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Abstract 

The present study aims to explore the teachers’ and the learners’ attitudes towards 

and perceptions of the use of their mother tongue in EFL classes. The purpose of the 

present study is to investigate teachers’ and learners’ attitudes towards and 

perceptions of the use of the mother tongue in the EFL classes at the section of 

English in the University of Biskra. One major problem is whether or not the use of 

Arabic in English classes is regarded as a facilitating tool or a barrier in the learning 

process. Therefore, we hypothesized that the teachers oppose the use of the mother 

tongue while the students support it. The teachers can be expected to have negative 

beliefs about the use of Arabic in their classes while the students can be expected to 

agree on its use. In addition, we agreed that the most teachers and students coverage 

with the amount of Arabic used in English classes. To prove both the two 

hypotheses, a qualitative study has been conducted. In this study, 25 students and 4 

teachers at section of English have constituted our sample. Two data collection 

methods were used to obtain the required data: classroom observation and 

questionnaire. Based on the obtained results, the study has revealed that the students 

hold positive attitudes. On one hand, the teachers, as opposed to students, hold 

negative attitudes towards the use of Arabic in the EFL classes.  However, the 

teachers sometimes seem to be favourable of that use where Arabic is required in 

some occasions. In conclusion, the study has shown that students and teachers have 

different of attitudes towards the use of Arabic in English classes. Pedagogical 

implications, practical suggestions and limitations at the end of this research can 

benefit the teachers and the students.  
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Appendix C: 

 

Classroom Observation Check-List 

Teacher:                                                    University: Mohamed khider University of Biskra 

Subject:                                                        Date:       

Level:                                                           Time: 

Observer: Mohamed Taha BADRI  

Instruction Observed Not 

observed 

Comments 

The teacher uses Arabic 

while teaching  

   

The students use Arabic 

in the class 

   

The students use Arabic-

English dictionary  

   

The teacher uses Arabic 

to give instruction 

   

The teacher uses Arabic 

to explain difficult 

concepts 

   

Teacher uses Arabic to 

joke around with the 

students 

   

Teacher uses Arabic 

during free talks with the 

students 

   

Students use for greeting 

and leave –taking  

   

Students use Arabic for 

grammar rules  

   



 

                                                                             Adapted from (Manara 2007, p. 177) 

Students use Arabic for 

vocabulary explanation 

   

Teachers use Arabic in 

order to facilitate 

learning  

   

Teachers use Arabic to 

motivate their students 

   

Teachers and students 

use Arabic in order to 

save time  

   



 

 

Appendix D: 

 

 

 

 

Dear student, 

This questionnaire is part of an investigation for my Master Dissertation. The 

main goal of this questionnaire is to examine your attitudes and perceptions towards 

the use of the mother tongue (Arabic) in English classes. I would be grateful if you 

could respond the following questions. Your cooperation is greatly appreciated.  

Please, mark (√) in the appropriate box (es) and give full answer(s) on the broken 

lines.  

I thank you in advance for your cooperation and the time devoted to answer the 

questionnaire. 

Section One: Background Information 

1. Gender:   Male             Female                     

2. Age:         

3. Level:       

        Section Two: Learners’ Attitudes towards Using Arabic in 

Class 

4. Should Arabic be used in class? 

 

a- Yes         

b- No  

 

Students’ Questionnaire 



 

 

5. Do you prefer your teacher to use Arabic in class?   

a- Always                           

b-  Sometimes             

c- Very rarely             

d- Never                         

 

6. Do you think the use of Arabic in class helps you learn English?  

a- Always                          

b- Sometimes            

c- Very rarely             

d- Never                            

Explain your answer please 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

7. How often do you think Arabic should be used in class? 

a- Always              

b- Sometimes         

c- Very rarely        

d- Never                 

 

Section Three: Reasons behind the Learners Use of Arabic  

8.  When do you think it is necessary to use Arabic in class? 

a- To help define some new vocabulary items                          

b- To practice the use of some phrases and expressions         

c- To explain grammar points                                                 

d- To explain difficult concepts or ideas                                 

e- To give suggestions on how to learn more effectively         

 

 



 

 

Other, Please  

Specify 

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………………………………………………………………………….  

9.  What are the main purposes of using Arabic in class? 

When they want to say something and cannot do it in English   

To express lack of comprehension   

To explain things to their classmates   

To ask for explanations of grammar   

If you think that there are other reasons, please specify them   

  

  

 

Section Four: The Use of Arabic has a Constructive Impact 

10. Using Arabic motivates to participate more in English class tasks.  

a- Strongly agree            

b- agree                                              

c- Disagree                               

d- Strongly disagree        

 

11. Why do you think Arabic is necessary in class? 

a- To understand difficult idea better                                                                           

b- To identify the meaning of new vocabulary words better          

c- To feel comfortable and less stressed                                         

Explain your answer please 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 



 

 

Section Five: The Actual Use of Arabic in Class 

12. How much does your teacher of English use Arabic in class?  

a- Very much       

b- Much                  

c- a little               

d- Very little         

 

13. What do you think about the amount of the Arabic your teacher uses in your 

class? 

a- Satisfied                                                                                              

b- Want the teacher to increase the amount of Arabic in the class       

c- Want the teacher to decrease the amount of Arabic in the class      

 

Thank you for your cooperation, indeed. 

Mohamed Taha BADRI  

A Master Degree Candidate 

Section of English  

Faculty of Letters and Foreign Languages  

University of Mohamed khider, Biskra 

Phone Number: 0779106064 

E-mail:badritaha042@gmail.com  



 

 

Appendix E: 

 

 

 

 

Dear teacher, 

This questionnaire is part of an investigation for my Master Dissertation. The 

main goal of this questionnaire is to examine your attitudes and perceptions towards 

the use of the mother tongue (Arabic) in English classes. I would be grateful if you 

could respond the following questions. Your co-operation is greatly appreciated.  

Please, mark (√) in the appropriate box (es) and give full answer(s) on the broken 

lines.  

I thank you in advance for your cooperation and the time devoted to answer the 

questionnaire. 

Section One: Background Information  

1. Gender:    

a- Male          

b- Female       

2. Age:       30-40            41-55    

3. Degree(s) held: 

a- BA (License)                              

b- MA (Magister/Master)            

c- Ph. D (Doctorate)                    

4. How long have you been teaching English?     

……………………………………………………………………………........ 

 

 

Teachers’ Questionnaire 



 

 

Section Two: Teachers’ Attitudes towards the Use of Arabic in Class 

5. Should Arabic be used in the class? 

a- Yes         

b- No  

 

6. The student should use Arabic in the class?  

a- Always                         

b-  Sometimes            

c- Very rarely             

d- Never                     

Explain your answer please 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

7. Do you think the use of Arabic in the class helps you teach English?  

a- Always                          

b- Sometimes             

c- Very rarely             

d- Never                             

Explain your answer please 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

8. How often do you think Arabic should be used in class? 

a- Always                

b- Sometimes          

c- Very rarely          

d- Never                       

 



 

 

Section Three: The Actual Use of Arabic in Class 

9. For what reasons do you think that Arabic should be used in the class? 

a- Explaining new vocabulary words                     

b- Explaining grammar point                              

c- Clarifying difficult concepts or ideas             

d- Giving instructions                                         

Other, Please  

Specify 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

10. Why do you think Arabic is necessary in the class?  

a- it increases comprehension                                

b- it reduces time consumed                                    

c- it makes the learning process more effective    

Explain your answer please 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

11. What do you think of the amount of Arabic you use in your class 

a- Satisfied                                                                            

b- Want to increase the amount of Arabic in the class       

c- Want to decrease the amount of Arabic in the class      

 

                                                         Thank you for your cooperation 

Mohamed Taha BADRI  

A Master Two Candidate                                                                                



 ملخص 

في ذؼييٌ اىيغح الاّجييضيح  ذهذف هزٓ اىذساسح اىً اسرنشاف ٍىاقف اىَؼيَيِ و اىَرؼيَيِ حىه اسرخذاً ىغرهٌ الأً

أجْثيح. ٍىظىع هزا اىثحث امرسة اػرثاسا في الآوّح الأخيشج, و اىغشض ٍِ هزٓ اىذساسح هى اىرحقيق في  ميغح

اىَىاقف و اىرصىساخ ىذي اىَؼيَيِ و اىَرؼيَيِ فيَا يخص اسرخذاً اىيغح الأً في ذؼييٌ الاّجييضيح في جاٍؼح 

َاه اىيغح اىؼشتيح في الأقساً الاّجييضيح اسرؼٍحَذ خيعش تثسنشج. ٍِ أميش اىقعايا اىَطشوحح هى ٍا ارا ماُ 

يؼرثش أداج ذسهيييح أً هي حاجض و ػقثح في اىؼَييح اىرؼييَيح, و تاىراىي فْحِ ّفرشض أُ  اىَؼيَيِ يؼاسظىُ 

الاسرؼَاه في حيِ أُ اىَرؼيَيِ يذػَىُ رىل. و ٍِ اىَرىقغ أُ يحَو اىَؼيَىُ ٍؼرقذاخ سيثيح حىه اسرؼَاه 

أقساٍهٌ في حيِ أُ اىَرؼيَيِ يرىقغ ٍْهٌ اىرشحية تاىفنشج ايجاتا. تالإظافح اىً رىل, ّحِ ّىافق اىيغح اىؼشتيح في 

يىافقىُ ػيً مَيح اىيغح اىؼشتيح اىَسرؼَيح في أقساً الاّجييضيح, و لا ثثاخ  ػيً أُ ٍؼظٌ اىَؼيَيِ و اىَرؼيَيِ

ٍؼيَيِ في قسٌ الاّجييضيح و اىزيِ قذ  4اىة و غ 25هاذيِ اىفشظيريِ أجشيْا دساسح ّىػيح في هزا اىثحث. اخرشّا 

اػرَذّا ػييهَا ىيحصىه ػيً اىثياّاخ اىلاصٍح هَا اىَلاحظح في  غشيقراُ شنيىا اىؼيْح اىَسرهذفح في هزا اىثحث.

اىقسٌ و اسرَاسج الاسرثياّاخ ىنو ٍِ اىطلاب و اىَؼيَيِ. ػيً أساط اىْرائج اىري ذٌ اىحصىه ػييها ساتقا, ذنشف 

اىذساسح أُ اىطلاب يحَيىُ ٍىاقف ايجاتيح في حيِ يحَو اىَؼيَىُ ٍىاقف سيثيح اذجآ اسرؼَاه اىؼشتيح في ذؼييٌ 

ح اىيغح الاّجييضيح. تيذا أُ, اىَؼيَىُ في تؼط الأحياُ يثذوُ ٍيلا ىهزا اىْىع ٍِ الاسرؼَاه ارا ماّد هْاك حاج

اىذساسح أُ اىَرؼيَيِ و اىَؼيَيِ ىذيهٌ أغشاض ٍخريفح  ٍاسح ىيؼشتيح في تؼط اىَْاسثاخ. و في اىخراً أظهشخ

اذجآ اسرؼَاه اىؼشتيح في ذؼييٌ الاّجييضيح. اُ اىرْىع في الاغشاض و الاهذاف أدي تهٌ اىً حَو ٍىاقف ٍخريفح. 

   قثو.اىَقرشحاخ اىثيذاغىجيح و اىْصائح اىرشتىيح اىَؼشوظح في ّهايح اىثحث لإفادج اىَؼيَيِ و اىثاحثيِ في اىَسر

             

 

 



Résumé 

 

Cette étude a pour but de faire découvrir les opinions des enseignants et des 

apprenants sur le sujet de l’emploi de la langue maternelle dans l’enseignement de la 

langue anglaise comme langue étrangère. L’objet de cet exposé, qui est l’utilisation 

de la langue maternelle dans l’enseignement de l’anglais, a fait couler beaucoup 

d’encre ces derniers temps an niveau de l’université à Biskra. Mais le plus grand 

problème qui se pose, c’est-ce que cette utilisation de la langue Arabe dans les 

classes de l’anglais  peut être bénéfique et aidant les apprenants dans leur parcours 

ou le contraire, c’est-à-peut être néfaste et par la suite être un obstacle ?. Nous allons 

supposer que les apprenants sont à fait cette utilisation de l’arabe mais à un degré 

bien précis et que les enseignants sont tout à fait contre. Pour prouver ces deux 

suppositions, nous avons fait une étude exceptionnelle dans cet exposé. Nous avons 

appelé 25 apprenants et 4 enseignants de la langue anglaise. Pour aboutir aux 

informations recherchées et voulues, nous  sommes appuyés sur deux méthodes : 

L’observation et le questionnaire des apprenants et des enseignants. A partir des 

résultats obtenus, nous avons remarqué que les apprenants portent au fond d’eux-

mêmes, un avis positif tandis que qui les enseignants, ils ont éprouvé le contraire : 

leur point de vue était tout à fait négatif. Mais malgré tout, et cela est à signaler, nous 

avons remarqué chez ces enseignants une sorte de rigidité vis-à-vis de l’utilisation de 

l’Arabe tant que cette utilisation est si nécessaire et dans des occasions bien nettes et 

bien précises, c’est-à-dire ce n’est à n’importe quel moment. En fin, à signaler aussi 

que cette étude a montré des divergences dans les points de vue entre les enseignants 

et les apprenants de la langue anglaise. Les propos pédagogiques, les styles et genres 

éducatifs et les limites vont être vus à la fin de cet exposé pour être au profit des 

futurs enseignants de la langue anglaise.  


