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Abstract

The present study investigates the lack of usinigremmous language learning strategies as
factors that hampers EFL first year students aditision of English in the University of
Biskra from achieving better reading comprehensidmroughout this study, we
hypothesize that if students use autonomous legrsirategies they will enhance their
reading comprehension. Along similar line, we adeanhat if teachers support their
students’ autonomy, this latter will be promotedd &aenceforth their English reading skill
will be developed. As a method of research, thecrijgs/e method has been used to
confirm the hypotheses. As a tool, in the studyused two questionnaires for gathering
data. The findings of Students’ questionnaire al ageteachers’ one revealed that most of
the students suffer from different difficulties whimake them unable to accomplish the
main goal of reading which is reading comprehendidoreover, among all the mentioned
difficulties in the study, teachers view that priorowledge is the most responsible factor
in hampering students’ reading comprehension. \dsgera remarkable agreement shared
by most of teachers and students is the signifeasfcutilizing learning strategies that
learners’ select according to their own needs maening reading comprehension. Finally,
based on the results obtained from the study, resamdations are suggested about how
first year EFL students’ autonomy can be promosed], their level of reading proficiency

can be improved.
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General Introduction

The language learning is influenced directly oriiectly by numerous factors. One
of the most major factors is “autonomous learnir@ver the past decades, researchers, as
well as educators poured much ink in attempt tositiate this key concept and its
implications for teaching and learning. Learnersvadays are expected to assume
responsibility and take charge of their own leagnirlowever, this does not mean that
learner autonomy aims at establishing a “teachss” léearning. On the contrary, the
teacher role is necessary in fostering learnertdremmy and guiding them to be more

autonomous.

Besides, teaching reading skills to EFL undergreglstudents has always been a
challenge, especially as many of students havevaploficiency level in English. Their
inability to understand texts written for nativeegers often lead to feelings of inadequacy
and frustration to take risks. There is a need akerstudents aware of the hidden potential
they have and to find ways in which this can belaigd. Therefore, to come up with a
more in depth picture, the present study aims taestigate the importance of using

autonomous learning activities in enhancing EFltress’ reading comprehension.
1. Statement of the Problem

The present study will take into account the evigethat student’s poor reading
skill and performance hinder their fulfilment ofgher educations’ demands. They may
thus encounter a number of problems in their repghoficiency improvement leading to
their frustration in the reading activity. Moreoyéhe lack of using language learning

strategies may hinder the achievement of bettelimgacomprehension.
2. Significance of the Study

The present study is deemed to be significant imge of discussing the
effectiveness and importance of the reading s&@ilEFL learners, because it is required
not only for successful use of English language &isb for their pursuit of higher
education and future career, which requires a teédfl reliance through using several

autonomous learning strategies.



3. Aimsof the Study

The present study ultimately aims at spotting igétlof the importance of the
using autonomous language learning, which enalgasmérs to read meaningfully and
strategically. In addition, the aim of this study making EFL students aware of
autonomous learning techniques and strategies sischaccess information sources,
transfer/use cognates, take notes, summarizinguaeadmagery, as well as incorporating

their use in classroom activities.
4. Main Research Questions
This research relies on the following questions:
1. What is autonomous learning?
2. Which autonomous learning strategies are atilizy EFL learners in reading?
3. What is the significance of teaching readimgtsjies?
4. What is the purpose of rising EFL student’ eem&ss about reading strategies?
5. What is the role of the teacher in promotiegrhers’ autonomy?
5. Hypotheses
The present research is based on two hypotheseshiddbe verified through

1. We hypothesize that if EFL learners use autononkeasing strategies, they will
be able to enhance their reading comprehension.

2. We advance that if EFL teachers’ support learnéngy will promote their
autonomy.

6. Research Methodology

We conduct this research to present the major autons learning strategies
affecting reading comprehension. This work willdéescriptive research that focuses on
the qualitative method. We have decided to useduestionnaires for both teachers and

students as a research tool that will be usefuoitecting and analysing data. We have



selected first year students and teachers frondithsion of English at the University of
Biskra.

7. Population and Sampling

First year LMD students and teachers of EnglistihatUniversity of Biskra, make
up the entire population of our present study. Waltdwvith a randomly selected sample of
fifty (50) students, from a total population of aib®51 students. A final sample which
consisted of forty three students (N=43) those Wwhnded in their answers. The reason
behind choosing to work with first year studentbesause in this level it is required from
them to take charge of their own learning and nalange of the way they used to do in
their previous studies, rather than totally rely their teachers. In addition, we have
randomly selected a sample of seven (07) first yeachers from a whole population of

twenty six (N=26) teacher of several modules inchitieading is part of their subjects.
8. Structure of the Research

The present study is divided into three chapteng. first two chapters represent the
literature review, and the third will be devotedhe field work. The first chapter provides
a definition of concepts that are related to théiomoof autonomous learning. It also
discusses learner autonomy and the dominant pipiloss of learning, autonomous
learning levels, language learning strategies haut tlassifications are elaborated, as well
as characteristics of autonomous language leamreissome ways to promote learner
autonomy. The first chapter ends up with the rdlthe teacher in an autonomous learning

classroom.

The second chapter includes an overview about tloeeps of reading, its
definitions, modals, and types. Besides, readingprehension, reading strategies. It also
deals with teaching the reading skill in EFL classad it ends with the relationship

between strategy use and reading comprehension.

The last chapter is devoted to the investigatiothe obtained results. This chapter
deals with the questionnaires as research toolsaaddscription of the questionnaires’
design and administration. Moreover, answers ofrésearch questions and check of the
results as to the truthfulness of the hypothedes) at the end, we put forward some

practical suggestions as guidelines for enhandundests’ reading comprehension.
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Chapter One

Autonomous Learning

1. Introduction

New approaches are always emerging in English tegclbut no matter which
methodologies and what techniques employed, tlseeetendency to see learners as passive
receivers of new information, as individuals whe anable to develop the necessary skills to
learn to assess and control their own progressdékes (Rivers, 1992; Holden and Usuki,
1999 cited in Ustunluoglu, 2009, p.149). “Learnetomomy through a focus on learner
reflection and taking responsibility for one’s owearning processes has become a central
concern in the recent history of language teachi@glicikanli, 2013 ). However, in-service
language, teachers struggle with the ways to preniearner autonomy or at least to
encourage the attitude of autonomy in languagesiasns.

In this chapter is an identification of the keyntsr and concepts that would be
recurrent throughout the research in order to pi®wa broad view of their meaning and use in
the present research such as: autonomy, autonofeausing, then, teacher and learner
autonomy. Additionally, issues concerning philoseghof learning their relationship to
learner autonomy, as well as ways to promote leaa®nomy are discussed. Also, levels of
autonomous learning; language learning strategnes their classifications are elaborated.

Finally, the teacher’s role in autonomous learrglagsroom is illustrated as well.

1.1 Definitions of Concepts

For clarity of meaning throughout the dissertatioa following definitions of concepts
that are relevant to the notion of autonomous legrare presented as follow:

1.1.1. Autonomy

A learner’s dictionary define autonomy simply a&€tability to make your own
decisions about what to do rather than being initee by someone else or told what to do”
(Cobuild, 1995, p.38). Another definition provideg a dictionary of language acquisition
(Tavakoli, 2012, p. 33) views it as:



Autonomy is a construct which is often associat#ld and sometimes
used synonymously with ‘independent learning’. ilaén thrust of the
concept is that the more a learner is able to learlanguage without
the direction of the teacher (a) the better he rispared for lifelong

learning of that language and (b) the more motidatee will be to

pursue learning.

In a recent publication looking at the practicaktiof developing autonomy in the
classroom, Benson (2003, p. 29) argues that:

Autonomy is perhaps best described as a capacibecause various
kinds of abilities can be involved in control ovearning. Researchers
generally agree that the most important abilitiee ghose that allow
learners to plan their own learning activities, niton their progress
and evaluate their outcomes.

In other view, Pennycook (1997, p. 45) defines aoioy as “developing strategies,

technigues or materials in order to promote indigidself development.”

According to Littlewood (1999, cited in Kharagh@@13, p. 791) all of the
definitions of autonomy have included these cerigaures:

» Students should take responsibility for thewn learning. This is both because all
learning can only be fulfilled by the students tisehaes, also because they need to develop
the capability to continue learning after endingitiiormal education.

* 'Taking responsibility’ involves learnerstaking ownership (partial or total) of many
processes which have usually belonged to the teasheh as setting learning objectives,
selecting learning methods and evaluating developme

1.1.2. Autonomous Learning

The wordautonomousomes from the Greek worhutoswhich meanself It is
therefore understood that autonomous learninglédet to self directed studies and the

learning process. Aloumpis (2005) states a persgaal concerning autonomous learning,

| believe that a good autonomous learner must hesgy good
planning skills in order to plan times for readiagd research. | also
believe that he/she should be able to prioritisd e committed to the

6



learning process. Autonomous learning also allowe tearner to
direct his reading and research towards subjectd tte/she feels need

improvement.

As a matter of fact, autonomous learning has beewmntroversial topic of
research within the field of English as foreigndaage learning in recent years.
Holec (1981, cited in Wang, 2010), one of the eatliadvocates of autonomy in
language teaching and learning has defined it @sahility to take care of one’s
own learning”. As for Dickinson (1995) considerganomous learning as “both
an attitude toward learning and a capacity for jpahelent learning” ( Song, Chen,
Yang and Wang 2011, p.12)

1.1.3. Teacher Autonomy

In learner autonomous of world language learnimgtéachers’ role is reduced and
they become facilitators. But this does not mea tbachers become passive in learning
process; teachers still have the most importaesrdhey can teach language relevant to tasks
in hand, judge and give instruction in strategiésciv help retention.

Teachers should enhance autonomous learning beitasisé great significance for
their students. Also they should teach strategidsarn language autonomously. It is the
teacher responsibility to foster the students’ighdf autonomous learning by designing class
activities and create positive atmosphere, a laggeantext and make students want to learn
and know how to learn. (Proceeding of the Globah®it on Education, 2013)

Ellis and Sinclair (1989, cited in Kharagh&0,13 ) summarize that teachers have an
influential role on their learners’ performance

» Discussing with learners the lessons content aadlifferent methodologies used.

» Sharing with learners the kind of information ablauiguage and language learning
that can teachers have but that is not graspedebliearners

* Supporting interaction outside the classroom comnogrissues related to language in
general and in particular language learning.

» Helping students become aware of the large rangjeectrategies available to them to

succeed in learning the language.



» Allowing learners to form their own opinions abtahguage learning, and respecting

the other different views.

» Counseling and providing guidance to individuarteas when possible.

Moreover, Dickinson (1994) as presented in Kharag(#013) suggested four ways in
which the teacher can promote learner independence:

1. By legitimizing independence in learning througtigating that teachers support their

learners to develop self reliance in learning.

2. By convincing the learners that they are capabtgeater independence in learning,
probably most effectively by informing them aboutsessful experiences of independent
learning.

3. It could be performed through providing learnecseasing opportunities to train their
own subsistence.

4. By providing a helping hand to learners to degdéarning strategies hence they can

have a chance to exercise their independence.

1.1.4 Learner Autonomy

The educational concept of learner autonomy is getkin the social-cognitive theory
of self regulation. In which the learner can reldiese two theoretical frameworks in order to
understand the nature and role of language leastrategies (Oxford, 1999).

The Council of Europe published Henri Holec’s m¢gautonomy and Language
Learning whose arguments derived in particular from theodf adult education that stressed
the importance of learner self— management. Holdefmition of learner autonomy fully
described the skills that any university languagener should possess:

To take charge of one’s learning is to have, antidtd, the responsibility for all the

decisions concerning all aspects of this learnirg;

» Determining the objectives;

» Defining the contents and progressions;

» Selecting methods and techniques to be used;

* Monitoring the procedure of acquisition properlyesging (rhythm, time,

place, etc.)



» Evaluating what has been acquired (Holec, 198B)p.

Learner autonomy might be described as the ddgrevhich learners are free to
select their own learning materials and strategies;tice language as far as they need, and
produce written or spoken form of language wheyw tiet ready. There are some generally
accepted aspects of autonomy such as: “situationich learners study entirely on their
own, and determine the direction of their own legrii(Zohrabi, 2011, p.121)

Obviously, autonomous learners are perceived tggsssunique characteristics that make
them independent, self-efficient, and willing tkeahe risk and responsibility of relying more
on themselves than on others. Dickinson (19930ms3cited in Hobrom, 2004) identifies five
characteristics of independent learners:

1. They understand what is being taught, i.e. theyehsufficient understanding of

language learning to understand the purpose of gedecal choices;
2. They are able to formulate their own learning ohijezs;
3. They are able to select and make use of appropleai®ing strategies;
4. They are able to monitor their use of these stiiateg

5. They are able to self-assess, or monitor their teanning.

1.2. Learner Autonomy and Dominant Philosophies dfearning

In this section three dominaapproaches to knowledge and learning will be byiefl
discussed, these approaches were interested insdisg knowledge and learning and how
does it correlate with learner autonomy, Thanaso(2800) in his article published in “The
Internet TESL Journal” highlights these approadsfollow:

1.2.1. Positivism:

According to Benson and Voller (1997, p. 20) Pgsth was the most dominated
theory in the twentieth century. It was based anassumption that knowledge reflects
objective reality. Therefore, if teachers coulddnttiis "objective reality”, learning can only

‘consist (...) in the transmission of knowledge frone individual to another'. Congruent with
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this view, is enhancement of the "traditional alass”, where teachers are the purveyors of
knowledge and wielders of power, and learners @@ as ‘container[s] to be filled with the
knowledge held by teachers’ (ibid.). On the otlesrdh positivism support the widespread
notion that knowledge is attained by dint of thgptthesis-testing' model, and that it is more
effectively acquired when 'it discoveredather thartaught (ibid.). It takes little
understanding to realise that positivism is incoegt with, and even runs counter to, the
development of learner autonomy, as the lattersetea gradual but radical divorce from

conventions and restrictions and is inextricablgtesl to self-direction and self-evaluation.
1.2.2. Constructivism

It is a vague concept, within applied linguistics strongly associated with Halliday
(1979, cited in Benson & Voller, 1997, p. 21). Aar@dy (1991, p. 254) observes, “one of the
central tenets of constructivism is that individualy to give meaning to, or construe, the
perplexing maelstrom of events and ideas in whiotytfind themselves caught up”. In
contrast to positivism, constructivism postulathe view that, rather than internalising or
discovering objective knowledge (whatever that rhigiean), individuals reorganise and
restructure their experience. In Candy's terms @€at991, p. 270), constructivism “leads
directly to the proposition that knowledge cann& taught but only learned (that is,
constructed)”, because knowledge is something lwplby the learner. By the same token,
language learning does not involve internalisings s& rules, structures and forms; each
learner brings her own experience and world knogéetd bear on the target language or task
at hand. Apparently, constructivism supports, axtéreds to cover, psychological versions of
autonomy that appertain to learners' behaviouitudés, motivation, and self-concept (as
stated by Benson & Voller, 1997, p. 23). As a restdnstructivist approaches encourage and

promote self-directed learning as a necessary tiondor learner autonomy.
1.2.3.Critical theory

An approach within the humanities and languageissudhares with constructivism
the view that knowledge is constructed rather tthianovered or learned. Moreover, it argues
that knowledge does not reflect reality, but ratb@mprises “competing ideological versions
of that reality expressing the interests of différsocial groups” (Benson & Voller, 1997, p.
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22). Within this approach, learning concerns issofepower and ideology and is seen as a
process of interaction with social context, whielm dring about social change. What is more,
linguistic forms are bound up with the social megsithey convey, in so far as language is

power, and vice versa.

Certainly, learner autonomy assumes a more sa@cidl political character within
critical theory. As learners become aware of theladocontext in which their learning is
embedded and the constraints the latter impliesy tradually become independent, dispel
myths, disabuse themselves of preconceived idedscan be thought of as “authors of their

own worlds” (ibid, p. 53).

Finally, concluding Thanasoulas (2000) thougtitsut the relationship exists
between learner autonomy at hand, and the threer plallosophies of learning in the auther
hand. It is apparent that, these theories put monghasis on student activity, than on teachers
teaching. That is, they argue that the studentfs experience and study are where learning
starts. In other words, when learners’ initial rigl¢o act actively, take responsibility of
constructing knowledge, teachers’ role is to glédeners, and support their choices through

the process of learning.
1.3.Characteristics of Autonomous Learners

St. Louis (2005) proposes that autonomous leacardiold some characteristics as:

Willing and have the ability to control or supewrigarning
* Recognizing their own learning styles and striateg

Motivated to learn

* Good predictors

» Appropriately select the materials, methods anklstas

» exercising choice and purpose in organizing andyray out the chosen task
» selecting the criteria for evaluation

» taking an active approach to the task

* paying attention to both form and content

11



* Ready to take risks .

Depending on Dickinson (1993) claim autonomousnler can be characterized in four
points:

First of all, they can recognize what is going imngther words what is being taught in
their classes. An autonomous language learneex@ample, might think about the relationship
between the new structure of language and any otfegmation.

Secondly,(Dickinson, 1993) adds that, autonomoashkgs are capable of formulating
their own learning objectives, in parallel with even in addition to their teachers’. Most
autonomous language learners make great effoitagmve their language skills outside the
classroom. They either read newspapers or watclprograms in the target language as part
of their own learning objectives.

The third category of characteristics is that, aatoous learners are able to select and
implement appropriate learning strategies. Foramst, an autonomous learner will go
through the reading text to see whatever availablehe text (pictures, diagrams, title,
subtitles, etc.) rather than trying to read and meahend it immediately.

The fourth characteristics, as Dickinson (ibid) th@ms, are that autonomous learners can
monitor the effectiveness of their use of strategied make necessary changes for them .For
example, an autonomous learner, who has not dofleowéhe English test, may first try to
find out which structures and points he or she f@sunderstood and then try to find more
effective study ways. With these four basic chamastics, it is inevitable for autonomous
learners to engage actively in the learning proaesisto take control of their own learning.

Moreover, Chan (2001,cited in Shakerie,2012), wdaoried out a study to explore
students’ perceptions of learner autonomy idemtiftee following features as the main
characteristics of autonomous learners: “highlyivadéd, goal oriented, well organized, hard
working, initiative, enthusiastic about learnindexible, active, willing to ask questions,

making use of every opportunities to improve thedrning.”

1.4. Promoting learner Autonomy

In the classroom, students are more motivatetgage in meaningful learning if they
are acting of their own volition. The need for audmy works hand in hand with helping

students build self-efficacy: they are more likétybelieve they are capable of achieving a
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particular goal if they feel they are in control thle actions required for success. Student

engagement is a partnership that requires studerdscept responsibility for their learning,

but accepting responsibility can be difficult wheas Wlodkowski (2008, pp. 189-190)

observes, “instructors usually establish requirdsiessue assignments, give tests, generally

set the standards for achievement, often contrell#arning environment, and sometimes

require learner participation” which can lead “sots to the conclusion that instructors are

more responsible for their achievement than they ar

Following are some general strategies for promotaugonomy as suggested by

Barkely (2010) in her boo&tudents Engagement Technique

Provide students with meaningful rationales thaabém them to understand the
purpose and personal importance of course acsvitie

Acknowledge students’ feelings when it is necastarequire them to do something
they do not want to do.

Give students choices among several learningiaetithat meet the same objective.
Allow students options in deciding how to implerelassroom procedures.

Allow students to decide when, where, and in vdrder to complete assignments.
Encourage students to define, monitor, and achieef-determined goals
individually.

Help students to use self-assessment proceduréesnibrdtor progress as well as
identify personal strengths and potential barriers.

Provide opportunities for students to assist irrdeining evaluation activities.

Avoid making students right, wrong, good, or baddyl on their choices but instead

emphasize accountability.

In this respect, Nunan (2013, p. 53) states that:

Learner autonomy is not a matter of handing ovghts and powers
to learners in a unilateral way. Nor does it inveldevaluing the
teacher. Rather, it is a matter of educating leasnso that they can

gradually assume greater responsibility for theivrolearning.
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1.5.Levels of Autonomous Learning

Hadi (2012, pp. 10-14) suggested an interestedstigagion of levels of autonomous
learning, According to her “in the late 1990’s anher of researchers claimed that the notion
of autonomy is a matter of levels” in this respttre are several models of autonomous

learning levels.

First, Nunan’s (1997) attempt involves a model ok flevels of autonomy in the
learner action: awareness, involvement, interventioeation and transcendence.

Second, According to Littlewood (1997) three dimens of autonomy that involve
first, an ability to operate independently with theguage and use it to communicate personal
meanings in real, unpredictable situations,(auton@as a communicator). In the context of
classroom organization, it involves learners’ apilio take responsibility for their own
learning and to apply active strategies (autonosia dearner). And in a broader context, it
involves a higher and a greater generalized autgrasindividuals (autonomy as a person).

Third, Macaro (1997) proposed a somewhat simitaee-stage model including:
autonomy of language competence, autonomy of laggglearning competence autonomy of
choice and action.

Finally, Scharle & Szab o’s (2000) proposes thpbase model involving: raising
awareness, changing attitudes, and transferrimgg.rol

In this study we are much more concerned with Mimdevels of autonomous
learning. The five stages in this level, their em$ and processes are summarized in the

following table.

Level Learner action| Content Process

1 Awareness | Learners are made aware of | Learners identify strategy
pedagogical goals and contentmplications of

of the material they are usingpedagogical tasks and
identify their own

preferred style/strategies

2 Involvement | Learners are involved in Learners make choices

selecting their own goals from among a range of options
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a range of alternatives

3 Intervention | Learners are involved in Learners modify and
modifying and adapting the | adopt tasks
goals and content of the

learning program

4 Creation Learners create their own goal&earners create their owr
and objectives learning tasks
5 Transcendence Learners go beyond the Learners became teachers

classroom and make links and researchers
between the content of
classroom learning and the

world beyond the classroom

TableO1. Levels of autonomous Learning (Nunan, 199Retrieved from:
http://www.slideshare.net/irwynl2/approaches-tadeaautonomy-in-language-learning-
presentation-786825

To sum up, it is obvious that Nunan'’s levels abawmous learning are ranged from
making students aware of the learning goals anenmadg, to making links between the

content of classroom learning and the outside wiarlgeneral.

1.6. Language Learning Strategies

Language learning strategies (LLS) are any speadtions or behaviours a student
engage in, most often consciously, to improve hisev learning.

Barkley (2010, p. 98) definition of learning st&rgies is that “Learning strategies are
devices or behaviors that help us retrieve starBaimation as well as acquire and integrate
new information with existing knowledge.”

Moreover, Dornyei (2005) states that the currenl @omprehensive
definition of learning strategies is the one ofteby Oxford( 1990), which include

that the construct of LLS refers to:
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specific actions, behaviors, steps, or techniques students (often
intentionally) use to improve their own progressigveloping skills in
a second or foreign language. These strategies feailitate the

internalization, storage, retrieval, or use of thew language.

Furthermore, O’Malley and Chamot(1990, cited inrRa2010) defined learning
strategies as “the special thoughts or behavitatsindividuals use to help them comprehend,
learn, or retain information.”

Building on these definitions, language learnitrgtegies imply a connection between
learner strategy use and learner autonomy. Thex |&gtbased on the concept of choice. Which
is a choice of strategic behaviour for languageniess, plus it is up to the learners themselves
to decide which strategy would be more useful.

1.7. Classifications of Language Learning Strategse

Different authors have provided a number of classifons to language learning
strategies. In the present research, Oxford(199@) &'Malley and Chamot (1990)
classifications of LLS are concerned.

According to Parra (2010), Oxford (1990), for imate, divides LLS into two main
categories: direct and indirect, which are furtsabdivided into six categories. Whereas,
O’Malley and Chamot (1990) divide them into threaimcategories: metacognitive, cognitive
and social/ affective strategies.

Therefore, definitions and classifications of thdarguage learning strategies are
clarified in the two following tables.

Learning Strategies Definition

A-DIRECT STRATEGIES Directly involve the mental processing of the tarigeguage

Cognitive strategies Are the mental strategieslraruse to make sense of their
learning
Memory strategies Are those used for storage ofimétion
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Compensation strategies Help learners to overcorowledge gaps and continue

communicating

B- INDIRECT STRATEGIES | Support and manage language learning without dijrect

involving the target language

Metacognitive strategies Help learners to regulee learning

Affective strategies Are concerned with the leasiemotional requirements sucl

as, confidence

Social strategies Lead to increased interactidh thie target language

Table02. Oxford (1990) Classifications of Languageearning Strategies.Retrieved from:
http://www.scielo.org.co/scielo.php?pid=S0123343XXW0100006&script=sci_arttext

Learning Strategies Definition

A-METACOGNITIVE STRATEGIES Express executive function and involve
planning, monitoring and evaluating learning

activities

Planning

Advanced organizers Previewing the main ideas andepts of
the material to be learned, often by skimming

the text for the organizing principle

Directed attention Deciding in advance to attendgeneral to a
learning task and to ignore irrelevant

distracters

Functional planning Planning for and rehearingdisgc
components necessary to carry out an

upcoming task

Selective attention Deciding in advance to attensiiecific
aspects of input, often by scanning for key

words, concepts and/or linguistic markers

Self-management Understanding the conditions thigt dne
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learn and arranging for the presence of thgse

conditions

Monitoring

Self- monitoring

Checking one’s comprehension dyrin
listening or reading, checking the accuracy
and/ or appropriateness of one’s oral or

written production while it is taking place

Evaluating

Self- evaluation

Checking the outcomes of one’s own
language against a standard after it has be

completed

B-COGNITIVE STRATEGIES

Limited to specific learning tasks and invol
more direct manipulation of the learning

material itself

Resourcing

Using target language reference magerial
such as dictionaries, encyclopedias, or

textbooks

Grouping

Classifying words, terminology or concept

according to the attributes or meaning

Deduction

Applying rules to understand or produce
second/foreign language making up ru

based on language analysis

Imagery

Using visual images (either mental or dgt
to understand or to remember n

information

Key word method

Remember a new word in the seclamdign
language by: (1) identifying a familiar wo
in the first language that sounds like
otherwise resembles the new word,
generating easily recalled images of sg

relationship with the first language homony
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and the new word in second/ foreign

language.

Elaboration

Relating new information to prior knedte,

relating different parts of new information fto

each other, or making meaningful personal

associations with the new information

Transfer

Using previous linguistic knowledge oroptii

skills to assist comprehension or productio

Inferencing

Using available information to gue
meaning of new items, predict outcomes

fill in missing information

Note taking

Writing down key words or concepts

=)

SS

or

n

abbreviated verbal, graphic or numerical

form while listening or reading

Summarizing

Making a mental, oral or written sumynair

new information gained through listening |or

reading

Recombination

Constructing a meaningful sentendarger

language sequence by combining kngwn

elements in a new way.

Translation

Using the first language as a base
understanding and/ or producing the secq

foreign language

C-SOCIAL/ AFFECTIVE STRATEGIES

for
nd/

Related to social mediating activity anpd

transacting with others

Question for clarification

Eliciting from a teacher peer additional

explanation

Cooperation

Working together with one or more pder
solve a problem, pool information, check

learning task, model a language activity,

get feedback on oral or written performanc
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Self- talk Reducing anxiety by using mental
techniques that make one feel

competent to do the learning task

Table03. O’'Malley and Chamot (1990) Definitions analassifications of Language Learning
Strategies .Retrieved from:
http://joseph.rezeau.pagespersoorange.fr/rechénelseNet/theseNet-2_-4.html

Classifications of learning strategies, such aso@k$ provide useful insights into what
learners need to know and can do to plan and daheo learning. Also, one can extract that
the most successful students use a greater vafistyategies, in addition, using them in ways
appropriate to the language learning task. As @diloy Kumaravadivelu (2003, p. 137) “The
use of appropriate strategies for the appropriasks can easily make a difference in

learning”.

As well, concluding O’Malley and Chamot classifiion of LLS, they suggest that,
learning strategies for any language learning faestaining to listening, reading, speaking,

and writing.

Sharle and Szabo (2000, p.8) suggest an overall \@oncerning language learning

strategy use and importance. They state that:

Learning strategies serve as tools to improve onkisguage
competence, and learners can really only be hedpaasible for their
competence if they are aware of these tools. Soneesl to show
students the variety of available strategies, Hikm to find out what
works for them, and help them to discover how ahdnato use these

strategies.

Finally, the main purpose of explaining languagernéng strategies and
their classifications is making EFL learners awafréhese strategies and their use

in ways that serves their needs to reach succeasks they are engaged in.

1.9. Conclusion
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In this chapter we have reviewed Autonomous Learras a strategy for learning
English as a foreign language. The chapter includestification of the key terms and
concepts that would be recurrent throughout theareh in order to provide a broad view of
their meaning and use in the present research asicautonomy, autonomous learning, then,
teacher and learner autonomy. Additionally, isscescerning philosophies of learning their
relationship to learner autonomy, as well as waypromote learner autonomy are discussed.
Also, levels of autonomous learning; language liegrstrategies and their classifications are

elaborated. Finally, the teacher’s role in autonosiearning classroom is illustrated as well.
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Chapter Two

Enhancing EFL Learners’ Reading Comprehension

2. Introduction

People read for various reasons; they read forrtaimenent; they read to know
things; they read to improve their competencieghey read as part of their jobs or
studies; and they read to evaluate their beliefeoptes of different cultures and
civilizations have been reading since writing sylmkand pictograms were created some
5,000 years ago’(Bashar, 2015). Therefore reading is a visual evghitive process to
extract meaning from writing by understanding thetten text, processing information,

and relating it to existing experience.

As students progress in their school, they akedso read increasingly difficult
texts in their courses. The ability to understand ase the information in these texts is a
key to a student’s success in learning. Successidents have a repertoire of strategies to

draw up on, and know how to use them in differamtexts.

The topics discussed in this chapter cover theofiollg areas: Definition of
reading; major models and types of reading as a®&lReading comprehension; reading
Strategies and other relevant areas such as thgorship between strategy use and

reading comprehension.
2.1. Definitions of Reading:

Reading is one of the four major skills that Erglisanguage Learners’ need to
develop while attempting to learn a second andbwign language. The four skills are
primarily meant to develop learners’ fluency (Irsteg and speaking) and literacy (reading
and writing). Generally speaking, reading refers“ttoe activity of decoding written
symbols to recreate meaning” (Al Bader, 2007). Addally, Widdowson (1979, p.56)

view the reading process as:
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Not simply a matter of extracting information froine text. Rather,
it is one in which the reading activates a rang&bwledge with
the reader's mind that...may be refined and exteriethe new

information supplied by the text.

Then, as described by Widdowson (1979), readiraggsrt of interaction between
the reader and the text. On the other hand, Marikore; Henk; and Keepers (1997, p.
2) described reading as “dynamic process in which the reader interactshwite text to

construct meaning. Inherent in constructing meanisighe reader’'s ability to activate prior

knowledge, use reading strategies and adapt togading situation”.

The previous definition encompasses all the pets@scfrom which reading has

been seen. The three main points are as follow:

(a) The interaction with the text to construct meaning.
(b) Importing background knowledge to foster comprelmns

(c) Developing appropriate active reading strategigheéaeading situation.

2.2. The Process of Reading:

Reading is” an interactive process (i.e., a safanterrelated actions) that goes on
between the reader and the text, resulting in ceh®nsion” (Alderson, 2000). The text
presents letters, words, sentences, and paragthphgncode meaning. The reader uses
knowledge, skills, and strategies to determine wheaning is. Reader knowledge, skills,

and strategies include:

a. Linguistic competence: the ability to recognize tt@mponents of the writing
system; knowledge of vocabulary; knowledge of hoawdg are structured into
sentences.

b. Discourse competence: knowledge of discourse itmlisaand how they connect
sections of the text to one another.

c. Sociolinguistic competence: knowledge about difiereypes of texts and their

common structure and content.
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d. Strategic competence: the ability to use top — dstretegies, as well as knowledge

of the language (a bottom- up strategy).

2.3. Models of Reading:

Just as there are various ways of viewing literdlgye are various theories and
models surrounding the process of reading. The tamodel is may be defined asa“
systematic set of guesses or predictions aboud@ehi process(Davies, 1995, p. 57 cited
in Gridi, 2006, p. 18). It refers to what happenstloe level of perception by the eyes and
analysis by the brain during the process of readiigs issue has led to the raise of three
main modals of the reading process: bottom-up maddetdown model and interactive

model.
2.3.1. The Bottom-Up Model:

The bottom-up approach was typically linked to hédtarism in the 1940’s and
1950’s. (Alderson, 2000) In bottom-up processimlofving Shakeri’'s (2012) view the
reader starts decoding letters, words, phrasessamences and lastly building up meaning
from this incoming text. This reading model is deped by Gough (1972, cited in
Dorkchandra, 2010, p.11) who claims that reading msocess of decoding letter-by-letter,
which increases familiarities with words; the readevill automatically recognize the
words. This helps them to read fluently. On the @bghis, when readers decode the letter,
encode the sound and then construct the meaningtfre text, obviously, comprehension

is produced.

Moreover, the bottom -up promotes practices inirgadhstruction which develop
the learners’ decoding abilities from bottom-uprtstg with single letters up to words and
phrases (Dubin and Bycina, 1991, p. 196). Overtdle bottom-up processes are
prerequisites for reading. Reasonably because mmot&ven begin to read a word of any
language; unless a correct recognition about ketiethat language is achieved.

2.3.2. The Top-Down Model:
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The top —down model contrasted with the bottom-ugeh because it emphasizes
“from brain to text” (Eskey, 2005, p. 564). In tdpwn processing, the reader begins with
higher order concepts (general knowledge of thddvara specific situation) and full texts
(paragraphs and sentences), and works down todheraete features of the text (e.g.,

letters, words, phrases, and grammatical strugtui@sakeri, 2012, p. 16).

Dechant (1991, cited in Arab, 2009, p. 21)edéf the top-down model focusing
on the fact that the processing of print beginstha mind of readers by generating
hypotheses about the text. In this way, readeragmdn lower processes; explicitly,
identifying letters and words only to confirm thesgpotheses about the meaning of the
print. Consequently, it is apparent that the topataeading model has a great deal of
influence in promoting readers’ prediction, guegsirom context, and getting the main

idea.

The following figure (Figure 1) explains bottom- wmd top- down modals.
Readers selectively use the three cueing systefmsiltbup meaning. These three systems
are graphonemics which refers to print— sound icelahips, syntax; the language
structure, and semantic i.e., meaning cues. Gaaders utilize decoding (graphophonomic
information ) and context (syntax and semantictdastruct meaning through following
respectivly the flow of information from one leuel the other, either ascendingly (bottum-

up processing) or descendingly (top-down proce$sing

27



Meaning Meaning

.f:!'|t|||i i
> 0
m #f
£ 3
n oy
- |
. ]
#'ﬁ §
Iy
[«

Bottom-up Top-down
processing precessing

Figure 01: The bottom-up and the top-down model proessing (May, 2009, 10)
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2.3.3. The Interactive Model:

Interactive models posit interaction between bottgrprocessing and top-down
processing (Shakeri, 2012). Besides, StanovichQ)LP8ints out that:

Interactive models assume that a pattern is syitbdsbased on
information provided simultaneously from severalowtedge
sources...a deficit in any knowledge sources resuoltheavier
reliance on other knowledge source, regardles$eirtievel in the

processing hierarchy (p. 63).

Differently stated, this model of reading involvaspects of automaticity; namely,
when a reader becomes more proficient in decodisg,attention is devoted to this skill so
that more attention is freed to examine compreloengsues (Bader, 2007). However,
some researchers suggested that during the regiomess, comprehension is more
complex than the two models would predict. Theyuargthat comprehension is achieved
through the interaction of both the bottom-up aldown processes.

As it is clearly shown in (Figure 2) according ke tinteractive modal, the bottom-

up and top-down modals can operate together irtteecas parts of the reading process.
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30



2.4. Types of Reading:

Reading types are the various behaviours adaptedebyeader during the reading
activity. In general, the reading process is ptsis individuals read particular reading
equipments in school or workplace to remove spedaifiormation of their concern. They
also have the tendency of reading for, persondifigedion, and enjoyment. Overall then,
there are two major types of reading which arengefias pursue:

2.4.1. Extensive Reading:

Extensive reading is a slow, careful reading ofjlselections like books or novels
for global comprehension (Davies, p. 137). It isf@ened for entertainment in a relaxed
manner. It is very useful for promoting the reaslerbcabulary stock, automatic word

identification and knowledge of the language anddvim general (Harmer, 1991, p.135).

Hedge (2003) believes that extensive reading vadesording to learners’
motivation and school resources. He also states ithenables them to achieve their
independency by reading either in class or at holmmeugh sustained silent reading (SSR).
Carrell and Eisterhold (1983, p. 567) argue thaR 2Btivity can be effective in aiding
learners become self-directed representatives regekieaning, provided that a SSR
program is based on student-selected texts so that the studaglhtoe interested in what
they are reading. Students select their own readaxgs with respect to content, level of
difficulty, and length.”

Furthermore, extensive reading is the act of reptinger texts, usually when one
wants to develop the habit of reading for one’'saplee. This type of reading usually
involves a global understanding. The aim of theleedere is the experience of reading
itself. It involves the ability to read quickly si@ books are likely to be enjoyed. It is also a

rapid and silent reading.
2.4.2 Intensive Reading:

Unlike extensive reading, intensive reading is emtated and less relaxed. It
concerns shorter texts and aims at accomplishifeampoals (Harmer, 2001, 204). This
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implies that reflection upon the material and itstent is applied to achieve detailed
understanding and meet the prearranged study doaistensive (or reflected) reading,
learners usually read a page to explore the meamddo be familiar with writing devices.
During this type of reading, the learner gains txmnprehension to form a critical view.
Thus, to be able to state well established opir@baut the content, the arguments, the
language, the message, the intention and the fdrentext (Bader, 2007). In addition,,
intensive reading focuses on details and anallysisNuttal (1982, p. 23) intensive reading
requires the student to pay great attention to the text. dine of intensive reading is to

arrive at a profound and detailed understandingheaf text."

Summing up, in this type of reading, the aim of tbader is to extract something
from the text. Unlike extensive reading, which &her global, by doing an intensive
reading, the reader search for details to suppertrain points selected in the skimming
level. As the amount of comprehension should ba,hHige speed of reading is correspond

slower.
2.5. Reading Comprehension:

Reading comprehensidtraditionally refers to a reader’s complete undeading
or full grasp of meaning in a text(Shakeri, 2012, p. 21) However, according to Yang
(2002) this is a broad definition and causes sooméusion. Scovel (1998, cited in Yang,
2002, p.2) states th&€Lomprehension is not an absolute state where |lagguusers either
fully comprehend or are left completely in the daikther, comprehension involves an
active, dynamic, and growing process of searchargrfterrelationships in a text"Thus,
reading comprehension can be viewed as an actim&irg process, through which a
reader intentionally constructs meaning to formeapr understanding of concepts and

information presented in a text.

Grellet (1981) elucidates that reading comprehensignifies understanding a
written passage and having the ability to remove mtieeded information from it as
resourcefully as possible. Swan (1988, p.1) joims tview and affirms that reading
comprehension means that the reddan read accurately and efficiently, so as to tjet

maximum information from a text with the minimum nasunderstanding”.Reading
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comprehension is then a reading skill which resesbke an aimed task within which the
learner deals with a text and tries the best tdyce a general idea about it.

While Greenal et al (1988, cited in Legrid, 201Q, 49) describes reading
comprehension as an effective reading in which rdeder is able to accurately and
efficiently understand a passage, and to succégslidcuss its main ideas or write a

summary.

Comprehension is assumed to be the result of andxdainteraction between, on
the one hand, the data brought in by the text siorgt form and, on the other hand, data
provided by the reader’s background knowledge (Rane 1977; Stanovich, 1980, cited
in Gridi, 2006, p.16). Whereas, Smith (1985) expaieading comprehension in the light
of his belief that reading is based on the readmtkground knowledge about what s/he is
reading, as well as knowledge about the linguidiioension of the text. Smith (1985, p.
75) assumes thameaning is not directly represented in the surfateicture of language
[...] Readers must bring meaning—deep structure-hatwhey read, employing their prior
knowledge of the topic and of the language of &€t

Furthermore, Smith (1985) explains that comprelenshould be regarded as
basis for successful reading instead of being dagichl outcome. He claims that
comprehensiorfis not a quantity, it is a state — a state of rfwving any unanswered
questions”(Smith, 1985, p.83), which links comprehensiohigprinciple of prediction as

a prerequisite for successful reading comprehension

Differentially, Snow (2002) describes reading coeffansion as the process of
simultaneously extracting and constructing meanimgugh interaction and involvement
with written text. This definition expresses thdueaof the text and, at the same time, it
draws attention to text’s deficiency to achieve poshension on its own —meaning does
not exist on the page. Likewise, three componemtscémprehension can be identified,
“the reader, the text and the activity(Snow, 2002, p.11). There is an active

interrelationship between these three elementshieee successful understanding.
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The first element in the process of reading comgmeslon is the reader who uses
his/her cognitive capacities, motivation, and dgf& kinds of knowledge. The reader
“constructs different representations of the telxattare important for comprehension”
(Snow, 2002, p.14).

The second component is text. It has a surfacedamg, which refers to the words
in the text; representations of meaning; and moadefental representations implanted in
the passage. A passage may be straightforwardnoplea. These two notions depend on
the content of the text, the vocabulary used, listgtiand discourse structure, and genre
(Snow, 2002).

The final component is the activity. The reading\wdy is performed to achieve a
particular purpose, which is influenced by severaltivational factors such as interest.
While performing this activity, the reader applssme linguistic and semantic processes,
besides decoding. According to Snow (2002), thalres reading is also a feature of the
activity, and it depends on the reader’s purposée, the changes that may happen to it

during the activity.
2.6. Reading Strategies:

“The term ‘strategy’ implies thoughtful planningdo something” Orlich, Harder,
Callahan, Trevisan and Brown (2010). According 1®96), there cannot be reading in a
foreign language if understanding is not reachezhib®e it would be simply deciphering

(i.e., interpret) written symbols. Ur (1996) argtiest:

Reading means ‘reading and understanding’ A foreign
language learner who says, ‘I can read the wordslon’t
know what they mean’ is not, therefore, reading.this
sense, he or she is merely decoding —translatingtenr

symbols into corresponding sounds (p.138).

Due to their importance in achieving successful pahension, reading strategies
in L2/FL need be taught to L2/FL readers so thay ttan use them to facilitate reading in
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order to achieve efficient and quick comprehengiba text. However, the use of these
strategies depends on the readers’ goal (s) as.LUl@#&Fners.

Learners generally unaware about how to set goalthkir learning, and it is the
teacher’s task to help them set specific and dleomt- goals because thégan help the
learner to structure the learning proces¢Ddrnyei, 2001, p.82) and to go through the
learning process to achieve those goals successiitireover, most students wait for the
teacher to show them how to deal with texts. Theher is responsible for making readers
independently decide what strategies to use awparaking them autonomous because of
“the importance of self-starting and of self-takingsponsibility for one’s own learning”
(Brown, 2007, p.130).

Another factor that makes readers reluctant towasitsg reading strategies, is the
fact that they are afraid of failure, which creabesstration and anxiety. A good way to
encourage students to engage in reading and uastegits would be to give them
opportunities in which they can experience suc¢Bgsnyei, 2001). Anxiety also can be
reduced if the teacher avoids social comparisoasr(modelling), introducing competition
settings where winners and losers would be trediedsame and where importance is

rather given to learning than competitors (D6rng2€01, as cited in Gridi, 2006, p. 30).
2.6.1. Examples of Reading Strategies:

In this research, five major reading strategiesewselected because they are
viewed basic for learners to improve their abilioy understand and process a reading

material or a text. They are defined as follows:
2.6.1.1. Skimming:

Skimming is reading quickly through a text to urelend the main ideas and get an
overview. Skimming is the act of going through thading material quickly in order to get
gist of it, to get the overall of the text. It &ppropriate when there is no time to read
something carefully or when trying to decide ifefait reading is merited. Thus, skimming
occurs when the reader quickly looks at the costpage or at the chapter heading (this is
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sometimes called previewing). Another example imlone glances quickly through a
newspaper to see the main items of the day andgsthadled glancing (May, 2010, p.17).

2.6.1.2. Scanning:

Scanning is the act of reading a material in otddocate specific information of a
particular interest to the reader. This is simtlarskimming in that the reader is going
through a selection at an initially uncomfortakdgéer but the search is more focused since
the information needed is very specific such asme) a date or figure. Scanning is a
fairly fast reading with instant rejection of ireetant data, perhaps most of the text. It is a
crucial skill that saves time when one is doingeagsh because it puts a focus on the task
(May, 2010, p. 18). Additionally, Orr (1992, p.)5&ates that “while scanning your mind
will have to be very alert and active .Your eyes@uy as the collectors of information-

your mind must do the registering and analyzing” .

2.6.1.3. Inferring:

Knowing how to make inferences is very importamywwalued and indispensable
in reading. Inferring requires actively interactiwgh the words in a sentence, and among
sentences Lems, Miller & Soro, (2009, p. 177). Theggested that inferring includes such

sub skills as:

* Pronoun reference (knowing what a pronoun in aeseet refers back to

* Forming hypotheses about what is coming next irteke

* Guessing the meanings of unknown words or phrases

* Forming impressions about character motives andawets across multiple
locations in a text

» Knowing the subtle connotations of words as theyused in particular contexts

* Understanding cause— effect relationships of ever@ntioned at different times in

a text

Drawing upon background knowledge in order toifiljaps within a text.
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2.6.1.4. Predicting

Most researchers and psychologists agree thatgpiedirefers to the readers’ use
of their prior knowledge i.e. what they know befarerelation to the new material at hand.
(May, 2010, p.17)

According to Bourbia (2010, p. 2) prediction refdcs the students’ ability to
foresee what is to be read ahead. It is a mentaitgcand an important reading strategy
which involves the prior making of hypotheses abatitat comes next in the reading
material on the basis of what is already known. &dwer, Harmer in his book titlethe

Practice of English Language Teachif&)01, p. 20) suggests that:

Readers sometimes guess in order to understand igt@ing written,
especially if they have first identified the topitiey look forward, trying
to predict what is coming; they guess the conteomftheir initial
glance... Their subsequent reading helps them to iroontheir
expectations of what they have predicted oretd just what they

thought was going to happen in the light of experée

Therefore, prediction is an important strategy foeading
comprehension. Bourbia (2010, p.22) suggested that importance of

prediction lies in the fact that:

* It prepares students for what is coming aheadentet they are reading or going
to read.

* It improves their reading speed as well as it sahes time by predicting the
following content.

* It helps them become self independent, confidentl aot frightened to read

immediately and react positively to a given text.

Accordingly, predicting is an effective strateggtipromotes readers’ activation of

their prior knowledge, which plays an importanerol reading process.
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2.6.1.5. SQ3R Reading Strategy:

The SQ3R strategy (which refers $arvey, Question,Read,Recite andReview)
was developed by Robinson (1970) to supply a plarapgproach for learners to utilize

when being involved in content material.

The SQ3R literacy strategy helps to read something in tlet@ enhance

comprehension and to retain information. The preseategy consists of five steps:

e Survey: By surveying the chapter titles, introductory pmmegphs, bold face,
italicized headings, and summary paragraphs, thderegets an overview of the
material. Surveying also gives enough informatioménerate individual purposes
for reading.

* Question: Purpose questions are often provided at the begjrof the chapter. If
not, the reader can turn section headings intotoumss The main objective is to
have questions for which answers are expecteduttdfa the passage.

 Read: Reading through the useful sections of the documerdetail, actively
looking for answers to the purpose questions foated in the previous step,
Question.

* Recite: Readers should try to answer the questions i then words, without
referring to the text or notes. This step helpsansferring information from short-
term memory into long-term memory.

* Review: Once the reader recalls the information, thedtet is to review it. Reread

the document, expend the notes, or discuss thaialatéh others.

The SQ3Ris a very versatile literacy strategy that involtes reader in processing

information before, during, and after reading:

1. Prior to reading: preview text and establish puepos
2. While reading: monitor one’s own comprehension.

3. After reading: summarize and review content.
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This strategy is very helpful for readers. It woikell in many content areas with a

variety of text types.

2.7.Strategy Use and Reading Comprehension

During the past decades there has been substaegedrch on the relationship
between reading comprehension and reading strapegiprmed in a second/foreign
language context. Anderson (1991, cited in Shaké12, p. 31) conducted a research on
reading strategy use of Spanish speaking adult &8tents and reported that students
who used more strategies comprehend better andhtéra was no significant relationship
between the amount of unique strategies and corapsatn. He concluded from his study
that,

Strategic reading is not only a matter of knowingatistrategy to use,
but the reader must also know how to use it sudésand orchestrate
its use with other strategies. It is not sufficitmtknow about strategies,

but a reader must also be able to apply them gfieddly.

According to Carrell and Wise (1998) the relatlmpsbetween strategies and
comprehension is not simple and straightforwardatT$, using certain types of strategies

does not always guarantee successful reading coemsBn.

Therefore, reading strategies are considered tdidbely related to students’
comprehension improvement in the reading taskss,Tteading strategies are prerequisites

for teaching and learning reading effectively. Morer, reading strategies

2.8Conclusion

From this chapter, we can say that reading is imapportant skill in which readers
can extract and get information through the writtexts. Most of researchers agree on
three models of reading which are the bottom-g,tbp-down and the interactive model,
this latter which draws many intention towards#cause it is the combination of the two

previous models. Reading also, has two major typgsnsive and extensive reading.
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Furthermore, in this chapter some views about readomprehension are provideld.
addition to the definition of reading strategiesme of them are simply stated to know
about how to use these different strategies andtbapply them appropriately, because it

allows EFL readers to widen their minds and go Heiepthe language through reading.
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Chapter Three: Fieldd Work



Chapter Three
Field Work

3. Introduction

This study is an attempt to investigate the imgoose of using autonomous learning
in enhancing EFL students’ reading comprehensioa.ifVolved first year students and
teachers of different modules to collect their \8eand their attitudes towards the subject.
Therefore, this chapter is devoted to the presentaind the analysis of the data obtained

from both students’ and teachers’ questionnaires.

As a first step, we start by introducing the popata of the study. Second, we
describe, analyze and interpret the questionnag®dts. Which, in turn, help us confirm
or disconfirm our hypotheses about using autonomeaming as a factor to enhance
reading comprehension. We provide two sections,fitlse one deals with the students’
questionnaire analysis, and the second deals Whedachers’ questionnaire analysis. In
addition to that, we present our research findisgsut applying Autonomous Learning at
the level of university to check students’ readognprehension.

At the end, we will mention some pedagogical imgdiens because they are directly
related to the result of our investigation. Theylee outcomes of the research and
recommendations to improve reading comprehensioyugfin using autonomous learning

strategies.
3.1 Methodology

In the present research we use the descriptive auetih investigate the importance of

using autonomous strategies to improve EFL learneasling comprehension.
3.1.1. Population
3.1.1.1 The students

First Year LMD students of English, at the Universof Biskra department of

English, development of English make up the ergopulation of our present study. We
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dealt with a sample of fifty (50) students, frortotal population of about 551students. The
participants, in this study were recruited from agextion of five groups. Again, are
randomly selected which gives each member of thelevpopulation an equal chance of
being selected. A final sample which consistedodiyfthree students (N=43) composed of
16males (37, 20%) and 27 females (62,79%) those h@rmled in their answers. The
students’ ages ranged from eighteen to twenty ®he.reason behind choosing to work
with first year students is that they are moreegslautonomous. It is required from them to
be aware of the language learning strategies ammporating their use in the reading task,
to reach better reading comprehension based anaWei abilities, in addition to teacher ‘s

support and guidance.
3.1.1.2 The Teachers

Teachers of first year level at the University asilBa department of English make
up the whole population. We dealt with the sampfeseven (7) teachers selected
randomly, from the entire population of about twesii (26) teachers. All the participants
in this study (professors, doctors, and set-tea}har least they incorporate the reading
skill in the subjects they taught (or still teachje reason behind such a choice was to
examine the extent to which teachers’ awarenesshef important role of using

Autonomous Learning in enhancing learners readimgpzehension.
3.2 Description of the Questionnaires

For the present study, we devised two semi-stradtuguestionnaires, one for
teachers another for students. The questionnama®ia questions of the multiple choice
type, where the teachers/students put a tick irctineesponding box (es) after reading the
questions attentively. In addition to open-ende@stjons where it is required from
teachers/students to express their views hondstly.results of the questionnaires serve to
investigate the language learning strategies siggbdsy teachers to help learners use

Autonomous Learning as a factor to enhance thading comprehension.
3.2.1. The students’ Questionnaire
The students’ questionnaire was composed of (183tqans categorized into three

parts. The first part deals with background infation about the students, the second part
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involves questions about the students’ level inlEhgand their attitudes towards activities
as well as responsibilities they are involved irrimy their first academic year in the
university. These done purposely to know to whaemixare autonomous in their learning.
The third part, deals with the learners awarenbssitdearning strategies especially those
used in the reading task. Moreover, it includesness’ views concerning the roles their
teachers play in encouraging them to extend tle@idings. Finally, a part deals with the

further suggestions they may provide concerningadly and use of reading strategies.
3.2.2. The Teachers’ Questionnaire

The teachers’ questionnaire was composed of (1é$tmns that can be classified
into five parts. The first part is about backgrounfibrmation of teachers. The second part
deals with the learners’ attitudes towards autongndearning from the teachers’
perspective. The third part involves questions alllbe teachers’ role in an autonomous
language learning framework and promoting learnautbnomy. Questions in the fourth
part deal with teachers’ perspectives concernirg shgnificance of teaching reading

strategies in order to improve their learners negdomprehension and proficiency.
3.3 Administration of the Questionnaire
3.3.1. The Students’ Questionnaire

The students’ questionnaire was administered te fixoups gathered together in
one section, 50 students for the study randomlgcsedl, (only 43 questionnaires were
handed). Students were given identical instructiohefore they complete the
guestionnaire, on how to do so and for what reaseras designed. They were notified
that: a) it is not a test, b) it is an importaningmnent in our study, c) their participation is
going to be really appreciated, d) what mattersthisir opinions (no true or false
responses), e) the answers they will provide weoatdain completely confidential (even
though they were not asked to write their namesg, 8 clarifications about questions
construction and vocabulary used in the questisanaere provided. The questionnaire
took the students nearly 40 minutes of their timai€h is largely enough for them to
answer). With what mentioned above, we do beliekat tour questionnaire was

administered in good conditions.
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3.3.2. TheTeachers’ Questionnairt

Since teachers are familiar with this type of stgdiall that we can say is that
teachers’ questionnaireas administered to t (10) of lecturers selected randoi, but
only seven (7) among them who accepted to fillhi@ duestionnairelt took them nearl
30 minutes of their time.

3.4.Analysis of the Students'Questionnaire Results
The procedre for analyzing data from tlquestionnaire is as follow
» Statement of the questi®as they appear in the questionn
« Aim of the questions.
* Answers to the questisnn the form of tables or grap

The abbreviatioN stands for the number of responde% stands for the percentage t

number represents.

Background Information

Gender Male Female Total
Participants 16 27 43
% 37, 21% 62,79% 100%

Table 04: Gender

Gender

= Male

= Female
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Figure 03: Gender

Female students outnumber males. In actual fastigteven the case with regarc
the sample under study. We have recorded (1€le participantsout of a total of 4
student making up (37, 2d), whereas the restfemale gender, that is 27 (62,%) which
consolidates the commolelief that,females have more tendency towards studying for
languages and English in particular. For most efithit is a means to hunt a professiol
language teacher or interpreter which is commonhsiciered as feminine jobs in ti
country. Males in general, tend to prefer sciemtdnd technical branches (computi

technology, mechanics...).

Years 18 19 20 21 Total
Participants 2 21 16 4 43
% 4,65% 48,83% 37,20% 9,32% 100%
Table05: Age
Age

5%

37%

M Years 18

M Years 19

M Years 20

M Years 21

FigureO4: Age
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A quick glimpse at this table will reveal that, tbeare four (4) age groups in our
selected sample. All our participants are teenagdests whose ages vary between 18and
21 years old. Out of the total number of the sanyp8, we have only 2 students (4, 65%)
who are 18 years of age; this may mean they saéaly their primary education. 19 years
old students (21) represent a numerical majori; @3%). 20 years old make the (37,
20% ) of the whole population. Besides, 21years (8l82%) are believed to be older

students who either have repeated years or noh@avarted early their primary education.
Section One: Autonomous Learning
Question 01

» How do you consider your level in English?
-Very good - Good

-Average -Poor

Through this question we come to know the levebrafficiency of students in the
language they are studying — English. The findiags summarized in the subsequent
table:

Options Very good Good Average Poor
First Year English | Total N % N % N % N %
Students % 4 9,32 32| 74,41 6 1395 1 2,32

Table 06: Students’ Level in English
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Participants' Level of English
Figure 05: Students’ Level in English

Table Oéndicates thai(74, 41%) of the total populatio(N=25) claim to have '
good’ level in English, 13, 95%) consider their level in English as 'average’, dedld i(
9, 32%Wwho consider the level as ‘very good'. Additionallypnly one studen(2,32%)

said that she has'poor’ level in Englist
Question 02

» In this academic year, how often have you: (withe appropriate lett in
the box)

A) Always B) Often Co@etimes D) Rarely E) Ne

a-done assignments which are

g-activated your prior knowledge whi

compulsory studying

b-noted down new wordsand their] himade inferences about your less

meanings

c-read books or magazines in Eng i- done classifications while studyi
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d-watched English TV programs J-summarized youdigtsi

e-practiced using English with friends k- takenasotvhile studying

f- made suggestions to the teacher I- used ressuwyhile studying

Table 07: Students’ Activities through First Year

Question 02 includes learners’ attitudes towardsviies and responsibilities
they are involved in during their first academi@y@ the university. In order to know to
what extent are autonomous in their learning. Timglifigs are summarized in the

following table.

Always Often Sometimes Rarely Never
Activity % N % N % N % N % N
A 9,30% 4 | 1395% 6 |23,25% 10 | 34,88% 15 |18,60%| 8

B 34,88%| 15 |39,53%| 17 |25,85%| 11 0% 0 0% 0

C 13,95%| 6 | 18,60%| 8 | 32,55%| 15 |23,25%| 10 | 11,%62 5

D 39,53%| 17 |16,27%| 7 | 32,55%| 14 | 4,65% 2 6,97% 3

E 23,25%, 10 | 27,90% 12 | 37,20% 16 |11,62%| 5 0% 0

F 4,65% 2 4,64% 2| 18,60% 8 | 34,88% 15 |37,21%| 16

G 27,90% 12 | 32,55% 14 |34,88%| 15 |4,65% 2 0% 0

H 13,95%| 6 | 30,23% 27,90%| 12 | 18,60% 8 9,30% 4

9,30% 4 | 27,90% 12 |16,27%| 7 | 23,25% 10 | 23,25% 10

J 53,48%0 23 |23,25%| 10 | 20,93% 9 2,32% 1 0% 0
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K 67,44%| 29 |16,2% | 7 | 16,27%| 7 0% 0 0% 0

L 2093%| 9 |20,9% | 9 | 2558% 11 |18,60%| 8 |13,95%| 6

Table 08: Students’ Frequencyof Participation in Autonomous Activities

30

25

20

15 —

] 5 1 ||
: HI | _|1I ]m Hl 1 JLJ

Activity a b c d e f g h i j k |

—_—
_—

M Always H Often M Sometimes M Rarely M Never

Figure 06: Students’ Frequenc of participation in Autonomous Activities

A glance in table 8 and figure (06)shows that in the first placthe paramount
average represented by twenty nparticipants (67, 44%) reflectaking notes while
studying (option k that those studenalways useFollowed by twenty threparticipants
(53, 48%) they always summarize thstudies (option j)In addition,fifteen participants
(34, 88%) theyalways not down new words and their meaning&/hereas only two
participants in this iestigation (4, 65%) who said that they always msikggesons for
their teachersln the second place, tivities that students often priéce are noting dow
new words, this option selected by seventeen peatits (39,53%) as well asfourteen
participants (32, 55%j)hey activate the prior knowledge whilestudyin¢. In the third
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place, approximately the same number of particpélth and 16) who choose respectively
activities such as reading materials in Englishacpcing English with friends, and

activating prior knowledge to use sometimes inrthbdcess of learning English as a
foreign language. However in the fourth placegéft participants (34, 88%) opted both
doing assignments which are not compulsory and mgagkuggestion to the teacher as the
rarely used activities in their learning. Finallhe two activities which never been

practiced by most of the students are: making sstgyes to the teacher selected by sixteen

participants (37, 21%)and classifying ones stug@scted by ten participants (23, 25%).
The most obvious results revealed by this questien

-First year students prefer to practice numerouiwiies individually while studying for
example, summarizing, taking notes, explaining wwkm words, made inferences, used
additional references and practicing English lagguaith friends. This results support the
idea that first year students are aware of learstngtegies hence they utilized them in
their studies.

» Students sometimes use different learning stratdgieich better understanding.

* The majority of participants rarely done assignraemich are not compulsory by
their own. Further, they never take part in setting course objectives such as
making suggestions for the teacher. The presenitrebtained to this question
reveals that students are partially involved indl@ssroom, which means that they
still unaware about their role in the process driéng at the level of the

university.
Section Two: Reading Comprehension
Question 03

» Do you like reading?
a- Alot b- Atlé c- Not at all

In case you choose (c), justify please?

This question was intended to measure how mucltestadike reading. The results are

illustrated in the coming table:
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Options A lot A little Not at all
First Year English| Total N % N % N %
Students
43 23 53,48% 19 44,18% 2,32%

Table 09: Students’ Love of Reading

Table 09 shows that (53, 48%) of the total popatatiN=43) they like reading a lot,
(44, 18%) said that they did not like reading djlst a little). There is only one student

who said that she did not like reading.

Justification of the option (c): the female studpsstified her answer as she does not have

the patience and time to read and, she could noplte reading a material for a long

period of time.

Question 04

» In which language do you prefer to read?

- What about “English” for those who have chrodéferent language?

This question aims at revealing the language irciwistudents prefer to read most

whether English, or another language. The restdtpesented in the following table:

Options English Arabic French English+ Arak
First Year Total N % N % N % N %
English Students
% 25 58,13% 2 4,65% 3 6,97% 13 30,23

Table 10: The Language in which Students’ Read Most

Table 10 indicates that there are (58, 13%) ofttital population (N=43) read
most in ‘English’,(6,97%) read in ‘French’, and wr{#, 65%) read in ‘Arabic’There are
(30, 23%) who reported that they used to read th lEnglish’ as well as in ‘Arabic’.
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Question 05

» How often do you read in English without being ai
a- Frequently - Sometimes

d- Rarely d- Never

This question is mainly concerned v first year English students’ frequency of readi

The results arpresented in table 07 as well as figure

Options Frequently Sometimes| Rarely Never
First Year English N 10 26 7 0
Students
% 23, 25% 60, 48% | 16, 27Y 0%

Table 11: Students’ Frequency of Reading

Participants
(SN
(03]

10 A
5i i
0

Frequently Sometimes Rarely Never

Frequency of Reading

Figure 07: Students Frequency of Reading in Englis Freely

The results drown from both takll and figure O8how that, the majority of first ye
students (60, 48%) readithout being aske Nearly the same number of responds
report that they frequently aarely read without being asked to do so, with eetipely
ten @3, 25%) and seven (16, 27%) responc. No one of the respondenever read
without being asked. This results show that thégdesits have inner desire to r, they

do not see reading as an obligatory 1
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Question 06

» You read in Englislbecause?
a-You find the topic interestir
b- You have questions to answer about the
c- You want to learn Englis

d- Othersplease speci

The present question indicates stud’ purpose(sYor reading in English. Findings in tl
following table:

Purposes A C a+b a+c b+c
First Year Englishh N 10 24 2 5 2
Students
% 23,25% 55,81% 4,65% 11,62% 4,65%
Table 12 Students’ Setting Purposes of Reading English Langua
Students' Purposes of Reading in Englis
B Sériel
56
12
5
a a+b a+c b+c C

Figure 08: Students’ Setting Purposes of Reading English Lan@ge

The findings of this question were diverse betwestmosing esingle choice or
joining different optionsWhat can be observed from table®nd figure8) is that most
students (55, 81 %hey read in the foreign language because they twaletarnEnglish.
Followed by 10 respondents (23, 2t they readwhen they find the topic interestir
Moreover, an equal number representedwo students (4, 65%)laimed that they read

in English depending on two purpo, either they are interestad the topic and for the
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sake of answering questions about a given texigagta and b), or they read for both
purposes, to learn the language and to answer d@ke duestion (options ¢ and
b).Furthermore, five respondents (11, 62%) statatithey read English because the topic

interested them or simply they have a desire tml&ee foreign language.

The results obtained for this question revealitlea that first year students read English
materials for various purposes related to theirdesd interest.

Question07

» What are the elements that encourage you to hawe meadings on a
particular text or a book?
a- Its writer
b- Its title
c- Its plot
d- Someone told you about

The aim of this question is to know what pushedestits to read a specific material.

The following table illustrates the results of thisestion.

Options a b C D a+b
Participants 5 20 12 3 3
% 11,62% 46,51% 27,90% 6,97% 6,97%

Table 13: Features Encourage Students to Read a Ri@mular Text

As this table demonstrates, twenty respondents54%) inform that the title is
the main element that pushes them to read a boakext. Twelve respondents (27, 90%)
say it is the plot, whereas five respondents (2¥%)6inform that the writer is the feature of
a given book that encourages those most to reddhiiee respondents (6, 97%), however,
report that what makes them choose to read a pktibook is the fact that someone tells
them about it. Similarly, three respondents (6, M6y read based on both features “the
writer and the title” of a particular book. The us show that first year English students

vary in the features that pushes them decide rgadgiven material.
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Question 08
» In the process of reading, you think?
a- All the words are important
b- Some words can bpstd without disturbing understanding
c- You need to look in the dictionary for thends you do not know

This question has a relationship with the impor¢éatiat students laid to vocabulary in

the process of reading. Results expressed in tiéngatable:

Options A b C a+c
Participants 10 9 18 6
% 23, 25% 20, 93% 41, 86% 13,95%

Table 14: Students’ Answers for Importance Laid toVocabulary

Results in table 14 indicate that eighteen stted@tl, 86%) rely more heavily on
dictionary. Ten students (23, 25%) report thahie process of reading all the words are of
equal importance. Nine students (20,93%) use ‘sk@ipstrategy. Additionally, six
respondents (13, 95%) consider both answers ‘alivbrds are important’ and ‘the need to
check the dictionary for the unknown words’ as thest important things to do in the
reading process.

Question 09

> Before reading a text, you?
a- Guess the general idea from the title

b- Predict the content by linking previous olwhedge to new

information
c- Read the first and the last parts of éx¢ t

d- Do not do any of the above, simply det¢mesad it or not
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The present question is related to the strategied by learners before reading a specific
text. Results summarized in table 11.

Options A B c D a+b
Participants 19 7 6 8 3
% 44,18% 16,27% 13, 95% 18, 60% 6, 97%

Table 15: Students’ Used Strategies before Reading

The results in table 15 indicate that first y&arglish students use different
strategies before reading a specific text. Thusgteen students (44, 18%) inform that they
guess the general idea of a text relying on iks. thiearly the same number of respondents
uses the ‘prediction of the text content by acthgtprior knowledge’ or ‘reading the
initial and the final parts of a text’ as pre-raaylistrategies, with respectively seven (16,
27%) and six (13, 95%) respondents. Three studén®&/7%) also use both prediction and
guessing general ideas of a text from its titlgoes reading strategies. In the other hand
eight (18, 60%) respondents said they do not ugeohithe proposed options, but simply
start reading.

These results show that first year English stigleare aware of the pre- reading

strategies, more important they incorporate thetheir own readings.
Question 10
» While reading, to understand the text, you:
a- Underline the main ideas
b- Make an outline
c- Take notes

d- Do not write anything; just keep the inforroatin your mind



The aim of this question is to seek students’ stnatuse to reach comprehension while
reading. Table 12 includes the findings of thissjios.

Options a b c D at+b+c
Participants 26 3 8 5 1
% 60, 46% 6, 97% 18, 60% 11, 62%) 2, 32%

Table 16: Student’s Used Strategies while Reading

As it is indicated by the table, we can see ¢ghhigh number of respondents (60,
46%) use ‘editing’ as an aid to comprehension. Eggahdents (18, 60%) use note taking
strategy and three respondents (6, 97%) make dmeowd the text they are reading to
reach comprehension. Only one respondent (2, 32%yered that using all the three first
strategies considered helpful to rich comprehensibiie reading. Small proportion of
respondents (11, 62%) says they do not use anyhedet strategies, just keeping
information concerning a text in their mind. Othsuggestions by students include
explaining the difficult and unknown words. Furthiéirey suggest copying down the

difficult words to look them up in the dictionary.

The results show that first year Englishdetits to comprehend a particular text they
utilize deferent while reading strategies suchealting, note taking, outlining and using

dictionary.
Question 11

» In facing any problem in grasping text meaning,:you
a- Read it many times
b- Give up reading
c- Ask for help (e.g., teacher or friend

d- Consult other reading referencegedl#o the same topic

This question reveals students attitudes towardsllimy a reading problem. Findings

summarized in the following table.
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Options a b C d a+c a+d

Participants 23 2 6 4 4 4

% 53, 48% 4, 56% 13, 95% 9, 30% 9,30 % 9, 30|%

Table 17: Students’ Answers for Handling a ReadindProblem

The findings in table 17 reflect the way studeméskle a difficult text. The
majority of respondents (53, 48%) when they fage@oblem in grasping a particular text
meaning they read it many times, six students 953p) they ask for teacher’s or friend’s
help, and four participants (9, 30%) they constheoreferences related to the same topic.
However, eight students their answers divided adgyal 30%)for each, when they face
any reading problem they read it many times besidsking for help or consult related

references. Only two (4, 56%) participants they gite up reading.

Interpretation of the results shows that firsarydnglish students implement

various strategies to handle their problems inirgad
Question 12

» After reading the text in order to determine ifdigs goals have been met,
you?
a- Engage in self questioning
b- Summarize the text

c- Outline the ideas
e- Other suggestions ...........ccovii e i ienenn.

The main purpose of the present question is tokclstwdents’ awareness about post-

reading strategies. Table 18 summarized the caocsis
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Options A b C a+b b +c
Participants 7 25 5 2 4
% 16, 27% 58, 13% 11, 62% 4, 65% 9, 30%

Table 18: Students’ Awareness about Post- Readindr8tegies

Results of Question 12 in table 18 reflect thestt fyear students are aware of post
reading strategies. For instance, high number diggzants (58, 13%) they summarize the
text to perceive the reading goals, followed byesegtudents (16, 27%) they engage
themselves into self-questioning; followed by freéspondents (11, 62%) they outline the
main ideas of the text. Further, few respondentstie more than one strategy. For
example, four students (9, 30%) after reading aipegext they summarize and outline the

main thoughts of the reading material as well\as, $tudents (4, 65%) they summarize the

textand engage in self-questioning.

Additional suggestions stated by only two studanésas follow:

* Retelling what they read e.g., novels or shortissor

* Presenting pieces of writing that they read in fafrole plays in front of their

classmates.

As a result, the answers gathered for this questiemonstrate that a higher

percentage represents summarizing strategy, wheansthat in addition to numerous

strategies used by learners to meet the readintg,gsammarizing is the most used

strategy.

Question 13

» What types of reading do you like?

a- Novels
b- Short stories and fiction books
c- Poems

d- Newspapers/ Magazines
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e-Others: ... ..

The main goal behind asking this question iseftlestypes of reading that first year

English students like most. Table 15 incorporatesendetails.

Options a b C d a+c at+d b +d b+afrd c+b+d
Participantg 5 13 3 4 8 3 3 2 2
% 11,62%| 30,23%| 6,97%| 9,30% 18,60%6,97% | 6,97%| 4,65% 4,65%

Table 19: Students’ Most Like Reading Types

Students’ answers for the current question vagtween one, two, and three

choices answers stated thorough. Those who chodg®ioe answer are:

Thirteen participants (30, 23%) appreciate reqdimort stories and fiction books,
plus five participants (11, 62%) those who likedieg novels, four participants (9, 30%)
they like reading magazines and newspapers, asaselbnly three students who like

reading poems.
In spite of this, respondents who choose two arsaer as follow:

Eight participants (18, 60%) like novels and peeiikewise, three respondents
(6, 97%)like reading both short stories and nov@imiilarly, other three students they like
fiction books and newspapers. Nevertheless, stadehd choose three types of readings
that they like most are two students for both amsw#é,65%)the first concerning reading
novels, short stories and newspapers; the secondesung poems, short stories,

magazines and newspapers.

As a result, the respondents seem to involve thieesevith diverse types of
readings, but stories are the most enjoyed typedests feel like being friends to the
stories’ characters. It is assumed that reading sharies saves time and energy on the one

hand, and helps in the learning of vocabulary enatiner hand.
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Question 14

» How would you classify the following reasons foadeg?

(Order the statements using numbers from 1 totérms of their importance for you)

a- It is part of a class assignment b-Enrich myabotary c-Expose myself to the

language d-Want to acquire new ideas e- For pleasur

The present question required respondents to ditukr reasons for reading
according to the importance they give them, witforlthe reason that is most important
and 5 for the least important. The following tabl@ble 16) explains the distribution of

respondents’ order of reasons for reading out$idetassroom.

Positions in Terms of Importance
Reasonsfor Reading Pos 1 Pos 2 Pos 3 Pos 4 Pos %
Part of a class 8 8 6 6 13
assignment
Enrich my 15 5 5 10 7
vocabulary
Expose myself to the 2 13 11 12 9
language
Want to acquire new 6 14 10 7 7
ideas
For pleasure 12 3 9 9 9

Table 20: Students’ order of Reasons for Reading
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Respondents’ order of the reasons proposed clesdrbws they give great
importance to enriching their vocabulary sinceegft respondents (34,48%) and twelve
(27, 90%) respectively consider reading for pleass the most important reason to read a
given text. Fourteen respondents(32, 55%) put wgntio acquire new ideas and
thirteen(30, 23%) choose wanting to expose therasdly the language as the second most
important reason to read in English language. Tvougs of eight respondents each (18,
60%) relate it to school work as they consider iggadbeing part of a class assignment as
very important to them. Six respondents (13, 9584) they read outside the classroom

because they want to acquire new perspective.

On the other hand, nine respondents (20, 93%sgidenreading for pleasure of
least importance. Thirteen respondents (30, 23%k tthat reading as part of a class
assignment is the reason with the least importavdgle seven respondents (16, 27%)
respectively reports that wanting to enrich hisharabulary and acquiring new ideas and
perspectives as the least important reason forrrgad

Summing up, the results of this question confirrtteel ones of the sixth question
when students express that they read in Engliskdoous purposes, but the majority (55,
81%) answered that learning English stands as th&t mmportant purpose for reading
which has a direct relationship with enriching Voalary, exposing oneself to the language

and of course, acquiring new perspectives of tragliage i.e., English.

Question 15

» What is the role your teacher plays to encourage i have more

readings?

The students’ points of view concerning their tesic encouraging role for

extending their readings in the English Languageadtentively expressed in the following

table.
Students’ Views about their Teacher Role Respodent %
The teacher advice us to read particular books 4| ,30%
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The teacher is a motivator “shows us the benefiteading” 7 16,27%
The teacher suggests for us new titles/books/meteethat he 5 11,62%
already read about it.

The teacher informs us about a good book and asks $hort 2 4,56%
summary about the main ideas it includes.

The teacher advice me to use different sourcesactipe the 1 2,32%
rules such as the internet.

The teacher rewards me for a novel | read and askg0 1 2,32%
summarize it orally in front of my classmates.

The teacher encourages me to read in English ierora 2 4,56%
enrich my vocabulary.

The teacher brings several books for us to readrder to 1 2,32%
develop our level.

The teacher advices to read preparing us to deelgading 2 4,56%
habit for the lifelong.

The teacher suggests for us only the books thatedaged to 3 6,97%
the subject he/she taught us.

My teacher pronunciation motivates me to read ‘st him’. 1 2,32%
The teacher reads the beginning of a book and askr 2 4,56%
continuing the reading outside the classroom.

My teacher tells me that reading is the key fa@ good leve 1 2,32%
in English language.

| do not know 1 2,32%
No answer 10 23,25%
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Table 21: Students’ Views about the Teacher’'s Roie Reading

Table 21 demonstrates that first year English teecplay various roles that have
positive effects on students’ attitudes towardsemding their readings in the foreign
language. Moreover, it is apparent that teacherfgpart to have more readings and the
suggested strategies to do so, improves in th@més a sense of engaging in an
autonomous reading that serves their own needsmésrésts.

Question 16
» What are your goals behind choosing a particuladirey material?
a- To do comprehension eises
b- To explain difficult vabulary
c- To extract and discussdifferent themes and ideas
d- To use it as a moded mriting assignment
e- To know more about largguatructures (grammar and syntax)

f- To get pleasure

This question is much more concerned with thevdiets that students would like

to do with a reading material. Results presentdterfollowing table.

Options A b c d E f b+ ct+ €
Participanty 17 4 2 2 2 6 10
% 39,54%| 9,30%| 4, 65% 4,65% 4,650 13,95% 3% 2

Table 22: Students’ Goal behind Reading a ParticulaMaterial

This question concern the activities students wdiklsldo with a reading material.
When asked what are their goals to select a spdeifit to read, thirty three respondents

(76, 44%)have only one purpose that pushes theseliect a text to read. Seventeen
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participants (39, 54%) would like to do comprehensiexercises, followed by six
participants (13, 95%) decide to read a partictdat just for pleasure as away to know
more about the foreign language or they have thathaf reading. As well, four
participants (9, 30%) would like to use a text thhegpd to explain difficult vocabulary.
Similarly, tow respondents (4, 65%) their main msp to select a reading text is either to
extract and discuss the different themes and idepbed in a text, to know more about
grammatical and syntactic structures of the languhgt occur in that text, or use the text
as a model in a writing assignment. Whereas, telicgants (23, 25%)have multiple uses
of the privileged reading material, these studeptdor discussing themes and ideas; using
the text as a model in writing; ultimately, utiligj the different language structures such as

grammar and syntax.

Consequently, these findings (of question 16) carsimmarized in the following

points:

a) The participants in this investigation set eithere cor multiple purposes for
selecting a specific reading material.

b) Achieving comprehensive input of a particular texthe students’ prime goal for
reading.

c) It is apparent that the participants in this stgdlect a text for reading to achieve
several goals such as explaining vocabulary; dsogsthemes and ideas;
extending knowledge about language structures; amipg comprehension; and

implementing knowledge gained through reading itimg assignment.

Question 17

» Do you think that you improve your reading compredien if you really
use the effective reading strategies?
a) Yes b) No

Why?
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Options Yes No

Participants 37 6

% 86, 04% 13, 95%

Table 23: Students’Attitudes towards Strategy Use andeveloping Readinc
Comprehension

Strategy Use and Developing Student
Reading Comrehension

M Yes
ENo

Figure 09 Students’ Attitudes towards Strategy Use and Deveping Reading
Comprehension

Both table 23 and figure ' demonstrates thattudents are aware about
efficacy of using reading strategies to develogirgcomprehensic. Only twenty two
participants (60%)ustified their agreement besides five participar@3%) justified their

disagreement.
Studentsjustification of agreemer

* Reading sategieshelp medevelop comprehension of texts through getting
general ideaapidly.

* Reading strategidselp me progresgradually until reaching the whole meaning
the text.

* Following certain strategi in an organized way of courdewill achieve my goals

rapidly.
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Being strategic in reading improves my understagadh a given text ad easily

summaries the content of that text.

When | use reading strategies | can read diffetgoés and genres of text for
example, news papers; novels; short stories; astehd documents

Reading by using strategies train me to be morarozgd and gain more ideas in
just a short time.

Reading strategies raise my awareness to chandediabits in reading such as,
wasting time reading every detail in the text omstimes just partially reading a
text without following the organization of ideas.

| improve my knowledge and acquire new vocabulasypcerning many topics

which help me to express my views orally in frohbthers.

Reading strategies are the best way to succeednswesing comprehensive
question of a text.

Reading strategies aid me know what to read or. $kgreover, the main ideas |

obtain will enrich my writing.

Students’ justifications clearly report their agaess that reading strategies are

the most effective ways to read strategically aneammngfully any material they are

involved in. Additionally they will be able to imgent knowledge gained through

reading to other language skills like speakinganitng.

Students’ justification of disagreement:

We just read for pleasure, so there is no needécstrategies for reading.
We just learned about these strategies, but weotlmaster their use.
Strategies make me feel like a machine but | just to read freely without

following any strategy.

Since these students’ are only interested in feagling, they neglect the important

role that strategies play in improving their regdaomprehension.

Question 18

» Would you like to have more hours in reading styjss?

a) Yes
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b) No
c) I have no idei

The aim of question 18 is frecognize studentsivhether they would like to have mc
hours in reading strategies or 1 The results reported in the following tal

Options Yes No No idea
Participants 26 8 9
% 60, 46% 18, 60% 20,93%

Table 24 Students’ Viewsabout Having Hours in Reading Strategie.

Students' Views about Having Hours in Reading
Strategies
30
25
20
15
10
5 o
0
Yes No No idee

Figure 10: Students’ Views about Having Hours in Reading Stitegies

Both the table z and figure 10display that twenty six respondents (60, 4¢
agree with the idea of having more hours, and emt respondents (18, 60%) do
agree. However, nine respondents (20, 93%) haveea

Question 19

» Do you have any other suggestions concel reading nd the materials

you want to read in clas
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In this question the majority of respondents (42%) have no suggestions,
whereas, only eleven respondents (25, 58%) prosudgestions about further materials

they would like to read in the classroom. Studesiigjgestions are:

* We need to read short stories that imply benefittk@mes for our future
experiences.

* Reading should be included more in the classroom.

 We need to have topics to read concerning techgplatagination, social issues,
and adventure stories.

* We suggest reading authentic materials in ordgato more knowledge about the

English culture.
3.5. Analysis of Teachers’ Questionnaire
General Information
Question 01

» Your qualifications:

Qualifications N %

BA (license)

MA (master)

0 /
Magister 6 85. 71%
PhD 1 14, 29%

Table 25: Teachers’ Qualifications
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Table 25,shows that 6 ( 85,%) of our teachers have the magister degree, and
just 1 out of 7 of our sample (14, @9 has PhD which proves the fact they are
experienced and they spent many years in teacMogeover, through our investigation

we found that most of our teachers of our sampjprifaion are preparing their PhD .
Question 02

» Teaching experience:

Years N %
/
1-3 /
1
3-6 14, 28%
4
6-9 57, 14%
2
9-12 28, 57%
7
Total 100%

Table 26 Teachers’ Answers about their Experience in Teadhg English.

Table 26 shows that two teachers (28, 57%) ouseven have been teaching
English language from 9 to 12 years. Four teac{t®fs14%) have been teaching English
from 6 to 9 years, whereas, only one teacher (8%)2vho had a teaching experience of
English language from 3 to 6 years. All of thesdesare acceptable which prove that they

are very experienced.
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Section One: Autonomous Learning
Question 03

» In the process of learning English do you consitarner autonomy

important?
>
a) YES b) No
Yes No
Options
7 0
Respondents
100% 0
%

Table 27: Importance of Learner Autonom in Learning English.

Teachers are asked whether learner autonomy isrteag in English learning.
The aim is in fact to reveal their attitude towardsrner autonomy. 100% of the
informants have given positive answer. Accordinglioof them autonomy is important.

Generally most teachers have a positive attitudeartds learner autonomy.
Question 04
» How could you evaluate your learners’ level of agimous learning?

Question 04 is how teachers evaluate their stgtkavel of autonomous learning.

The aim of this question is to show to what extetnidents in first year are actually

autonomous.
Options Good Average Very loyw Total
Respondents 1 4 2 7

% 14, 28% 57, 14% 28, 570{0 100%

Table 28: Teachers’ Evaluation of Learners’ Autononous Learning Level.
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Students' Level of Autonomous Learnin

O Fr N W b

Gooc Average Very low

Figure 11: Students' Level of Autonomous Learning

Table (28) and figure () obviously illustrate teachers’ evaluation of t
learners’ autonomous learning le\. Therefore, the highest percent (57, 14%)
represeted by four teachers reflects stude awerage level of autonomous learr,
followed by two teacherq28, 57%)reported that first year students’ hevery low level
of autonomous learning. In contrast, only one tet (14, 28%) whoindicated that

learners have good level of autonomous lear
Question 05

» Do you think learners’ level of language proficignis related to thei
autonomous learnin
a) Yes b) No

If not, what is the other reasons participatingimonomous learnin

This question reveals teachers opinion concernimgg association of learnel
autonomous learning to their English language pigficy

Options Yes No Total
Participants 7 0 7
% 100% 0% 100%

Table 29 The Association of Students’ Autonomous Learningo their Language

Proficiency.
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The results display that all of the teachers (1p@#swered that students’ level of
language proficiency is tightly related to theit@omous learning. Therefore, it indicates
that teachers are conscious about the importantd@sofanguage learning strategy and its

effects on learners’ language proficiency.

Question 06

» Can learners’ attitudes be changed from traditid@aad more autonomous

view of learning?

a) Yes ) Nio
If yes, in what ways?
Options Yes No Total
Participants 7 0 7
% 100% 0% 100%

Table 30: Changing Students’ Attitudes in Learning.

All the participating teachers in this study, rdpthat learners’ attitudes in
learning English as a Foreign Language can be dtarigpm traditional to a more
autonomous. Six teachers (85, 72%) from the whalepde (7 teachers) suggested

effective ways to do so. These suggestions aeglliselow:

» Students need to take more responsibility of tbein learning and depend more on
their individual capacities.

e Teachers should change their methodology of tegdinom teacher- centered to a
more learner- centered method, besides allow learne know that being
responsible for their own learning will positivedffect their learning.

» Teachers should support learners to develop bath @ealuation as well as self
evaluation.

» Teachers should support their learners to use rdiftelearning methods and
strategies, in addition to raising their awarenabsut the reasonable use of

technologyin a way that serves their educationatine
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* Learners’ attitudes in learning can changed throtigh use of certain learning
strategies. Furthermore, teachers should infornn gtedents that modern methods
of teaching and learning are based on learnerepashinstruction.

» Teachers should motivate learners to take pafttarteéaching process, so they train
themselves to be working and participating in ortterdevelop their individual

capacities. This latter plays an important roletfair success in the future.

Question 07
» Do you think learner’'s autonomy can depend on daelher's methods of

teaching autonomy?
a)Yes b) No

Why?

This question investigates the influence of teaghnethods type on learner’s

autonomy. Teachers’ answers illustrated as follow:

Options Yes No Total
Participants 6 1 7
% 85, 71% 14, 28% 100%

Table 31: Learner Autonomy and Teacher Methods of @aching.

Concerning this question (07) only one teacher 2B40) pointed out that learner
autonomy depends more on factors such as famityetyoindividual interests’ and culture
rather than teacher’'s methods of teaching auton@owtrarily, the majority of teachers
(85, 71%) involved in the present investigation lyephat the methods of teaching

autonomy plainly affect the learner autonomy beeaus
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No one could start alone correctly, otherwise heldiovaste time. Learners should
seek their teachers’ guidance from the beginning.

The teacher is a controller and a guide or thevamzdid everything.

Most teachers take the controller or the all-knowales in their classrooms,
therefore using more flexible methods that encoairmglependent learning may
help learners foster their autonomy.

It is according to that methods a student can hlenamous or spoon-fed this
depending more on the type of activities done &edaay feedback is given.

The teacher acts as a controller, a motivator,aapmpter.

* Autonomy is not really taught but the teacher cauplicitly encourage the use of

learning strategies and give home works that requidividual researches. Moreover,

the teacher may encourage students to use techcedlogaterials that improve their

capacities.

Question 08

» According to you, promoting learner autonomy isdabshost on:

a)- Teacher’s role in the classroom

b)-Students’ readiness for autonomous legrni

c)-The availability of materials and stualgs.

Options a a+tb+c Total
Participants 2 5 7
% 28, 57% 71, 43% 100%

Table 32: Promoting Learner Autonomy

One of the objectives of this dissertation is logkfor ways to promote learner

autonomy. Thus, teachers are asked about the kmseshich they should rely in

promoting learner autonomy. 28, 57% consider teacher’'s role is basic in making
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students gradually rely on themselves in Englistil&/71, 43% of the informants think
that all the options(a, b, and c) which respecyivedfer to teacher’ s role, students’
readiness, and availability of materials are thénncanditions that should be provided so

that learners become self-reliant and autonomous.
Question 9

» Is the availability of technological materials(idsischool and outside of it)

necessary for promoting learner autonomy?

a) Yes b) No
Options Yes No Total
Participants 2 5 7
% 28, 57% 71, 43% 100%

Table 33: Technological Materials Adequacy for Leaner Autonomy

Teacher’s responses to question (9) clearly reflesir support to the importance
of availability of technological materials in protimg students’ autonomy with an average
of (71, 43%) they stated arguments such as:

» Technological materials and study aids like thernmtt, give a space for learners
to practice the language in their own pace ancepeete.

* When the learners work online using technologicakenals this provides for
them an instant feedback.

* Instruction is no more all delivered by the teacHert is provided also by back-
up materials. Students may use them autonomousile e teacher’s role is
only a guide or a manager.

* This is the new era in teaching, interactivelyhteaogical materials are utilized

to increase students’ interests and motivation tdgvéheir learning.
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* There is an opportunity for learners to learn iredefently relying on technology.

The latter facilitates the task of learning.

Oppositely, two teachers (28, 57%) pointed ouséhtechnological materials are
not considered as prerequisite for promoting leafreeitonomy. They supposed that:

e If students want to learn, they will find a way o so whatever their

circumstances.

» If the teacher is working to enhance autonomy, o of materials would not

affect.

In general, the results of the present questisplay that most English language
teachers participating in the present researcinges/or of technological material as a tool

for promoting learner autonomy.
Question 10

» Relying on your classroom experience, what suggestivould you make

to help learners promoting their autonomous leghin

Finally, Relying on their classroom experiencegcteers are required to make
suggestions on how to promote learner autonomynéhautside the classroom. Teachers

made the following suggestions:

» Teachers should encourage students to use teclynalegd books, and apply

appropriate learning strategies.

* Prepare a comprehensive plan that helps learndrenefit from all what is useful

inside and outside the classroom.
* Encourage contact with students through e-mailsrmet web, and blogs.
* Get students involved in reading clubs such assite reading.

* Raise students’ awareness about autonomy and siggblodependence in learning.
Section Two: Reading Comprehension
Question 11

» Does reading play an important role in languagestbgpment?
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a) Yes b) No

Options Yes No Total
Participants 7 0 7
% 100% 0% 100%

Table 34: The Importance of Reading

All of our participants agreed that reading hageat role in developing language
learning. According to the result of this questioeading is an essential skill for

developing learners’ level in learning Englishea®reign language.

Question 12

» Do your students show difficulties while readingts®

a) Yes b) No
b)
Options Yes No Total
Participants 7 0 7
% 100% 0% 100%

Table 35: Students’ Showing Difficulties While Reathg

Teachers answers presented in table (35) demtnshat there is an agreement
between teachers and hence all of them said teatdtudents face some difficulties while
reading. This is due to their observations ancetfauation of their learners attitudes in the

classroom.

» If yes, what are the main difficulties?

a) Grammar

82



b) Vocabulary
c) Prior knowledge

d) Others.......coooovviiiininin;

Teachers’ answers are summarized in the followaidet

Options C b+c at+tb+c
Participants 1 1 5
% 14, 29% 14, 29% 71, 42%

Table 36: Students’ Difficulties in Reading

Through observing the results of this questionceoming students difficulties in
reading, five teachers (71, 42%) out of seven #aad all the three options grammar,
vocabulary, and prior knowledge are the main diffies that face their students in reading
materials in English. While one teacher (14, 29%seated that both vocabulary and prior
knowledge are the main difficulties the studenteefaAnother teacher (14, 29%) claimed
that only students’ prior knowledge that concerasdthe main obstacle they face while
reading. We noticed an agreement on prior knowledgthe prime difficulty. This is due
to the lack of knowledge about the content, whiclyrfead to misunderstanding of the

message conveyed through the written text.

Regarding additional difficulties teachers suggest include: Fluency, accuracy,
pronunciation, comprehension and the lack of ugsading strategies. All these are

believed as reasons for failure in understandirygraading material.

Question 13:

» In this research we are concerned with the sigmifie of teaching reading

strategies, what can you say about it?

All the answers gathered for this question em@eaksthe importance of reading

strategies in developing students’ better comprgibanof a particular text. It is noticed
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that two teachers did not answer the present quresithereas; other teachers’ points of

view are:

« The teacher needs to vary the strategies to cowate@range of objectives.

« Students have to develop their reading skill byesive reading.

* Reading strategies are helpful in training reatieise organized while reading.

» Reading strategies are the major tools in masteangprehension.

e Teachers should support students’ to read indiViglua order to allow the
students’ develop familiarity with appropriate reeg strategies like scanning,
skimming, and SQ3R.

» Teachers should provide for their learners acésito practice pre, while, and post

reading strategies.

Building on these views, when both teachers andestts are aware about reading
strategies, incorporate their use in their aceeitihis will facilitate the teaching as well as
the learning process of reading. Furthermore, aldeeel of reading comprehension will

be achieved through using a wide range of strategie

Question 14

» What are the best strategies that you use to help gtudents in the

classroom?

The main results extracted from teachers’ ansviersthis questionnaire the
following strategies: Skimming, scanning, note mgkiand summarizing. Another teacher
claimed that urging learners to further their regdihrough varying topics will help them

acquire more vocabulary and memorize linguistiocttires.
Question 15:
» Do you encourage your students to develop theategtes?

a) Yes b) No
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Options Yes No No answer

Participants 5 0 2

% 71, 43% 0% 28, 57%

Table 37: Teachers’ Encouragements to Use the Effective Readj Strategies

Through the analysis of the table (37) above at@vers show that five teachers (71,
43%) do encourage their students to use the efeectiading strategies. Again these answers
prove the fact that those techniques are importaiice they facilitate the reading

comprehension of the different provided texts.
Question 16

» What advice do you give to your students to imprthesr English reading

proficiency?

The last question of the present questionnairegiee to the teachers to provide

for students different advice to improve their leokreading. The answers were as follow:

Learners should read for entertainment, so theg haenjoy their reading.
» Learners should train themselves for both exterasiveintensive reading.
* Reading can be developed more outside the classroom

* Reading everything and everywhere; read for diffepairposes.

* Read all sorts of books; discover the differentestpf reading materials.

Read authentic materials.
3.6. Interpretation of Students’ Questionnaire Reslis

The present part of the research is mainly deviatékde concluding thoughts expressed
through the students’ responses’ to the questioen@hese thoughts are summarized in

the following statements:
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Students are aware of the distinct types of languegrning strategies. Moreover,
students show their ability to individually utilizeose strategies for their own goal

to achieve better reading comprehension of a text.

Due to their total reliance on teachers in the@vpus stages of learning, students
are frustrated and hesitated to change their d&guo be more autonomous hence

take own responsibility for their learning.

There is an obvious agreement among the partigpaontcerning their appreciation
to do the task of reading in English. Results sltivat they have an inner desire to
read, they do not view reading as an obligator.t@be reason behind this result
may be the learners’ curiosity to discover the aasi aspects of the foreign
language through reading about it.

Learners’ own interests and needs are the mainri&atbat influence their choices
to read particular materials rather than another.

Prediction and making inferences chiefly implemdnlbg the participants as pre-

reading strategies of reading.

The multi-use of while reading strategies by fysar students is to rich success in
understanding the message conveyed by the wriden Those strategies are:

editing, outlining, taking notes, and using dichoes.

Whereas, summarizing a reading material and inmglvihemselves in self-
questioning are considered as post- reading stestéigat students widely practice

after reading a material.

All the pre-while-post reading strategies that heas opted to use for the reason to
fully develop an understanding of a particular testearly answer the second
research question in the present study about wdnitbnomous learning strategies

do students utilize in reading.

The students involve themselves in many types aidings. Yet, the most

appreciated type is short stories because leafeelrtike being friends to the story
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characters’. Moreover, this type of reading saues and energy on one hand, and
aids in learning new vocabulary on the other hand.

e The results obtained in question (14) about stwierdasons for reading
demonstrates that learners have distinct reasonsefaling such as: exposing
themselves to the language, enriching their voeaiuland the acquisition of
foreign language structures and aspects. Thistrbslieved to be as an answer to
the fourth research question which is about thennmirposes of rising EFL
students’ awareness towards reading strategies.

* Additionally, the answer for the fifth research gtien about teachers’ role in
promoting learners’ autonomy from the learners spective is the result of
question (17) when those students suggested rHodsteachers’ play to support
the effectiveness of autonomous reading and devaldgarners positive attitudes
towards reading the foreign language.

» Participants involved in the present investigatitaimed that, the improvement of
reading comprehension as their prime reason toire&dglish.

* Findings included in question (17) clearly reportbd students’ realization that,
autonomous learning strategies used in the pradfegading are the effective way
to read strategically and meaningfully the Englisinguage. Ultimately, this
finding confirms our hypothesis that through ustagonomous learning strategies,

EFL learners will enhance their reading comprelmmsi

* Whereas, the two last questions in the studentsstipnnaire stand for the need to
devote more time for reading, besides diversifytyipes of reading materials.

Summing up, all these results should be taken dotwsideration when dealing
with the reading skill in the foreign language @it Since it will help in the creation
of a positive atmosphere in the classroom, wherd tioe teacher and the learner

unified their capacities to achieve the course gjafectively.

3.7. Interpretation of Teachers’ Questionnaire Reslis
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First of all it is valuable to state that most loé teachers participating in the present
research are experienced and they have worthy bawokd knowledge about

learners’ attitudes in learning English as a fandignguage.

All the teachers in the sample emphasized the itapoe of learner autonomy in
language learning as well as they expressed thsitiype attitudes towards it.

Teachers’ evaluation of students’ level of autonaséearning differed between
good, average, or very low. Yet, the supreme evalnais average level of

autonomous learning.

All teachers agreed that learners’ level of langupgpficiency is tightly related to
their autonomous learning. Consequently, teachees anscious about the
importance of this language learning strategy amgaositive effects on learners’

language proficiency.

Additionally, they believe that learners’ attitudssn be changed from traditional to
more autonomous. This change can be realized throbhgnging the teacher and
the learner habits, activities, behaviors, and tges in learning English as a

foreign language.

All teachers pointed out that methods of teachintgpr@omy plainly affect the

learner autonomy.

Teachers claimed that promoting learner autonomyeither a teachers’
responsibility or shared between the teacher’s mle¢he classroom, learners’
readiness, and availability of materials and stals. They joined that the three
later reasons are preconditions should be provatethat learners become self-
reliant and autonomous. These findings clearly iconthe second hypothesis of
this research which is about promoting learner oy through their EFL

teachers’ support.

Furthermore, teachers are in favor of technologiceterials as a tool for
promoting learner autonomy. In this respect, theygested that these materials are
beneficial to increase students’ interests and vabtn towards their learning.

Whereas, the teacher’s role in such a case isabglyde or a manager.
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Teachers completely share the view that readirag isssential skill for developing

learners’ level in learning English as a foreigngaage.

Teachers indicated their total agreement concertiiagdifficulties their students’

show while reading. These difficulties are grammaocabulary, and prior

knowledge. The later is seen as the prime difficulthis is due to the lack of

knowledge about the content, which may lead to ndsustanding of the message
conveyed through the written text. Moreover, somachers included fluency,

accuracy, pronunciation, comprehension, and lackisiig reading strategies as
additional reasons for failure in understandingdipular reading material.

Furthermore, the results of question (13) consii¢oebe the answer for the third
research question in the current study. The rekegutoestion is about the
significance of teaching reading strategies to E#drners. Building on teachers’
opinions, when both teachers and students are awmlawat reading strategies,
incorporate their use in their activities this wWdcilitate the teaching as well as the
learning process of reading. Consequently, a gewdl lof reading comprehension

will be achieved through using a wide range oftetyes.

In addition, teachers provided learners with sotn&tegies to help their learners
enhance their reading comprehension such as: Skigynscanning, note taking,
and summarizing, and varying topics in reading w#ktainly help learners to

acquire more vocabulary and memorize linguistiocttrres.

3.8. Conclusion

In this study we dealt with students’ engagemenautonomous learning activities

before, during and after reading tasks. We haveegatl and analyzed data about the

significant use of reading strategies in enhanatuglents’ understanding of the reading

materials which is suggested by the teachers ectss by the learners themselves. We

also investigated the role of the teacher in thec@ss and the strategies that teachers use

to help students promote their attitudes towardmarnous learning. During this study we

have encountered some difficulties such as beingosition to interpret the students’
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answers even though the results appeared to baratlgd with what we have interpreted

which shows accurate in our investigation.

Recommendations

These recommendations are drawn from our obsenstio the outcomes of the

students’ and teachers’ questionnaires:

Teachers should allow learners to set their owrisgamad involve them gradually in

the classroom activities.

» Teachers should help learners develop learningegies that serves their needs

and interests.

» Teachers should raise their students’ awareness #itguage learning strategies

and how they will benefit from their use to develearners’ self reliance sense.
» Students need to read more in order to widen Km&iwledge.

» Students need to develop the habit of readindhfeir own interests and neetis

enjoy reading
» Students should read everything and everywherd;fogadifferent purposes.
* Read all sorts of books; discover the differentestpf reading materials.

* Read authentic materials.
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General Conclusion

The present study aims at investigating EFL fiesarystudents’ autonomous learning
strategies that improves their reading performantereading activities at Biskra
University. For answering the questions of the gtuidis latter has been divided into three
chapters. Chapter one and two are about the literaeview of the two variables of this

study whereas the third chapter is devoted toigieé work.

For a deeper understanding of the subject, twotmunesires have been submitted to
EFL first year students as well as teachers ofmaltiules where reading is involved. As a
consequence, the analysis besides to what has iestified in the literature review
provided worthy answers for the research questidohs. findings of both questionnaires
confirm the hypotheses that autonomous learnirajegjies are the most effective way to
read strategically and meaningfully the Englishglaage. Moreover, results confirm the
second hypothesis which demonstrates that promdé&amer autonomy for first year
students’ mainly fulfilled through the supportivele of the teacher by providing
guidelines to strategies used in the reading psocEkse outcome of the questionnaire
analysis showed that most of EFL first-year stusleed mainly for pleasure and hence

refflects personnel choice and strengthens theeseinadependence.

The ultimate aims in this research are to increlsth students’ and teacher’s
awareness about the effective role of autonomoasiiteg as well as incorporating their
use in reading tasks to reach better reading cdmepsgon.

Research questions are successfully answered préisent study. The analysis of the
gathered data revealed that both teacher and $tudefirst year level of the division of
English are aware of the significance of implemsgtautonomous learning strategies in
the sense that their choices are on the whole tedetowards effective strategy use in the

reading process.
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Appendices

Appendix 1: STUDENT'S QUESTIONNAIRE

Dear student,
We are currently conducting an investigatan the use of autonomous learning as a
factor to enhance EFL learners’ reading comprebendVe would be very grateful if you
take part in this questionnaire. Please, answeh esiatement by tickingVj in the

corresponding box (es).

Thank you in advanceyfour collaboration

Personal Information

Gender: Mal{_] Femd |
Age: ]

Section One: Autonomous learning

1) How do you consider your level in English?

-Very good ] - Good [ ]

-Average ] -Poor 1]

2) In this academic year, how often do yoacpce the following activities: (write the
appropriate letter in the box)

A) Always B) Often Ch@etimes D) Rarely E) Never
a. done assignments which are not cosopyf? ]
b. noted down new words and their megsfn ]
c. read books or magazines in English [
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A) Always B) Often C) Sometimes D) Rarely E) Blev

d. watched English TV programms? [ ]
e. practiced using English with friends? L]
[1]

f. made suggestions to the teacher?
g. activated your prior knowledge whiladsting? L]

h. made inferences about your lessons?

i. done classifications while studying? [
j. summarised your studies ? ]
k. taken notes while studying? ]
|. used resources while studying? [

Please indicate if you want to add more items

Section Two: Reading Comprehension

3) Do you like reading?
a- A lot
b- A little

c- Not at all

O

In case you Cho0Se anSWEN(C), WNY 2. ...t

4) In which language do you prefer to read? .........commmeeeiieineinnennnn.

- What about “English” for those who have chroddferent language?
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5) How often do you read in English without beasked?
a- Frequently
b- Sometimes

c- Rarely

0 0o

d- Never

6) You read in English because?
a- You find the topic interesting ]
b- You have questions to answer aldueitéxt ]
c- You want to learn English ]
d- Others, please specify

7) What are the elements that encourage you te hare readings on a particular text or a
book?

a- Its writer ]
b- Its title []
c- Its plot ]

]

d- Someone told you about

8) In the process of reading, you think?
a- All the words are important
b- Some words can be skipped without dishghinderstanding

OO

c- You need to look in the dictionary for twerds you do not know

9) Before reading a text, you:
a- Guess the general idea from the title
b- Predict the content by linking previousthedge with new information
c- Read the first and the last parts of éx¢ t

ouu

d- Do not do any of the above, simply ded¢@eead it or not

10) While reading, to understand the text, you:

a- Underline the main ideas

i

100



b- Make an outline

c- Take notes

o

d- Do not write any thing; just keep thénmmation in your mind

(@)1 1=] T

11) In facing any problem in grasping text meanaohgyou:
a- Read it many times
b- Give up reading

c- Ask for help (e.g., teacher or friend

Jotd

d- Consult other reading referencegedlto the same topic

12) After reading the text, in order to determiheeading goals have been met, you:
a- Engage in self questioning ]
b- Summarize the text ]
c- Outline the ideas [ ]
€- Other SUQQESHIONS .....uee ittt e e e e e e e e e e
13) What types of reading material do you like rflost
a- Novels ]
b- Short stories and fiction books ]
c- Poems ]
d- Newspapers/ Magazines ]
B- OB, et

14) How would you classify the following reasons feading?
(Order the statements using numbers fromSLitoterms of their importance for you)

a- It is part of a class assignment

b- I would like to enrich my vocabulary

c- | would like to expose myself to the language

d- 1 would like to acquire new ideas

Jooud

e- For pleasure

101



15) What is the role your teacher plays to encaaisamy to have more readings?

16) What are your goals behind choosing a padrictdading material? (You may choose
more than one answer)

a- To do comprehension exercises ]

b- To explain difficult vocabulary ]

c- To extract and discuss the different theamred ideas ]

d- To use it as a model in a writing assignime [

e- To know more about language structureanfgnar and syntax) L]

f- To get pleasure L]
L 11 1T
17) Do you think that you improve your reading coeiension if you really use the effective
reading strategies?

Yes [] No []
Why?

18) Would you like to have more hours in Readitrgi8gies?

a- Yes ]
b- No [ ]
c- | have no idea ]

19) Do you have any other suggestions concerniagniditerials you want to read in class?

We thank you for your participation in fillintGis questionnaire. We hope that the answers
you provide will help us be more efficient in lesrg reading and that it will be beneficial for

you as well.
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Appendix Il: Teacher’s Questionnaire

Dear Teachers,

You are kindly invited to fill in this questnaire which aims at investigating the use
of autonomous learning as a factor to enhance ERtners’ reading comprehension. We
would be so grateful if you could sincerely answhes following questions by putting a
tick (V) in the appropriate box (es) and making your comtsy@hen necessary.

Thank you very much for your ablbration.

General information

1-Your qualifications:

a) BA (license)

b) MA (master)

c) Magister

d) PhD

2- Teaching experience: nuMber Of YEars? ...,

Section One: Autonomous Learning

3- In the process of learning English do you coasldarning autonomy important?

Yes No

4- How could you evaluate your learners’ level ofcamomous learning?
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5- Do you think learners’ level of language pradiccy is related to their autonomous

learning?

Yes No

If not, what are the other reasons participatingutonomous learning?

6- Can learners’ attitudes be changed from tramilidco a more autonomous view of

learning?

Yes N

If yes, in what ways?

7- Do you think learner's autonomy can depend an tdacher's methods of teaching

autonomy?

Yes No
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8- According to you, promoting learner autonompased most on:

a) -Teacher’s role in the classroom

b) - Student’s readiness for autonomousnleg

c) - The availability of materials and sjuaids.

9- Is the availability of technological materialagide school and outside of it) necessary

for promoting learner autonomy?

Yes No

10- Relying on your classroom experience, what ssggns would you make to help

learners promoting their autonomous learning in aadtside the classroom?

Section Two: Reading Comprehension

11- Does reading play an important role in Langudgeelopment?

Yes No

12- Do your students show difficulties while reaglantext?

Yes No
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If yes, what are the main difficulties?

a) Grammar

b) Vocabulary

c) Prior knowledge

d) Other diffiCUIties,.......c.ii e e e e e,

13- In this research we are concerned with theifsggnce of teaching reading strategies,

what can you say about it?

15-Do you encourage your students to develop thieategies?

Yes No

16-What advice do you give to your students to maprtheir reading proficiency?

Again, thank you for your time arallgboration
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