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ABSTRACT:

There are many reasons why studenteeldifficulties inwriting, among thenhack of

reading. In this studywe investigated how the practice of reading can enhance EFL
OHDUQHUVYT ZULWLQJ VNLOO %HLQJ DZD WsHffi@eBtR XW WKH
vocabulary in order to improve the kvof writing, this problem which students

encounter during writing. The method for empirical investigation in the study include
VWXGHQWVYT DQG W H JEikgHlgse¢rptiieXrrethd Liicis iz Lnbkt

appropriate for ouresearch. T@onvince thamajority of students that reading makes

them better writers and they should be made aware of the significant to read more

with the purpose of acquire vocabulary that lead to better writing. It is by the means of

two questionnaires devised to both teachmrd students from the department of

English at University Mohamed Khidher Biskra, where we investigated our
K\SRWKHVLV ZKLFK VKRZ WKH LPSRUWDQFH RI UHDGLQJ '
other words if students read a lot ,they will be good in vgiskill. The findings

gathered in this studgonfirmed thewriting skill will be improvedthrough reading.

Because of that it will be necessary to encourage students to read more because they
need encouragement from the teachers and engaging them ingreasks and

multiple peace of writing to motivattudents and facilitate to acquire the vocabul

thus, they wi mastering the skill
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Statement of the poblem:

EFL first year students have many problems in writing. Among these problems lack of
YRFDEXODU\ WKH\ FODLP WKDW WKH\ KDYH LGHDV EXW V

because of many reasons among these reasmnsfi@ocabulary.

6WXGHQWVY ZULWLQJ GLVSOD\ WRR PDQ\ PLVWDNHV UH
and capitalization. They even lost the ability to write short and correct sentences, with
many repeated words revealing a lackvotabulary;writing is an ndication of luck of

reading.

In our study wespot light o the importance of reading improveour EFL learners

writing skill.

,WIV YHU\ LPSRUWDQW WR UHDG DV PXFK DVISRVVLEC
Without neglecting this aspect lzse reading is one of the most important factors that the

Learners neeith orderto be mastering the writing skill
Objectives of the study:

The present study deals with the learners poor achievements in writing with the

purpose:

To find the reasosbehind these issue and what the learners need to achieve as a goal of

becoming a good writer.

Through this study we aim to reach the goal of being a good writer by emiphasn

the reading habit, thiselps learnergo overcome the difficulties they face when they write.

Additionally, EFL learners need to be readers if they want to become a good writer.
Significance of the study:

This research study \ery important, because shows us how the practice of readjn
skill is significant and very effective on the learn®siting; in addition to that, iteveaé
WKDW LI \RX GRQYW UHDG \RX FDQYW EH D JRRG ZULWL

connection between reading and writing skills is very strong.



Researchquestions:

Ourresearch aimat addressing the following questions:

» Why do our students produce poor writing productions?

» What should be done to improve the situation?

» KDW DUH WKH ()/ VWXGHQWVY ZULWLQJ GLIILFXOWLH
» How can reading influence writirgkill?

Hypothesis:

The following hypothesis i®rmed

If students read a lot, they will be good in writing skill. In other wordsERL students
read a lottheir writing will be improved

Research methodology and design:

a) The choice of the method:

This study uses the descriptive method as an appropriate way in order to test our
K\SRWKHVLV 3LI VWXGHQWY UHDG D ORW WW¥lHBeZLOO EF
confirmedor refut The present study uses a descriptive metbiodollecting data.

b) Population of the sudy:

Since the purpose of theudy is to clarify the importance of reading to enhance
EFL learners writing skill. The populatioaf this study is first yeastudents and
teachers of written expression at the departroéfdreign language, branch of English
at Biskra University during the academic year 2015/2016.

C) The sample:

In this studyour samplings about 40 students we have chosen randomly first year
LMD students and teachers of weitt expression in Englisdivisionat the department

of foreign languages, University of Biskra.



D) Research Tools for Collecting Data Analysis:

For data collection we makeugstionnaire for both EFL students and teachers at
Mohamed Kieider University of Biskra .Irthis study we will us one main tool:
questionnaire. 7HDFKHUVpu TXHBWXIGRHOQAWMIIUAXHVWLRQQDLUH ZF
first year LMD students in the department of English at the University of Biskra.

Literature of review

Many scholarsveredoing sone studding about the issue otkaof reading that effect
on the writing skill, from those solars we choose: Loban (1963s it is citedin
Langer.J.A, Flihan.S, 200()le explainghat there is strongrelationshipbetween reading
and writing fron where students who wrote wellsoread well.

On the other hand)iddowson (197956 YLHZV WKH UHDGLQJ SURFHVYV I
matter of extracting information from the text. Rather, it is one in which the reading
actvaWHYVY D UDQJH RI NQRZOHGJH ZLWK WKH UHDGHUTfV PLQ

De Ford (198} also following this idea indates that there is anteractive relationship
between the reading and writing process. Learners learn aboub Himgome writers from
reading; $otsky (1983:636) published a review of correlation and experimental studies
that investigated reading and writing relationships. Also to that time showed that better
writers tend to be better readers (of their own writing as well as of other reading material),
that better writers tend to read more than poorer wri{@ised in Langer.J.A, Flihan.S
2000.

According to $nith (1983) cited in Langer.J.A, Flihan.S, 200E&xplainsthat reading
like a writer allows one to actually become a writer. In addittomaking meaning of the
WH[W WKH UHDGHU WDNHV LQ DQG OHDUQV IURP WKH DX

as a model for texts that he or she reader will eventually write.

Another scholar is uire (1983 state that writers combine whtdtey have learned
about language from the texts they have encountered as readers. They are also reflecting on

their knowledge they have read to generating and synthesizing ideas for writing.



As cited in Hirvela(2004 p5320) NUDVKHQTV SRL®WW R} GMIQIWW K D
WKH ZULWHU WKH IHHO |ReBAMRMHE iRiRaReN tHatpeGoMeRGVE X U H *

text is form hrough reading because it takbke information from read other sources.

CelceMurcia (20012245) argues: at the very least, readings provide models of what
English language texts look like, and even if not used for the purpose of imitation, they

provide input that helps students develop awareness of English language prose style.

other studie like Hedge(2005:13) said thathere is widely held belief that in order to
be good writer a student needs to read a lot, this makes sense. It benefits students to be
exposed to models of different text types so that they can develop awareness of what
COQVWLWXWHYV JRRG ZULWLQJ’

Also BlachowiczC, Ogle.Dog(2008 agree that reading is essential; it is the process by
which people gain information and ideas froBooks , newspapers, manuals, letters,
contracts, advertisements and a host of othaterialsusing strategies for constructing

meaning before.

During and after reading will help students connect what they read now with what they
learned in the past. Students who read well and widely build a strong foundation for

learning in all aresiof life.
Structure of the gudy:

This study is divided in to two main parts the theoretical part and practical part the first
one is divided in to three chapters the first is about general introduction, the benefit of this
chapter is to show the mainnaiof this researcimethodology, hypothesiand research
questions.7KH VHFRQG RQH LV DERXW 3UHDGLQJ VNLOO"~ WKL)
skill in learning a language, as well as the extensive reading with its characteristics and

benefits on writing skill; the third one is about writing skill.

The second pais the pratical one .the last clpéer is deals with data collectioasd
LOQWHUSUHWDWLRQ RI VWXGHQWVY TXHVWLRQQDLUH DQG
useful pedagogical implicatisrand suggestiaithat may help both teachers and students

to teachjearnthe writing






Introduction:

In this chapter we deal with receptive skillwhich is reading skil] begin with
definitionsof reading then thpurpose of this skillThen we discuss another point whish
reading types. Through this titlee focuson the way the reader remdnd use the most
appropriate style of reading for his/her puspphe/shes serving their needs when they
read sora piece of writing, in additignwe will explain thamportance ofeading, through
this point we know how much reading is significaihtintroduces and builé a store of
background knowledgeMoreover, this chapter will discuss motivation in reading and
explain the nature of readingn another sideve discussthe reathg engagement and
enga@ged readers before another tildich is readingwvriting connection At the end we

will speak about the relation between reading and writing specifically.
2.1 Definition of reading:

Many researchers and writers angrtg to givedefinitions to eadingskill, among
them: Urqua& Weir (199822) pUHDGLQJ LV WKH SURFHVV RI UHFHL
informationEncoded in language form by meansWwfK H P H G L X PThigs Im&ddd_tQewV

through reading we receive extra information dethils relates to foreign language.

According to Westwood (200Teadirg is a skill which a persoaoptain meaning
from print, the whole purpose of reading understanding infonation in the textin
addition toHarmer(198353) who sa that

Readings the practicevhen readermovetheir eyes onthe text
To ownthelanguage they are readiilg Thenthe brain pick up
Theinformaion provides by theyes andranslatest with giving
Importantmeaning

In that definitions thewriter speaksaboutthe receptiveskill which is reading,
explain thait obtainsthe message hiyre eye as images, after that the information translate
from the brain whethe image omesinto a messagdlso Vacca .JAL et al(2003 define
Reading asa process where thmind is the main factom operationinside it it is not

directly observable or measurable through any one instrumenbcedure.



Reading is thdnteractive between a reader and a text which leadfRkéading
fluency. Throughthis skill the reader interacfgroducingmovemenwith thetext as he/she
tries to get reaction frothe meaning and where various kindskabwledgeare being
usedAlyousef HS (20085.

Mcshane S (2005 wrote also about theefinition of Reading, helaim that reading
is acomplex system of deriving meaning from print that requires an understasfdnagv
speeclsounds are related to print decoding(word identificatiskil§, fluency vocabulary

andbackground knowledge , active corepension strategies and a motivation to read.

Walker (199237) said that reading is an active, problem solving process that
involves predicting or guessing what treuthorsays, basedn expectations about story
events. Heclaim that reading isomprehending andso developing of human learning

other wordgeading is more than just receiving meaning in a liteeake.

According toHill and Holden(199Q091) reading is very important skill to the
learners becausehelpsthem to understandtext and gets immediate feedback about the

text.
2.2. Purposes bReading:

The knowledge in which a person acquteke from comprehension and developed
a means from one paragraph to another. In this case the learner motivate tineead,;
purposeof reading may be pass the limit to satisfy our ordinary needs and develop their
skills, the purpose why people read is important for a number of reasons generally comes
for LQ IR U P Dntete® @il \leasure.

Learners participate in multiple kinds of reading depending on tieeid,reasons
of reading and the situations they encounter for example reading news paperspodks,
scoreslt could bel R U H Fénhéianfient guidand advertisemeretc.

We may engage in different kinds atading for different purposes; howeube
ultimate goal is to grasp and recall what we have read. This act has to be selective the
information that satisfy his nee{Smith, 1985:101103).

Mcshne (2005:72) classifies reader purposes into two typeslearning about
something andinding specific informationThe first one entails searching a subject in a

magazine article or in a newspapestudy for a textJearning how to do something and
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reading for pleasure , however the second type of purposes reading contain reading to find

specificinformation such as looking for a date in a liBa this point Grade and Stoller

(2002 divided reading into seven main headings:

Readingto search for simple information: here a person read to find a specific piece
of information or specific words.

Readingto skim quickly: for example reading a text for general understanding.
Readingto learn from textsa learner read to take important ideas or to be able to
link a text with the knowledge of tHearners.

Reading to integrate informationthe reader can decide what informatiam t
integrate and how to combineW | R U WsKyblal StallBrG2a02 )

Readng to write (or search for information needed for writing)e purpose of
reading in this case to develop our writing and use those detail when we write a
research or essay for example.

Readingto critique textsit is taskto critique a text through reading.

Readingfor general comprehensio®toller (2002)considerreading for general
comprehensioas complex, the most basic purpose for reading and supporting most

other goals.

An example of Grabe and Stoller when we pick up newspaper, usually read the

front page with some combination of search processing, general reading comprehension

and skimming. We read for information but we also reath the goal to finish a

newspaper faly rapidly.

2.3. Readingtypes:

Reading types are used generally to extract information, facilitate to the learner the

strategy in the sake of finding the right steps for knowledge and get required information

Davies(1995 cited in Buaouina,2010.p18)has set a group of four reading types which

will be clarified as follow

2.3.1. Skimming:



*UHOOHW GHILQHG VNLPPLQJ DV 3STXLFNO\ UXC
JHW WKH JLVW RI LW’

It is the process of quick reading for general meaning to gain generahigeason
let his eyes skimp over sentences or phrases which contain detail concentrate on
identifying the central or main point8Ve use thisstrategy to preview a selection of text

prior to detailed reading or take a deep understanding of a selection of text.

Skimming technique help a learner to consider what you know before, can help you
discover and develop a purpose for readidgthe beginning skim may also help you
make the best use of interest in the text and maximize your understandiredlecteon on

the material.
2.3.2. Scanning:

Is a skill that requires you read quickiyhile looking for specific information,
when youscan you should start at the top of the page on the text and after that moving
your eyes quickly toward thbottom. Generallyscanning is a technique that is use to

answer of questions.

Scanningis quick reading, focusing on locating specific information find
particular words or phrases that are exist in currenta#tekpassing your visiospeedy

over a section of a text

Both of them(skimming and scanningare used to seledhe tex for detailed

reading and after that to reinforce your understanding.
2.3.3. Intensive reading:

Several types of reading may occur in language classroom. Intensive nsaoingg
of them . SRPHWLPHYVY FDOOHG 3QDUURZ UHDGLQJ" LQ WKLV W
texts by the samauthorabout the same topitt means to read a text in a purpose of found

specific information or for comprehension.

Intensive reading help a learner tovdlp a language of the learningrovide a
basis for explaining difficulties of structure and fake a more vocabulary. In thild
Aebersold and field (1997) assume that intensive reading is reading carefully and

thoroughly for maximum comprehension in which teachers provide direction and help
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before, sometimes during and after reading followed by some exercises that require student
to work onvarious types of text.

2.3.4. Extensive reading:

It is another technique of reading types means to read in a lower level of difficulty
than that for intensive reading which take place in classroom; extensive reading used to
obtain a generauinderstanding of a subject through reading loexts, generally the
purpose of this type of reading is for pleasure or to improve our general knowlithlget
worrying about every single word. For example when you read a novel before going to
bad.

Furthermore Hedge. 72000 supposs WKDW H[WHQVLYH UHDGLQJ KH
increase exposure to English and it is benefit when a class cdimectis limited.

Harmer (2007) givesnportance to both intensive and extensive reading when he said

To get maximumnbenefitfrom theirreading, students need to be involved in b
extensive and intensive reading. whereas with the former a teacher enco
students to choose for themselves what they read and to do so for pleast
general languagenprovement the latter is often (but not exclusively) teact
chosen and directed. it is designed to enable students to develop specific re
skills such as reading for gist (or general understanding),reading for sp
information(often called scming), reading for detailed comprehension or reac
for inference (what is behind the words) and attit(R&3).

2.4. The importance of reading

Considering that reading e ofthe most important factorshich help a learner
in his studies. There is a very important reason why ESL learners should try to develop
their reading skills. Educational researchers have found that there is a strong correlation

between reading and@demic success.

Good reader can understand the individual sentences and the organizational
structure of a piece of writing-hey can comprehend ideas, follow arguments and detect
implication. They also found that students who have a large vocalaramgually good
readers in addition to the fact that the best way to acquire a large vocabulary is to read
extensively.
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This habit helpsa learnerto enrichtheir brains, itinnovate brain comection
anotherbenefitsis to improve concentrationsif learners read regularlgnd theydevelop
the dility to do this for longer periodsThroughreading students learn aboptople,
placesand events outside their own experietioey are exposed to ways of life, ideas and
beliefsabout theworld maybe dfferent from those Wwich surround themlt is important
to build a store ofbackgroundknowledge and help younger children learn to read
confidently and well, moreover reading lead to more highly developed language skill and

stay in touch with writer stgs of writing.
2.5. Motivation in reading:

Motivation play animportant partin developing reading skill, because what we
read by choice reflects our own interaste expect to find certain things in what we read
perhaps answer to questiamformation and ideas which are of special interests for the
process of reading. This is a permanent indationshipbetween the reader and the text in
which expectation is aundamentalsharacteristic indeed, the knowledge we already have
about he subject and what we want to find in the text may be as importaniasveltiake

from it. As we read .W make predictions some of whiwe are confirmed or modified.

Cambria and Guthrie (201@)ivided reading motivation into thresections an
interestedstudentsreads, the learner focus @njoys book. Beingdelighted by new
information or being excited about anthe. This techniqueincrease achievement in the

long term.

Second one is confidence as a reader, here a learners beliefs in their capacity and
they are sure inthemselvesas a reader, understand well and did not afraid of making
mistakes or may be their weak lev®h the contrary the students who doubt theiriidxsl

believing that they are worse than they are, retreating from all text interactions

Third one is dedications, theV W X G pe@@idtande in reading whatever the
assignmentBeing well organized and making effort to beccessfuin reading.Those

three fatorsimprovesachievement and otivation in reading.

Whereas in classroom, however the situation is different and artificial with students
often beingconfronted with textsthey do not knowanythingabout and did nahterestin
reading. All this of course may l@gued makeseachinglearning situation difficult. The
teacher is therefore faced with a task of findimgterialwhich will appeal to the classs a
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whole, also Bow a students to choogkeir ownwhen possible yahis does not mean that

the choice of texts should be limited on you to what they know already. It is an
exaggerationo say that onlyexts the learners know something about should be selected as

of in another they know less about can awaken interesteaudto the desire to read a
balanced approach is best to ensure that there is a range of material to which the students
will be whatever to respond. Encouraging them to pursure their reading on whatever topics

they are interested in beside provide variet
2.6. The nature ofreading:

Through studies researchectassified thenature of what we read with the
obligation of having some relation to how w&ad;it is difficult to study the nature of
reading since it is devided into two complex theory process and product.

2.6.1. The process:

Alderson (200Q 3) defined the process of reading as th&eractionbetween a
UHDGHU DQG D WH[W«WKH OHDUQHU LV WKLQNLQJ DERXYV
meaning of the text and his relation to the information that he have .apparently the process
is likely to be dynamic when the reader read a text difffisrentiatefrom one reader to the
other, the understanding of this text or peacerezfding. Withdifferent purposes at
different time.

Also the process will be different for different readéyaderstandinghe process
of reading is presumably important to an understanding of the nature of reading. The

process is internal, private and silent.
2.6.2. Theproduct:

Alderson(200Q03) said that the earlier researclfi@rus on the product approach.
This final mean that researchers would typically design text of understanding of particular
text Focused orthe relationshipbetween the results of the tests and variables of interest.
Other researchers wishing to understand what distinguished one type of reader from
another. Researchers divigeoduct problems into two majavhich are:variation in the

product and the method used to measure the process.

13



Since reader may differ itheir knowledge and experiences, then the product of
reading will also necessarily diffeGecondproblem show the inevitable limitation in

theories as well as tests.

To summarize thufar: it is possible to see reading as process, or to examine the
product of that process. Any theory of reading is likely to be affected by the emibladisis

is placed on process or product.
2.7. Readingengagement and engagectaders:

Readingmotivation devided into tworeading engagement amshgaged readers
According to Guthrie, Wigfieldhnd PerencevichRHDGLQJ HQJDJHPHQW UHIHU\
extent to which an individual reads the exclusion obther activities particularly when
facedZLWK RWKHU FKRLFHV™ .DP ltién of readirg engageknent s@oH | L Q L
the light on the fact that engagemena ideliberatdehaviar on the part of the reader who
chooses to undertake a reading activity rather that other activities.

Guthrie, Widfield, & Perencevich (2004)Reading engagenudsdcribed as the
relationships between different aspects of motivation, between individuals and reading
materials, and between individuals themselves, in addition to using adequate reading

stratgies and developing awarenessout ideas .

The term engaged reademxplaining by various researchers between thEne
National Institute for Literacy (NIFL) (20035) explains that the term is used to refer to
LQGLYLGXDOV ZKR 3WHQG W R HDEM RR R WHH D CUMQTEEVEINGO \ W R
Baker and Widfield (19981) saidthat individuals who are engaged in reading
usually develop various aimsrfondertaking reding activitiesuse what they have

acquired from their past experiences to prodeeemeanings

In addition to Guthrie (2004) statéldat engaged readers have four nfamtures;
they are cognitively competeniotivaed, knowledgedriven and sociallyinteractive.
When relating thisexplanation to the definition ofeading engagement in terms of

motivationandsocial interaction, we can identify engaged readers as follows:

Engaged readers are not omhotivated and socially interactive but are also
using their background knowledge to gain new understanding. As rilegstanding

engaged students are strategic in reading a variety of texts. They employ such
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strategies as quéshing and summarizing to learn frombook&uthrie, Wigfied and
Perencevich (2004:58).

2.8. Readingwriting connections:

Reid (199315) 36 X Fiestigation shows that ading is an active, not a passive
experience.Furthermore research has shown thebrrelations exist between effective
readersand effective writef. Reading and writing are integrally connectédl. student
writers read; they read about writing, they read the writingptbker [«] and readers,
particularly good readers, oftewrite: they outline, they summarizethey respond to, and
they synthesize their readindgReadinghas always been part of the ESL writing
classroom.krashen1984) has shown the reciprocadlationship between reading and
writing: good readers are often good writers, and good writers are often good readers.
Stotsky (1983) found direct correlations between reading achievement and writing ability:
better writers read more than poorer writers, and be#taders tend to produce more

syntactically mature writing than pooneraders. Agited inReid.M. J.(199354)

Reid. M. (199316) claim thatmore experienced readers may respond by using
VWUDWHILHVY WKDW WU\ WR DFFRXQW IRU WKH ZULWHUTV
the meaning of the teX¥/riting and reading are closely tight since good writing is the

result of the exposure to a lof reading, and gookading results in good writing.

Most studies to datéocus on sustained reading aitslinfluence onwriting. Yet,
anotheraspect of this relationshiis readingto-write. Flower (1990) considers readbgr
write a toolthat includes differentactivities that enhance writingnstructon. Besides
sustainedreading, the readingwriting relationship can beconsidering asone that uses
reading activitiesdirectly aimed atmotivaing students to improveher writing. The
readingwriting relationship however is most often viewed from ordirection: the
influence of reading owriting. In the same veinreading is said to affect writing more
than writing affects reading. This diremti may be substantially important for EFL

studens, who have fewer opportunitieséagagein reading activites.

2.9. How to remember new vocabularyvhen you read

Cheda (200037) points out that there are six strategies that can help make new,

unfamiliar words a permanent part of ymaicabulary
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2.9.1. Circle theword: If the book or text belongs to you and you eatte on it, do write
on it. Circling the word will help fixhat new word and its ctext in your memory, and

\ R X feaBle to spot it easily whenever you come back to that sentence.

2.9.2. Say the Word OutLoud: Hear how the word sounds. Say it by itself and then read

the whole sentence out loud to hear how tledws used.

2.9.3. Write the Definition Down: If possible, write the definition right there in the
margin of the text. Writing the definition down will help seal it in your memory. In
addition, if you can write in the text, the definition will be righgrta for you if you come
back to the text later but have forgotten what the word means.

2.9.4. ReRead theSentence:After you know what the word means, reread the sentence.

This time you get to hear it and understand it.

2.9.5. Start a VocabularyList: In addition to writing the definition down in the text, write
it in a notebook just for vocabulary words. Write the word, its definition(s), its part of

speech, and the sentence in which it is used. CH2X®87).

2.9.6. Use the Word in Your OwrSenterce: , WV EHVW WR FUHDWH \RXU RZ
the new word, and then write that sentence in your vocabulary notebook. If the word has

more than one meaningyite a sentence for each meaning. Try to make your sentences as
colorful and exciting as possiBl VR WKDW \RXfOO UHPHPEHU WKH QHZ -
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Conclusion:

As a conclusion to this chapter, it can be said that reading is a very significant skill
in which learners interact with written texts to acquire language input and knowledge of
vocabulary, grammatical structure, and rhetorical features of texts in general. It has types
to specific the way which the learners can read to reach his/her goal after reading. We have
seen the importance of reading in learning a foreign language, taddi motivations in
reading and the nature of this skill, moreover in this chapter discuss reading
engagement and engaged readers to gain betteratadding and more informati@atout
the writing text, in last point of this chapter and more imparp@int we focus on reading
writing connections to know the importance of readinggtablishour learners abilities
and skills, from this chapter we considered that reading is an important skill for learners to

develop their information and others reaso
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Introduction:

In this chapter,we will present definitions of writingthe importance ofthe
productive skill Then we speak about types of writing.Is& we will bediscussedhe
reasons for writing andanentioningchaacteristic of good writingwe will explain the
stages bwriting and how the writer mee step by step in writing beginning with
prewriting to editingHowever in the next title we wipeak abouthe sourceof errors in

Englishwriting. Finally wespot the light on the writingnal other language skill.
3.1. Definition of Writing:

Writing is considered ashe most comm@x human activitieslt includes the
development of an ideasxperience with a subjects and the capture of rhenta
impersonatiorof knowledge. Rogers (20D8efinewriting as the use of graphic marks to
represent specific lingstic utterancegt involves making an utterance visibleg focus on

writing as represent language or it is related to language not to ideas.

Nancy Arapoff (1967233) defines writing as«much more than an orthographic
symbolization ofspeech. lis most importantlya purposeful selection and organization of
experience(Thoughts facts,opinions or ideay which acquired through actions or through

readingor hearsay

According tothe online wikipediawriting is a medium of human communication
that performs language and emotitrough the inscription or recording of sign and
symbols it is relies on many of the same structures as speech, such as vocabulary,
grammar ad semantics. Theesult of writng is generally called texAnd the recipient of

text is areader

Writing is a transaction with words wherelypu free yourself from what you presently
think, feel, and perceiv&lbow (1978

Also online omniglo(1991)definewriting as a method of representing a language
in visual or tactile formwriting systems use sets of symbols to represent the sounds of

speech, and may have symbols for such things as punctuations and numerals
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3.2. The Importance of Writing:

ConsideringWriting as the once considerirthe domain of the elite and well
educatedhas become an essential tool for people of all walks of life in today’s global
community. Whetherused in reporting analyses aifirrentevents for newspapers or web
pages composing academic essays, business reports, lettersadrreessageshe ability
to write effectively allows individuals from different cultures and backgrounds to
communicateFurthermore , it is now widely recogred that writing plays a vital role not
only in conveying information but also in transforming knowledge to create new
knowledge, it is thus of central importance to students in academic and second language

programs throughout the world.
3.3 Types ofWriting:

According toonline Freeology journa(2013)there are four main types wfiting:

expository persuasive, narrative and descriptive

o Expository— Writing in which author’s purpose is to inform or explain the subject
to the reader.

o Persuasive- Writing that states the opinion of the writer and attempts to influence
the reader.

« Narrative— Writing in which the author tells a story. The story could be fact or
fiction.

o Descriptive- A type of expository writing that uses the five senses to jpapitture

for the readerThis writing incorporates imagery and specific details.

In another sideHedge(200586, 87) claimsthatthe answer for the question what
kinds of texts do we ask our students to wistéhat depends largely on their reasons for
learningEnglishand, in particular, for writing ifenglish Writing is relatively rare activity
outside the professional world $le English language teacher needs to think carefully
about the role of writingn the classroom and the demands made on studkletdivided
types of writing into six which argpersonal writing, study writing, public writing, creative

writing, social writing,and institutionatvriting.
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3.31. PersonalWriting:

Is writing for oneself and includes variouspés ofdiaries and journals. These
writing activities would normallye carried out in the first langualget there may be good
motivational reasons for using them in tBeglishlanguage classroom. This can provide
valuable practice opportunities.

3.3.2. StudyWriting:

Study writing iswriting for academic owreducational purposeand includes all
those tasks that students perform, either writing notes and summaries for themselves or

writing essays, reportseviews,etc, which are read and often assessed by teachers.
3.3.3. Rublic Writing:

Hedge(200586) claim that public writing is writing as a member of the general
public to organizations or institutions. There are usually conventions to follow in the

writing. It includes such activiteeas writing letters of enquirgpplication, and complaint.
3.34. Creative Writing:

Creative writing can include poems, stories, rhymes, dransaoften found in
primary and lower secondary classraom first languageducation. Ihelpslearners in

building self esteem.
3.3.5. Scial Writing:

Hedge (20087) state that social writing is all the writing that establishes and
maintains social relationships with family and friends, for examplelephone text
messages, and personal emails. These will be relevant to EFL students who need to learn

the correct formatand formulae.
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3.36. Institutional Writing:

Relates to professional roldsach one will have its own specialized texts such as

academic papsr Languagestudents in more specialized groups aeually draw up

specifications of their own needs in writiggglish

3.4. The Reasors for Writing:

Teachers give a set of writing to teidents for severabasonsaccording to the

students needs and for the sake of helping them to develop their learnimgepoyfi In

recent yearsHedge (2005psked groups oEnglish languagéeachersabout why they

draw writing activities for their studenis the classroomTheteachers introduced a set of

purposes which they consider as reasons for writing, these purposes are as follows:

>

For pedagogic purposes, writing should be appropriate for the school
environment to help the students learn the language syStaraxample.to
consolidate the learning of new structures or to help students remember new
items of language.

For assessment purposes, asay used to establish the student’s learning
progresor proficiency.

For real purposes, is the aim thie learning process, @oncentrate®n the
needs of the students.

For humanistic purposes, its gadalto help the weak students and daab
them to show their abilities and allow quietstudents to show their
strengths.

For creative purposes, to help the students write for themselveiss and is

to developand improveshe students’ self-expression.

For classroom management purposes, a®laxed, calm activity which
settlesthe students down.

For aguisitional purposs, is careful ways of dealing with the language to
permit the students explores and reflectlanguagery on the language in a
conscious way

For educational purposes, it is a method to build the students’ confidence,

improve their seHeseem, and intékctual abilities (ibid).
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3.5. Characteristic of Good Witing:

Successful writing involves, among other things, the ability to integrate information
from previous researchers in relevant areas of study. Even the most original academic
paper integrates facts, ideas, concepts, and theories from other sources by means of

quotations, paraphrasing, summaries, and brief references.

The writers using background sourgescessing that involves reading,
understanding, learning, relating, plamyn writing, revising, editing, and orchestrating.
Kroll (1990:211).

Among the chracteristics of good writinghe writer writes in such a way that
minimal effort is required by the readéx.piece of writing should take meaningful sense
Every word you write needs to be understoodh®y/reader. The style should be specific
and concise. Everything should be relevant. Readers are generally lazy and in a hurry.
They need to be able understand everything thetiims; without forcingto wat till the
end of sectionThe sentences linking togetherdlear formby making each sentence form
a chain with the next. The reader is guided -&igptep towards the writer’s conclusion.

Adrian (2011:5556).

3.6. Stages ofWriting:

When we compose @ece of writing the writer become involdén some activities
and going through it before and during writing, we must know the stagealltha us to
going on simultaneously to hauetter understanding and effective woilk differs from
one writer to aother.We move systematically through the different stages of thdingi
skill to understandand engaging in the creation of writtéexts The most used oes are:
Prewriting, drafting and redrafting, editingyland (2003:11) saithat these stages do not
occur in a linear sequeacthey are recursive, interactive and potentially simultaneous; i.e.:
all the work can be reviewed, evaluated and revised, even before any texts has been

produced at all.
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3.6.1. Prewriting:
Hedge (2005:53) said that

Before putting pen to paper, the skilled writer in real life considers two important
guestions: what is ¢hpurpose of this piece of wrig? This may influence the
choice of organization and the choice of language. Second @uestho am |
writing this for? The reader may be an individual, one you know well, or a group of
colleagues, an institution, an examiner, or a tutor. Thinking about the eventual
readers helps the writer to select what to say and how to present it in she mo
appropriate stykdormal, friendly, serious, or tentative.

He said that good writegenerates plans for writing at this stage, though, the amount of
planning varies. Some pieces of writing require a great deal of preparation and that others

can be writen more or less spontaneously.

Experienced writers plan what they are going to wBtfore starting to writethey
try and decide whatey are going to sayor some writes this involves makingletailed
notes. For others a few jotted words may be eno8tjh.others may not actually write
down any preliminary notes at all since they ndayall their planning in their heads. But
they will have planned when prewriting, writers have to think abibuee main
ideas(issues),in the firthey have to consider the purpose of their writing since this will
influence not onlythe type of text theproduce, but also the language they use. And the
information they choose to include, secondly, the writersktlof the audience they are
writing for and the choice of language whether it will be formal or informal in tone.
Thirdly is the content structure of the piece of writing. That is how best to sequence the

facts ideas or arguments which they have decidéuctude . Harmer (2004:45b)

Prewriting exercises do not only help students to find something to say about a
specific topic, they also help them to improve their writing skills through reading
organizing, classifying of the prewriting notes and providingm opportunities to get
ideas . Murray (1988:16).
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3.6.2. Drafting and Redrafting:
Drafting can refer to the first version of a piece of writing as a draft (ibid).

Harris (1993:55)in this stage it needs to be some point at which the writer begins to
translate plans and ideas into provisional text, moving from thinking about writing to doing
it. As cited byTribble (1996:112).

“Drafting is the physical act of writiflg Lindermann (1987.26). In his quotation
Lindermann consider drafting as the practical part of writing which the learners move

through theoretical part to the practise, in other words, from prewriting to the writing.

Draftingis a second phase attivity; moreover itconsistof making a first draft.
But writing the first draft iften interrupted as the writer stops to read over and review, to
get an ideaof how the text is developingp revise plansand bring in new ideas or
rearrange those already expressed...good writers teswht@ntrateon getting the content
right first and leave detailge correcting spelling, punctuatipand grammar until latein
general the drafting stage focuses primarily on what the writer wantgay, while
redrafting progressively focuses on how to sayasteffectivelyHedge 2005:53-54).

We can say that writing is a progressive activity. This means that when you first
write something down, you have already been thinking about what you are going to say
and how you are going to say it or write it. Thétremayou have finished writing, you read
over what youhave written, make changes and correction. Therefore, writing is never a

one step action; it is a process that has several stages.
3.6.3. Revising andEditing:

Once writers have produced a draft thlegn, usually read through what they have
written to see where it works and where it doesn’t, perhaps the order of the way something

is written is ambiguous or confusing.

In this case the writers make the changes they consider to be necessary, they
produ@ their final version. This may look considerably different from both the original
plan and the first draft, because things have changed in the editing process, but the writer is

now ready to send the written text to its intended audielacmer (2004:5).
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Writers are continuously reading through what they have written and making
corrections to make sure of having correct grammarandptable piece of writing. In this
sense getting the content right is a reasonable summary of what should happen during
revision. The rest is editigrHedge (1988:23)diting is the final step before handing out
the final draft

Johnsor(2008:167)state that:

Basically ‘editing” means making your piece as reader-friendly

As possible by making the sentences flow in a clear,-easad
Way. It also means bringing your piece of writing into line
With accepted ways of using English: using the appropriate

Grammairfor the purposes of the piece, appropriate punctuation

And spelling, and appropriate paragraphing.

3.7. The Source of Erors in English Writing:

Students who learn English as a second language already have a deep knowledge
of at least one other languagmd where L1 and English come into contact with each
other There are often confusions which provoke errors in a learner’s use of English,
especiallyin English writing where the errors are different from @bedentto another;
students do such errors for different reasons which are: translation, ovahgetien, and

fossilization.
3.7.1. Translation:

The firstcommonsourceof the writing errors that the students make is translation,
in which they translate some words from their native to the foreign one. The students also
translate the target language structure. In the learning process, researchers often study the

interference of the native language from developmental stages of interlanguage
3.7.2. Overgeneralization

The second common souroé errors is overgeneralizatiom this kind of errors
the students start to over generalize a new rule that has(fgsonsciously) learnt. In

addition tolanguage learners in both first and second language acquisition have been
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observed to produce errors which can be explained as extensions of some general rule to

items not covered by this rule in the target language.

This account for mistakes like ‘she is nicerthanhim’, where the acquisition of more for
comparatives is ovageneralized and their mixed up with the rule that the students has

learntthat comparative adjectives are formed of an adjective plitaemer (2007:100).
3.7.3. Fossilization

Foreign language learners make other kind of ermehgn their internalized rule
system contains rules different from those of the target language. According to Odlin
(1994: 13):“learner” interlanguagecompetence diverges in more or less permanent ways
from the targetlanguage grammar” (in Graoui, 2008: 69). Fossilizationin language
learning may occur when students feel their communicative needs have already been met.
These types of errors may causensoproblems in the writing process especially when
they are repeated because they will become bad habits. Fossilization in language learning
might be related to the cultural issues which fossilized for the reader who do not have
enoudp interaction and enggement inforeign langage textsAs cited in (Graoui, 2008:

68.69)

3.8 Writing and Other Language Skill:

3.8.1. Four Language Skill WorkingTogether:

Writing is not an isolated skilFFour language skills work together to enhance the
development of eacbther:speaking, listening, reading and writirigstening and reading
are the receptivskills (takingin information), and speaking and writing are the productive
skills (giving out inbrmation). Accordingto Johnson(2008), language skills enhance each
other; i.e. The development of individual language skills improves the development of
others. For example, listening and hearing other people use language enhances one’s
ability to speak,reading helps students become bettgiters and writing helps in
developing phonicknowledge and enhances reading flueng&y. cited by Hamadouch
(201Q014-15).

3.8.2. Writing and Speaking:
Opinions differs betweeiraditionallinguistic and educational research where the

first one said that written language is a reflection of deaiguage, while educational
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research has taken the stance thatthien form of the language is morecerrect» and
therefore shouldbe more highly valuethan spokertanguagen recent years a consensus

has been emerging to reconcile these positions.(But spokenand written texts do vary
across a number of dimensions, including but not limit@dextualfeaturessociocultural

norms and patterns of use, and the cognitive processes involved in text production and
comprehension.

A useful summary of some of the differences between speaking and writing can be
found inbrown (1994).List of thecharacteristics thalifferentiae written language from
spokenlanguage:

Permanence:oral languagemust be processed in reahd specifictime, while written
language is constaahd can be reaahd reread in any time.

Production time: writers generally have more time to plameckandrevise their words
before they arewrite their final draft howeverspeakersmust plan, formulateheir
utterances within a few moments if they are to maintain a conversation.

Distance: between the writer and the reader in both time and speueh eliminates
much of the shared context that is present between speakiestandrin ordinary faceto-

face contact and thus necessitates greater explicitness on thethbawter.

Orthography: which carries a limited amount of information coemgd to theichnessof
devicesavailable to speakers to enharecmessage (egtress intonation, pitch, volume,
etc.)

Complexity: written language tends to be characterized by longer clauses and more
subordinatorswhile spoken languageave shorterlauses connected by coordinatas
well as moregedundancy (e.gepetitionof nouns and verbs)

Formality: because of the social and cultural uses to which writing is ordinarily put,
writing tends to be more formal than speaking.

Vocabulary: written texts tend to contain a wider variety of words, and more lower

frequency words, than oral tex#ss cited byweigle 00215-16).

3.8.3 Reading—Writing Connections:

Researchers, and practitioners (e.g.stenold, 1990; Heller, 1999) The
connectbon betweemnreading and writing has often been viewed in straightforward terms
those who read well andrite well. Although this relationship has been long recognized,

researchers have often been more interested in understanding the sources of the

27



relationship. Theresult of studies thahave investigated this issue showed multiple
realities. For example, researchersneoto view reading and writing as two skills that
share similar processes. They argue that readers and writers go through similar processes to
either comprehend or create meaning.

Creme.P and lea.R. M (2008) state that choosing your resglimaterial was one
important aspect iranalyzingthe title of your writtenassignment. Reading also an
integral part of the wHe writing process. In additignsuccessfulwriting needsthe
techniques of being able to integrate the important points of what the learners read into

theirownwriting. ‘Readingis always an integral part of student writing’.

Conclusion

We concludeasa conclugn to this chaptethata productiveskill, which iswritten, is
acomplexand difficult to master thisperationlt need a followup and attention from the
teachers and learners by knowing the importance of this skill, stages that the learners go
through to write better good range of vodaloy. Such gurposecan,we think, be attained
only with the returning to some mental activi¢yriting skill hasa relation withother skill
related to them anehakesa connection with other$his makest easierto conducta right
and the desired redslIn this chapter we specify the characteristic of good writing and the

errorsthat thewriters faceand their sources.
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Introduction:

Because of the nature of the present subject, it is indispensible to elicit tédth& Q G
VWXGHQWVT LG HwWrMnddadRtKeNvay td Bdahedm because thearners and
the teachers are the main variables of the study. Their opial@very important to develop
the level of the learners in writing skills and to tell them about the significant of reading skills
or knowing more vocabulary through reading, in other wokfslR ILQG VROXWLRQ WR V
writing problems to be better writer and enrich their vocabulary.

For this purpose, a questionnaire addressed to both teachers and students is the most

appr@riate way to gather data for our study.

The aim of the studenfs TXHVWLRQQDLUH LV WR ILQG VWMXGHQWVY
writing, to show us how their writingre connected with the reading skill ahthey consider

it asanimportantfactorto enrich their writing.

7KH W H Duestibhoaitg isTused to par LQIRUPDWLRQ DERXW WKH WHDFKI
module of writing and the problems theyéaa writing, in additiorto find the easiest way to
establishVWXGHQWVY ZLWK WDNLQJ LQWR FRQVLGHU&WLRQ KF

their learners toead.

The man objective behinduch a questionnaire is to draw some conclusion and verify the

following hypothesis:

Whenstudents read a lot, they will be good in writing skillother words, reading a lot help

a students to improve their writing.

TKH VWXGHQWVY TXHVWLRQQDLUH

Administration of the Questionnaire:

The students who responded the questionnaire were chosen randomly among the
total number otthe first year LMD studentsAt Mohamed Khidher UniversityBiskra. The
choice of first year students was based on the problenththatajority of the students have
problems when they write a piece of writiagd reading skijltheydid alot WKH\ GLGQTW KI

enough vocabulary anmdisreading, we choose 40 studssrinong thavhole number.
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Description of theSW X G H)QaAtigrfhaire:

The questionnaire consists @ifghteen (18) questions divided into two main sections
(see appendiX). The questions include clogmded questions, and open ended questions

where studentBave to explain their choice or suggest
Section one:

7KLV VHFWLRQ DLPV DW JHWWLQJ WKHaMWocahilapyW V] RS
whether tley like reading, this receptivekill and their level in English vocabulary. In
addition to helpus to specify the importance of reading to gebughvocabularyin order to

establish their writingn learning second language
Section two:

It deab with writing skill and the problems that face students when they write in
second languag it attempts at finding out the reasons behind the poor level of writing

production and their relation to reading skKill.
Analysis R1 VW X GQuéesiodunaife:
Section one: Reading and Vocabulary: From (Q112)

1. Do you likereading?

Yes[ | No [
Option N° %
Yes 15 37
No 25 63
Total 40 100

Table (01): StudentVViews about Reading.
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Yes
37%

no
63%

Graphs (01): Student VViews about Reading

7KH WDEOH DERYH VKRZV WKDW WKH PDMRULW\ RI WK
which means that they like reading. This indicates that reading is viewed as an important skill
WR EH IXOILOOHG 7KH UHVW UHVSRQGHQWYV ZKLFK UHSUF
means that they do not like reading.

2.Reading is your favoritesubject?

Yes [ ] No[ ] sometime]_|
Option Ne° %
Yes 09 22
No 27 68
Sometimes 04 10
Total 40 100

Table (02): SUHIHUHQFH 6WXGHQWVY 7R 5HDG
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Sometimes
10%

68%

Graphs(02): SUHIHUHQFH 6WXGHQWVY 7R 5HDG

68% of the sample answered that reading is not their fawutiect. Meanwhile, 22%
responded with yes. On the other hand%d8ee reading as a matter of modtdese results

urge us to encourage reading among students for it has a great effect onvrttein
performance.

3. Doyouread?

Always [ ]| Sometime{ | Never[ ]
Option N° %
Always 02 05
Sometimes 34 85
Never 04 10
Total 40 100

Table (03): 7TKH 6 WXGHQWVY +DELWV RI 5HDGLQJ
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Never Always
10% 5%

Sometimes
85%

Graphs (03): 7TKH 6 WXGHQWVY +DELWV Rl 5HDGLQJ

85% of the total number of students read sometimes. However, a low proportion
(05%) read always, and surprisingly, there are university students who never read who
represents a proportion of 10%. We can see thatrsiside not have a readieglture, since
the majority of them do natlways readTheseresults supports the data obtained from the
previous question; since it is very natural for those who dalaatys reado not take reading
as their favorite subject.

4. Why do you read outside theclass?

A. To know more about language structure[_]
b. Teaches askyou [ ]
C. Youwantto enrich your vocabulary [ ]

D. Youwant to develogyour way of writing [ ]
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Option N° %
A 05 23
B 04 19
C 11 52
D 20 06

Total 40 100

Table (04): 6 W X G H Q W Viiehind OufsRI€Glass Reading

6%

Graphs (04): 6WXGHQWVY 5HDVRQV EHKLQG 2XWVLGH &0ODVV 5HD

As seen in the graph and the table above, half of the study sample (52%) read outside
the classroom to enrich their vocabula8 of the sampleread to kow more about
language structurand a close proportion read outside the classroom becaug¢ HD FKHU V |
orders. On the other hanahly 06% of the sample read to develop their writing skills. Based
on these results, we concludeaththe vast majority of the students are wawvaf the
LPSRUWDQFH RI UHDGLWchhHuQryHQKDQFLQJ RQHTV

5. Are you motivated to read?

Yes[ ] No[_]
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Option N° %
Yes 13 32
No 27 68

Total 40 100

Table (05): 7KH 6 W Xadivatiahvi§i Read

Graphs (05): 7KH 6 WXGHQWVY ORWLYDWLRQ WR 5HDG

A greatamount of the students 68&e notmotivated to readvhich only 32% of
theme motivated These resultshed light on a dangerous phenomenon, namely lack of

motivation to read, whictbegs the question on hote find working ways to motivate
university student to read

6. Do you like to borrow books from thelibrary?

Yes [] No [] Sometimed |
Option N° %
Yes 05 12
No 20 50
Sometimes 15 38
Total 40 100
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Table (06): The Attention of Students Taking Books from the library.

Sometimes

38%

Yes
12%

Graphs (06): The Attention of Students Taking Books from the library.

Half of the subjectslislike borrowing books from the library while only 12% of them
borrow books. On the other hand, 38% of the subjects borrow lwdksometimes This
means that reading is not a primary conderrihe students.

7. Which of the following drategies do you preferwhen you read?

A. extensive reading [ |

B.intensive reading [ ]

C. both []
Option N° %
A 04 10
B 28 70
C 08 20
Total 40 100

Table (07): 7KH 6 W X Géfegale\StraBegy of Reading.
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10%

70%

Graphs (07):The 6WXGHQWV Y 3UH I Bf®ResBiGgH 6 WUDWHJ\

70% of the subjects prefer the intemsireading and only 10% of themead
extensively; meanwhile, 20% like both strategies. Based on these results, we conclude that
most of students tend to read more in order to know about vocabulary and word meaning
which is the main purpose of intensive reading; on the other hand,ihpréporton of
extensive reading due to itstressful nature

8. Doesreading contribute to the development of the writingskill?

Yes[ ]
If yes explainhow?
Option Ne° %
Yes 40 100
No 00 00
Total 40 100

Table (08): Contribution of Reading to the Development of the Writing Skill
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No
0%

Yes
100%

Graphs (08): Contribution of Reading to the Development of the Writing Skill

All the students acknowledge the positive effects of reading on their writing skills for

different reasons ahown in their explanations:

- Because it improves language skills by giving us more information.

- Reading and writing are interrelated. By reading, we can improve our writing skills
more and more.

- Because it helps us in spelling out difficult words.

- By helping us in writing and organizing our ideas.

- Because reading give you new ideas and enriches our vocabulary.

- By introducing new vocabulary to use in our writing tasks.

- By developing our writing styles and strategies.
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9. How do you consider your level irEnglish vocabulary?

A. verygood [ ]

B. good [ ]
C.average [ ]
D. bad [ ]
E. very bad [ ]
Option Ne° %
A 02 05
B 02 05
C 22 55
D 13 32
E 01 03
Total 40 100

Table (09): 7TKH 6 W X G HQ Wab§utZr&dirQaviel @ English Vocabulary

E A

32%

Graphs(09): 7KH 6 WXGHQWVY 2SLQLRQV DERXW 7KHLU /HYHO L
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The results in the table above demonstrate th& XGHQWVY SHUVSHFWLYH C

of vocabulary ranges from average (55%) to bad (3P89 level is caused mainlyy their
lack of reading.

10. When you read English books which difficulties do youdace?

A. difficulties of understanding text[ ]
B. difficulties of vocabulary []

C. otherdifficulties

Option N° %
A 14 35
B 26 65
C 00 00

Total 40 100

Table (10): Difficulties during Reading Skill.

0%

Graphs (10): Difficulties during Reading Skill.

The table and the graph above show that vocabulary issue represents the most frequent
difficulties in their readings. In other words, the problem lies in words as single items and not
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in texts as whole; since they can deducewhele meaning of the text through its context.

Additionally, students provided some other difficulties which they face when they read in
English. We mention:

- Sometimes, they face unfamiliar vocabulary, which make the text obscure.
- Difficulties in finding the right pronunciation based only on the written form.

11. Is reading one of your favorite things tado?

Yes[ ] No [ ]
Option N° %
Yes 17 26
No 23 74
Total 40 100

Table (11): 6WXGHQWVYT ,QWHUHVW RI 5HDGLQJ

Graphs (11): 6WXGHQWVYT ,QWHUHVW Rl 5HDGLQJ

74% of the whole population responded by (No) when asked if reading represents a
favorite habit for them; and only 26% see reading as a their favorite thing.
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12. Do your teachers motivate you taead?

Yesl:l No |:|
Option N° %
Yes 36 90
No 04 10
Total 40 100

Table (12): 7TKH 6 WXGHQWVY ORWLYDWLRQ WR 5HDG

No
10%

Yes
90%

Graphs(12): 7TKH 6 WXGHQWVY ORWLYDWLRQ WR 5HDG

According to the table90% of the students affirmed that their teachers encourage

them to readThis factadds more credit to the idea that says that the problem lies in students
not on their teachers.
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Sectiontwo: writing skill

13. What is your opinion about the module ofwritten expression (WE)?

Interesting[ ] not interesti_|
Justify:
Option Ne° %
Interesting 36 90
Not interesting 04 10
Total 40 100

Table (13): 7KH 6 W X G H @auvtfie ¥bddil# of Written Expression

Not intersting
10%

Intersting
90%

Graphic (13): 7 KH 6 W XieW @bdluvtfie Module of Written Expression

90% of the respondentonsider writtenexpression module interesting for several
reasons:

- It is theonly module in which you can assess your language level; as well as develop
your writing skills.

- It is aneffective way to practice language and use vocabulary and grammar.

- It gives us a good opportunity to enhance our writing styles and strategies.
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- It covers issues from several modules like methodology and grammar
- Because it represent one of the four majoglage skills.

- It gives us the opportunity to express ourselves and thoughts.

14. Are you satisfied with your level ofwriting?

Yes[ ] No[ |
Option N° %
Yes 12 30
No 28 70
Total 40 100

Table (14): Different Students Opinions about Their Level of Writing

Graphic (14): Different Students Opinions about Their Level of Writing

70% of thepopulations feelinsatisfied with theimvriting skills and they believe that

there is much room for improvement. This attitude paves the way to more creative ways in
teaching written expression
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15. Do you find difficult to find the right vocabulary when youwrite?

Yes |:| No |:|
Option N° %
Yes 30 75
No 10 25
Total 40 100

Table(15): 7KH 6 WXGHQWVY 2SLQLRQ DERXW )LQGLQJ WKH 5LJK)
Write

Graphic (15): 7TKH 6 WXGHQWVY 2SLQLRQ DERXW )LQGLQJ WKH 5LJ
Write

75% of the population facessome difficulties when they write due to lack of
vocabulary and only a quarter (25%i)ink that vocabulary poses no problem during their
writing tasks These results encourage us to guadentssome reading passaga order to
expose them to new vocabulamich they will use in their writing tasks.
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16. What do you think the reasons behind the poor level of writingproduction?
A. lack of ideas [ ]

B. misunderstandingf the subject [ ]

C. lack of vocablary [ ]
D. lack of reading []
Option N° %
A 04 10
B 06 15
C 23 57
D 07 18
Total 40 100

Table (16 6WXGHQWVYT 2SLQLRQV DERXW WKH 5HDVRQV EHKLQCGC

Production.

D 10%

C
57%

Graphic (16): 6WXGHQWVY 2SLQLRQV DERXW WKH 5HDVRQV EHKLC
Production.
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More than half of thepopulation (57%) considerdsck of vocabularyto be a main
reason behind their poor writing productions.18% of the population tthak$ack of reading
is an obstacleéo good writing. In light of these statistics, it is of great importance to
concentrate on how to enhance writing skills through reading.

17. Do you face difficulties when youwrite?

Yes[ | No[_]
Option N° %
Yes 28 70
No 12 30
Total 40 100

Table (17): 6WXGHQWVY 2SLQLRQV DERXW :ULWLQJ 'LIILEFXOWLH\

Graphic (17): 6WXGHQWVY 2SLQLRQV DERXW :ULWLQJ "LIILFXOWLLH
70% of the subjects affirmeatiat they fae difficulties when they writand only 30%

of them write atease. This situation denotes that students should be exposed to more writing
techniques and strategies in order to facilitate their writing tasks.
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18. Do you think that reading can help you toimprove your writing skill?

Yes |:| No|:|
Option N° %
Yes 38 95
No 02 05
Total 40 100

Table (18): 7KH &RQWULEXWLRQ RI 5HDGLQJ 6NLOO WR ,PSURYH

No
5%

Yes
95%

Graphs(18): 7TKH &RQWULEXWLRQ RI 5HDGLQJ 6NLOO WR ,PSURYF

The vast majority of the subjects (95%) acknowledge the good impact readirumn h
improving writing skills. In light of these answers, teachers are encouraged to adopg readi

as an effective tool for enhancing writing skills.
Discussion of V W X G di€stidnhQire

The results of the questionnaire reveal that reading motivation iiotfyerespondents ibbw
if existed.Additionally, we discovered that students like to read more for their own amusement rather
than for its positive effects on their language performance. Furtherstodent ishighly unmotivated
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to read. Surprisingly, reading activities do not represgmtraary concern for them even though they
acknowledge its direct link to enriching their vocabuldie also conclude that students do not have
the reading culture a university student should have.

7KH VHFRQG SDUW RI VW XG HiawswflentsXareVhghliRee3tbdnUH UHY H
written expression module sincer@presents real opportunity to assess their language level. On the
other hand, students admit that they are not satisfiedththlevel of writing. Moreover, they stated
that hey face difficulties when they write for two main reas: lack of vocabulary this is due to lack
of reading. Lack of vocabulary make students blocked and unabketbe right word to compose a
comprehensible piece of writing. On the other hand, ldckeading leaves students unaware of
writing strategies and techniques, which lead them to write poor writing production
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2The 7THDFKHUV{4XHVWLRQQDLUH
21LAdM QLVWUDWLRQ RqueAtikiiavéHDFKHUV q

The questionnaire was distributetirectly to 6 teachersat the Branch of English
module of written expressioffior first and second year studend$ Mohamed Khider
University of Biskra; this selection is because thexperience thathe teachers havend
becausdirst year teachers of written expression are less than 6, we choose others from the
level of second year from the same branbih.addtion to make their suggestions and
observations valuable for the goal this researchWe colleced the answer ofWHDFKHUV {
guestionnaire in a period of two weekbatbecause teachers are so busy and they can not

answer the questionnaire in the same day
22”HVFULSWLRQ RI WKH WHDFKHUVY TXHVWLRQQDLUH

7KH W Hduéstidhhhvahclude foursections which consist afineteenquestions
devided into openended and closeended questionZ KLFK UHTXLBQRI\NBDWYVRHUV LC

addition tonormal or full answers.
Section nhe: General Information (questions 3).

In this sectionwe put threequestions andt is meant to collect general information
aboutteacheryl JHQGHU W K HriLadddithDod étlu@$Htively Rave tough

Section Two: Reading Skill (questions-4).

this section include six questionE KLFK LQYHVWLJDWH WKHheWHDFKH
usefulness of this skill and their encouragement to engage students to read.also this section

contain the technique that the teacheppstt their learners.
Section Three: Writing Skill(question 1614).

Contain six question in this sectidincusing on the writing skill and the reason behind
the problems in writing, morever consists the right way to develope EFL learners writing skill
and if teachers are satisfidlL WK WKH OHYHO RI WKH VWXGHQWVY ZULWI
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SectionFour: Vocabulary(question 139)

The final section is about vocabulary.specifically we focus on the importance of
reading as a source of acquiring vocabulary and theieafti ofthe relation between writing
and reading.in addition to collecting data about the views of the teachers about the causes
EHKLQG VWXGHQWVY ZULWLQJ SUREOHP 7KH LPSRUWDQFH
ideas to make the learners awareoubthe obligation of reading and getting enough

vocabulary to write well.

3.1.$QDO\VLV RI WKH WHDFKHUVY TXHVWLRQQDLUH

) Section one general information
1. Specify your gender?

Male[ | Female [ ]

Option Number Pourcentege %
Male 2 33

Female 4 67

Total 06 100

Table (19 : WHDFKHUVY JHQGHU

Male
33%

Female
67%

Graph (19): WHDFKHUVY JHQGHU
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The above tabld@lustrates that our sample consists of four females and two male
respondents. This mean an oxgpresentation of female teaches indbpartment of English.
2. Educational qualification ( gradelevel) ?
a.Magister degree [ |
b.Master degree [ ]

c.Phd []

Option Number Pourcentege %
A 04 67

B 00 00

C 02 33

Total 06 100

Table (20) :degreeheld

PhD degree
33%

Magister degree
67%

Master degree
0%

Graph ( 20) :degree held

From table (20)ve notice that 67% of the respondents hold a magister degree and the
other 33% hold a PhD degreewever no one from select teachers have master déjece.
believe that our sample actually represents the population from which it is designed

53



3. Moduleyou have thought?
a.Written expression__]
b. Oral expression [ |

c. Othes

Option Number Pourcentege %
A 06 /

B 06 /

C 04 /

Total 06 100

Table (21) : modules taught

W written expression moral expression m others

Graph ( 21) : modules taught

The table above shown us tladittheteacherslaim that they teach both modules (O E
and W E)four of them whichrepresen66.668% said they thought linguistic, grammar, E.S.P.
What is remarked that at university Mouhamed khider have some experience in both modules
writing expression and draxpression.
[I) Section Two: Reading Xill

4. |s reading skill useful for EFL learners?

Yes [ ] No [ ]
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Option Number Pourcentege %
Yes 06 100

No 00 00

Total 06 100

Table (22) : teachers perspective on reading usefulness

No
0%

Yes
100%

Graph ( 22) :teachers perspective on reading usefulness

All the respondents (100%) stated that reading is an important skill for EFL learners.
However no one from the teachers said that reading is not useful for EFL |&drisenseans
thatteachers are greatly aware bétimportance of readirfgr their students.

5. $FFRUGLQJ WR \RX KRZ FDQ UHDGLQJ WHDFKLQJ LPS
skill ?
- Itis an essential source for the other productive skills.
- It exposes them to the written langeagnd allows them to familiarize with the
different styles and genres of writing.
- It exposes them to the target culture..
- It helps them in enriching vocabulary, ideas and prepares them to be good writers.
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- It helps them improve their English.
- Readingdevelops spelling, lexis, grammar, style and vocabulary.
- ltis a receptive skill through which learners gain knowledge as well

6. Do you encourage your students to read outside the cla®s

aAlways ]

b.Sometimes [ ]

c.Rarely []
d.Never [ ]
Option Number Pourcentege %
A 03 50
B 03 50
C 00 00
D 00 00
Total 06 100

Table (23): WHDFKHUV YT HQF R XdutSidePthe@sgsWR UHDG

Newdy
0%

Always
50%

Sometimes
50%
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Graph (23) :WHDFKHUV Y HQFR XdutSidePtheQld¥esW R UHD G

This graph reveals that 50% of the teachers claim that they abwaysirage
their students to readutside the classthe other half said that they are sometimes
encourage their students. This means #Huahe ofthe teachers are aware about the
importance of reading skilthese resultgonfirm the results obtained in tretudents'
questionnareU HIJDUGLQJ WHDFKHUV Y HQuisKHethezldssPHQW IRU UH

7. Does poor vocabulary affect RXU VWXGHQWVY UHDGLQJ DQG ZULW

Yes[ ] o [
Option Number Pourcentege %
Yes 06 100
No 00 00
Total 06 100

Table (24): WHD F KH U Vifle SrHté\effaldtivé\bf poor vocabularyn students

writing

No
0%

Yes
100%

Graph (24) : WHD F KH U Vifle SriHhé \éffeetivé\dof poor vocabularyn students

writing

All the respondents (100%) stated tftaRRU YRFDEXODU\ DIIHFW RXU V
and writing ability,while no one select the second choice whiclSIRRU YRFDEXODU\ G
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DITHFW RXU VWXGHQWVY Udidirak® @WWTQISmEans that @athBrgar®© L W\

greatly awaref the inportance of the reading skithr their students.

8. Do you consider reading process as beniid to ?
a. Get a lot of vocabulary [_]
b. To be a good reader [ ]
c. To be a good writer []

othebbenetts
Option Number Pourcentege %
A+B 01 16
A+C 03 50
A+B+C 01 17
C 01 17
Total 06 100

Table 25): WHDFKHUV | S Hhd WeBefiFoMeadiig Rrazess

C A+B

A+B+C
17%

50%

Graph (25) :WHDFKHUVY SHUVSHFWLYH RQ WKH EHQHILW RI UHD

Based on the graph above, teachers interpret reading benefits in terms ofrgeténg
vocabulary which makes them good writers. On the other hand, teachers do not encourage
reading for the sake of reading
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9. Which technique do you support your learnerdo use?

a. Extensive reading [ ]
b. Intensive reading []
c.Both of them [ ]
Option Number Pourcentege %
A 01 17
B 00 00
C 05 83
Total 06 100

Table 26): WHDFKHUV Y S Hhd Wel lENNIJu¥ tdr IRafners to use

Exetensive reading
17%

Intensive reading
0%

Both of them
83%

Graph (26) : WHDFKHUVY SHUVSHFWLYH RQ WKH EHVW WHFKQLTX

The table and the graph abaweicate that teachers encouraging their student to read
both intensively and extensively since both approaches have their own benefits.
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[ll)  Section three: writing skill
100HRZ FDQ \RX VXS SR U WritiRgKtoroughv pe@alidg?wW Vv
a. Encourage them teead more [ ]
b. Gives them ideas about the subject []
c. Teach them how to use correct grammar ]

Option Number Pourcentege %
A 05 17

B 01 83

C 00 00

Total 06 100

Table (27): WHDFKHUVY PHWKRG LQ VXSSRUWLQJ VWXGHQW

B 0%

83%

Graph (27) : WHDFIRHWKIRG LQ VXSSRUWLQJ VWXGHQWVY ZULWLQ

ORVW RI WKH WHDFKHUV FODLP WKDW WKH EHVW PHWKI
reading is by encourage the students to read more ,forttisapresented in the graph as
(83%) since reading gives thedrner vocabulary, style and strategies of good wrdthgrs
ZKR UHSUHVHQW VDLG WKDW WR VXSSRUW RXU VWXGH:
VXEMHFW KRZHYHU QR RQH DQVZHU WHDFK WKHP KRZ WR X
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11.Why doesthe majority of students have problems in writing?
a. Lack of vocabulary [ ]
b. Misunderstanding of grammar []
c. Difficulties of grasping ideam writing [ |

Option Number Pourcentege %
A 04 67

B 01 16

C 01 16

Total 06 100

Table (28): WHDFKHUV | S Hhe SoBrderohiriting pRollems

16%

Graph (28) : WHDFKHUVY SHUVSHFWLYH RQ WKH VRXUFH RI ZULW

JRXU RXW RI VL[ WHDFKHUV ZKR KDYH SDUWLFLSDWHC
writing problems to the lack afocabulary; whereas, one of them consider grammar as a main
reason of poor writings and the other one refer to difficulties in grasping ideas in writing.
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12.What is the right way to developEFL learners fwriting skill ?

a. Reading in foreign language [ ]
b. Practicing writing [ ]
c. Improve learner§grammar []
d. All of them [ ]
Option Number Pourcentege %
A 03 50
B 01 16
C 01 17
D 01 17
Total 06 100

Table (29: WKH ULJKW ZD\ WR GHYHORS ()/ OHDUQHUVY ZUL

17%

17% 50%

B
16%

Graph (29: WKH ULJKW ZD\ WR GHYHORS ()/ OHDUQHUVY ZU]

Half of the responden(s0%) believe that the right way to enhance students writing is
through reading in the foreign language that they are lear@ing teacher went for practicing
writing as agood strategy to develop writing skills and another one focuses on the importance
of grammar. The last one gave a wholistsvHU VLQFH KH UHVSRQGHG ZLWK 3]
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13.'R \RX WKLQN WKDW WKH VVOODEXV \RX DUH WHDFKLQ

vocabulary and reading ability?

Yes [ ] No [ ]
Option Number Pourcentege %
Yes 00 00
No 06 100
Total 06 100

Table (30): WH D F K H UV { oH MakHire Byabi Q

Yes
0%

No
100%

Graph (30) : WHD F K H UV { oH MauHire By#ahue Q

All the respondent$100%)firmly condder that the syllabus which they teach is not
enough to develop students vocabulary and reading abibity university levelThis result
requiresusd find new way to make syllabunore effective and another y&to develop
VWXGHQWVIYRFDEXODU\ DQG UHDGLQJ DELOLW\

14 AUH \RX VDWLVILHG Z wwikg leReXDY VWXGHQWVY

Yes [ ] No [ ]

Option Number Pourcentege %
Yes 00 00
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No 06 100
Total 06 100

Table (3): VWXGHQWVY OHYHO LQ ZULWLQJ

Yes
0%

No
100%

Graph (31) :VWXGHQWVY OHYHO LQ ZULWLQJ

All the teachers who participated in the present study are not satisfied with their
VWXGHQWVY ZULWLQJ VNLOOV % limrsyutiohs fbHNMssiwatiin.SHG D JR J

IV) Sectionfour :Vocabulary

15.Do you consider readingskill as a source ofacquiring vocabulary ?

Yes[ | No [ ]
Option Number Pourcentege %
Yes 06 100
No 00 00
Total 06 100

Table (32 : reading skill as a source of aquiring vocabulary




No
0%

Yes
100%

Graph (32) : reading skill as a source of aquiring vocabulary

Unsurprisingly, all the teachers consider reading as a primary source for enriching
vocabulary since it exposes learners to new waadd familiarize them with more
sophisticated terminology.

16.In your opinion ,is the relation between reading and writing efficient?

Yes[_] No [ ]
Option Number Pourcentege %
Yes 06 100
No 00 00
Total 06 100

Table (33) : reading writing relation
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No
0%

Yes
100%

Graph (33) : reading writing relation

7KH WHDFKHUYfV DQVZHU DERXW WKH UHDGLQJ ZU|

because it presented in the figure about 100%.this mean that no one can neglect this

important relatiorbetween reading and writing.
17.Why ?

Reading provides the learners with the ideas, vocabulary, the sounds linguistic
structure that he/she is required to use in his/ her writing.

Both of them have a great concern with the Ige.

Reading enables students to understand their topic explicitly. And it provides
students with plenty of examples concerning style, use of punctuations
constructions of complex sentences, use of transitional words and expressions.
Reading help students tarech their culture

It introduces a lot of writing styles
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18. According to you, what arethe FDXVHYV EHKLQG VWXGHQWVY ZULWL

a.Vocabulary [ ]
b. Grammar []
c. Punctuation [ ]
d.Organization ]
Option Number Pourcentege %
AD,B,C 03 50
A,B,D,C 01 16
A,C.D,B 01 17
D,AB,C 01 17
Total 06 100

Table (39: WKH FDXVHV EHKLQG VWXGHQWVY ZULWLQJ SURI

D,A,B,C
17%

A,CD,B
17%

A,D,B,C
50%

A,B,D,C
16%

Graph (349 : WKH FDXVHV EHKLQG VWXGHQWVY ZULWLQJ SUR

The table(34)and the graph above reveal that half of the respondents 50% classified
vocabulary, organization, grammar then punctuation as the main cuases behind students poor
writings. Other two teachers also place lack of vocabulary as a central issue in students
writing.

These resultshed light on the effects good vocabulary hawevriting productions.
19.In your opinion what is theimportance of vocabulary in writing ?
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- The basic unite of writing to vocabulary.

- A good choice of vocabulary strengthen ideas and reinforces arguments and helps
in persuading the reader.

- Vocabularycommunicates ideas and thoughts.

- Richness of vocabulamakes your writing sounds professional.

- Most of foreign language learners can not express themselves due to lack of
vocabulary.

'LVFXVVLRQ RI WKH WHDFKHUVY TXHVWLRQQDLUH

The analysis of thtWVHDFKHUYYV TXHVWLRQQDLUH VKRZV WKDW V
in university Mouhamed khider push their learners to ready Btatedthat they always
encourage their studewhich goes in accordance withe students answsewhen we ask
them if theirteachers encourage them to read. In addition, (100) claim that the reading skill is
an important skill for EFL learners; this means ttiety are aware about the reading skill
EHFDXVH LWV H[SRVHV VWXGHQWY WR WKH dwlkdy® ZULWL
writing styles and grammaif.he respondent teachers consider lack of vocabulary to be the
central problem of students poor writing production; consequently, they egeothair
students to read morextensively to gain new words, and intensivedyknow the exact

meanings ofvords in different contexts.

The relation between reading and writing is confirmed through this study; thus, we
urge teachers and the pedagogical stuff as well to focus mameading in order to improve

students writigs.
Conclusion

The results obtained from studentsand teachers questionnaire confirm the strong
association between reading and good writing skills. In other words, spread reading culture
among students lead to good outcomes. Through the results of studgméstionnaire we
notice that students are not interesteduatihe reading skill and read outside the classroom,
also they are notsatisfy about their vocabulary .however the analyses of teachers
HTXHVWLRQQDLUH UHYHDOV WKDW WHDFKHUV’ W@t LW GLII
only through the offi@l lectureor syllabus they teadhecause it is not enough for students to
developtheir level in writing. Students also need to read outside the classroom and try to be

aware about the importance of reading to get the vocabulary that they need tetteitend
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because it is the most important mechanics of writing wbariterncomplex skill. Through

the analyses we notidethat teachersloesnot satisfiedfrom the level of the studerits

writing becausenost of the students have difficulties in approaching this skill and the reasons
back to the luck of reading. Thus we strongly advise teachers to give reading activities more
importance and consideration for they have big impact tudests writing skills
Furthermore, teachetsve to encourage students to read more and give more importance to
reading skill to improve their writing and to be good writer
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PedagogicalRecommendation

Through this study and the results thathage foundrom our studywe suggest

some pedagogical recommendatioe recommend the following:

X Students should be aware about the importance of reading to improve their
vocabularies which help them in writing.

X To make students read outside the classroom and bring books from the library,
teachers can gives them exercises to do like a research. This depends on their
reading. In another side they offer them extra points.

x Teachers shouldncourage their students to read without specify the topic; words
are your lifeblood. Trying to read anything. Just get startedder to enlarge their
background in the target language

x As it is known that there is@nnection betweereading skill and writing because
of those students learn about how to become writers from reddaunersnust
point outthe problems regardingading ask studentsomprehension and check
questiors after eachneading.

X Teachers most successfully supptftKk HLU VWXGHQWVY UHDGLQJ DQG
development when they create a variety of learning contexts.

X As intensive reading teachers must read out the text first and then let the students
read without checking their mistakes of pronunciation.

x Students who amnotivated read additional materials (stories, novels, magazines
etc.)Written in Englislabout their interesiutside the classroom to increase their
desire for reading.

X .7THDFKHUV DUH DZDUH RI WKH L Ufisdotikeng @agsMo tQHH G V
motivate university students to read by themselves.

X Teachers muglive opportunityto students who like reading inside the classroom

to read and getting benefits from their reading.
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General conclusion:

f \RX GRQTW KDYH WL Rhkav&/tRe tihi¢ QoGthe\taoks) @ReQJimple
as WKDW kv FhiS Knea@s that bestudents writers are those who redok, because
of that reading skill is more significant to the students when wrég, it helps them to get
and obserb vocabulary in their writing .the objective of our study ipreve that the
GHYHORSPHQW RI WKH VW XighHeQdiid/ifi orderitd\bec@riie good @riterH W K U
students must faus on thereading skill In generalthis helps learnersto overcome the

difficulties they face when they write.

The main hypothesis of our research studiestudents read a lot, they wifiroduce

goodwriting. In other words, if students read a kbiir writing will beimproveit.

Our studydivided into four chapters, the first one general introduction. It contasn
statement of the problem, objectvef the study, significance of the study, research
guestios, hypothesis, research methodology and design, research tools for collecting data

analyses. Through this chapter we specify the importantgtbett we try taexplain.

The second chapter toduces theoretical background about reading skill its
definition, purpose of reading, reading types, the importance of reading, motivation in
reading, the nature of reading and reading engagement and engaged Featlegsnorave
speak about readingriting connectionln last point we speak about how to remember new

vocabulary.

The third chapter isabout writing skill. It includesthe definition of writing, the
importance of writing, types of writing, the reasons for writing, characteristic of good writing,
stages of writingthe source of errors in English writing, in addition to writing and other

language skill.

The fourth FKDSWHU LQWURGXFHV WKH SUDFWLFDO SDUW
students read a lot, they will be good in writing skill. In other words, if students read a lot,
their writing will be LPSURYHIEKDORFH VW X Gvd Qoilg¥tiierdtt tevd Lagt]
Because through readingtudentobtainthe vocabulary which they need in thewiting. We
FRQILUP WKLYV K\SRWKHVLV E\ GRLQJ DQ DQDONWIDW KRHUWIZR
guestionnaireThe present study investigated thwgportance of reading skill to enhance
)/ VWXGHQWVY ZUL Vdns@el of Huden@ quastemhaiMnidtice that students

observe that their wiitg difficulties is result of lek of reading because they have not
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sufficient vocabulary to wriH EHWWHU LQ VSLWH RI WKHLU OHYHO RI .
outside tle classroom, however the resul@l WKH WHDFKHU M@§veThatHiveW LR Q QD
syllabus they are teachingnst enough to be good writer because of that students must read
outside the classroom and their teachers motivate them to do that. From the results we found
that both students and teachers are aware of the contribution of re&dingrom that we

confirmed ourhypothesis which concludegke importanceof reading skillto erhance EFL

learners writing skill.
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Appendix one

6 W X G @@¥tonfiaire

You are kindly invited to answer the following questions which are part of a master
research abouEnhancing EFLHDU QHU VY Z UL Wre@lihgVThé @<itdV hé) R X J K
dissertation are based on your responses.

Please put a tick ¥ to indicate your answer or by making a full statement wherever needed.
Section one Reading and Vocabulary

1. Do you like reading?

Yes [ ] No [ ]
2. Reading is your favorite subject?
Yes [ ] No [ ] Sometimeqd ]

3. Do you read?
Always [ ] Sometimey ] Never[ |
4. Why do you read outside the clas®
a.to know more about language structure[_]
b. Teaches askyou [ ]
. you want to enrich your vocabulary [ ]
d. you want to develogour way of writing [ |
5. Are you motivated to read?
Yes[ ] No[_]

6. Do you like to borrow books from the library ?

Yes |:| No |:| Sometimes|:|
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7. Which of the following strategies do you prefewhen you read?
a.Extensive reading [ |
b. Intensive reading [ ]

c. Both [ ]

8. Does reading contribute to the development of the writing skilP
Yes[ | No[ ]
If yes explain how?

LR SO CER CER R CER CER (O (O CR CER COR (O (O GO O GO (O (AR GO GO GO GO (AR (O G GO GO (O (O (R (R O (O (O (¢
[CER SO CER COR (O (R COR (AR (AR AR CER (AR SO (AR (O (A (O (O (O GO GO GO GO (O (O O GO GO SO (O (R (O (O SO (R (4

LCEE CER COR (O R COR (R R GO (A SO GO (O (O GO GO (O R (I (AR R (O GO R (O COR R SO SO R COR COR (R < ¢
9. How do you consider your level in english vocabulary

a Very good [ ]

b. Good [ ]

c. Average [ ]

d. Bad [ ]

e. Very bad [ ]
10. When you readEnglish books which difficulties do you face?
a. Difficulties of understanding text[ ]
b. Difficulties of vocabulary [ ]
C. Other dIffICUIIES .....eiieee e e e e
LCERCER GO (O (R CER CER (AR (O CER COR GO (AR (O CER G (O (O COR R GO (O (R CER GO (O COR CER CR (O (O CR KR (O (@R (¢

LG CER GO CERCER (O (AR (O CER R GO (O (O CER GO CER (O (O (R GO COR GO (O (O GO GO GO (O (O (R GO COR (O (O (R (¢
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11 Is reading one of your favorite things to d&
Yes [] No []

12. Does your teachers motivate you to read
Yes[ ] No []
Section two: writing skill
IB3WKDWTTV \RXU RSLQLRQ DERXW WaMHWHEHR®B XOH RI ZULWHQ H
Interesting[ ] Not interesting[ ]
Justify :

LCER GO (O COR CER GO (O (AR COR G GO (O (AR GO GO GO (O COR G GO (O (R CER G (O (O COR G GO (O (O COR R (O (O (O (¢
LCER GO (O COR CER GO (O (O COR G GO (O (O GO GO GO (O COR G GO (O (O COR G (O (O SR G GO (O (O COR R (AR (O (G (¢

L O CER GO COR CER CAR GO (AR (AR CAR CAR (O (AR G R GO (AR (AR (R R (O (O CER R G (R SR (R GO (O (O (O R (R (AR (O < ¢
14. Are you satisfied with your level of writing ?
Yes[_| No []
15. Do you find difficult to find the right vocabuary when you write ?
Yes[] No []
Justify :

LSRR SO CER CER CER R (O COR (O CER GO (O (O (O (R R GO (O (R GO GO GO (O (O (O G R GO (O (O (R (AR R (O (O (R (¢
LSRR SO (O CER CER R GO (O (O CER R (O (O (O (R R GO (O (AR GO GO GO (O (O (O G AR GO (O (O (R (AR COR (O (O (R (¢

AU LELECKK KKK
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16. What do you think the reasons behind the poor level of writing productior?
a. Lack of ideas [ ]
b. Misunderstanding of theubject [ ]
c. Lack of vocablary [ ]
d. Lack of reading []
17. Do you face difficulties when you write?
Yes [ ] No [ ]
18. Do you think that reading can help you to improuve your writing skill ?

Yes [] No[ ]

Thank you for your collaboration.
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Appendix two
d Z @udstionnaire

We would be very grateful if you accept answering the following questionnaires.

Your answers will help us in the studipout« an investigation about enhancing EFL students

ZULWLQJ VNLOO WKURXJK UHDGLQJ 3OHDVH SXW D WLFN ¥

statements whenever necessary.

) Section one Generalinformation.
1. Specify your gender?

Male[ ] Female[ |
2.Educational qualification ( grade level)?
a. Magister degree[ ]
b. Master degree []
c.Phd []
3. Module you have thought?
a.Written expressionD
b. Oral expression [ |
Others « « « « € « «€ € € K K € K KL K K KKK KKK KKK KKK KKK

LS CERCER CER CER CER (AR (R CAR R COR (O (O G GO KR O (O (R GO GO GO (O (O G AR GO SO (O (O (R R (R (¢

[I) Section Two: Reading Skill

4. |s reading skill useful for EFL learners?

Yes [ ] No [ ]
5. $FFRUGLQJ WR \RX KRZ FDQ UHDGLQJ WHDF&LQJ
skill?

LA UEUELELKE KKK KL KL
LA UEUELELKE KKK KL KL
LCOE GO CER CERCER CER COR CER COR R GO (O (O CER R GO (O (O (R G GO GO (O (O GO O (O (O (R (R

6. Do you encourage your students to read outside tlabass?

a. Always []

b. Sometimes [ ]

c.Rarely [ ]

82

LPS



10)

d. Never [ ]

7. 'RHV SRRU YRFDEXODU\ DIITHFW \RXU &biMty?GHQWVY UHD
Yes[_] Nol[_]
8. Do you consider reading process as beneficial to?
a. Get a lot of vocabulary [_|
b. To be a good reader ]
c. To be a good writer []
other benefits« ECER GO GO COR CER GO GO CER GO GO G GO GO CORCER (O GO COR R GO GO GO (O QR (4
R R A R™ZAS

LCERCER (O (O (R GO (O (O CER COR (O (R R CER GO (O (O CER G (O (O COR R GO (O (R R R (¢

9. Which technique do you support your learners tause?

a. Extensive reading [ ]
b. Intensive reading ]
c. Both of them [ ]

Section three: writing skill

10. +RZ FDQ \RX VXSSRUW \R XthrowgW/ né&liHQW VY ZULWLQJ
a. Encourage them to read more [ ]
b. Gives them ideas about the subject []
c. Teach them how to use correct grammar ]

11. Why do the majority of students have problems in writing?
a. Lack of vocabulary [ ]
b. Misunderstanding of grammar []
c. Difficulties of grasping ideas in writing [ |

12. :KDW LV WKH ULJKW ZD\ WR GHYHORS ()/ OHDUQHUVT .

a. Reading in foreign language [ ]
b. Practicing writing [ ]
c., PSURYH OHDUQHUVY JL|:|PPDU
d. All of them [ ]

13. Do you think WKDW WKH VVOODEXV \RX DUH WHDFKLQJ LV H
vocabulary and reading ability?

Yes [ ] No [ ]

14. $UH \RX VDWLVILHG ZLWK \RXU VWXGHQWVY ZULWLQJ
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Yes [ ] No [ ]

IV) Sectionfour : Vocabulary

15. Do you consider reading skill as a source of acquiring vocabulary?

Yes[ ] No[ ]
16. In your opinion the relation between reading and writing is efficient?
Yes[ ] No []
17.Why ?
LCEE SRR CAE COR (R O COR AR O COR (A SO GO (O SO GO (A SO GO G (R G (O (O GO GO (O R AR COR (R < ¢
LCEE SRR COE COR O COE COR AR (R GO (A SO GO (O SO GO (A SO GO G (R G (O (O GO (O (O (R AR COR (R < ¢

LCEE GO CER G CER CER (O (R GO CER GO (O (O G R GO SO (O G (R GO GO (O (O (R (R COR (O (R (¢

18. $FFRUGLQJ WR \RX ZKDW DUH WKH FDprEbemY EHKLQG VW

a.Vocabulary [ ]
b. Grammar [ ]
c. Punctuation []

d. Organization ]

19. In your opinion what is the importance of vocabulary in writing?

LSO SO COR R (R CER (AR (AR (R (O (O (O (AR (R O (R (O (AL (R GO GO GO (O (O (R R GO (O (O (AR (R (AR ¢
LG COR GO (R CER CER (O (R GO CER GO (O (O G GO GO (O (O (R G O GO (O (O GO G AR (O (O (O GO (R (¢

LCEE GO CER G CER COR (O (R CER CER GO (O (O G GO GO SO (O G (R GO GO (O (O GO R (O (O (R (¢
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