or rarel\eréds 15% of the students state that they

do not like to be corrected.

Item 04: How do you judge your speaking ability as a restitipeaking activities?
a- Very well
b- Well

c- Not so well
d- Bad

i
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Histogram3.31: Pupils’ Speaking Option N %
Ability as a Result of Speaking
Activities A 11 27,5
60 - B 22 55
40 - C 5 12,5
20 - D 2 5
0 ; . ‘ . z_ . Total 40 100%
a b c d

Table 3.38: Pupilsp8aking Ability as a Result of Speaking Activities

The answer tabulated above reveals that @5¥e pupils evaluate their speaking ability
as being bad as a result of speaking activitiegeMan half 55% state that their speaking
level is well, 27% of pupils say very well. The raimng 12.5% of the participants evaluate

their speaking ability as not so well as a resufpeaking activities.

Item 05: Which of the four language skills do you wishmtaster most?

a- Listening 1
b- Speaking 1
c- Reading 1
e- Writing L] _
Option N %
Histogram3.32: The Most Desired a 9 22,5
Language Skills to be Mastered
b 20 50,5
60 -
\ C 4 10
40 -
d 7 17,5
20 - '
0 . . z_ . . Total 40 100
a b C d

Table3.39: The Most Desired Language Skills to be &tered

The table indicates that (20) responde@iS8% prefer the speaking skill to master most,
other 9 respondents 22.5% state that they wishastenthe listening skill; while some others
7 of the respondents 17.5% wish to master thengrikill. The remaining 4 respondents 10%
like to master the skill of reading.

Item 06: When do you speak in the classroom,
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a- You who want to do it [

b-The teacher asks you

Histogram3.33: pupil_s’ Contribution in
Speaking Option N %
100 a 32 80
>0 | b 8 20
0 U T 1
a b Total 40 100

Table 3.40: pils’ Contribution in Speaking

As shown in the table above, 80% of theoeslents want to interact by themselves to

improve their English language, while 20% of them pushed by the teacher to do so.

Item 07: Do you speak in English with your classmates oetsie classroom?

a- Always L1
b- Sometimes L1
c- Rarely ]
D-Never 1
LAY £ Y2
Option N %
Histogram3.34: Frequency of Outside Classroom
Speaking = 0 0
20 b 14 35
40 -
30 1 c 18 45
20 A
10 - d 8 20
0 T T T 1
a b c d Total 40 100

Table3.41: Frequency of Outside Classroom 8aking

Regarding pupils answers, 18 say theay threly speak in English outside the

classroom, while 14 pupils state that they sometideeso. The remaining 8 pupils respond
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that they never interact outside the classroom. él@wn none of them interact in English
outside the classroom.

31 Students explained that they sometimes, rareigwer interact in English outside the
classroom because:

- English is not spoken outside; it is considere@ aecond foreign language 11 pupils.
- To improve the speaking skill 7 pupils.

- Some other pupils do not know how to create nregnl everyday utterances 5 pupils.
- Some pupils find it difficult to express thems=\in the presence of their teachers; however
they can do so outside the classroom 3 pupils.

- The teacher does not give pupils many opporesii interact inside the classroom 3
pupils.

- Some pupils want to imitate English native spesaRepupils.

Item 08: How often do you speak with your classmates ingideclassroom?

a- Always ]
b- Sometimes ]
c- Never (I
Histogram3.35: Frequency of Learner-Learner Option N %
Speaking
a 13 32,5
60
b 23 57,5
40
C 4 10
20
y 2
0 - ' ' ' Total 40 100
a b c

Table 3.42: Frequency of Learner-Learner Sgking

The table above shows that 23 pupils sonestispeak with other learners in the

classroom, other 13 pupils state that they alwaythdt. However, those who say never are 4

pupils.

Item 09: How often does the teacher give you the opportunitspeak (give and take) with
him?

a- Always L]
b- Sometimes ]
c- Never L]
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Histogram3.36: Frequency of Teacher- Option N %
Learner Speaking

a 13 32,5
60 b 20 50
40
20 c 4 10
0
. s e Total 40 100

Table3.43 Frequency of Teacher-Learner Speaking

Half of the pupil0 state that they are sometimes given the oppoyttminteract with
their teachers, and those who say alwayd appils. Othe#t pupils state that teachers never
give them the opportunity to interact with him.

Item 10: In your view, do you learn better when your teashese computers? And do they
help you to develop your speaking skill or not2ify

Histogram3.37: Pupils’ views about the Option N %
help of the use of ICT inside the
classroom
Yes 38 95
No 2 5
Total 40 100

Table3.44: Pupils’ views about éhhelp of the use of ICT inside the classroom

The table above shows that 95% of th@aredents find that the use of computers
inside the classroom may lead learners to learteiband to reduce their speaking mistakes,
however, 5% of the respondents say‘,nBesides, 38 Pupils explained that their speaking
mistakes are reduced when they regularly work witmputers and when they listen/ watch
videos inside the classroom. This is because:

- The teacher calls them to these mistakes, sg,aleid them in the future participation 3
pupils.
101



- They develop their passive vocabulary and seetstractures 13 pupils.

- They achieve automaticity in speaking 24 pupils.

3.2.4. Conclusion
From the analysis of the pupils’ questionnaire,omeclude that:
* Pupils are more motivated when their teacher uS&sn teaching.
* Most of the pupils have emphasized the fact thatgpeaking skill is the language
skill that they develop the most while working widtbmputers.

In learning of the four language skilslf of the learners 50% master the speaking
skill most, as it is shown in Table 28; this is dimethe fact that speaking a language is
considered as a synonymous with knowing this laggu&o, in the classroom interaction the
pupils are supposed to speak and listen (aurdkgkiuch more than write and read. As a
result of classroom interaction, pupils judge tispieaking ability as being well and very well.
This judgment indicates that keeping silent all tinee in classroom will limit the pupifs
chance to learn or to speak the foreign languageet®er, 92% of the pupils claim that a
regular use of Information and Communication Tedbgy and a regular participation in the
classroom could help them to reduce their speakiisgakes, they explain that if the teacher
calls their attention to particular mistakes, thbe learners will avoid them in the future

participation.

3.5. Conclusion of Both Questionnaires

These questionnaires aimed at investigdtie impact of computers on pupils’ speaking
skill. Learners’ questionnaire was conducted witlo imain purposes; Firstly, to investigate
pupils’ familiarity and attitude towards computees)d secondly, to examine the possible
relationship between pupils’ use of computers atdlys habits. The results revealed that
pupils have a positive attitude towards computersheey use them to facilitate learning,
although male pupils are more favorable toward aders usage and likely to find that they
help them at their studies.

Throughout these two questionnaires, many quedilendacts about the use,
effectiveness and importance of computers in impi\pupils’ speaking skill have been

revealed, as well as the significance of the tedghele in increasing motivation and interest
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in the teaching / learning process through impldmgncomputer inside his / her class. As
shown in the results of the two inquiries, botictesas and learners are in fact aware of the
important role of computers as a technique in ttey what it helps them to make the
teaching/learning process more successful . Dedipetdfact that many teachers do not use
computers frequently while teaching, because maimdy fear pupils’ noise and discussion
out of the subject of the activity. In this respeabese results have confirmed the hypothesis
stated in the introduction in the way that if tlesdon -or an activity in the lesson- requires
from the teachers to use Information and Commuioicafechnology, it will be more

motivating, interesting and successful.

3.3. Analysis of Pupils’ Interview

We collected data through a qualitative arsgmi structured interview. We focused on a
small group of six learners. We chose to intervibese learners because we were interested
in understanding their views about speaking adtiwithrough computers. The interview was
conducted in Arabic to encourage the learners tmlspn more details and without the
pressure of using English. We did not audio re¢eatdners’ answers because we felt that they
might feel threatened by a tape recorder. So, wek tootes while interviewing the
participants.

We focused on three specific issues. lifjrate asked them to agree or disagree with a
number of statements about their opinions abouhieg English. Secondly, we wanted to
know about their self-confidence and about Infororaend Communication Technology that
is used in EFL classrooms that may help learnersldp their speaking skill. This interview
allowed us to collect in-depth information from kdearner about their motivation in relation
to speaking activities in learning English.

Our main research questions here werdyfilBoes the use of ICT especially computers
help pupils to develop their speaking skill or n&8&condly, how does the use of computers
motivate pupils? We also examined these sub-quesstighat are the learners’ feelings about

speaking activities? Can learners do the speakitigitges in the course book or not?

3.3.1. Participants

103



We got in touch with first year pupilsA.HAMMADIA high school. Our interviewees
had a mixture of abilities from weak to good alebt We focused on six learners: two boys
and four girls in a single group.

3.3.2 Analysis of the Findings

3.3.2.1. Opinions and Preferred Activities

They were asked, in the beginning, whether thegyag the English course using the
textbooks only. Most of them replied that they pretb keep silent and they feel bored. All
pupils agree that they use technology in theiryddg very often like laptops and the internet,
etc. All of them spend most of their time usingg@electronic devices at home and at café
nets.

One of the questions asked for learners is to thakorder of preference the following
activities: listening, speaking, reading and wgtiA\ closer look at learners’ responses shows
that listening and speaking activities were the treferred while writing and reading
activities were the least preferred. This is cleacause we know that pupils naturally like to
speak and it is not a natural impulse for youngnegs to remain silent during the learning
process.

When they were asked about their opinion as fathasuse of technology like
computers, video tapes and data projectors in tiggigh course to learn the language, they
replied that it is very useful to use such toold #ris one of the best strategies that create an
enjoyable learning environment. Moreover, pupilprapiate it since it breaks monotony,
motivates them and provides a relaxing ambiancBtalbte for language learning.

3.3.2.2. Self-Confidence

All the six participants felt that they wenot ready to speak English because they did
not know enough English yet. We expected theseorssgs because we think learners at this
stage are not confident enough to speak Englisim evileen using the small amount of
interlanguage they have. This was supported by tkeponses to the questions. Two-thirds
of the learners reported that they liked to speagligh in class but again some reported they
did not have enough English to do so.

Two of the learners said they did not likespeak English, one because he did not know
English and the second said that she only sometiikex$ to speak English with her friends
because they would help her if she got stuck irlspg activities. Halliwell (1992) says that
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speaking is one of children’s instincts, so altHotlge learners liked to speak with each other
they felt they did not have enough language toimggteractions.

Most of the learners felt unsuccessfuleiarning English because they could not use
English language skills, especially speaking. Twothem agreed they felt only a little
successful and another hesitated in agreeing lihbuti making any comments, so we suspect
that none of the learners felt confident about thelmes as users of English. Most of the
learners felt that speaking activities were diffidout we thought that was not true so we
asked them about their reasons. Firstly, two afitisaid their teacher did not help or motivate
them. Secondly, one of them said he could spealgingnglish. Finally, two of them did not
comment, but only one learner said that speakitigitaes were difficult for him because he
could not speak enough English.

Half of the learners felt that Englishdess were fun; one learner was not sure about his
answer so he replied that he did not know and eaonlers said that English lessons were not
fun.

Half of the learners felt that the teach&tened to them during speaking and the other
half felt she did not listen to them. All of themitfthat the teacher would support them if they
could not speak and most felt that Information &wmmunication Technology especially

computers would help them if they got stuck duspgaking activities.

Questions %
1. | enjoy learning English. 100%
2. Which kind of activity do you prefer (Listenin§peaking, Reading, and Writing)? 83,33%

3. | feel successful in learning English. 66,66%
4. | feel that speaking activities are difficult fme. 83,33%
5. | feel that English lessons are a lot of fun. 100%
6. | feel that | am just copying the teacher’'s madespeaking. 50%

7. | feel that my teacher does not support me emoaidpe ready to speak. 33,33%
8. | feel that using Information and Communicatibechnology will support me an 66,66%

will help me if | get stuck in speaking activitias it helps me pay more attention.
9. Work is more fun without ICT. 83,33%

10. ICT and especially computers help me to undedsthings better, because | can 83.33%
examples in pictures, in video or other things thatn look at.

11. Using ICT makes me keen to go to every lesson. 83,33%
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12. | mess around more in class when | use ICT. 50%
13. Using ICT now will be better for my future carend needs. 33,33%
14. | work harder with ICT because it helps me kpeetter because | am listening 100%
native speakers.

15. | like working with ICT because it helps me wand learn better with other peopl 100%
16. | can work longer without losing my concentativhen using ICT. 83,33%
Total 100%

Table 3.45: 8adary Pupils’ Interview Data

It is clear from table 45 that the ageraf answers is very positive. Computers are
enjoyed and seen to make a valuable contributioactmol work. As expected from the
general literature on motivation in schools, seewspdschool pupils have somewhat more
positive motivational profiles.

The findings indicate that pupils are gergrpbsitive in the view they take of ways in
which computers helps them to work effectively witther people. In addition, pupils who
are positive about the ways in which computers siétgm work with others have higher
learning goals. This extends to identified regolatiintrinsic motivation, performance and
pupils’ engagement with their colleagues. Furtheemgositive attitudes to the role that
computers are expected to play in the pupils’ gwran be noted. These positive attitudes are
positively associated with learning goals. Pupibs ot endorsing computers because it helps
them to perform better than others. In a similanyéhe perception of a learning focus in

classrooms is positively associated with the ingoareé of computers in the future.

3.3. Discussion

This study highlights a number of issuesvaht to understanding learners’ motivation to
participate in speaking activities in English lessoFirst of all, the amount of English the
learners know seems to be a problem for them. Séesns to affect their motivation to speak
in English. They do not seem to have reached treshiold and they feel they need to use
English confidently. Most of the six case studyteas here thought that they were not ready
to speak English because they do not know enoughdanyet.

These views have an impact on their wiliegs to take part in spoken activities in the
classroom. The learners also felt that they nesalédten from a natural source in order to be

able to speak better before they could do speakatigities (perhaps because the speaking
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activities they were asked to do required them ndeustand input in English first then,
speak).

The dynamics of interactive oral activitielso seemed to pose a challenge for these
learners. The learners generally did not expresgipe views about speaking to other pupils
during group activities; they liked to talk to th&iiends or to get help when they were stuck,
but they did not see the group as an opportunifyraatice and improve their spoken English.
Gender issues were important here too; all thenézarin this study preferred to speak with
other learners of the same gender. This has intitafor learners’ willingness to take part
in oral activities involving mixed groups of boysdagirls. Finally, we can say that the results

gathered from the interview supplement those frioenquestionnaires.

Conclusion

Throughout Algeria more emphasis is bglaged on developing the learners’ English
speaking skills. This study suggests that teacheesl to pay more attention to the best
strategies that help learners do well in the spepkictivities that teachers ask them to do.
And above all we believe that the more we use médion and Communication Technology,
the more we encourage, support, and help learrmslap their speaking skill because they
are taking it directly from a real source or natspeakers. Besides, learners will believe in
their own potential. So, teachers have a key wlgdy in enhancing learners’ motivation and
enabling them to develop not just their oral skilsEnglish but their proficiency in the
language generally.

Through the analysis of teachers’ and learnersstiienaire, and pupils’ interview, we found

that both learners and teachers know about congutery consider that computers can have
a positive impact on learners’ speaking capacittggimarily gives the opportunity to

receive comprehensible input and feedback. Soutfir@ regular use of computers, learners

can try new hypothesis about how English worksthed increase the pace of their speaking
skill.
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GENERAL CONCLUSION AND
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General Conclusion and Recommendations

This study was conducted to evaluate the use opaoters to examine their impact on
developing learners’ speaking skill. The invesigatwas carried out at ALHAMMADIA
high school Bordj Bou Arreridj. It aimed at whethanfirming or rejecting the hypothesis
that computers will have a significant impact orvaleping learners’ speaking skill which
helps pupils improve their English language. Irs thiudy we analyzed two questionnaires,
one for teachers and another one for pupils intafdio an interview with six participants to

supplement the results obtained from the firstsool

The findings revealed positive opinions of bothcteas and learners about the
usefulness of using a computer as a teaching andl,how it is positive and advantageous to
the teacher and to the progress of the pupilsamiag English and developing their speaking
abilities. This research has led us to concludé¢ techers need to vary the tools used in
teaching speaking. It also led us to assert theifgignce of computers in the language
classroom and its positive impact on pupils’ achmeent in English. It offers a relaxing
atmosphere, enhance language activities and deledopers' participation in the classroom.
Finally, the main focus is that it develops leashspeaking skill. If we consider our self to be

one of those who hold this opinion, this researonkwnay be considered as a modest attempt
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to prove it. Yet, in the field of education andestific research the readers remain the best

judges.

Recommendations

The major focus of this study was actually to amalthe impact of using computers in
teaching and learning English as a foreign languBgsed on this analysis, it is considered

very important to make the following recommendagion

First of all, government should encourage schootslze motivated to invest on ICT related
projects in schools. It should try to encouragedineiculum with a view to incorporating the
use of computer and ICT- assisted instruction &chég English language. Also, ICT
equipment and facilities should be made availablalt the schools. Besides, teachers of
English that are not ICT compliance should be eraged to study further in order to meet up
with the new demand. In addition, Conferences, samj workshops and relevant programs
should be organized by professionals of ICT toherglish teachers on modern technology
and its uses. Furthermore, establishing electrdisiance learning networks opportunities in
our schools. Moreover, introduction of electronmmputer system into classrooms in which
the teacher can use to teach the students, hopet@te computers, so that they can do it on
their own. Creating ICT application, content, impknting and facilitating technology
activities for learners. In addition to, researctd adentifying international models of best
practice, it is better to distribute models andecstsidies of good practice on ICT integration
in learning and teaching. Also, support successfhibol based ICT innovation and creativity.
Furthermore, ministries of education in Algeria gldoalso ensure that schools do not just
have computers and ICT facilities rather they stiarisure that they are effectively utilized
in instructional programs in schools. Moreover, rad lock computers in the computer lab

and restrict them to the teaching of computer $@eand programming to advanced learners.
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Finally, create an information environment thatorporates libraries and laboratories and

extends beyond their walls.

Using computers in education should not be undeds&s using it as a tool to transfer
instructional material and practice but as a medfamlearning, discovering, sharing and
creating knowledge. As a consequence of integgatbmputers in education a change is
expected to occur in the style of teaching andniegras noted by Harris et al (2002)it.is
not necessarily the technology that has to be iatie®, but the approach to teaching and
learning must be(p. 35). We hope that projects could be developgdthe Ministry of
Education in order to use computers in educatioa.al$o expect that this research will serve

as a reference for different studies in this field.
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Appendix 1

Learners’ Questionnaire

Dear learners,

We are preparing a research on the use oputars as an educational strategy to enhance
learners’ speaking skill. We would be gratefulaiuycould answer these questions to help us
in our research. This questionnaire consists @&tlsections. Each section begins with some
directions pertaining to that part only. As you imegach section, please use a cross (x) to

indicate your chosen option, and specify your amswen needed.

Section (1): Background Information

Please indicate your response to the following quisns by checking the appropriate
boxes:

Item 01: gender: Male[] Féena 1
ltem 2: AQE! ..o

Item 3: School name: ...........ccooiiiiiiiiiin s
ltem4:year:...........cooiiiiin

Item 5: Is your level in English

a- Good ]

b- Average ]

c- Less than averal__]

d- I do not know [

Section (2): Learners’ Attitudes toward Learning Usng Computers.

Please indicate your response to the following quisns by checking the appropriate
boxes:

Item 1: Have you worked in classroom with computers yet?Yes [ b-No 1
Item 2: How often, if at all, do you use (Social netwoxkiimstant messaging, watch
videos/live TV on websites, upload video/photo eonto internet, use wikis/blogs/online
networks) ?  Regularly [

Sometimes [ ]

Rarely 1]
Never 1]
Don't know []

What do you use much more: ...........coooviv i,

Item 3: Do you enjoy teaching using Information and Commation Technology inside the
? a- -

classroom? a- Yes — b- No -

Item 4: How much do you think you have learned from usexahhology in the classroom?
e- Very much [—]
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f- Much ]
g- Little 1
h- Nothing ]
Item 5: If you do not speak, is it because?

a. You are not talkative 1]
b. The topic is not interesting 1
c. The teacher does not motivate yo ]
d. You fear to make mistakes ]

Item 6: Which skill do you develop more when your teacheesu Information and
Communication Technology?

a- The speaking skill ]

b- The listening skill [ ]

c- The reading skill ]

d- The writing skill [_1
Item 7: When using Information and Communication Technology

f- You learn more

g- You speak more freely than you used to sped.]

h- You listen more to what is said ]
i- You feel less shy to make mistakes L]
j- You make new friends ]

Section (3): Learners’ Attitudes toward Speaking SK|
Please indicate your response to the following quissns by checking the appropriate
boxes:

ItemO1: Does regular speaking/interaction in the classrbelp you to reduce your speaking
mistakes?

a- Yes ]

b- No ]

ItemO2: How often your teacher interrupts you to corrgmir speaking mistakes?
a- Very often [
b- Sometimes ]

c- Rarely ]
d-Never 1

Item03: How do you react?

a- You like it ]
b- You do not like it ]
c- You are indifferent 1

Item 04: How do you judge your speaking ability as a restittlassroom interaction?
a- Very well
b- Well

c- Not so well
d- Bad

oo
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Item 05: Which of the four language skills you wish to measnost?

a- Listening ]
b- Speaking 1
c- Reading 1
d- Writing ]

Item 06: When you speak in the classroom, it is
a- You who want ]
b- The teacher who asks you [

Item 07: Do you speak in English with your classmates oetsig classroom?
a- Always [
b- Sometimes [
c- Rarely ]
d- Never ]

Item 08: How often you speak with your classmates insidectagsroom?

a- Always ]
b- Sometimes L]
c- Never ]

Item 09: How often does the teacher give you the opporunitspeak (give and take) with
him?

a- Always L]
b- Sometimes ]
c- Never L]

Item 10: In your view, do you learn better when your teashese computers? And do they
help you to develop your speaking skill or not2ify

Thank you for your collaboration
Laggoun Ibtissem_(laggounibtissem@yab@om )
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Appendix 2

Questionnaire for Teachers
Dear teachers,

You are kindly invited to answer the folliogy questions. The purpose of this questionnaite is
examine your attitudes towards the introductiorthef information and communication technologies
(ICTs) into the Algerian education and your levepoeparation to integrate these tools into youk EF
classroom. The questionnaire consists of thredossctEach section begins with some directions
pertaining to that part only. As you begin eacltisacplease read the directions carefully and jiev

your responses candidly in the format provided.
Section (1): Background Information
Please indicate your response to the following quiésns by checking the appropriate boxes:

Item 01: what is your gender? Male D Female D

Item 02: How old are you?  Over 20 D

Ve 30 1]
Over 40 D

Item 03: Including the current year, how long have you beaiching? ............... Years
Item 04: what is the name of your School? ...... ... s
Item 05: What type of teaching procedures do you use?

a) Active discussions

b) Collaborative activities

¢) Role playing

d) Computer-assisted instruction

e) Demonstration

Hoooon

f) Lecturing
g) Others (Please SPECITY): ... e e e e e e

Section (02): Everyday use of ComputerPatterns of use of computers and new media inydagr
life).
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Please indicate your response to the following gstons by checking the appropriate boxes:

No [
No [

No [
No [

Item 01: Do you have your own electronic devices (computer¥s
Item 02: Do you have electronic devices (computer) at schodles

Item 03: Do you have Internet connection at home? Yes

aooo

Item 04: Do you have Internet connection at school? Yes

Item 05: Daily an electronic device (Computer Usage)
a) Less than one hour -
b) 1-3 hours (- |
¢) More than 5 hours |
Iltem 06: In which of the following activities do you spend mutime using electronic devices

(computer, Palm device, etc.)

a) Creating spreadsheets or charts (Excel, etc.) -
b) Creating presentations (PowerPoint, etc.)

—l
¢) Creating graphics (Photoshop, Flash, etc.) -
d) Creating video/audio (Premiere, Windows Moviekigla etc.) [

Section (03): Using Computers for English languagiaching
Please indicate your response to the following quians by checking the appropriate boxes:

Item 01: As teachers do you feel confident in using toolslectronic devices such as (computer,
word, power point, excel, graphic programs sucpaast, photo shop, access to the internet fronm you

school, e-mail addresses , and your own web pages,in teaching English as a foreign language?
ves [] No []

Iltem 02: Do you think that the use of Information and Comination Technology enhances your

method of teaching English? Yes D No D

Item 03: In which of the following activities do you spendw time on using an electronic device

(computer, Palm device, etc.)

Classroom activities and preparing coursework uaimglectronic device

Surfing the Internet for information to support yaoursework

Creating, reading, sending e-mail, instant messages

Surfing the Internet for pleasure
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Iltem 05: What are the different techniques that you usmativate your learners in teaching English?

Item 06: Please indicate your reaction to each of the follg statements by ticking the one that

represents your level of agreement or disagreemimit. Make sure to respond to every statement:

Strongl

y
disagree

Disagree

Neutral

Agree

Strong
agree

AFFECT

1. The electronic devices (computer, data projed
etc.) make me feel comfortable

tor,

2. Using The electronic devices (computer, @
projector, etc.) in teaching English is enjoyable

ata

3. | like using The electronic devices (computeatad

projector, etc.) in teaching English

COGNITIVE

4. The electronic devices (computer, data projec

etc.) save time and effort

tor

5. The electronic devices (computer, data projec

etc.) would motivate students to do more st
English

6. The electronic devices (computer data projeg
etc.) are a fast and efficient means of get
information

7. 1think | need The electronic devices (computieta
projector, etc.) in my classroom

8. The electronic devices (computer, data projec

etc.) can enhance students_ learning English

tor

9. The electronic devices do more good than harm

BEHAVIOUR

10. | would rather do things with an electronic ide\
than by hand in teaching English

11. | would use The electronic devices as muck
possible in teaching

1 as

12. | would like to learn more about The electro
devices (computer, data projector, etc.)

nic
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13. | have intention to use The electronic devices
(computer, data projector, etc.)in teaching English
the near future

14. Teaching with The electronic devices (compuyter,
data projector, etc.) offers real advantages over
traditional methods of instruction

15.Technology can improve the quality of stude
learning English

16. Using technology in the English classroom wquld
make the subject matter more interesting

ADVANTAGE

17. The electronic devices (computer, data projecto
etc.) are useful for language learning

18. | don’t think that English Class time is tomiied
for The electronic devices use

19. The electronic devices (computer, data projecto
etc.) use suits my students_ learning prefereotes
English and their level of computer knowledge

Compatibility

20. The electronic devices (computer, data project
etc.) use is appropriate for many language legrhin
activities

Section Four: Teaching Speaking
Please indicate your response to the following quasns by checking the appropriate boxes:

Item 1. Which of these aspects do you focus on in classrimteraction?

A-Fluency D
b- Accuracy D
c- Both D

Item 2: Is it possible to make all the pupils participaiehe speaking activities?
a- Yes D

b- No D

Item 3: What is the speaking problems pupils most facgpmaking activities?
a- Inhibition because of shyness, anxiety and stre
b- Nothing to say about the chosen topic.

c- Low participation.

d- Mother tongue use.

e- Other problems (please justify).

00000
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Item 4: If your pupils say anything wrong while speakidg, you

a- Interrupt them to correct them

b- Correct them later D
c- Ask pupils to correct each other D
d- Do not correct at all D

Item 5: When you give corrective feedback to your pupitsydu

a- Tell them about the form of their mistakes (expleedback). D
b- Reformulate what they said correctly (implicit feadk).

Item 6: In classroom interaction, do speaking problentsrarstakes

a- Last 1

b- Reduce progressively D

c- Disappear completely D
Item 7: what do you suggest to encourage the use of cargpud teach English in

classrooms?

Thank you for your cooperation

Laggoun Ibtissen( laggounibtissem@yahoo.com )
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Appendix 3
THE INTERVIEW

1) Opinions and Preferred Activities
Pupils were asked to agree or disagree with theviolg statements:
1. I enjoy learning English.
2. Which kind of activity do you prefer (Listenin§peaking, Reading, and Writing)?

2) Self confidence
Pupils were asked to agree or disagree with theviolg statements:
1. | feel successful in speaking English.
2. | feel that speaking activities are difficult fme.
3. | feel that English lessons are a lot of fun.
4. | feel that | am just copying the teacher’'s madespeaking.
5. I feel that my teacher does not support me emonidpe ready to speak.
6. | feel that using a computer will support me avitl help me if |1 get stuck in speaking
activities as it helps me pay more attention.
7. Work is more fun without a computer.
8. | pay more attention when lessons involve theeafisomputers.
9. | find all my school work interesting.
10. Computer helps me to speak whenever | want to.
11. Work without ICT grasps my attention better.
12. | get more involved with my work when | donave to think about new ICT skills.
13. Using computers helps me to get better marksyimvork.
14. | like being able to show other people howdadhings when | am using ICT.
15. I like to work with other pupils when using I@&cause it helps me to learn better.
16. Computer helps me to understand things bdttEquse | can see examples in pictures, in
video or other things that | can look at.
17. Using computer makes me keen to go to evespites
18. I mess around more in class when | use a canput
19. Using computer now will be better for my futeageer and needs.
20. 1 work harder with ICT because it helps me kfsetter because | am listening to native
speakers and watching them.
21. | like working with computers because it helps work and learn better with other

people.
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22. | can work longer without losing my concentrativhen using a computer.
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