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Abstract

The study investigates and evaluates the quality of the first year middle school coursebook
Spotlight on English One. It is conducted mainly to investigate the suitability and the
effectiveness of the coursebook in the Algerian teaching and learning environment. The
evaluation process aims to achieve insights into teachers’ and pupils’ attitudes toward
using the coursebook and, to explore whether it meets teachers’ expectations and
objectives and pupils’ levels and needs. The evaluation focuses mainly on the advantages
and drawbacks of the coursebook by examining its contents in accordance with several
criteria and parameters. The extent of the application of the competency based approach is
also studied. This research is based on involving the mixed approach i.e. the qualitative
and the quantitative approaches. Therefore, both methods of research are used the
descriptive and the quasi-experimental methods. The descriptive method involves the
following tools: questionnaires, interview, and classroom observation. However, the quasi-
experimental method includes the achievement test. Consequently, the evaluation process

depends mainly on the obtained results from the previous tools.
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General introduction

Introduction

The notion of the syllabus is highly renowned in the framework of education. The
ministry of education creates a sketch of overall curriculum consistent with prevailing
theories of learning. These latter are shaped in a list of lessons to be taught by a determined
content and plan to be executed in the classroom. Yalden (87) defines “the syllabus as a

summary of the content to which learners will be exposed”.

Instructional materials are regarded as crucial constituents in TEFL curriculum mainly
the coursebooks. They function as an implement of the entire teaching and learning process
since they intensely influence how content is delivered. At the outset, schoolbooks
exceedingly assist the teacher when performing his profession in terms of attaining the
aims and the objectives of the lessons, guiding him when managing his courses as well. On
behalf of the pupils, coursebooks have great upshots on pupils’ achievements, they
increase their knowledge about the subject matter and also they enhance their

participations within the classroom.

Coursebook evaluation is utilized for making judgments and investigation of the
appropriateness and effectiveness of the EFL/ESL instructional materials. The operation of
book evaluation is an important and worthwhile procedure in particular for teachers since

they considered the most users of the schoolbooks within the context of education.

An elaborated evaluation of a coursebook necessitates the existence of identifiable and
underlying standards namely: the syllabus followed, the teaching method used and the
learners’ needs, levels and objectives. In short, practicing coursebook evaluation is a
significantly indispensable process to make known how effectively that coursebook is

beneficial.
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The specific lessons which are supposed to be taught in the classrooms and have been
outlined in the given coursebook are applied finally by using a particular method. Several
approaches have been used in foreign /second language teaching and among them the
competency based approach (CBA) which is based on the learner-centered classroom. The
Algerian educational system relies more on the use of the competency based approach in

all the levels of education.

1. Problem statement

In the Algerian educational system, all the pupils are exposed to study the English
language for seven years before they graduate to the university. This career of education is
planned and organized between two grades firstly the middle school where English
language is taught for four years and the rest three years are devoted to the secondary
school. Teachers at the middle school reveal that not all the pupils master English language
nevertheless they have been exposed to the subject matter .Few students have achieved
that specific branch of learning and got relatively good marks and most of them failed to

master the language whether from the linguistic aspect or the communicative one.

Since several students encounter enormous problems concerning learning and mastering
English language effectively even after passing the levels in succession in the middle
school, many questions have to be posed about the starting point of this trouble. So, they

could occur owing to diverse sources and have distinctive reasons.

This research regards that the problem is mainly caused by the inadequacies in the
design of the coursebooks which have been and still used in the middle school. First year
middle schoolbook is seen as the primary schooling material and considered as a means of
assistance and facility of the content that the pupils can rely on when they firstly meet how

English language works. The suggested shortcomings comprise the followings: four skills
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activities, grammatical rules presentation, and vocabulary studies and different language
functions. Particularly, taking into account the situation of the educational system in
Algeria, learners ‘input is suffering especially when it comes to the application of the

content within a threatening learning environment.

Since any preparation of any coursebook entails a systematic evaluation so that the
learners and teachers ‘objectives must be taken into consideration. In view of the fact that
language teachers are more knowledgeable about their learners’ background, levels and
needs, also they spend many hours with them and they are the direct and incessant users of
both the foreign language and the language coursebook hence they should get an active
role in the evaluating process of the given coursebook in terms of: writing style, teaching
vocabulary, teaching grammar, the layout and design, etc. Consequently, providing their
opinions about the posed problems will offer more reliability in the findings and will make

this study much more useful for other researchers.

2. The aims of the study

The main aim of this study is to estimate from the teachers’ own perspectives the overall
effectiveness of the beginner level coursebook titled “Spotlight on English One” which
was approved and distributed by the national ministry of education to the first year pupils

of middle school.

The specific objectives of the study

1/ This dissertation attempts to examine the advantages and shortcomings of one type of
TEFL materials, English language coursebook “Spotlight on English one” which is used in

first year middle schools.
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2/ In this research , the coursebook will be evaluated in terms of layout and design,
activities and tasks , language type , methodology used in teaching and learning , subjects ,

content and language skills .

3. Research questions

This research relies on these general questions and they are listed as follows:

1/ Does the coursebook meet the teachers ‘expectations and objectives?

2/ Does it fit, as its content suggests, the needs, interests, and abilities of the learners?

3/ To what extent is the coursebook effective according to the layout and design, the

activities, the skills, the language type, the subjects and content?

4. The significance of the study

Instructional materials, in particular coursebooks, are key major components in most
TEFL programs. They are considered the mostly used teaching and learning materials for
both the teachers and the learners and making judgment about them requires book

evaluation.

Evaluation has a key role in the field of education. There are several reasons for
evaluating coursebooks in taking into account the perspectives of the teachers since they
spend a lot of time using the schoolbooks and they need to know to what extent its contents
is useful for their pupils. Accordingly, materials evaluation is a didactic and compulsory
process for testing the effectiveness and suitability of the coursebooks. The agreement on
the value of the coursebook in ELT must be surely done with the qualifications that they
are of an acceptable level of quality, usefulness and appropriateness for the context and the

pupils with whom it is being used.
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Therefore, this study first seeks to evaluate the Algerian middle school EFL
coursebook (Spotlight on English One) based on current trends in ELT, curriculum design,
and materials development in order to find out whether it conforms teachers’ expectations,
learners’ needs ,levels and objectives. And then, it highlights the main shortcomings of the
coursebook and offer suggestions to improve both the structure of the English course and
the design of the coursebook. Hence, it is necessary to choose and define the relevant
criteria by which the merits and drawbacks of the coursebook are going to be determined.

5. Research hypotheses

On the basis of what has been stated before, the following research hypotheses have been

formulated to be tested and checked:

1/ We hypothesize that the coursebook does not fit the pupils’ needs, interests, and levels.

2/ We advance that the coursebook content is not completely effective in terms of layout

and design, activities, language skills, subjects and the teaching — learning method.

3/ We put forward that the coursebook may meet the teachers’ expectations and objectives.

6. Research limitation

This study is limited to only one middle school in Biskra city, Algeria. It means that
there were small numbers of teachers and pupils about three teachers and one hundred
pupils .Therefore, the findings need to be verified and tested by conducting similar studies
across different cities in Algeria. That is to say, the results of this research cannot be
overgeneralized to all the EFL teachers or schools in the country; In addition, evaluating
coursebooks requires a significant amount of time to be done then it must not be taken by
this simplicity; however, after a huge preparation and hard work the best is presented . The

study contains both teachers and pupils ‘responses on the questionnaires; It is obviously
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that teachers provide us with their view ‘points about the questions sincerely and with
seriousness rather than pupils’ responses, the questionnaire that has given to them seeks to
investigate their psychological feedback toward the coursebook they are using since the
research involves them, they may not be as expressive in the language of EFL as their
teachers For providing the correct information, so we assume that teachers’ evaluation is
more accurate, even though pupils’ replies have been also taken into account. Another
limitation of this study is that the present study is a micro level evaluation study; however,
it can be complemented with a macro evaluation study when it is conducted in many other
schools and cities.

7. Research methodology

Method

This research is designed by using the mixed approach i.e. the qualitative and the
quantitative approaches. Therefore, both methods are used descriptive and the quasi
experimental methods.

Population and sample

The data of the study is collected from a sample of teachers using ‘Spotlight on English
One’ besides to the first year pupils who are using it as a compulsory coursebook. There
are altogether about one hundred pupils who were randomly chosen and participating in

this research. The study was carried out at the middle school of Madani Rahmoun, Biskra.

Materials

The material used for the evaluation purposes in this study is the coursebook titled
“Spotlight on English One” written by the authors: L. Merazga, K. Achour, H.Ameziane, F.
Bouhadiba, B. Riche;L. Tamrabet,W.Guedoudj, O.Mekaoui. Its first year of publication was on

2003 for beginner pupils of first year middle school.
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Data gathering tools

This dissertation is based mainly on both qualitative and quantitative approaches since
different kinds of tools have been used for conducting the study and they are the
questionnaires which have distributed to the teachers of the first year middle school as well
as the pupils who are presently using the coursebook. It is employed for collecting enough
information about the teachers ’ viewpoints and the pupils’ psychological feedback
concerning using the coursebook in terms of the content, the skills, the activities, the target
culture, etc. Moreover, a classroom observation has utilized when attending the sessions
with the first year pupils in order to observe their reactions and attitudes during the whole
session with the assistance of the checklist to reveal the weaknesses and the benefits of the
schoolbook ” Spotlight on English One”. An achievement test also has been used and it
was concerned with the investigation and the assessment of the pupils’ levels and

proficiencies.

8. Literature review

In addition to the presentation of the written and spoken aspects of language, language
materials also reflect different aspects of language such as grammar, vocabulary and
pronunciation. The relevant materials include exercises for pupils to practise and
communicate and they provide ideas for in-class activities. Specifically, coursebooks
include the aims and objectives of the language learning situation in a specific context.
Therefore, they provide a syllabus for the language program. Coursebooks are useful
sources for the inexperienced teachers since the content support those teachers by
providing different teaching alternatives (Cunningsworth). The materials have a controlling
effect on the classroom dynamics as both the pupils and the teachers make use of them in

several aspects. All the approaches, methods and techniques that are being followed are
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specified in materials and the underlying philosophy of language teaching is transmitted to
the students’ learning in the classroom (Kitao and Kitao). Therefore, in order to fulfill the
requirements of a specific language program and school syllabus, the materials should
include concise, accurate, informative and functional content. In Richards and Rodgers’
words , the role of materials may change according to the different methodologies.

In a functional /communicative methodology the leading role of the materials is to
activate students’ interpretation, negotiation and expression under interactive situations.
The idea of practicing grammatical issues in isolation is rejected and the superiority is
given to the presentation of meaningful, interesting and motivating language items. Varied
choices of the language activities, exercises and tasks need to be selected and these
selections should be ‘presented in different instructional sources/ resources. On the other
hand, in an individualized methodology, different learner styles should be taken into
consideration. As each pupil has his/her own learning strategy and style, the materials
should not restrict students’ language learning process by specifying certain levels and the
organization of the content would provide opportunities for self-study and evaluation.

Evaluating ELT coursebooks necessitates many parameters to be taken into accounts.
Hutchinson defines evaluation as a “matter of judging the fitness of something for a
particular purpose” (41).While considering the evaluation process in language teaching,
mostly, the initial analyses are conducted to understand whether the coursebook fits into
the official curriculum or the intended language program. Moreover, the coursebook
should meet the needs of the students by addressing their interests and abilities and it

should also be consistent with the teaching style of a teacher (Grant).
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Chapter one
The Syllabus

Introduction

The rationale of this chapter is to offer an overall view of the syllabus by providing a
whole description about its nature and how it is different from the curriculum, and
specifying which criteria are required in order to design it. It also aims at identifying the
different types of syllabuses in the field of foreign language teaching and learning by
presenting the underlying principles that are relied on and; eventually, we will try to
demonstrate the extent they are useful for pupils. Regarding the characteristics of the
different types of the syllabus, content will be varied in terms of focusing on structures,
lexis, functions and situations. Accordingly, a successful course will consist of

combinations and implementations of those items within the classroom settings.

The selection and the grading of the items that are supposed to be included in the
content, where there are different syllabuses, are generally designed according to the
learners’ needs, and the achievement of the aims and the objectives of the syllabus. The
main syllabuses on which this study relies are: the structural or the grammar syllabus, the
lexical syllabus, the notional-functional syllabus, the situational syllabus, the topic based
syllabus, the task-based syllabus and finally the multi syllabus. Since the coursebook is
based on the competency based approach, it will be discussed as a separate point and we

will analyse its application in the Algerian environment.

1.1 Definition of syllabus

It would be first appropriate to start with providing some comments and clarifications
on the two terminologies “curriculum” and “syllabus” since there have been several posed

questions concerning the distinction between them. The two terms are used
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interchangeably in North America to refer to the needs of the teacher for a particular
course. However, scholars point out that there exists a dissimilarity between them. On this
basis, Nunan agrees with Candlin on what is known as a broad and narrow approach to
syllabus design. Candlin suggests that curriculum is concerned with making general
statements about language learning, learning purpose, experience, evaluation, and the role
and relationships of teachers and learners. Syllabuses, on the other hand, are more
localized and are based on accounts and records of what actually happens at the classroom
level as teachers and learners apply a given curriculum to their own situation (narrower
definition) .Nunan agrees with Candlin who defines curriculum “... as concerned with the
planning, implementation, evaluation, management and administration of education
programs.” Syllabus; on the other hand,” focuses more narrowly on the selection and

grading of content”. (qtd. in Hardly 52)

Accordingly, the syllabus seems to be very difficult to define. It can be considered as an
outline or a summary of topics or items that are guided by specific goals to be covered
within the operation of language teaching and learning process. McDonough, Shaw and
Masuhara (11) defined the syllabus as: “The overall organizing principle for what is to be
taught and learned. In other words, it is a general statement as to the pedagogical
arrangement of learning content”. That is to say, a syllabus is about underlying specific

content in which the learners will be exposed to in any pedagogical setting.

The term syllabus has been defined by many applied linguists for example: Widdowson

has indentified the syllabus as follows:

... The specification of a teaching programme or pedagogic agenda

which defines a particular group of learners ... a syllabus
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specification, then, is concerned with both the selection and the

ordering of what is to be taught. (qtd. in Hardly 52)

Yalden thinks that a syllabus ... replaces the concept of ’method’, and the syllabus is
now seen as an instrument by which the teacher, with the help of the syllabus, can be a
designer and achieves a degree of ’fit’ between the needs and aims of the learner and the

activities which will take place in the classroom. (gtd.in Hardly 53)

Brumfit defines a syllabus as a document of administrative convenience and will only
be partly justified on theoretical grounds negotiable and adjustable. Long and Crookes
state that a syllabus will designate: ... The elements of the target language they present to
their students - words, structures, notions, etc - and how they should be presented the type
of syllabus choice will have a pervasive influence on decisions m other areas, while the

converse is not necessarily true.

(ibid. 53)

1.2 Syllabus design

According to Harmer, “syllabus design requires adopting specific items to be learned
then grading those items in an appropriate sequence” (295). The syllabus is basically relied
on particular standards to be taken into accounts in the designing process. Considering
each item to be included within the syllabus necessitates the application of certain criteria
which assist the syllabus designer to select from several items those to be involved and

how would they be graded in the sequence of the content.

Consequently, selection and grading are two main concerns in relation to the decisions

about what to adopt and in which order it would be organized .Thus, the syllabus designer
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should create a balance between the given criteria that were provided by Harmer

learnability, frequency, coverage and usefulness.

1.3 Syllabus design criteria:

1.3.1 Learnability:

The first criterion concentrates on how learners learn whether lexical or structural
items. Learners, in particular beginners, learn by grading sequences from the easiest ones
moving on to the most difficult . Teachers should teach learners by presenting elements that
are comprehensible for them so that their abilities and language levels should be developed
step by step. For instance, teaching the past simple with the final “ed” seems to be simple
and easy to acquire first than presenting both forms of the past simple which will make the
learners confused in differentiating between the two forms. Selection and grading in this
case have to be in an order that commences from introducing items in regulation of the

simplest to the most complex.

1.3.2 Frequency:

In order to make the syllabus effective and purposeful, the items included should be
more useful to be applied in the real life situations rather than dealing with ones that are
not familiar to foreign language learners. For example, distinguishing between the verbs
“see” and “understand”, one can notice that the verb “see” is more useful than

“understand”. In other words, the use of the phrase “Oh, I see” is more frequent when

referring to the indirect meaning which replaces the phrase “I understand”.

1.3.3 Coverage:

In any language there are words and structures which have multi-use in nature as wide

coverage, scope for use, it means that one structure can be used to have different meanings.
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Thus, presenting the most used structures must be done first than other ones such as, the
difference between future usages “going to” and the present continuous. The formula
“going to” could be used in more various situations than the present continuous formula

which is used in narrowed situations.

1.3.4 Usefulness:

Syllabus designer must consider the case of organizing useful words in a given order
according to their appearance in the learner’s immediate situation. Words related to
classroom and family; for instance, are more general lexis to learners mind because they
might appear very useful at the beginning of the learning process and they can assist

learners to be able to talk about themselves freely.

1.4 Different types of syllabuses:

1.4.1 The Grammar Syllabus:

The grammar syllabus, also known as the structural syllabus, has been the most used
type in both the past and the recent decades. The content of the syllabus is opted and
classified in accordance with the learners’ levels in terms of the competence of
comprehension of the grammar rules and structures. This represents a form of input in
which the learners are exposed to starting by the simplest level to the most complex one.
The grammar syllabus entails the introduction of one item which must be firstly mastered
before moving on to present other items. The present simple, the present continuous,
countable and uncountable nouns are examples in which the unit of the grammar syllabus

is composed.

Advantages of the Grammar Syllabus:

Karanke suggests a set of positive traits of the grammar syllabus:
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v Grammar or structure is the most common element in communicative competence.
Each a well-formed utterance, should be equivalent to a well-formed structure, can have a
numerous and different uses of functions, Situations and meanings.

v Its content is quite easy to specify and describe since all the grammatical elements
including: noun, verb, imperative, plural and gerund are known and clear.

v Grammatical acquaintance is regarded as the most measurable components of the
communicative competence. Thanks to the clear rules and the simple definitions of the
grammar, measurement tasks are easily prepared to verify how much students have
learned.

v Structural syllabi are naturally value and culture-free.

v Teaching language structure has a benefit in enhancing learner’s production in
particular accuracy and consequently learners will achieve high proficiency in the foreign

language.

Drawbacks of the Grammar Syllabus:

We can notice that the grammar syllabus suffers from some weaknesses since its main
concern is about introducing the structure of the language and; accordingly, it neglects
many other dimensions which have to be taken into account. Breen mentions several

notorious weak points associated with the structural syllabi:

v Grammatical items have the acceptability to be both teachable and learnable but its
uses and applicability are limited to certain degree.

v It misdirects learners ‘thinking about the fact that they are not learning a language
but actually they are learning information about a language.

v Sequencing or grading problems: A grammar syllabus necessitates mastering of

certain rules first before exposing to any other or second rules .Therefore; it prevents
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learners to construct sentences or even phrases they have not dealt with before. The
learners will not be able to produce any grammatical structure unless they have already
learned. That is to say, it limits learners’ productions. (A critical review of recent trends in

second language syllabus design and curriculum development)

1.4.2 The Lexical Syllabus:

The content of the lexical syllabus involves the classification of lexis, terminology and
vocabulary. The aim of this type of syllabus is to make learners understand and use lexical
words and phrases .The application of the criteria of the syllabus design seems to be

somehow complex especially in connection with the multiuse of the lexis, for instance:

e The vocabulary relates to topics (e.g. art, clothes , crime)
e Morphological issues ( e.g. suffixes, prefixes)

e Word — grammar triggers

e Compound words ( e.g. bedroom)

e Linking words (e.g. and , but)

e Semi — fixed expressions ( e.g. If [ were you ...)

e Implied meaning ( e.g. using metaphors)

(Harmer 297)

Merits of the Lexical Syllabus:

Sinclair and Renouf mentioned five advantages of the lexical syllabus which are listed as

follows:

v Practicality: since its content is mainly involved the employment of the most
common words of the language , learners benefit from learning different items to use them

in their daily life.
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v Efficiency: the learners can increase their proficiency extent by exposing to the
large scale of acquiring vocabulary.

v Utility: this can make the learners grasp the functions and usages of those lexical
items. Starting from constructing the messages then delivering them and maximizing their
effects and finally using them within certain authentic communicative purposes.

v Authenticity: teaching lexical items is based on using authentic materials whether
from reading materials or authentic documents which are opted for communicative
purposes. Listening materials as well are selected to perform natural utterances in
communication.

v Flexibility in implementation: the lexical syllabus in an independent syllabus, it is
not related to any principle or methodology and it ensures that it would be adapted to any

other teaching practice. (“A critical 78)

Drawbacks of the Lexical Syllabus:

v Learning the words in isolation does not correspond to natural language use since it
cannot cover all the words.

v The most exposing words are functions words kinds which do not negotiate the
intended meaning.

v There exist thousands of words and that quantity cannot be taught within a formal
classroom even if it was based on learners needs.

v The lexical syllabus is thoroughly related to the grammar aspect since using the
terminology depends on constructing them to form a coherent sentence; especially in
communication. In this context, the grammar aspect will not be an easy question whether

to take it into account or deny it.
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1.4.3 The Functional-Notional Syllabus:

The syllabus is composed of two elements “functions” and “notions” which require
definition and clarification. Finocchiaro and Brumfit identified the term “Functions” as the
speakers’ communicative purposes. “Functions can take several forms in the nature of
expressing the intended purposes; they can be personal, interpersonal, directive, referential

or imaginative and they are expressed in line of the speaker’s intention”. (15)

What functions bring in form of words, as expressive tools, are in themselves the
notions. Hence, “notions” are defined as meaning elements which may be expressed
through nouns, pronouns, verbs, prepositions, conjunctions, adjectives, or verbs”

(Finocchiaro and Brumfit 14).

Obviously, the language is used in communication to achieve specific purposes. That is
to say, language has different functions that are achieved throughout sayings and this
expresses speech acts. The language functions are varied according to specific situation
such as: apologizing, requesting, inviting, and so on. Whatever the situation is, people tend

to use the language to achieve those functions.

Consequently, the functional — notional syllabus relies on the real life situations in
teaching lectures to assist the foreign language learners in order to become effective
communicators in a given context. Teachers in this case utilize the real world states to be
created within the classroom where learners will practice the language to produce certain

functions.

The merits of the Notional-Functional Syllabus:

This type of syllabus has useful benefits in particular the communicative aspects:
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v The learners learn how to use the language and they have the opportunities to
express certain authentic communicative purposes.

v It includes teaching many topics: the teaching of the pragmatic aspects of a
language such as: politeness, also the teaching of cultural topics for example greeting
people.

v Its content considers mainly the learners needs and interests.

The drawbacks of the Notional-Functional Syllabus:

v The two terms notions and functions are abstract terms and learners have some
difficulty in understanding what communicative functions are and how they are used
within a specific context.

v Many different structures have the same communicative functions and it will be
difficult to determine the progress from simpler to more complex structures.

v Considering the content of the notional functional syllabus, structures have certain
and specified communicative functions as standards, so the learners cannot learn to create
new structures using the learned ones.

v Designing this type of syllabus is quite difficult since there are no precise criteria to

select and sequence the content.

1.4.4 The Situational Syllabus:

The underlying premise within this syllabus type is that language teaching is linked to
the different situations which exist in a given context where it occurs. Contrasting with the
grammar, the lexical and the functional syllabi, the situational syllabus’ main concern has
shifted from presenting grammatical items, vocabulary topics and language functions to
selecting and sequencing a set of real life situations. In other words, it is designed for

achieving specific communicative purposes in a specific situation. As stated by Yalden
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The situational model will comprise units indicating specific
situations, such as ‘at the post office’, buying an airline
ticket’, or ‘the job interview’. The topical or thematic
syllabus is similar, but generally employs the procedure of
grouping modules or lessons around a topic, something like

barnacles clinging to the hull of a ship. (35)

The employment of dialogue is commonly used in the situational syllabus since it is the
fundamental form of communication. Situational dialogues are “aimed at meaningful

conversational interchange in specific context” (by Norris as quoted by Yalden 35)

Precisely, learners will be exposed to the target language that is presented in a form of
dialogues to offer such pragmatic situation to make the learners able to communicate

effectively within a given context. Among the situations there are, for instance:

e Atthe Bank
e At the supermarket
e At the travel agent

e At the restaurant

The Merits of the Situational Syllabus:

v It provides learners with realistic contexts where the language is actually used to
prepare them to practice the language effectively for further communicative settings.

v It fits the purpose of bridging the cultural gap with the language teaching through
the exposure to a large number of different conversations from the social uses in which

learners are interested in.
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v It is incorporated with involving other syllabuses such as the structural and notional
— functional syllabi to make the content more useful and the courses will be varied.

Consequently, boredom and repetition will be avoided.

Drawbacks of the Situational Syllabus:

v The over use of pre-arranged and non natural situations can cause problems in
relationship to the transfer of knowledge learned to real settings use because of the absence
of the learner’s creativity.

v It may cause sequencing problem that the syllabus designers face especially with
regards to the selection and incorporation of real life situations.

v It does not reflect the cultural aspects.

v It cannot be a reliable guide for the process of learning and practicing the language,
students will be able to form the language for example: writing dialogues, but they would

not be able to use them in all settings.

1.4.5 The Skill Based Syllabus:

The ultimate goal of the skill based syllabus is to enhance learners ‘competences in the
language and develop the specific language skills. Mohsenifar proposes that the skill based
syllabus content of language teaching contains specific abilities that have a considerable
role in using the language. Skill based syllabus aims at grouping linguistic competences
(grammar, vocabulary, pronunciation, discourse) all together for the purpose of realizing
generalized types of behaviuor within a specific setting of language use. Krahante defines a
skill as a specific way of using language that combines structural and functional ability but

it exists independently of specific settings or situations. For example:

e Shifting from listening to speaking during a conversation: grasping the main idea.
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e Writing effective paragraphs.

e Performing a successful oral classroom presentation.

It is said that to be competent in language, learners should develop both the receptive
and productive skills. On this basis, the skill based syllabus involves teaching skills that
enable the learner to transfer from one situation to another. Krahanke states that “the
content of skill based syllabus is seen to be so useful when learners need to master specific

elements of language uses”. (qtd.in a critical 73)

1.4.6 The Topic-Based Syllabus:

The main concern of this syllabus is to categorize the language in different topics such
as the weather, sport, music, art. Each topic is subdivided to form a list of items that are
related to that specific theme. Each topic is consistently adapted to the learners ‘needs and

interests.

The weather topic can include various themes as an example:

e The way the weather changes
e Weather prediction
e Weather and mood

e The damage the weather can cause

1.4.7 The Task-Based Syllabus:

This kind of syllabus is based on listing a series of tasks and activities about the
language. The term task has been defined by syllabus designer in different perspectives.

Richards, Platt and Weber defined the term task as:
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...an activity or action which is carried out as the result of
processing or understanding language (i.e. as a response). For
example, drawing a map while listening to an instruction and
performing a command ... a task usually requires the teacher to
specify what will be regarded as successful completion of the

task. (gtd in. Nunan 48)

Candling mentions the characteristics of a good task, some of which have been listed

below. A good task should:

e Promote attention to meaning, purpose, negotiation.

e Encourage attention to relevant data.

e Draw objectives from the communicative needs of learners.

e Define a problem to be worked through by learners , centered on the learners but
guided by the teacher; and

e Provide opportunities for meta-communication and meta-cognition (i.e. provide

opportunities for learners to talk about communication and about learning).

(gtd.in Nunan 48-49)

1.4.8 The Multi — Syllabus Syllabus:

The multi syllabus —syllabus has emerged as a solution to the challenging of the
different syllabus types. Instead of a program focused extensively on one parameter of a
language whether the grammar, the lexis, or the functions, the dimensional syllabus
however, involves approximately all the different aspects i.e. a combination of the
grammatical items, lexical items, functional items and so on. It has the flexibility in the

determination of selecting and grading the units of the content in which all the different
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syllabus types’ principles are included where the organized unit shifts at different points in
the course. A more frequent type of multi-dimensionality in recent uses involves shifts of
focus within each teaching unit. Thus, sections of a unit will focus on the structure, others
on the function, and still others perhaps in a syllabus of learning procedures. Harmer

adopted the following example which presents a multi syllabus sample in a ‘map of the

book’:

units grammar Vocabulary/pronunciation  skills

1 all work and no play Present simple:  Jobs Reading: people at work

I,y0u,V\_/g,they_ _ Leisure: activities and places Listening and speaking:

Page 14 prepositions In timé pron:\word stress a job interview
expresstons Writing and speaking:

work and play.
2 family, friends and Present simple:  People in your life Reading a letter home
neighbours page 19 he,she,it frequency Speaking: do you ever

Pron:does/ dAZ/and/s/,/z/,[\Z/ 9 How often do

adverbs o
you...!

Reading for pleasure 1, page 24: exercises on he-mail, she-mail on the same wavelength and other stories.

3 lifestyles Love/like/don’t Like and dislikes leisure Listening: likes and
Page 25 mind/hate+verb+ing activities and holidays dislikes; the real you!
Can/can’t for Pron: word stress; can and Questionnaire; working
ability. can’t with Mr. perfect
speaking: what can you
do?
4 secrets and lies Present continuous: Telephoning Speaking: are  you
a”’phonaholic™?
page 30 now, around now little white lies Questionnaire; my
wonderful life!
Listening: phone

conversations reading: a
letter to a friend.
Reading for pleasure 2, page 35: exercises on lost opportunities from on the same wavelength and other

stories.
5 you are what you wear Have got/has got Clothes and shopping Listening: clothes; in a
Page 36 and have/has shop writing and

speaking: clothes and
fashion reading: the
fashion maze
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6 have we got news for Past simple of News stories Listening: a TV news
you! regular and Pron: /d/,/t/ and /I1d/ programme;a radio news
Page 41 irregular verbs time interview reading: a
expressions for the newspaper article
past! Speaking: when did you

last...? Questionnaire.

Reading for pleasure 3,page46mexercises on the red dress from on the same Me wavelength and other stories

Adapted from Wavelength Elementary by Kathy Burke and Julia Brooks (Pearson

education Ltd) (Harmer 300)

During the implementation time several multi-syllabuses of this type take grammar as a
starting point then the other included items vocabulary, skills, functions and tasks come
next in succession. No one element can be dominant, each single item should
accommodate the next item. The units will encompass a set of items which shifted from

one to another and finished by the practice i.e. tasks.

To sum up, when designing and implementing the syllabus, several components must
be taken into consideration. Each aspect: grammar, lexis, etc results in designing a specific
syllabus which is normally different from the other one. Each of the mentioned syllabus
types fits specific characteristics, aims at achieving certain purposes and directs learners’
needs. Particularly, the implementation and the application of one of the different types
whether it is useful or not in a given situation depends on the syllabus merits and the

shortcomings.

1.5 The Competency Based Approach:

1.5.1 Definition and features:

The competency based approach (CBA) has emerged and developed in the United

States in the 1980°s and it was adopted to be implemented by the Algerian Ministry of
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Education in the academic school year of 2003-2004 at the middle school level. It consists
mainly of putting into practice the competencies of learners. Its belief goes one step further
by making sure that the learners can implement what they learn in the classroom to real life
situations i.e. outside the classroom. More clearly, in the competency based approach the
English language is taught and practiced within different situations that could occur in the
learner’s real life. Consequently, it aims at developing learner’s language competencies

both in and outside the school.

The different competencies that are targeted to be enhanced are highly related to the

learners’ needs namely:

e The ability to act in English using a range of skills and knowledge;
e The ability to utilize English in various situations putting into practice the learned

skills and knowledge.

CBA emphasis is given to three kinds of competencies: the productive, the interpretive
and the interactive competencies. The productive and the interactive competencies involve
speaking and writing skills; however, the interpretive competence includes reading and
listening skills. Within the classroom, pupils learn how to listen, to speak, to read and to

write and these skills are taught in an integrative way.

1.5.2 The CBA Syllabus:

A syllabus designed under the competency based approach is essentially based on the
building up of competencies. It is elaborated to teach the English language in order to be
practiced not only within the class but in the social context as playing distinctive roles. As

a matter of fact, competency can be defined as know-how which joins together a series of
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capabilities of knowledge that have been already dealt with to be successfully used in

solving the problems that arise in a particular situation.

1.5.3 What to learn in the CBA?

As in the case of the four middle school levels, the English language syllabus is
subdivided into projects. Each file involves three sequences and in each sequence there are
five major headings: learn the language, learn about the culture, reminder, check and

project.

e Learn the language:

This section is devoted to learning structures, lexis, notions and functions. These
elements are introduced in form of communicative activities to assist activating the
learner’s mental capabilities that are required in the learning process. The teacher in this
part acts as a counselor; that is to say, he should help his learners become autonomous
when they are exposed to learn the linguistic items and learners in this stage attempt to

increase their abilities in terms of learning vocabularies, grammar and language skills.

Within each sequence in the file three main points are programmed to be learned: listen
and speak (in this part, learners firstly meet new lexis, grammar rules, and pronunciations
i.e. the phonetic side). The next step, after acquiring the new knowledge, learners practice
what they have leaned and perform it in real situations. In “produce” pupils are expected to

produce, as an output, the acquired knowledge which is called input.

e Learn about the culture:

In the cultural aspect of English language learning, pupils are exposed to some different

extracts, illustrations, samples and examples that have been obtained from the real social
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context. Then learners will perform a written expression task which should reflect the

cultural information they have grasped.

e Reminder:

Reminder part includes all what have been introduced in the previous lessons within the

whole file. Teachers assess the acquired items through tasks.

e Check:

This section is allocated for practicing set of written activities which are offered with

the evaluation scale that directs the pupils to assess their own feedback.

1.5.4 Teacher and learner roles:

The implementation of the competency based approach in the classroom requires that
the teacher should be not the center of attention in the whole session. Moreover, it
necessitates teachers to be less directive (giving information and answers); on the contrary,
they should be more instructive and facilitative. Therefore, they should guide the learners
in solving the task and make them discover by themselves how the English language
works. In other words, the learner’s role here is more centered than the teacher’s role. In
fact, teacher’s responsibility iS to encourage the learners to be more active, and his task is
limited to observing their reactions toward the exposed knowledge and checking whether
they are able to be good listeners, speakers, readers and writers. By developing English
competency, learners will be able to use the language easily in communication when they

actually express their opinions to other persons in the society.

The table below summarizes all the properties of the competency based approach:
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The goal

There is a difference between the immediate settings where learners
actually learn the distinctive skills and knowledge where these latter
will be used in the real life communicative situations. Thus, the
focus here is on learners being able to use the English language in

different contexts without constrains.

The role of the

learner

Learners must be active; they should be centered and participate in
the lesson during the whole session.
e They perform different skills; they read, write, listen and
speak in a communicative surrounding.
e They discover the rules of the language by their own.
e They use different strategies and various learning styles in

order to become better communicators.

The role of the

teacher

Teachers encourage learners to adopt an active role in the classroom
by focusing on the learners’ needs and interests.

The teacher ; therefore, must act as a facilitator of the learning
process in terms of:

e Creating a comfortable, supportive and non threatening
environment. This can be achieved through the
encouragement of learners’ participation and the decrease
of their fear of making mistakes.

e Introducing the language in a simple way that makes
learners discover the rules easily and even learn from their
mistakes.

e Providing communicative activities that entail using

English to support and make them practice the language
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through the improvement of different skills.

The type of tasks All the task types within the competency based instruction are
concentrated on communicative purposes, they necessitate on the
learners to be autonomous in:

e Thinking about the language.

e Thinking about the situation.

e Mobilizing the language.

e Using strategies to aid communication.

The properties of the competency based approach

On the whole, the competency based approach is regarded as a new model reform to the
previous approaches. The Ministry of Education established a new programme which is
founded on learning through competencies. In the classroom, learners are expected to
discover new rules about the English language based on their personal capabilities and
performances. Teachers in this approach use new parameters and activities such as: work
group, significance of the cultural aspect of the language societies, task evaluation, pair
work, integrating the four skills during the teaching process. The principles of the CBA are
based on a learner-centered approach in addition to the use of language in real life

situations.

Conclusion:

In summation, the above overview of the FLT syllabuses has shedlight on several
interesting points. We have made a distinction between the syllabus types, and we have
demonstrated that each syllabus displays a number of significant advantages and
disadvantages in connection with learners’ needs and objectives. We believe that a

combination of all positive features that characterized each syllabus type is necessary
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because a one sided approach cannot achieve the assigned objectives. Therefore, an
effective coursebook should cover all the needed items particularly: grammar, vocabulary,
language functions, situations, topics and pronunciations. The aims are not assign only to
realize better outcomes in the learning process but also to enable learners to communicate
appropriately. Lastly, an effective syllabus should definitely address the learners’ needs

and objectives.
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Chapter two
Materials evaluation
Introduction

The process of materials evaluation seems to be a complicated activity that should be
practiced by professional EFL teachers in order to obtain effective results. This chapter
identifies what is meant exactly by the term evaluation and materials evaluation, and then it
examines the different evaluation criteria by distinctive scholars. Subsequently, we discuss
the positive and negative effects of using the course book and how it can be used effectively.
2.1 Defining evaluation:

Evaluation is a concept that refers to a process of determining the value of something as
stated by Scriven who considers that evaluation is the determination of merits, worth or
significance. Evaluation is generally defined in terms of improvement, results. Those
notions which see evaluation as a concept of improvement indentify it as a crucial activity
that covers all the aspects of the educational process and comes to achieve better results in
enhancing both the instruction and learning. It is also regarded as a tie that connects two
contrasted ideas: the dreams of what should be i.e. having perfect materials and the reality of
what is it i.e. how that material is in the reality. This linking activity is aimed at providing
contribution to the field of education by doing every time renewing (Ministry’s of Advisory
Committee on Evaluation and Monitoring). The ultimate aim of the evaluation process is
using certain information to improve on that project rather than stating only what is
happening in reality (The Community Tool Box updated). Other definitions; however, are
interested more in the results. Evaluation in this case includes the judgments of the impact of
that project or program by using certain criteria: effectiveness, relevance and efficiency.

e Effectiveness regards to what extent the objectives have been achieved by comparing

the actual achieved outcomes to the targeted results.
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e Relevance considers the relationship between the obtained objectives and the needs
to be met.
e Efficiency regards the relationship between the quality and the quantity of the

educational materials offered and the means used to obtain them.

(Direction des services aux communautés culturelles and école montréalaise, Ministre de

I’Education undated).

According to Hutchinson and Waters, “evaluation is a matter of judging the fitness of
something for a particular purpose. Given a certain need, and in the light of the resources
available, which out of a number of possibilities can represent the best solutions?” (42)
The diversity in defining what is meant exactly by evaluation depends mainly on what to

consider in terms of objectives, needs or seeking for improving that specific material.

2.2 Types of evaluation:

The literature identifies several distinctive types of evaluation. They are varied in their

definitions and the purpose beyond the evaluation process. These are the most common

types:

2.2.1 Process evaluation:

A process evaluation appraises the progress of the project and investigates its activities to
check whether it has been offered in the intended right way in order to identify the areas
where it should be improved. A more general definition of process evaluation was provided
by Scriven: a process evaluation is the assessment of the m/wi/s i.e. merits, worth and
significance of everything that happens or applies before true outcomes emerge especially

the vision, design, planning and operation of the programme. That is to say, we use process
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evaluation to check the development of certain project and how it is progressing before the

appearance of the results.

2.2.2 Outcome evaluation:

An outcome evaluation analyses the extent to which a certain project has achieved the
outcomes that have been set at the beginning. It evaluates what occurs as a result of the
programme and determines whether the programme has accomplished short term or long

term objectives.

2.3 Introducing materials:

Materials are all the tools and the means which can assist the learners to learn the foreign
language. Materials have many forms, for example: books, newspapers, photocopied
handout, videos, CD-ROM and so on. Materials are anything that can be used in learning the

foreign language. Within this research the focus will be precisely on the coursebook.

2.4 Materials evaluation:

Tomlinson stated that Materials evaluation can refer to the systematic evaluation process
of the value and the effectiveness of materials in relation to their objectives and the
objectives of the learners using them. It is conducted for investigating the materials
‘relevance and appropriateness for a specific group of learners. Materials evaluation is done
periodically depending on the time the materials starting used, it is done whether before or
after or both the uses of the materials. It can be pre-use and thus focused on predictions
about what will be the results. It can be whilst-use and therefore focused on the
understanding and the description of what the learners are actually doing whilst the materials
are being used. Finally, it can be post-use then the focus will be on the evaluation of what

have already happened as a result of the using the materials.
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2.5 Approaches and Theories of Materials Evaluation:

2.5.1 Predictive Evaluation and Retrospective Evaluation by Ellis:

Teachers may encounter problems related to what to choose to be used in teaching; which
materials are available to present the target instruction. In this case, they can rely on a
predictive evaluation to make the decision about what to select from the suitable materials in
relationship to their objectives. Then, when they have used the selected materials, a further
evaluation can be done to check the effectiveness of the materials; and this constitutes

retrospective evaluation.

2.5.1.1 Predictive Evaluation:

Predictive evaluation is conducted in order to make decisions on what materials to use.
There exist two main ways that help teachers to carry out this kind of evaluation. It can be
done by expert reviewers, as Ellis suggested, because they can provide teachers with some
analysis and examination of the coursebooks when they set specific criteria which often
seem to be implicit. On the other hand, teachers can carry out the predictive evaluation by
themselves with the help of different tools such as checklists and particular parameters.
These tools are arranged in a way that reflects the decision making process and at the same

time assist the teachers to follow the evaluation process systematically. (36)

2.5.1.2 Retrospective Evaluation:

Retrospective evaluation deals with evaluating materials that have already been used. It is
designed for identifying the value of the used material to decide whether to maintain it or not
in the future. The task involves the verification of the covered grammar, vocabulary terms
and so on in order to test their effectiveness. The retrospective evaluation is accomplished

when a coursebook has been already used in order to determine its strengths and weaknesses
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and check whether it needs enhancing or not. Therefore, a retrospective evaluation can act as

an instrument to test the validity of the predictive evaluation.

2.5.2 Internal and External Evaluation by Mc Donough and Shaw:

Mc Donough and Shaw have distinguished two types of evaluation: external and internal

evaluation.

2.5.2.1 External Evaluation: it is the preliminary phase of evaluation. It examines basically
the nature of the coursebook, Mc Donough and Shaw stated that this is applied by looking at
what has been mentioned in the blurb, or claims made on the cover of the teachers / students

book... and the introduction of the content. (qtd. in White 7)

The criteria under which the coursebook will be evaluated within the external evaluation are:

e The intended audience: the coursebook must fit the learners ‘ages.

e The proficiency level: the coursebook must fit the learners’ levels.

e The context in which the materials are to be used: the materials must suit the
objectives. For instance, learners want to learn English for general aims or for
specific purposes.

e How the language has been presented and organized into teachable units/ lessons?
This includes the organization and the format of the lessons including: the grammar
lessons, skills teaching and so on.

e The authors’ views on language and methodology.

e Are the materials to be used as the main core course or to be supplementary to it?

e Is the teacher book in print and locally available?

e Isavocabulary list/ index included?

e What visual material does the book contain and is it actually integrated to the text?
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o Isthe layout and presentation clear or cluttered?

e Is the material too culturally biased or specific?

2.5.2.2 Internal Evaluation: Mc Donough and Shaw stated that the internal consistency and
organization of the materials is examined to discover the extent to which external claims

made by the author/publisher correlate with the internal content.

The internal evaluation examines certain parameters related to the content such as:

e The presentation of the skills in the materials.

e The grading and sequencing of the materials.

e Where reading/ discourse skills are involved, is there much in the way of appropriate
text beyond the sentence?

e Where listening skills are involved, are recordings authentic or artificial?

e Does the material contain different learning styles, and is it sufficiently transparent to

motivate both students and teacher alike?

2.5.3 Materials Evaluation as an Interactive Process by Hutchinson:

Hutchinson defines materials evaluation as a “matching process in which the needs and
the assumptions of a particular teaching-learning context are matched to available

solutions”. (41) .This matching process has four stages:

1. Defining the criteria in which the evaluation will be based.

2. Analysing the nature and underlying principles of the particular teaching/ learning
situation.

3. Analysing the nature and underlying principles of the available materials and test the
analysis in the classroom.

4. Comparing the findings of the two analyses.



These stages are shown in the following diagram:

DEFINE CRITERIA.

On what bases will you
judge materials?

Which criteria will be
important?

Houchet

SUBJECTIVE ANALYSIS

What realizations of the
criteria do you want in your
course?

OBJECTIVE ANALYSIS

How does the material
realize the criteria?

MATCHING

How far does the material
match your needs?

Figure 1: The stages of the interactive process by Hutchinson
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2.5.4 Specific Evaluation Criteria (Prince Edward Island, Education and Early,

Childhood Development, English Programs):

Materials in general are evaluated with regard to specific criteria which are categorized

according to certain main titles: content, instructional design, technical design and social

consideration. Those criteria are in fact helping guidelines to assist the evaluators to observe

the intended items and how to determine their validity. The evaluators can grade the

significance of the criteria according to their objectives, interests and needs.

e Content:

The content covers several parameters to be taken into consideration:
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The accuracy of the information, graphs, illustrations, grammar rules and spelling,
pronunciation lessons. The validity and the simplification of the examples as well.
The appropriateness of the topics to the learners’ needs and interests.

The appropriateness of the level of difficulty which must be in balance with the level
of the intended audience in terms of vocabulary used and the grammar.

The suitability of the content, i.e. the presentation of the content should be in a
logical order and equivalent to the learners’ competencies and their achievement
developments.

The fitness of the content to the learners’ real worlds.

Instructional design:

Materials evaluation in terms of the instructional design is based on making judgments

on the goals, objectives, methodology of the materials themselves.

Verifying the instructional goals if they meet the learners ‘objectives and whether
they are well identified and clearly stated.

Checking the materials if they include the diversity of learners and teachers learning
and teaching styles and strategies.

The activities within the materials should be presented in different forms written,
spoken, listening and reading accompanied with specific objectives so that they make
the learners active by increasing their engagements and creativity and at this stage
the learning task will be enhanced.

The materials must be well- organized and well-structured in all aspects , the
presentation of the courses , the tasks and the concepts should be identified in a
manner that makes the instructional content arranged in a logical order according to
specific degree of complexity which should be well-matched with learners’ abilities

and levels of achievements.
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The flexibility of the materials in both the content and implementation.

The appropriateness of the vocabulary both types technical and non technical terms.
Activities should be varied and cover many aspects such as: real-world activities, pre
and follow-up teaching activities because this diversity makes the learners construct
their general knowledge within both inside and outside the classroom.

Technical design:

Appropriate support materials are provided: assess whether support materials
contribute to the achievement of the resource’ objectives. The use of all components
should be clearly identified.

Visual design is interesting and effective: regardless of the content and the medium,
the actual presentation of the information will appeal and enhance effective use for
both students and teachers.

Illustrations and visuals are appropriate and effective: the illustrations focus should
be on the important content areas and they should be appropriate to the students’
maturity level.

Character size or typeface is appropriate: the materials used should be effective in
terms of: typographic design in the main body of text, captions, indices, and
diagrams ...etc. cueing devices should be used to attract attention to specific points (
variations in typeface, boxes, underlying, spacing)

Layout is consistent and logical: the material presented should be well- organized,
consistent, and predictable fashion. The structure has to be apparent for the user in
the table of the content.

Packaging/design is suitable for the classroom/library: the quality of the paper,

packaging, or binding must be appropriate to its intended use.
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The text, captions, labels, pictures, and diagrams should be attractive, clear and free
of errors.

- Users can easily employ the resource: the resource should be easily used and
understood by both the teacher and the student.

- The resource makes effective use of various mediums: each component (e.g. video,
digital resources, print...) used in the resource should take full advantage of the
unique aspects of the particular medium. Consider whether the subject matter could
be better handled by another medium and whether the instructional objective is best
served by the medium chosen.

e Social considerations:

Examining the materials in terms of social considerations assist to discover how they
handle social issues and help to identify potentially controversial or offensive elements
that may exist in the content of the material and highlight where resource supports pro-
social attitudes and promotes diversity in the culture of the language. This evaluation
process permits to ensure the controversial views and opinions that are presented in the

following framework:

- Alternatives points of view are presented, as appropriate.

- The purposes in presenting alternative points of view are clear.

- Content is suitable for the maturity level of the intended audience.
- Opinions reflect a range of community standards.

- Expressed views promote opportunities for critical thinking.

Generally, materials should emphasize positive traits and role models. Consider the

following points:
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- The suitability of the material may depend upon the intended audience including the
subject area and the teaching-learning context.

- The authors’ styles of writing toward the subject matter and audience tend to
influence all aspects of the resource.

- The material must consider the learners’ special needs and their distinctive cultures.
Even if the material includes different multicultural elements, they must have a valid

role and participating in a way that recognize their value and meaning.

2.6 The significance of material evaluation

Hutchinson indicates that materials evaluation can increase awareness in several ways. At
the outset, materials evaluation obligates teachers to analyze their own presuppositions as to
the nature of language teaching and learning. In accomplishing an in-depth analysis, teachers
must question the assumptions behind their normal practices and observe more closely their
own behaviours besides to learners’ behaviours in the classroom. In this way, teachers will
become more aware of what actually happens in the classroom, and then they may discover
some of their habits and established patterns in a conflict with what they actually know
about language learning. Therefore, materials evaluation assists teachers to get better
understanding and constitutes a real relation or bridge between what they know as a theory

and the way it is achieved or practiced.

Secondly, materials evaluation allows teachers to set up their priorities and requirements.
Teachers may become confused and uncertain about the various and large evaluated
coursebooks. Teachers become conscious of the fact that a perfect coursebook does not
exist; that is to say, one coursebook cannot fit all the needs of the learning and teaching
process and situation. One coursebook can be preferable in terms of activities; other one can

be efficient in the choice of the topics and so on. Teachers should determine some criteria
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that are suitable for their needs, this will help them to distinguish and make comparison
between their own views and other people’s views like teachers, inspectors and students in
terms of the relative importance in the defined criteria. Thus, these distinctive perspectives
must be taken into account to further interest within the operation of the teaching-learning

processes.

Finally, materials evaluation makes teachers aware of the importance of the materials
themselves as an essential part in the teaching and learning situations. Once the teachers
have judged which criteria are relevant and preferable to their needs and priorities; they
should take into consideration not only the positive traits and elements but also the negative
ones which can be easily corrected and improved. For instance, teachers may think about
how to replace poor texts or activities by other beneficial ones or they may consider the
explanations of the grammar rules if they are not provided. In addition, they may change the
methodology on which the activity is based; instead of making the students work
individually, they can transform the task into pair or group work. Materials evaluation in this
case makes the teachers play a positive role in the process of evaluation rather than the

limited consideration of the contents of the materials.

In conclusion, materials evaluation should not just serve the immediate practical aim of
selecting teaching and learning materials. As a matter of fact, it can also play a very
significant and useful role in increasing teachers’ awareness of the assumptions as to the

nature of language learning on which they operate.

2.7 Introducing a course book:

According to Tomlinson the coursebook is the fundamental material in language learning
which includes the target courses that should be learned within an educational and

instructional framework. It is regarded as the core means on which the learners will rely on
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because the coursebook constitutes on the most reliable source of information. Generally,

the coursebook includes many items such as: grammar, vocabulary, texts, skills and tasks.

2.8 Advantages and Disadvantages of the Coursebook:

Classroom materials are necessary components in language instruction namely the
coursebook which represents a key pedagogic tool that is heavily used in the classroom. It is
impossible to elaborate a perfect coursebook that fits all the needs of both the learners and
the teacher because each one displays a number of advantages and drawbacks. In fact, many
scholars, experts and educators have identified some obvious positive features that

characterize the coursebook:

e It provides a syllabus for the course because the authors have made decisions about
what will be learned and in what order.
e It provides security for the students because they have a kind of road map of the
course: they know what to expect, they know what is expected of them.
e It provides a set of visuals, activities, etc., and so saves the teacher time finding or
developing such materials.
e [t provides teachers with a basis for assessing students’ learning.
e It may include supporting material (teacher’s guide, worksheets, CDs).
e |t provides consistency within a program across a given level, if all teachers use the
same course book.
As stated above, a good coursebook is carefully prepared to offer a coherent syllabus,
satisfactory language control, motivating texts, tapes and other accessories for instance:
videotapes, CD ROMs and extra resource materials. Hutchinson and Torres argue that “the

coursebook has a crucial and positive role in the task of learning and teaching process. It can
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serve as tool for supporting teachers and as an instrument of modifications and alterations”.

(qtd. in Harmer 304)

Harmer mentioned the positive role of the coursebook in relation to the students since it
fosters the perception of the progress as units and then books are completed. Coursebook
also provide materials which students can look back at for revision and at their best visual
and topic appeal can have a powerfully engaging effect. In brief, the coursebook is
considered to be an effective tool that offers aids to support the teacher and useful material
for the learners to guide and assist them in further revisions. The significance of the
coursebook cannot be denied, but its usage also has some negative points. Cunningworth
(qtd. in abdulrahmanl16) stated that the course book has multiple roles and benefits for the

teachers and learners. He summarized them as follows:

1. A resource for presentation materials (spoken and written)

2. A-resource of activities for learners practice and communicative interactions

3. A reference source for learners on grammar, vocabulary, pronunciation and so on

4. A resource for simulation and ideas for classroom activities

5. A syllabus (where it reflects learning objectives which have been already
determined)

6. A resource for self-directed learning or self-assess work

7. A support for less experienced teachers who have yet to gain in confidence

Similarly, experts and educators agree on some negative effects in using the coursebook.
It is sometimes employed inappropriately within the classroom. Richards (gtd. in Sarah 5)
points out that coursebooks are generated for a mass market and may not meet learners’

interests and needs. On this basis he mentions five negative effects of using the coursebooks:

e They may contain inauthentic language.
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e They may distort content.
e They may not reflect students’ needs.
e They can deskill teachers.

e They may be expensive.

Richards considers that the coursebook can also de-skill teachers because using it tightly
makes teaching a very controlled process and if they follow the content of the materials
strictly and orderly, they will gradually lose creativity and their objectives turns from
teaching the learners to end up teaching the coursebook. In addition, coursebooks can cause
boredom in teaching since they follow the same format and content. Therefore, teachers will
feel bored due to teaching repeatedly the same topics and presenting the same activities and

tasks. This situation will end up with a lot of discipline problems and uncontrolled learners.

Graves (qgtd. in Abdurrahman 16-17) also discussed some of the disadvantages of using

the coursebook. He identified a list of eight drawbacks:

1. The content or examples may not be relevant or appropriate to the group that you are
teaching

2. The content may not be at the right level

3. There may be too much focus on one or more aspects of language and not enough
focus on others, or it may not include everything the learner wants to be included

4. There may not be the right mix of activities ( whether too much of x, too little of y)

5. The sequence is lockstep

6. The activities, readings, visuals, etc. may be boring

7. The material may go out of date

8. The timetable for completing the course book or parts of it may be unrealistic



Houchet 46

To sum up, all books have certain strengths and limitations. It is generally accepted that
there is no perfect coursebook because each coursebook is designed to meet the needs of
specific learners and teachers in particular and temporary context. Consequently, one
coursebook cannot fit all the learners’ needs, interests, learning styles and strategies. As
stated by Allwright “language teaching and learning are complicated processes; they cannot
be satisfied with a ‘prepackaged’ set of decisions that can found in ready-made teaching

materials”. (qtd. in Angeliki 4)

2.9 Using course books effectively:

A large number of scholars agree on the necessity of supplementing the coursebook with
additional and suitable materials that constitute in the satisfaction of learners’ needs.
Cunningsworth (7) pointed out that “coursebooks provide useful materials to teachers and
learners but they should not be their master”. Teachers encounter several questions
concerning the use and the effectiveness of the coursebook in addition to difficulties in
defining the appropriate parameters of materials and items selection. In an attempt to answer

these questions, a number of general guidelines are suggested in the following:

Selection:

Teachers should be aware of the aims of the coursebook. Then, they should initially
analyse the content of the coursebook critically, what is included in the coursebook as
lessons, activities and topics. Following this procedure, teachers will be able to select from
the content of the coursebook the relevant and suitable topics that may increase learners’
engagements and interests. In opposition, teachers can also reject the irrelevant items with

respect to learners’ levels.

Adaptation:



Houchet 47

Teachers should determine the overall orderliness of the content of the coursebook in use
and select and adapt the appropriate items. Consequently, they will be able to design the
courses they have selected and; eventually, they will easily realize the assigned objectives.
Adaptation represents an effective indicator of the success or failure of the selected
activities. McGrath (72) provided some useful principles that should be kept in mind during

practicing the adaptation process:

a) Localization: adapting the material to confine within our country.

b) Personalization: changing the material to satisfy students’ needs and interests.

¢) Individualization: adapting the material in a way to address students ‘learning styles.
d) Modernization: bringing the material up to date.

e) Simplification: making the texts or the tasks easier to do or understand.

Supplementation:

The rejected items which do not fit or satisfy the learners ‘needs and interests can be
modified or replaced by other items which have already prepared by teachers. Also, teachers
can rely on some materials (authentic materials) used in other schoolbooks in which they can
provide better satisfaction to their student’ needs. However, we should point out that

designing the materials for learners necessitates very competent and expert teachers.

Evaluation:

Evaluation is the most important process that the teacher needs at the conclusion of every
lesson or unit. It precisely indicates what has worked successfully and what has not worked
well in the previous processes: selection, adaptation, and supplementation by testing
students’ reactions and feedbacks. With students’ assistance, teachers can adapt some

criteria for the processes. This can easily be done if they provide students with
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questionnaires where they can freely express their opinions and comments.(McGrath gtd.in

Angeliki 8)

2.10 Coursebook Evaluation Checklist by Cunningsworth:

Cunningsworth proposes a checklist that can be used to evaluate the strengths and

shortcomings of the coursebook. This checklist includes the following parameters:

Aims and approaches

e Design and organization
e Language content

e Language skills

e Topic

Language content covers a number of items:

[EEN
1

Grammar: - what grammar items are included?
- Do they correspond to students’ needs?

- How balanced is the treatment of form and use?

N
1

Vocabulary: - how much vocabulary is taught?
- Is there any principled basis for vocabulary selection?

3

Phonology: - is the phonemic alphabet used?
- Is the pronunciation work built on to other types of work, such as
listening practice?

4

Discourse: - does the course book deal with any aspect of discourse?
- Do the examples of spoken and written discourse presented by the

material provide good model for the learners?

5- Appropriacy: - is there any attempt to match language style to social situation?
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- Does the course book identify situations in language use?

The language skills include:

1- All four skills - is practice of all four skills included? If so is it balanced?
- Do the presentation and the practice activities include the
integration of skills in realistic context?
2- Listening: - s the listening material set in a meaningful context?
- Are there pre-listening tasks, questions, etc?
3- Speaking: - how much emphasis is there on spoken English?
- Are there any listening strategies, e.g. debating?
4- Reading: - is there a focus on the development of reading skills and strategies?
- Is there emphasis for reading for pleasure and for intellectual
satisfaction?
5- Writing: - s paragraphing taught adequately?

- Is there appropriate progression and variety of tasks?

Checkilist for an Ideal Textbook (adapted from Cunningworth)

Cunningworth, as quoted in Ellis emphasized the importance of relating materials to
course objectives and the learners’ needs and objectives. In fact, teachers are often faced
with the task of choosing what materials to use, they are often required to carry on a
predictive evaluation of the materials available to their purpose. Once they have used the
materials, they may feel the need to undertake a further evaluation to determine whether the

materials have worked for them. (35)



Houchet 50

Conclusion

This chapter was devoted to the analysis of the significance of evaluating teaching and
learning materials. The process of evaluation provides more insights into the effective use of
materials and increases teachers’ awareness of this significant procedure. It has been
demonstrated that materials evaluation process is rather a complex issue that requires many
criteria to be taken into account. Finally, it has been observed that any coursebook has both
advantages and disadvantages in relation to the nature of its use. The coursebook cannot be
regarded as an absolute assistant material upon which the teacher depends entirely.
Therefore, teachers should select what is beneficial to their learners and whenever necessary

modify what is not satisfactory of the coursebook contents.
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Chapter three
The field work of the study

3.1Quasi Experimental Study on the Effects of the Coursebook Spotlight English One

on the Pupils’ Achievements and Feedback

Introduction

At the end of the first and the second terms, pupils are required to sit for the exams
(achievement tests) of the periods. Achievement tests are used to evaluate the pupils’
feedback during a specific period. This study is focused on investigating the suitability of
the contents of the coursebook Spotlight on English One on pupils’ levels, achievements
and needs. In this chapter, an achievement test of both trimesters will be used to evaluate
the effectiveness of the contents of the coursebook at the middle school “Madani

Rahmoun”, Biskra.

3.1.1 Participants:

The sample of this research concerns the first year pupils of middle school. It comprises
a total number of 87 pupils. It is the total number of the first year pupils and they constitute
three groups. A general observation can be made which concerns the diversity of the scores

in each group.

3.1.2 Tests construction form:

The achievement tests forms were carefully organized, they are constituted of two parts:
comprehension of the text and the written expression part. The texts are set at the
beginning, then direct questions related to the texts comprehensions are posed such as: true

and false statements. After that, different exercises in grammar, pronunciation and
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vocabulary are practised. At the end, there is the written expression part (dialogues or

paragraphs).

3.1.3 The experimental study: pupils’ scores in both tests achievement test 1 and 2

The scores presented in the following tables have been obtained in the achievement test

of the first trimester and achievement test of the second trimester respectively. We want to

point out that pupils’ scores and initials shown in the table are real ones. They represent the

marks that pupils have scored in the exams (achievement tests of the first and the second

trimesters)

Group one:

N Pupils’ initials Achievement test 1 Achievement test 2
01 | B.MN 19 18
02 |B.W 11.5 14
03 |Bzz 13.5 16
04 |BL.AR 4.5 1.5
05 |B.S 12 18
06 | BOU.S 18 19
07 | B.SH 8.5 12
08 | DJ.N 20 20
09 | HMW 18 18.5
10 |H.D 20 19
11 |H.O 19 19.5
12 | H.I 16.5 19
13 | KH.W 10.5 07
14 | KH.AM 195 19
15 | R.NHI 16 19
16 | RAGH 19.5 20
17 | ZMN 17 19
18 |S.M 20 18.5
19 | S.MOU 19.5 19
20 | SH.N 17 17
21 | SHMA 11 11.5
22 | SHM 05 04
23 | AS 17.5 18
24 |O.A 18 18




Houchet 53

AN 10 8.5
AH 09 4.5
GE.S 06 05
G.S 08 06
L.Al 155 15
M.MlI 20 19
M.B 19 19
M. AW 12.5 16

Table 1: The achievement tests of the first trimester and the second trimester of the
first group

25

B achievement test 1

M acheivement test 2

Figure 2: Achievement tests scores of the first group
The results in the table above and the graph show a noticeable progress in pupils’ scores
from the achievement test of the first trimester to the achievement test of the second
trimester. This development is expressed in the sum of the scores (471 to 477.5) and the
difference in the mean (14.71 to 14.92). The table below indicates the difference in the

mean in both tests and how pupils achieved a good level through a comparative analysis of

the two tests.
The test Achievement Achievement Difference in the means
test 1 test 2
The mean 14.71 14.92 0.21

Table 2: the achievement tests: mean of the scores
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The previous result will be shaped and presented in the next graph

comparing the achievement test 1 and the achievement test 2
16 -
14 -
12 A
10 A
8 -
6 -
4 -
2 1 -
O T T 1
achievement achievement the difference
testl test2
tests' means
Achievement testl 14,71
Achievement test?2 14,92
The difference 0,21

Figure 3: the achievement tests means compared

According to the results from the table and the graph above, one can notice the
difference in pupils’ scores from the first achievement test to the second achievement test.
The difference is expressed by 0.21. Even though the outcome is not very high, from the
outset pupils achieved excellent results and scores and this appears in the means within
both tests (14.71 and 14.92) which signifies that the pupils have performed a considerable
progress. At the end, pupils’ development level is related to what they acquire or study
during the period of the two trimesters by using the contents of the coursebook. These
results concern only the first group and there are two other groups. Consequently, the

achieved results cannot be generalized to the remaining groups.

Analysis and interpretation of the results:
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The analysis and the interpretation of the results require the descriptive statistics which

can be applied in the achievement tests study. The descriptive statistics demands

calculating the frequency distribution of the scores in tests, the variance, the standard

deviation, and finally checking the validity of the statistical results by using the t-test. The

table below presents the frequency distribution of the achievement tests scores.

Achievement test 1 Achievement test 2

45 1 15 1
05 1 04 1
06 1 4.5 1
08 1 05 1
8.5 1 06 1
09 1 07 1
10 1 8.5 1
10.5 1 11.5 1
11 1 12 1
11.5 1 14 1
12 1 15 1
12.5 1 16 2
15.5 1 17 1
16 1 18 4
16.5 1 18.5 2
17 2 19 9
17.5 1 19.5 1
18 3 20 2
19 3 / /
19.5 3 / /
20 4 / /
Sum of “F” 32 Sum of “F” 32

Table 3: the achievement tests: frequency distribution of score values

To organize the required statistical procedures for the above score value, it is important

to determine the range of the scores in both tests, the highest and the lowest score values,

and the scores above and below the average. The purpose behind determining these

components is to form relevant assumptions and implications of the score values according

to the experimental study that focuses on investigating the suitability of the contents of the
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coursebook to the pupils’ levels and achievements. Firstly, the first achievement test, the

following remarks can be advanced:

- The score value in the first achievement test ranges from 4.5 to 20 with the
supremacy of the scores ( 18, 19, 19.5 and 20)

- 6 scores less than the average 10 and 26 scores more than or equal to the average
10

- The scores 18, 19, 19.5, and 20 being the fourth highest score frequency

Secondly, in the second achievement test the following points have been observed:

- The score value in the second achievement test ranges from 1.5 to 20 with the
supremacy of the scores ( 18 and 19.5)

- 7 scores less than the average 10 and 25 scores more than or equal to the average
10

- The scores 16, 18, 18.5, 19, and 20 being the fifth highest score frequency

The achievement test 1 (the first trimester): statistical considerations (1%t group)

Adapting the quantitative data of the achievement test via calculating the mean, the
variance and the standard deviation help us to measure the degree of difference and

similarity of the first and the second achievement tests scores.

The calculation of the Mean and the Standard Deviation of the first achievement test are

shown in the table below:

Achievement test 1

4.5 4.5 20.25
05 05 25
06 06 36
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08 1 08 64
8.5 1 8.5 72.25
09 1 09 81
10 1 10 100
10.5 1 10.5 110.25
11 1 11 121
115 1 115 132.25
12 1 12 144
12.5 1 12.5 156.25
15.5 1 15.5 240.25
16 1 16 256
16.5 1 16.5 272.25
17 2 34 1156
17.5 1 17.5 306.25
18 3 54 2916
19 3 57 3249
19.5 3 58.5 3422.25
20 4 80 6400
Sum of “F” 32 2FX=4575 2FX2=19280.25
Mean
IFx 471

N - 3—2 == 14- 71
X achievement test 1= 14.71

X =

Standard Deviation
SD achievement test 1=
Zfx2—x2_

1928025 _ £47 5.916.38=386.12

2
SD=386.12

SD=
Vv386.12=19.64

SD achievement t 1= 19.64

Table 4: Frequency of Scores, the Mean and the Standard Deviation of the
First Achievement Test Scores (group one)

The achievement test 2 (the first trimester): statistical considerations (1%t group)



Houchet 58

Achievement test 2

1.5 1 1.5 2.25
04 1 04 16
4.5 1 4.5 20.25
05 1 05 25
06 1 06 36
07 1 07 49
8.5 1 8.5 72.25
115 1 115 132.25
12 1 12 144
14 1 14 196
15 1 15 225
16 2 32 1024
17 1 17 289
18 4 72 5184
18.5 2 37 1369
19 9 171 29241
195 1 195 380.25
20 2 40 1600
Sum of “F” 32 YXFX=4775 YXFX2=40005.25

Mean
X= XFx _ 477.5 —14.92
N 32

Standard Deviation
SD achievement test 2=
X fx2—x2_

4000525_ 1950.16-222.6=1027.56

SD=
v1027.56= 32.05

SD achievement t 2= 32.05

Table 5: Frequency of Scores, the Mean and the Standard Deviation of the Second
Achievement Test of the Scores (group one)

The comparison of the two tests’ descriptive statistics reveals the difference between the

first and the second achievement tests Mean and Standard Deviation.
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Descriptive statistics | Achievementt1l | Achievement t2 The difference
Mean 14,71 14.92 0.21
Standard deviation | 19.64 32.05 12.41

Table 6: comparison of the first and the second achievement tests mean and standard
deviation (group one)

The result presented above suggests that the coursebook may fit the pupils’ levels and
achievements since the pupils’ scores are highly observed. Even though, the differences in
the Mean and the Standard deviation are not significantly remarkable, the results should be
considerable to claim that the coursebook is not effective owing to the low level or bad
achievement of the pupils in terms of the scores. As a result, the outcome demonstrated
should not be ignored. To confirm statistically the result, in terms of pupils’ progress, it is
important to use another descriptive statistics for providing better outcomes and this is

done through the t-test.

T-test calculation:

sample (or test)one mean — sample(or test)two mean

standard error of the diffrenece in means (SE)

To calculate the standard error (SE), we need to apply the following formula:

SF = SD
~ VN
SD= standard deviation N= the number of the sample, which is N= 32

We also need to consider these statistics:

X achievement t1= 14.71
X achievement t2= 14.92
SD achievement t1= 19.64
SD achievement t2= 32.05

So,

SD  32.05-19.64

SE:\/—NX— \/ﬁ
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cop 1241
=SE = 5.65
SE=2.19

Standard error of the difference in means is 2.19

x achievement t2 — x achievement t1

t — test =
es SE

14.92 - 14.71
- 2.19

=222 _0.09
2.19
t=0.09
Degree of freedom:

According to brown, the degree of freedom (df) for the t-test of independent means is
the first sample size minus one plus the second sample size minus one. It helps to find the

critical value for”t”. (qtd. in Meddour 174)

Df= (N1-1) + (N2-1)
=(32-1) + (32-1) =62
Df =62

Alpha decision level:
Alpha decision must be set in advance. The level may be at a<05 or at the more

conservative a <01, if the decisions must be more sure (Brow qtd. in Meddour 174).  In

the present achievement tests studies, a decision has been made to set alpha at a<5 which
means 05% chance of error can be tolerated. The test two tailed because there is one and
may exist two results behind the level of the pupils through using the coursebook. Having
two tailed tests means predicting that the pupils may achieve good scores and they also

may realize bad scores whether in the first achievement test or in the second.

Critical value:
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Since alpha is set at a<05 for a two tailed decisions, df = 62 and the corresponding critical

value for “¢”, in Fisher and Yates table of critical value is 1.67, then we get tops > tcrit

(1.67>0.09)

Hypotheses testing:

The necessary information for testing the hypotheses has been collected and is presented in

the table below:

Statistical hypotheses: Ho: X achievement t 2= X achievement t 1

Hi: X achievement t 2< X achievement t 1 or

X achievement t 2> X achievement t

The null hypothesis HO means that there is no statistically significant difference between
the means of the group in the first achievement test and the second one. The alternative
hypothesis means that there is statistically significant difference in the means of the first
achievement test and the achievement test.
Alpha decision: a<5, two- tailed decision
Observed statistics: tons= 0.09
Critical statistics: tcrit =1.67

Degree of freedom: Df = 62

Table 7: Hypothesis Testing Rule

Statistical significance and the size effect of the tests:

Since the observed statistics is lower than the critical value (1.67>0.09), the null
hypothesis HO is rejected, then the alternative hypothesis is automatically accepted because

it supports that there is a difference between the means of the tests (14.92>14.71). From
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the obtained result, the suggestion has been determined to say that the coursebook contents

may fit the pupils’ levels and achievements (the case of the first group)

The effect size:

The effect size (Eta squared) is calculated by the following formula:

t2 81 _ 81
= =——=0.2

Eta squared= =
t2+(N1-1) 81431 39.1

The effect size is 0.2

The corresponding effect of this value (0.2) indicates that there is a large effect of the
input on the output. In which the input is the contents of the coursebook and the output is
the pupils’ levels and achievements scores in the achievement test of the first trimester and
the achievement test of the second trimester. Thus, the contents of the coursebook fit the

level of pupils of the first group.

Group two:

N Pupils’ name Achievement test 1 Achievement test 2
01 |AML 8.5 11
02 (B.W 12 15
03 |B.O 12.5 11
04 B.H 16.5 17.5
05 |B.S 10.5 14
06 |B.IR 16.5 18.5
07 | B.MA 04 35
08 | B.M 18.5 19
09 | B.O 08 14
10 | TY 16 19
11 | H.MS 19 18.5
12 |HH 17.5 18.5
13 | KH.MM 07 10
14 | KH.SH 08 08
15 [RK 14 11
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16 | S\W 8.5 15
17 | SH.MS 18 14
18 | T.M 07 09
19 | TB.RL 07 07
20 | ADJ.AN 17.5 15
21 |O.Fz 11 8.5
22 |F.Fz 07 6.5
23 | L.AR 15.5 14.5
24 | M.MA 18 17
25 | M.MA 12 15.5
26 | M.I1Z 07 2.5
27 | MW.AR 11.5 15

Sum of the scores XX

Mean of the scores (X)

Table 8: the achievement tests of the first trimester and the second trimester of the

second group

Similarly, the results that appear in the table above show an observed progress in
pupils’ scores from the achievement test of the first trimester to the achievement test of the
second trimester. This development is expressed in the sum of the scores (328.5 to 348)
and the difference in the means (12.16 to 12.88). The table below indicates the difference
in the means in both tests and how pupils achieved a good level by a comparison made

between the two.

The test Achievement Achievement Difference in the means
test 1 test 2
The mean 12.16 12.88 0.72

Table 9: the achievement tests: Means of the scores

According to the results from the table, one can notice the difference in pupils’ scores
from the first achievement test to the second achievement test. The difference is expressed
by 0.72, even though the outcome is not very high, at the beginning the pupils achieved
good results and scores. And this appears in the means within both tests (12.16 to 12.88)
which makes sense that the pupils have performed a considerable progress. At the end,

pupils’ development level is related to what they acquire or study during the period of the
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two trimesters by using the contents of the coursebook; that is to say, there is no doubt that
the coursebook may fit the pupils’ levels. This results concern both the first group and the
second group. There is one group left; consequently, the achieved result cannot be

generalized to all the groups.

Analysis and interpretation of the results:

Achievement test 1 Achievement test 2

04 1 2.5 1
07 5 3.5 1
08 2 6.5 1
8.5 2 07 1
10.5 1 08 1
11 1 8.5 1
115 1 09 1
12 2 10 1
12.5 1 11 3
14 1 14 3
155 1 14.5 1
16 1 15 4
16.5 2 155 1
17.5 2 17 1
18 2 17.5 1
18.5 1 18.5 3
19 1 19 2
Sum of “F” 27 Sum of “F” 27

Table 10: achievement test 1 and achievement test 2 of the group 2. Frequency
distribution of score values

At the outset of the first achievement test, the following remarks have been observed:

- The score value in the first achievement test ranges from 1 to 19 with the

supremacy of the scores ( 16.5,17.5 and 18)

- 10 scores less than the average 10 and 17 scores more than or equal to the average

10

- The scores 16.5,17 and 18 being the third highest score frequency

Secondly, the second achievement test, the following points have been noticed:
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- The score value in the second achievement test ranges from 2.5 to 19 with the
supremacy of the scores ( 15,18.5 and 19)

- 7 scores less than the average 10 and 20 scores more than or equal to the average
10

- The scores 15,18.5 and 19 being the third highest score frequency

The achievement test 1 (the first trimester): statistical considerations (the second
group)

The calculation of the mean and the standard deviation of the first achievement test are

shown in the table below:

Achievement test 1

04 1 04 16
07 5 35 1225
08 2 16 256
8.5 2 17 289
10.5 1 10.5 110.25
11 1 11 121
115 1 115 132.25
12 2 48 2304
12.5 1 125 156.25
14 1 14 196
155 1 155 240.25
16 1 16 256
16.5 2 33 1089
175 2 35 1225
18 2 36 1296
18.5 1 185 342.25
19 1 19 361
Sum of “F” N=27 2FX=352.5 ZFX?= 9615.25




Mean
IFx 328.5

N 27
X achievement test 1= 12.16

X =

Standard deviation
SD achievement test 1=

2 fx2—x2_
. =

222 - 356.12-147.86=208.26

Sd=208.26
Sd=
V208.26=14.43

Sd achievement t 1= 14.43

=12.16
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Table 11: Frequency of Scores, the Mean and the Standard Deviation of the First

Achievement Test Scores (group two)

The achievement test 2 (the second trimester): statistical considerations

Achievement test 2

2.5 1 2.5 6.25
3.5 1 =15 12.25
6.5 1 6.5 42.25
07 1 7 49
08 1 8 64
8.5 1 8.5 72.25
09 1 9 81
10 1 10 100
11 3 33 1089
14 3 42 1764
145 1 145 210.25
15 4 60 3600
155 1 155 240.25
17 1 17 289
175 1 175 306.25
18.5 3 55.5 3080.25
19 2 38 1444
Sum of “F” N=27 2FX= 348 TFX?= 12450
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Mean
X="2Fx _3%8 _ 1288
N 27

Standard deviation
SD achievement test 2=

2 fx2—-x2_
N

12450 _
27

Sd=

Vv295.22=17.18

461.11-165.89=295.22

Sd achievementt2= 17.18

Table 12: Frequency of Scores, the Mean and the Standard Deviation of the Second

Achievement Test of the Scores (group two)

Descriptive statistics | Achievementt1l | Achievement t2 The difference
Mean 12.16 12.88 0.72
Standard deviation | 14.43 17.18 2.75

Table 13: comparison of the first and the second achievement tests mean and

T-test calculation:

standard deviation (group two)

sample (or test)one mean — sample(or test)two mean

standard error of the diffrenece in means (SE)

To calculate the standard error (SE), we need to apply the following formula:

sE = 22
VN

SD= standard deviati

on N= the number of the sample, which is N= 27

We need also to consider these statistics:

X achievement t1= 12.16

X achievement 2= 12.88
SD achievement t1= 14.43
SD achievement t2= 17.18
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So,
SD 17.18 — 14.43
SE=—=—+——
VN V27
_gg = 275
=SE = 5.19
SE=0.52

Standard error of the difference in means is 0.52

x achievement t2 — x achievement t1
SE

t —test =

_ 12.88-12.16
B 0.52

=272 _1.38
0.52
t=1.38
Degree of freedom

According to Brown, the degree of freedom (df) for the t-test of independent means is
the first sample size minus one plus the second sample size minus one. It helps to find the

critical value for’t”.

Df= (N1-1) + (N2-1)
=(27-1) + (27-1) =52
Df =52

Critical value:

Since alpha is set at a<05 for a two tailed decisions, df = 52 and the corresponding critical

value for “¢”, in Fisher and Yates table of critical value is 1.67, then we get tops > terit

(1.67>1.38)

Hypotheses testing:
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The necessary information for testing the hypotheses has been collected and will be

presented in the next table:

Statistical hypotheses: Ho: X achievement t 2= X achievement t 1

Hi: X achievement t 2< X achievement t 1 or

X achievement t 2> X achievement t

The null hypothesis HO means that there is no statistically significant difference between
the means of the group in the first achievement test and the second one. The alternative
hypothesis means that there is statistically significant difference in the means of the first
achievement test and the achievement test.
Alpha decision: a<5, two- tailed decision
Observed statistics: tops= 1.38
Critical statistics: tcrit =1.67

Degree of freedom: Df = 52

Table3.1.14: Hypothesis Testing Rule

Statistical significance and the size effect of the tests:

Since the observed statistics are lower than the critical value (1.67>1.38), the null
hypothesis HO is rejected. Then, the alternative hypothesis is automatically accepted
because it supports that there is a difference between the means of the tests (12.16<12.88).
From the result reached, the suggestion has been determined to say that the coursebook

contentS may fit the pupils’ levels and achievements, this concerned the second group.

The effect size:

The effect size (Eta squared) is calculated by the following formula:
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t2 __19 _19 506

Eta squared= = =
t2+(N1-1)  1.9+26 27.9

The effect size is 0.06

The corresponding effect of this value (0.06) indicates that there is an effect of the input
on the output. In which the input is the contents of the coursebook and the output is the
pupils’ levels and achievements scores in the achievement test of the first trimester and the
achievement test of the second trimester. Thus, the content of the coursebook fits the level
of pupils of the second group. However, the level of the students is not the same, the

pupils’ levels of the first group seem higher than the level of the pupils in the second

group.
Group three:

N Pupils’ name Achievement test 1 Achievement test 2
01 BA 10.5 08
02 | BS.M 10.5 12
03 | BAY.AM 11 13
04 | BALI 7.5 06
05 | BALY 10 10.5
06 | BN.AR 14 17
07 |[BMY 55 3.5
08 | T.B 10.5 17
09 HMTZA 03 01
10 |H.F 6.5 05
11 | K.AS 11 16
12 |D.M 17.5 17
13  RAM 10 10
14 | ZA 09 10.5
15 | ZAY 08 12
16 | ZC 11.5 18
17 | ZD 12.5 14
18 | S.SH 08 10
19 |[SH.OC 10.5 11
20 [F.A 08 05
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21 | GS 17 17
22 | Kl 75 08
23 | M.I 07 08
24 | MY 05 05
25 | MMI 12 15.5
26 | N.A 6.5 07
27 |[NMR 2 0
28 | BAILM 08 75

Sum of the scores Xx

Mean of the scores (X)

Table 15: the achievement tests of the first trimester and the second trimester of the
third group

The results that appear in the table above show an observed progress in pupils’ scores
from the achievement test of the first trimester to the achievement test of the second
trimester, this development is expressed in the sum of the scores ( 260 to 284.5) and the
difference in the means ( 9.28 to 10.16). The table below displays the difference in the

mean in both tests and how pupils achieved a good level by a comparison made between

the two.
The test Achievement Achievement Difference in the means
test 1 test 2
The mean 9.28 10.16 0.88

Table 16: the achievement tests: means of the scores

According to the results from the table above, one can notice the difference in pupils’
scores from the first achievement test to the second achievement test. The difference is
expressed by 0.88. The outcome is not high but from the outset pupils did not achieve
accepted results and scores. And that appears in the mean within both tests (9.28 and
10.16) which proves that the pupils have not performed a good progress. As stated in the
analysis of the previous groups, pupils’ levels are related to what they acquire or study
during the period of the two trimesters by using the content of the coursebook. That is to

say, there is no doubt that the coursebook may not fit all pupils’ levels. These results
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concern the third group unlike the two previous groups. Consequently, the achieved results

are not stable.

Analysis and interpretation of the results:

Achievement test 1 Achievement test 2

2 1 0 1
3 1 1 1
5 1 3.5 1
5.5 1 5 3
6.5 2 6 1
7 1 7 1
7.5 2 7.5 1
8 4 8 3
9 1 10 2
10 2 10.5 2
10.5 4 11 1
11 2 12 2
11.5 1 13 1
12 1 14 1
12.5 1 15.5 1
14 1 16 1
17 1 17 4
17.5 1 18 1
Sum of “F” 28 Sum of “F” 28

Table 17: achievement test 1 and achievement test 2 of the group 3. Frequency
distribution of score values

At the outset the first achievement test, the following remarks have been observed:

- The score value in the first achievement test ranges from 2 to 17.5
- 14 scores less than the average 10 and 14 scores more than or equal to the average
10

- There are no higher scores only lower scores from 2 to 9

Secondly the second achievement test, the following points have been observed:

- The scores value in the second achievement test range from 0 to 18 with the

supremacy of the score ( 17)
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- 12 scores less than the average 10 and 16 scores more than or equal to the average
10

- The scores 17 being the only higher score frequency

The calculation of the Mean and the Standard Deviation of the First Achievement Test are

shown in the table below:

The achievement test 1 (the first trimester): statistical considerations

Achievement test 1

2 1 2 4
3 1 3 9
5 1 5 25
5.5 1 5.5 30.25
6.5 2 13 169
7 1 7 49
7.5 2 15 225
8 4 32 1024
9 1 9 81
10 2 20 400
10.5 4 42 1764
11 2 22 484
11.5 1 115 132.25
12 1 12 144
12.5 1 12.5 156.25
14 1 14 196
17 1 17 289
17.5 1 175 306.25
Sum of “F” N=28 2FX=260 2FX2= 5488




Mean
XFx

N
X achievement test 1= 9.28

X =

Standard deviation
SD achievement test 1=

L fx2—x2_
N

S2=
XFX 2

x2 =
%: 196-86.11=109.89

Sd=109.89
Sd=
v109.89=10.48

Sd achievementt 1= 10.48

_ 260

—=9.28

28
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Table 18: frequency of scores, the mean and the standard deviation of the first

achievement test scores (group three)

The achievement test 2 (the second trimester): statistical considerations

Achievement test 2

0 1 0 0
1 1 1 1
3.5 1 3.5 12.25
5 3 15 225
6 1 6 36
7 1 7 49
7.5 1 7.5 56.25
8 3 24 576
10 2 20 400
10.5 2 21 441
11 1 22 484
12 2 24 576
13 1 13 169
14 1 14 196
155 1 155 240.25
16 1 16 256
17 4 68 4624
18 1 18 324
Sum of “F” 28 2FX=295.5 XFX%* 8665.75
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Mean
_ IFx _ 2845 _
X= N = 28 = 10.16

Standard deviation
SD achievement test 2=
2 fx2—-x2_

8665.75_
28

Sd=
V206.27=14.36

Sd achievement t 2= 14.36

309.49-103.22=206.27

Table 19: Frequency of Scores, the Mean and the Standard Deviation of the Second
Achievement Test of the Scores (group three)

The comparison of the two tests’ descriptive statistics reveals the difference between the

first and the second achievement tests Mean and standard deviation.

Descriptive statistics | Achievementt1l | Achievement t2 The difference
Mean 9.28 10.16 0.88
Standard deviation | 10.48 14.36 3.88

Table 20: Comparison of the First and the Second Achievement Tests Mean and
Standard Deviation (group three)

The results presented above suggest that the coursebook may not fit the pupils’ levels
and achievements since the pupils’ scores are bad. Even though the differences in the
Mean and the Standard deviation are not significantly remarkable in particular with group,
we can say that the coursebook is not effective owing to the low levels or bad
achievements of the pupils in terms of the scores. To confirm statistically the result, in
terms of pupils’ progress, it is important to use another descriptive statistics for providing

better results and this is done through using the t-test.

T-test calculation:
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sample (or test)one mean — sample(or test)two mean

standard error of the diffrenece in means (SE)

To calculate the standard error (SE), we need to apply the following formula:

o _ D
~ VN

SD= standard deviation

N= the number of the sample, which is N= 28

We also need to consider these statistics:

X achievement t1= 9.28
X achievement t2= 10.16
SD achievement t1= 10.48
SD achievement t2= 14.36

So,
SE SD 14.36 — 10.48
==
VN V28
_gE _ 388
=SE = 5.29
SE=0.73

Standard error of the difference in means is 0.73

x achievement t2 — x achievement t1

t —test =
SE

1016 —9.28
N 0.73

0.88
=288 _ 212
0.73

t=12

Degree of freedom

According to Brown, the degree of freedom (df) for the t-test of independent means is

the first sample size minus one plus the second sample size minus one. It helps to find the

critical value for”t”. (qtd. in Meddour 174)

Df=(N1-1) + (N2-1)
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= (28-1) + (28-1) =54
Df =54

Critical value:

Since alpha is set at a<05 for a two tailed decisions, df = 54 and the corresponding critical

value for “¢”, in Fisher and Yates table of critical value is 1.67, then we get tops > terit

(1.67>1.2)

Hypotheses testing:

The necessary information for testing the hypotheses has been collected and is presented in

the next table:

Statistical hypotheses: Ho: X achievement t 2= X achievement t 1

Hi: X achievement t 2< X achievement t 1 or

X achievement t 2> X achievement t

The null hypothesis HO means that there is no statistically significant difference between
the means of the group in the first achievement test and the second one. The alternative
hypothesis means that there is statistically significant difference in the means of the first
achievement test and the achievement test.
Alpha decision: a<5, two- tailed decision
Observed statistics: tobs= 1.2
Critical statistics: terit =1.67

Degree of freedom: Df = 54

Table 21: Hypothesis Testing Rule

Statistical significance and the size effect of the tests:
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Since the observed statistics are lower than the critical value (1.67>1.2), the null
hypothesis HO is rejected, then the alternative hypothesis is automatically accepted because
it supports that there is a difference between the mean of the tests (9.28<10.16). From the
obtained result, the suggestion has been determined to say that the coursebook contents

may not fit the pupils’ levels and achievements (the case of the third group)

The effect size:

The effect size (Eta squared) is calculated by the following formula:

t2 144 _ 144 _
t24+(N1-1)  28.44 28.44

Eta squared= 0.05

The effect size is 0.05

The corresponding effect of this value (0.05) indicates that there is an effect of the input
on the output. In which the input is the content of the coursebook and the output is the
pupils’ levels and achievements scores in the achievement test of the first trimester and the
achievement test of the second trimester. Thus, the content of the coursebook may not fit

all the levels of pupils of the third group.

Conclusion

On the whole, in all groups there exists a difference in the mean between the first and
the second achievement tests. Although the difference in the means is not very high, it has
an effect on the result. We can notice in particular that the first and the second groups’
scores are good whereas the third group’s scores are somehow weak. That is to say, the
coursebook may fit a specific level of students which is high level and may not fit low

levels students. Therefore, its contents do not correspond to all the categories of pupils.
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3.2 Classroom Observation Checklist

3.2.1 Description of the checklist:

The checklist was used in the classroom of middle school of first year level by the
researcher. It aims at investigating the learners’ feedback through the use of Spotlight on
English One coursebook and to evaluate its impact on the pupils. The objective of the
checklist is to observe the pupils reactions, attitudes and feedbacks through using the

coursebook.

3.2.2 The analysis and the results of the checklist:

The checklist was used during six (6) sessions, two (2) sessions for each group of a total

sample of three groups.

The first group:

The results of the first group were as follows: the total number of the pupils in the first
group was 32 pupils but there was minor fluctuation in the attendance. As stated in the
previous chapters, the content of the coursebook is a task-based content. So, the teacher did
sometimes use the coursebook in the classroom, in the first session the coursebook was not
used at all; however, in the second one it was used. Once the teacher presented the
activities, the majority of the pupils nearly 75% participated; this indicates that their
participation rate is very good. Another point was that the teacher kept repeating the
questions and she explained the activity several times. After that, the pupils started
responding to the questions and the majority of their answers were correct. This indicates
that they have background knowledge about the content of the activities even though they
found difficulties in understanding the activities particularly the questions which were not

totally clear. That is to say, all the activities have a specific complexity level and not all of
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them seem suitable to the pupils’ levels in particular those which are related to
pronunciations and intonation. The pupils showed a positive response toward the activities
which looked very interesting to them. During the session both the teacher and the pupils
played an active role i.e. classroom interaction. The teacher herself acted several roles as:
facilitator of the content, evaluator, guide to the pupils and a resource. It means that pupils
largely depend on the teacher in learning the foreign language. Pupils’ learning styles
varied from one activity to another; they often prefer to work in pairs and in groups.
Generally, skills are taught in an integrative way because they cannot be taught in
isolation. The most practised skill during the session was speaking skills. Each time the
teacher asked her pupils to repeat some statements or extracts. Consequently, the pupils
were more motivated to speak in all cases and their speaking proficiency level (spoken
production) was good. The same procedure occurred in writing skills, the teacher
sometimes asked the pupils to write a short paragraph on a specific topic, for instance the
description of a person. Similarly, pupils’ writing proficiency level was also acceptable.
Regardless, of these cases, reading skill was not involved. Since the coursebook contents is
a task-based, there are no reading texts or extracts. So, pupils were neither encouraged to
read nor to listen to some extracts. Pupils’ interests could not be determined precisely, they
could be interested in speaking extracts and written expression, and they might like reading

texts and listening to scripts if they would be presented to them.

The second group:

The total number of the second group was 27 pupils. When the teacher presented the
activities which were varied in the source, about a 60% of the pupils participated, and they
were interested in the activities. The teacher in the first session did not use the coursebook
at once but in the second session she did. Pupils’ answers were acceptable. Even though

the pupils had difficulties in understanding the questions, their answers were good. This



Houchet 81

indicates that the pupils may have background knowledge about the topics of the activities
despite some problems in understanding the language and the exercises. Pupils learning
styles differs from one activity to another, they prefer to learn either individually or in
pairs, or in groups. As in the other group, both the pupils and the teacher play an active
role. The teacher himself acts as facilitator, a guide to the pupils and as a resource. Skills
were so integrated together in teaching; the teacher was effective in teaching speaking and
writing skills. Pupils’ proficiency level in speaking and writing skills was good. At the end,
the last observation was that pupils extensively relied on the teacher in learning the foreign

language.

The third group:

Pupils’ number in the third group was 28 pupils. Almost the same remarks were noticed
in this group; however, there were some differences in the results. Firstly, pupils’
participation was not totally good about 30% of the pupils were took part in the activities.
This result is somehow weak; it is probably related to the pupils’ levels which implies that
the pupils do not have background knowledge of the activities. Moreover, they seemed
unable to understand the questions and the language used appeared incomprehensible to
them. Pupils’ answers were alternatively correct and wrong during the activities. It was not
really clear if the pupils were demotivated or the activities themselves were not interesting.
The teacher in this group tried to make the pupils much more actively involved,

nevertheless, they also depend highly on their teacher in the learning process.

Conclusion

In conclusion, the main results we have obtained are that the coursebook was not used
sufficiently in the classroom. Pupils’ participations and interests were varied. Accordingly,

pupils’ levels in the first and the second group were high in contrast with the pupils’ level
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in the third group which was somehow bad. Skills in general are integrative. Lastly, we
have noticed that the focus was only on the speaking and writing skills, whereas the

listening and reading skills were somehow neglected.

3.3 Pupils’ Questionnaire

Introduction

The questionnaire is about the suitability of the coursebook to the pupil’s levels,
objectives and needs, also it seeks to discover the extent of the effectiveness of the content
in terms of topics, activities, and so on to the pupils’ attitudes. It was submitted to thirty

(30) pupils at Madani Rahmoun middle school.

3.3.1 Description of the questionnaire:

The questionnaire is made up of two (2) sections. Section one is about general
information, and section two is concerned with the coursebook. The pupils were asked to
answer the questionnaire by ticking on the corresponding choice and making full
statements when necessary. The total number of the questions included in the questionnaire

was twenty three (23).

Section one: ‘“general information” contains three questions. It mainly attempts to
identify the target group their age and their personal attitudes toward the English course.
Section two; however, covers seventeen questions. They were designed under determined
sub-titles. The first title was “the topics”, this part includes four questions. The second
topic is “the activities” which includes five questions. The third topic is “illustrations” and
it includes only one single question, then there is the “language” part and it compromises

also only one question. Another topic is “skills”, this part has one question. Finally there is
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the last part which is devoted to “method, objectives and skills” and this last contains five

questions.

3.3.2 The analysis and discussion of the questionnaire:

Before starting the analysis of the questionnaire, some instructions must be set. As stated
before, the total number of the sample is thirty (30) pupils; consequently, this number will

be matched with the percentage 100%. The results were as followed:

Section one: General information

Question 1: Age

response 11 12 13 14 15 16
participants 8 14 5 2 0 1
percentage | 26.66% 46.66% 16.66% 6.66% 00% 3.33%

Table 22: age of the pupils

From this result, we can notice that pupils ‘age is varied from 11 to 16. The majority of the

pupils’ age is 12.

Question 2: Class

Response 1AM
Participants 30
Percentage 100%

Table 23: the class

As stated before, this study is interested on first classes of middle school.

Question 3: Do you like English subject?
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Response Yes Partly No
Participants 17 8 5
Percentage 56.66% 26.66% 16.66%

Table 24: pupils’ attitudes toward English subject

As it is observed, the majority of the pupils 56.66% like English subject, but a few of them

do not like it whether somehow or totally.

If no, why you do not like English? Pupils do not like English subject because they
consider it as a complicated subject, they do not understand the language whether spoken
or written, they do not know how to read it even, other pupils do not like English subject
because they do not understand the way it works, grammar, phonology, and they do not

have background knowledge on the subject matter.

Section two: the course book

The topics:

Questionl: do you like the topics that suggested in the coursebook?

Response Yes Partly No
Participants 7 16 7
Percentage 23.33% 53.33% 23.33%

Table 25: pupils’ attitudes toward the topics of the coursebook

The result shows that the majority of the pupils 53.66% like somehow the topics that are
suggested in the coursebook. However, an equal outcome appears between whether they

totally like the topics or they totally dislike them 23.33%.
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Question2: which topics do you like? Please put a tick (v) across the topics that you

like.
Topics Participants Percentage
Hello! 18 60%
Family and friends 22 73.33%
Sport 29 96.66%
In and Out / /
Food 20 66.66%
Inventions and Discoveries / /
Environment / /

Table 26: Pupils’ attitudes toward the different topics within the coursebook

As we can see the most preferable topic to the pupils is the sport 96.66%, they also like
topics such as Family and Friend, Food and Hello. However, topics like In and Out,
Inventions and Discoveries and Environment are not chosen because they have not been

presented yet.

Why you do not like the other topics? Pupils do not like the other topics since they do not
have a considerable number of vocabulary or lexis about the language; they only have a
small number of terms for example: hi, hello, numbers. These words seem simple and
familiar to them. The topics look so boring to the pupils and they do not seem so

interesting to them also such as food.

Question 3: Do you have difficulties in understanding the topics?

Response Yes Partly No

Participants 8 12 10
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Percentage 26.66% 40% 33.33%

Table 27: pupils’ responses about the complexity of the topics

Even though the pupils like the topics within the coursebook , they have a little difficulty
in understanding them. This means that there are some pupils who do not have any

problem with the complexity of the topics at all and others have a little confusion.

What are the topics that you have difficulties in understanding? Pupils have difficulties in
understanding these topics: environment, inventions and discoveries and in and out , food

and hello.

Question4: what are the topics that you want to learn in class? (If there are other
topics which are not included in the course book) pupils want to learn some topics like:

songs, stories, history texts, funny games, reading texts.

Activities:

Questionl: Do you like the activities that are included in the coursebook?

response yes Partly no
participants 8 18 4
percentage 26.66% 60% 13.33%

Table 28: students’ responses on the activities presented in the coursebook

The analysis shows that the majority of the pupils do not like the activities within the
coursebook. This percentage of 60% indicates that they do have some problems with them.
Unlike this one, other pupils do not like the activities at all and this percentage is weak
about 13.33% and there must be a reason. However, about 26.66% do like the activities

with no problems.
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Question2: which activities are attractive to you?

The activities participants Percentage
Role play 11 36.66%
Pair work 19 63.33%
Games 25 83.33%
Group work 17 56.66%
Listening exercises 6 20%
Reading comprehension 12 40%
exercises
Grammar exercises 9 30%
Written expression 13 43.33%
Speaking exercises 4 13.33%
Individual work 12 40%

Table 29: pupils’ attitudes toward the different kinds of the activities

The most attractive activities to the pupils that have the supremacy are: games, pair work,
group work and written expression. The other topics; in contrast, are not preferable so

mush: speaking exercises, grammar exercises and so on.

Question3: do you enjoy them?

Response Yes Partly No
Participants 9 12 9
Percentage 30% 40% 30%

Table 30: pupils ‘perspectives toward practicing the activities

The table above indicates that the majority of the pupils have a neutral opinions and this
demonstrates in the percentage of 40%. An equal outcome 30% has achieved between the
agreements on whether they enjoy practicing the activities and the disagreement 30% on

whether they totally do not enjoy them.
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If no, please justify. Pupils do not enjoy the activities because they do not understand the
language, the questions and what they should do, the activities do not interest the pupils

and sometimes the pupils are not interested in the activities.

Question4: do you have difficulties in understanding and solving them?

Responses Yes Partly No
Participants 13 11 6
Percentage 43.33% 36.66% 20%

Table 31: pupils’ responses on the difficulties facing them

What are the difficulties that face you? Pupils do not understand the language because they
do not have background about the topics or the questions of the activities they are exposed

fo.

Question5: does the project work oblige you to do something that you do not really

like?
Responses Always Sometimes Never
Participants 8 11 11
Percentage 26.66% 36.66% 36.66%

Table 32: pupils’ attitudes toward the project work

The results indicate that the pupils are sometimes obliged to do the project work and in fact

they do not want to do so. About 36.66% of the pupils’ response was the contrast.

Illustrations:

Questionl: do you like the pictures and drawings within the coursebook?
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Responses Yes Partly No
Participants 25 2 3
Percentage 83.33% 6.66% 10%

Table 33: Table: pupils’ attitudes toward illustrations

The most preferable way of learning by the majority of the pupils is by leaning by pictures

and illustrations, about 83.33% of the pupils like the illustrations of the coursebook.

Language:

Questionl: do you find the vocabulary used to express the language difficult to

understand?
Responses Yes Partly No
Participants 11 15 4
Percentage 36.66% 50% 13.33%

Table 34: the complexity of vocabulary

Most of the pupils 50% find that the vocabulary used to express the language are somehow
difficult to understand; however, only few pupils 13.33% stated that there is not problem in

understanding the vocabulary.

Skills:

Questionl: does the coursebook help you develop your skills?

Responses Yes Partly No
Participants 10 15 5
Percentage 33.33% 50% 16.66%

Table 35: development of pupils’ skills
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Half the percentage of pupils 50% agreed that the coursebook does not help them develop

their skills, and 33.33% of them believed that it is helpful it increasing their skills level.

If your answer was no or partly, what are the skills that have not been developed very

well?
The skill Participants Percentage
Reading skills 20 66.66%
Listening skills 11 36.66%
Writing skills 15 50%
Speaking skills 14 46.66%

Table 36: language skills

Methods, objectives and needs

Questionl: does the method used in presenting the courses help you learn the

language?
Responses Yes Partly No
Participants 9 12 9
Percentage 30% 40% 30%

Table 37: pupils’ attitudes about the method used

The result in the table above indicates that the majority of the pupils 40% stated that the
method used in presenting the courses does not completely help them learn the language,
but an equal finding between whether pupils were totally agree or disagree on the method

was determined by 30%.

Question2: Does your teacher present different activities that make you active in the

classroom?
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Responses Always Sometimes Never
Participants 11 16 3
Percentage 36.66% 53.33% 10%

Table 38: pupils’ attitudes toward the presented activities

The majority of pupils agree that the teacher does sometimes present activities which do
not totally make the pupils active in the classroom, whereas about 36.66% of them assert

the opposite.

Question3: does the coursebook help you use the language inside and outside the

classroom?
Responses Yes Partly No
Participants 7 14 9
Percentage 23.33% 46.66% 30%

Table 39: pupils’ attitudes toward using the language

The table above indicates that the coursebook does not completely help pupils in using
the language inside and outside the classroom. If the learners are not encouraged to
communicate and express themselves through speaking and communicating with other
learners or with the teacher, then the atmosphere is considered as a boring one. A boring

atmosphere means bored pupils which means no goals or objectives are achieved.

Question4: do you think that the content of the coursebook is compatible with your

level?

Responses Entirely Partly Not at all

Participants 10 13 7
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Percentage 33.33% 43.33% 23.33%

Table 40: The Suitability of the Content of the Coursebook to Pupils’ Levels

Whatever your answer please explain, pupils state that the content of the coursebook may
not fit their needs , they assert that the content is not clear , no clear instructions or rules,
the vocabulary is somehow difficult to grasp, there are some activities which seem not

understood and the level of the language is somehow high.

Question5: do you think that the coursebook meets your objectives i.e. does it fulfill

your needs?

Responses yes Partly No
Participants 11 11 8
Percentage 36.66% 36.66% 26.66%

Table 41: The Suitability of the Coursebook to Pupils’ Objectives and Needs

Whatever your answer, please explain how. Pupils who agree that the coursebook fit their
levels and objectives state that it is so helpful and they can rely more on it in learning the
language, besides they have no problem concerning the complexity of vocabulary or
topics; however, those who do not agree on the suitability of the coursebook to their
objectives state the contrast, they said that the content was somehow difficult and unclear
and their level was not equivalent to the content, they did not expect topics like the

presented ones, also they do not know how to deal with the activities.

The majority of pupils, an equal percentage 36.66% between totally agree and somehow
agree, stated that some of the content of the coursebook fit the learning objectives.

Nevertheless, a few number of them 26.66% agree that it may not fit their objectives and



Houchet 93

needs because of the complexity and the unexpected content i.e. the types of the topics, the

activities, and the vocabulary and this problem will affect the teacher goals as well.

Conclusion

The questionnaire aims at analysing pupils’ general views on the coursebook Spotlight
on English One. There is a very clear statement that the coursebook does not totally fit
pupils’ levels, needs, and objectives. According to the pupils, there are some points which
they like in the coursebook and there are others which they dislike. For instance, pupils
like the topics even though they did propose some which do not exist in the coursebook
contents. In addition, some of them deplored certain topics because of their complexity.
They also like activities such as games, group work besides to the illustrations. Generally,
the coursebook has some advantages and disadvantages which require some readjustments
with respect to the local realities in order to increase the coursebook’ usefulness and

effectiveness.

3.4 Teachers’ Perspectives on the Evaluation of the Course Book Spotlight on English

One (Teachers’ questionnaire)

Introduction

The questionnaire is used to evaluate the coursebook Spotlight on English One from
teachers’ perspectives. Also, it seeks to investigate the main strengths and shortcomings
and detects the extent of the suitability to the pupils’ levels. It was submitted to three

teachers in different middle schools.

3.4.1 Description of the questionnaire:

The questionnaire is made of three (3) sections. Section one deals with general

information, section two concerns the coursebook and section three focuses on teachers’



Houchet 94

recommendations. Teachers were kindly asked to answer the questionnaire by ticking on
the corresponding choice and making full statements when necessary. The total number of

the questions included in the questionnaire was twenty five (25).

Section one: general information contains three questions. It mainly attempts to identify
the teaching experience of the teachers and two questions concern pupils. Section two
named the coursebook and it covers twenty one (21) questions. They are designed under
determined sub-titles. The first title is “teachability”, this part includes two questions. The
second one is “flexibility”: and this includes also two questions. The third topic is
interested in “teaching method” and it contains only one question. The fourth part is
“language, topics and contents” and it covers four questions. After that, there is “language
skills” part and it involves six questions. The next topic is “social and cultural context”, it
involves only one question. Then, we have “accompanying materials” which covers also
one question. The next topic is “objectives and needs” and it involves four questions.

Finally, the third section is “teachers’ recommendations” and it covers only one question.

3.4.2 The Analysis and the Discussion of the Questionnaire:

Section One: General Information:

1/ Teaching experience: how long have you been teaching English?

Responses Less than 5 years Between 5 and 10 More than 10 years
Participants 0 1 2
Percentage 00.00% 33.33% 66.66%

Table 42: Teachers’ Teaching Experience




Houchet 95

From the table above, we can notice that the teachers are experts enough to practice the
evaluation process of the schoolbook and this experience is determined from five years to

more than ten years.

2/ How many classes of first year are there in your school? Since the questionnaire was
submitted to different teachers in different middle schools, the answers were also different
and not stable concerning the exact number of the first year classes. Consequently, the

responses were: three classes, four classes and seven classes.

The result founded shown that there is a large classes of first year middle school in some

schools e.g. seven classes and this indicates the large number of the students of first year.

3/ How many pupils are there in each class?

Responses Less than 25 pupils | Between 25and 40 | More than 40 years
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 43: The Total Number of the Pupils in each Class

The table shows that there is an exact number of the pupils within one class and this
total number is set between 25 and 40 pupils in each one class. Generally, it seems that the
class is somehow crowded one which makes it one of the classroom management problems

for several teachers.

Section Two: The Coursebook

Teachability:

1/ Is your overall impression of the content and the layout of the course book is favorable?
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Responses Yes Partly No
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 44: Teachers’ Overall Impression of the Content and the Layout of the

Coursebook

If your answer was “No” or “Partly”, please justify your answer. Teachers were not totally

impressive about the overall content and the layout of the coursebook because they agreed

that some parts of the content are not suitable to pupils or as teachers call beginners.

As we can notice from the outcome, teachers partly disagree with the overall layout and

content of the coursebook. It is considered one of the negative features of the coursebook.

2/ Does using the course book require little or no time consuming preparation?

Responses Yes Partly No
Participants 1 2 0
Percentage 33.33% 66.66% 00.00%

Table 45: Teachers’ Responses on the Spending Time in Using the Coursebook

Whatever your answer, please explain how. Teachers stated that they find the preparation

of the lessons from the coursebook results in an incomprehensible input to the pupils

especially when it comes to using the coursebook. Regarding this negative reaction from

the pupils, they said that they rely 50% on the coursebook and the other 50% is devoted for

their own preparation of the lessons.

According to what has been said, teachers do not totally use the coursebook in the

classroom, they stated that the preparation consumes their time since the pupils do not
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completely respond to their lessons. For this reason, they rely on both the coursebook and

their own preparation.

Flexibility:

1/ Is the syllabus assigned on the right time and length?

Responses Yes Partly No
Participants 0 2 1
Percentage 00.00% 66.66% 33.33%

Table 46: Teachers’ Responses on the Nature of the Syllabus

According to the results, teachers stated that the syllabus is not on the right time and
length because it was so long and involved many lessons to be taught with a so short
period of time, they said that pupils of first year have only three sessions of English subject

per week and this time is not enough to finish the devoted syllabus.

2/Are the courses well graded, in such a manner that they provide a well structured and a

systematic coverage of the language?

Responses Yes Partly No
Participants 0 2 1
Percentage 00.00% 66.66% 33.33%

Table 47: Teachers’ Responses on the Nature of the Courses

Whatever your answer, please explain. Teachers totally disagree with the way the courses
were structured. They said that it makes it difficult for the pupils to know or learn the
content or the general idea of the course presented in particular, they do not have
background knowledge about the subject matter and this will consume more time to

explain them effectively.
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Regarding teachers responses, one can notice that the language used in the courses seems
so hard to be understood by beginners and if you can see the courses arranged to be

learned, you will notice that there is no real relation between them.

Teaching Method:

1/ Is the recommended approach, competency based approach, suitable for your students

and your classroom environment?

Responses Yes No
Participants 0 3
Percentage 00.00% 100%

Table 48: Teachers’ Perspectives on the CBA

If no, what are the different problems you have faced in implementing this approach in
your classroom and how it is not suitable to your pupils? Teachers did totally refuse
applying the CBA in foreign language classrooms and that is owing to the large number of
pupils in a one class; in addition to the lack of teaching materials (copies, computers,
projectors and so on) ,also they stated that the CBA needs more and high cultural

background which the pupils do not have.

As we can observe, teachers totally disagree with using the recommended approach
CBA in foreign language classes. They rely on some arguments that there are no helping
materials that facilitate using this approach, besides to the low level of the educational

system in Algeria.

Language, Topics and Contents:

1/ Is the language used difficult to understand by the pupils?
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Responses Yes Partly No
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 49: Language Complexity Level

Teachers agree on the language used in the coursebook is somehow difficult to be
understood by beginners. Normally it should be simple as possible as it can so that the

pupils learn the language easily and rapidly without constrains.

2/ Are the activities’ contents used in the coursebook well-planned and executed?

Responses Yes Partly No
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 50: The Organization of the Activities

Teachers confirm that the activities used in the coursebook are not well- planned and
executed, in this case pupils’ participation will be decreased little by little as soon as any

complexity or confusion will face them during the practice time.

3/ What are the topics that look interesting to your pupils and those which are not?

Teachers stated that at the beginning the pupils seem to be so interested in everything
concerning the new subject matter for them for instance: language structure i.e. grammar,
dialogues, speaking, but this engagement did not continue because at a specific period of

time they got bored.

Regarding teachers response, for the first time every single topic made the pupils
interested and engaged since they met a new subject, they would be so curious about

everything presented; however, this reaction had an end when the pupils get bored easily.
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4/ Are there communicative activities targeted to enable the students to use the language

independently?

Responses Yes Partly No
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 51: The Objective of the Communicative Activities

According to the above result, all the teachers had a single answer toward the role of the
communicative activities in using the language when they considered that those activities
do not have a significant role to make the pupils use the language independently perhaps

they are not reliable so much.
Language Skills:

1/ Are there listening materials for the section of listening scripts?

Responses Yes Partly No
Participants 0 0 3
Percentage 00.00% 00.00% 100%

Table 52: Listening Skills

If yes, are they well recorded, as authentic as possible, and accompanied by background

information, questions, and activities?

Responses Yes Partly No
Participants 0 0 0
Percentage 00.00% 00.00% 00.00%

Table 53: Listening Materials
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From the above tables, listening scripts are taught without any listening materials. The
objectives of the lessons of listening part will be somehow unachieved because its validity

was reduced.

2/ Are the reading texts varied and interesting in which the pupils engage cognitively and

effectively?
Responses Yes Partly No
Participants 0 1 2
Percentage 00.00% 33.33% 66.66%

Table 54: The role of Reading Texts in Increasing Pupils’ Engagements.

The teachers asserted that the coursebook does not include effective reading texts that
increase their pupils’ engagements cognitively. As stated in the previous chapters, the
content of the coursebook is rather a task-based content. This will not offer them

opportunity to practice effectively.

3/ Are there sufficient scripts and extracts for spoken English (e.g. dialogues, role plays

.etc)?
Responses Yes Partly No
Participants 0 2 1
Percentage 00.00% 66.66% 33.33%

Table 55: Speaking Skills

The results indicate that the scripts and extracts for spoken English are not sufficient
enough to practice speaking skills. Thus, speaking proficiency will be decreased and pupils

in this case will not learn how to communicate effectively.
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4/ Are the writing activities suitable in terms of length, degree of accuracy and amount of

guidance?
Responses Yes Partly No
Participants 0 1 2
Percentage 00.00% 33.33% 66.66%

Table 56: The Nature of Writing Activities

From the above result, about 66.66% i.e. the majority of the teachers agree that the
writing activities are not totally suitable in terms of length, degree of accuracy and the
amount of guidance. As a result, this will not encourage pupils to practice the writing skills

as much as they can.

5/ Does the coursebook achieve an acceptable balance between the relevant language skills

and integrate them so that work in one skill area helps the others?

Responses Yes Partly No
Participants 0 1 2
Percentage 00.00% 33.33% 66.66%

Table 57: The Balance between the Language Skills

According to the table above, the majority of teachers agreed on that the coursebook
does not achieve an acceptable balance between the relevant language skills and integrate
them together in one area. It means that the content of the coursebook does not rely on
activities that integrate all the skills which must be work normally together. This can be

considered as another disadvantage in the content of the coursebook.

6/ Does the coursebook help in developing pupils skills?
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Responses Yes Partly No
Participants 0 0 3
Percentage 00.00% 00.00% 100%

Table 58: The Role of the Coursebook in Developing Pupils’ Skills

Whatever your answer, please explain. Generally speaking, teachers agree that the
coursebook does not go with pupils’ level: the design, the dialogues, reading extracts have

to be changed even the skills presentation is not workable at all.

The three teachers said that the coursebook does not help in developing pupils’ skills.
So, pupils are not given an opportunity to develop their skills and this also will be

considered as one of the negative features of the coursebook.
Social and Cultural Context:

1/ Does the coursebook include the cultural aspects of the English people” way of life,

beliefs, and so on?

Responses Yes Partly No
Participants 0 2 1
Percentage 00.00% 66.66% 33.33%

Table 59: English Cultural Aspect

What are the cultural elements included? Teachers provided examples about the cultural

elements included such as: religion: Christmas. Celebrations: Halloween.

From the result obtained, one can notice that the English cultural aspect is somehow
neglected, this does not mean that there are no cultural elements; however, some of them

are related to religion, celebrations, and English personalities.
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Accompanying Materials:

1/ Are there authentic materials so that the students think that the course book is relevant to

real life?
Responses Yes Partly No
Participants 1 0 2
Percentage 33.33% 00.00% 66.66%

Table 60: The Compatibility of the Authentic Materials to Pupils’ Real Life

In the result, there were two teachers 66.66% who completely thought that the authentic
materials are not relevant to pupils’ real life. On the other hand, there was only one teacher

who believed that the authentic materials are relevant to pupil’s real life.

Objectives and Needs:

1/ Does the coursebook suit your pupils’ levels, needs?

Responses Yes Partly No
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 61: The Suitability of the Coursebook to Pupils’ Levels and Needs

Whatever your answer, please state why. Teachers agree that the coursebook does not
completely fit and suit pupils or beginners levels because its content is complicated to be

learned besides the lessons are so away far from pupils’ interests and they are so boring

and hard.

As we can notice all the teachers had one answer which was the coursebook may not

totally fit or suit the pupils’ levels and needs. This makes sense that not all the elements in
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the coursebook suitable to the pupils’ levels. So, there exist some parts which are

equivalents to them.

2/ Does it meet your expectations and objectives?

Responses Yes Partly No
Participants 0 2 1
Percentage 00.00% 66.66% 33.33%

Table 62: The Suitability of the Coursebook to Teachers’ Expectations and
Objectives

Whatever your answer, please state why. Teachers offered the reasons that there is no
relation between the lessons within the coursebook, also the syllabus was out of date and

they said that it was too long and complicated for beginners.

The majority of teachers agree that the coursebook does not meet their expectations and
objectives. Teachers provide their arguments as that the syllabus was not on the right time
and length, also the lessons need more time for preparation to be presented in an easy

manner to the pupils.

3/ Does it achieve an acceptable balance between knowledge about the language and

practice in using the language?

Responses Yes Partly No
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 63: The relation between the Knowledge and the Practice of the Language

The table above indicates that the schoolbook does somehow achieve an acceptable

balance between knowledge about the language and practice in using the language. Once
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teachers present the courses which considered as knowledge about the language by using

the schoolbook, pupils on the other hand must know how to use or practice the language.

4/ Presently, how can you evaluate your pupils’ levels in learning English using this

coursebook?
Responses good average bad
Participants 0 3 0
Percentage 00.00% 100% 00.00%

Table 64: Pupils’ Levels in Learning English throughout Using the Schoolbook

Please, state your reasons. Since the coursebook does not meet the objectives and

expectations of the teachers in terms of the content, this affects the levels of the pupils.

We can notice from the above result, teachers agree that the level of the pupils in
learning English through using the Spotlight on English One is average this regarding to
the content of the schoolbook which is somehow not suitable to the pupils as well as to

their expectations and objectives.

Section Three:

1/ Please suggest some pieces of advice concerning using the coursebook Spotlight on

English One.

Teachers provided us with some recommendations which are set as follows:

- The cover page should be changed with a funnier and more meaningful one
- The book should be divided into two parts, one for lessons and the second one for
the activities

- The characters should be replaced by more significant ones
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- Dialogues should be meaningful and easier to understand
- The book should be interesting and incorporates more pictures and illustrations
since they believe it is the most preferable way of learning to the pupils

- The book should suit the pupils’ level and should be easy to use

Teachers’ recommendations are really meaningful and significant since they are primarily
concerned with the book, so their perspectives must be taken into consideration in order to

facilitate the task of learning and increase pupils’ levels.

Conclusion

After analysing and interpreting the outcomes of teachers’ questionnaire, the findings
were somehow negative concerning the use of the coursebook Spotlight on English One.
Teachers have many problems in dealing with it in the classroom in terms of the
recommended approach used, competency based approach, which is not suitable to the
Algerian teaching and learning environment. This is due to the large number of pupils in
one class (from 25 to 40 pupils), besides to the low level of culture and knowledge about
the language, also the lack of the required materials when it comes to utilize this approach:
computers, copies, and so on. Another problem is that the content of the coursebook does
neither fit pupils’ levels in terms of: the design of the courses, the activities, the complexity
of the language, the presentation of the skills , culture and topics, nor teachers’
expectations and objectives namely: the design of the syllabus and the recommended time,
the accompanying materials and pupils’ levels. For these reasons, teachers work hard to
facilitate the learning task through the adaptation of the schoolbook contents to the pupils’

level and the selection of external appropriate activities.

3.5 The Evaluation of the Coursebook Spotlight on English One: Teachers’ Interview
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The interview was structured type. It aims at providing an evaluation of the coursebook
Spotlight on English One in terms of: grammar, vocabulary, pronunciation, language skills,

cultural and social aspects, activities, layout and design and illustrations.

3.5.1 General overview of the coursebook Spotlight on English One:

The coursebook Spotlight on English One is the official schoolbook designed by the
ministry of education for the pupils aged 11 to 12 in the first year middle school. It is
designed along with the principle of the competency based approach which relies basically
on project works, problem solving situations, and task-based- teaching or practices. Its first
publication was on 2003, it contains seven files and the number of the pages is 189, the
head of the project is Mrs. MERAZGA Lakria, the authors are: Mr. ACHOUR Khelifa,
Mr. AMEZIANE Hamid, Mr. BOUHADIBA Farouk, Mrs. GUEDOUJ Ouahiba, Mrs.

MEKAOQOUI Ouzna, Mr. RICHE Bouteldja and Mr. TAMRABET Lounis.

3.5.2 General layout and design:

The syllabus of the Spotlight on English One is communicatively oriented and thematic
organized. The content of the book is started with an introduction written in Arabic which
intended to address the pupils and makes them know the general aim of the book then it
offers general information of the coursebook contents. It is followed by an introductory file
or pre-file titled “You know English” which includes some different and general terms and
vocabularies presented with pictures, the English alphabet, school things and finally school
commands, familiar verbs used in the classroom: look, listen, read, sing and so on. This

pre-file is followed by seven (7) Files:

e File one: Hello!

e File two: Family and Friends
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e File three: Sport

e File four: I n and Out

e File five: Food

e File six: Inventions and Discoveries

e File seven: Environment

The content of the coursebook Spotlight on English One is based mainly on tasks

3.5.3 File structure description:

Each file from the list above is formed by three main sequences. Each sequence is based

on three sections: Listen and Speak, Practice and produce.

Listen and speak: in this first section, pupils are asked to listen to some extracts (isolated
words, expressions and short dialogues) then they repeat what they have heard and perform
in the task in form of role plays and conversations. It is aimed at developing oral

interaction and training the pupils to speak correctly and meaningfully.

Practice: in this phase, pupils are supposed to be able to listen, read, speak and write short
passages and provide answers to some written or oral activities after the exposure to some

grammatical rules, vocabularies in the previous section.

Produce: in this step, pupils are expected to produce written or spoken pieces for instance:
writing a dialogue and making conversation with a partner by depending on their own
information on what they have learned in the previous sections. The three sequences then

are followed with:

Listening scripts: they are the transcripts and materials for the listening activities.
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Learn about the culture: it consists of different and large pieces of the written production
about English countries in which the pupils make the difference between the English
culture and the Algerian one. It covers various topics such as: flags, currencies,

celebrations and so on.

Reminder: it contains a synopsis of the major points that have been dealt with in the file.

Check: it covers a collection of different activities about the courses that have been

mentioned so far in the file.

Your project: it assigns certain project to be performed and it is set by instructions to be

followed.

3.5.4 The aims and objectives:

Spotlight on English One coursebook is aimed at making the pupils learn English
language as a foreign language by exposing them to learn the basic ABC’s on how the
English language actually works. It has limited objectives such as English alphabet,
naming school items, colours, food, sport, animals, clothes, weather, greeting, learn the
foreign cultures and introducing oneself. At the end of the year, each pupil should be able

to speak simple English.

3.5.5 Language content:

3.5.5.1 Evaluation of the coursebook in terms of grammar:

Activity c. page 52

C. Look at the photos. Ask and answer.

e.g. — What’s his job?
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_ He’s a footballer.

Al LCiTad

Har»im Bevonna

In this task, pupils are asked to identify different jobs by using “the WH question “and
the pictures. It is done in pairs (ask and answer). The content of this activity seems obvious
at the beginning, for example the use of the present simple with the auxiliary “to be” in
constructing the question. This activity was very attractive to the pupils because of the
photos of famous people who are familiar to them. This task is somehow equivalent to
pupils’ level since they have already dealt with the present simple and the “WH” question
in the previous lessons. Even the answers of the pupils were almost correct according to
the pupil’s background. At the end of the practice, pupils will learn that whenever they
want to ask about the job, they should use the interrogative form (WH question + the

auxiliary to be).

3.5.5.2 Evaluation of the coursebook in terms of vocabulary:

Activity e. page 72

Read about a sportsman’s training day and guess what sport he practices.
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At 9:00 o’clock, I take my skip rope and I go to the gym. At 9:30, I stop skipping and I
put on my gloves. | go to the punching ball room. At 10:30, I go to the running track. I run

about 30 minutes. At 11:00, | play a short match against my coach. Who am 1?

The most of vocabularies mentioned in this activity are not familiar to the pupils.
Therefore, pupils at once are not able to understand the lexis of sport then they cannot
answer the question, but in this case teacher is obliged to explain them with different
techniques especially pictures to facilitate the task and make the pupils capable of guessing

the missing word.

3.5.5.3 Evaluation of the coursebook in terms of pronunciation:

Activity d. page 21

Pronunciation and spelling

- Listen and repeat: I, hi, in, taxi

Sounds Stress
| in Astronaut
Hi L Elephant
Nice taxi
Passport
Five Six
Radio
Write
listen Taxi

- ldentify: time, it, nice, Italy, write, five, domino, uniform...
- Compare: this, time, five, six, listen, write...

- Practise stress and intonation :
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7N 7 N

Hello, Wang! Hit  Sally

/4 7 w

Hello, my name’s Sami. What‘s your Name?

4 n

Hi, I’'m Olga! Glad to meet you.

To deal with pronunciation with the first year MS pupils is very hard. The pupils are not
ready yet to get this task. Teachers totally disagree with teaching pronunciation: stress,
intonation and phonetics in details. This task is very difficult for both the pupils to
understand its content and the teacher to present it as a lesson. Since the pupils are
beginners, they are not obliged to learn this aspect in details they should learn only the
basis of the language: grammar, vocabulary and how to pronounce the word correctly

without dealing with details.

3.5.6 Skills:

3.5.6.1 Evaluation of the coursebook in terms of speaking skills:
Activity c. page 71

Say what you do at 7:30/ 12:30/ 4:30/ 8:00.

Speaking skills is dominant in this activity. This task has specific level of complexity
i.e. not all the pupils are able to produce such answers. Only the excellent pupils can

construct the sentences by their own; however, the novice ones cannot. Therefore, it deals
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with the teacher to present some examples about the task then s/he can ask the pupils to

repeat, after that they can express other examples.

3.5.6.2 Evaluation of the coursebook in terms of writing skills:

Activity b. 50 b. write in full the currencies.

e.g. 20 = Twenty Euros.

This activity is not effective at all, it has nothing to do with writing and with the lesson
itself (out of the content), it is better to involve this task with the part of (learn about the
culture). As we can see this activity is not interesting at all. Generally, pupils have many
difficulties in writing, they should be asked to write about something of their interests
followed by some ideas as helping tools to encourage them to write more and therefore

their writing proficiency will be improved.

Activity c. page 50

c¢. Now write about yourself

- Age
- Height
- Weight
- Hair

- Eyes

This activity; however, looks so interesting and useful to the pupils instead of the previous
one. It is equivalent to pupils’ level and through this task they can express their ideas and

then they will be encouraged to write and improve their writing proficiency.

3.5.6.3 Evaluation of the coursebook in terms of reading skills:



Houchet 115

Activity e. page 65

e. read Sue’s letter to Mona, then say true or false.

o Sue plays football.
o Sue supports baseball.

o Sue and her friends watch the match on TV.

Dear Mona,

How are you? Here 9 am again at the coﬁeﬂe of, p@ﬂ'm/ education, 9
have a short fpause before our team pfﬂyy an important match against the
tigers'

Do you p/ay basehall in your country? Here, ﬂirﬁ' are. fans of this
sport, but fﬁey don't p/ay it. Tﬁey g0 to the stadium fo support their
teams.

9 ﬁope to hear from  you soon,
Sue

P.S. Thanks for your /myfmm,/ 9ts rea@ heautiful.

Reading skills is the most preferable task to the pupils. The coursebook in general does
not involve different reading extracts such as: stories, texts. Unfortunately, reading tasks
are neglected. This task is accepted at specific level, pupils are asked to skim and scan the
information from the given text in order to achieve its objective which is answering with
true or false. The teacher should explain the difficult vocabularies that the pupils may face

during reading the text, even though the content of the text is not interesting.

3.5.4.4 Evaluation of the coursebook in terms listening skills:

Activity a. page 63

a. Listen and say what the score is.
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The listening script:

TV speaker: There are five minutes left before the end of the match and the score is 3to 1

for MANCHESTER UNITED....
Jack: Great! It’s a good day for us! We are the champions!
Peter: Well done! Manchester leads by three to one.

This activity has been ignored by many teachers. The content of this task has no worth
or benefits. Even its objectives (find the score) is not interesting at all. None of the teachers
present this activity in the classroom. Even the topic of the listening script has no
importance, the vocabulary are not supported. Teachers stated that it would be better if it is
presented with more meaningful one for example: replacing its content with mentioning a
famous personality in sport: providing his name, which type of sport s/he practices, his or
her achievements and victories and so on, then the questions should be stated in the context

e.g. who is this person? What is his favourite sport?

3.5.7 Cultural and social aspect:

3.5.7.1 Evaluation of the coursebook in terms of the cultural aspect:

Activity e. page 56

e. what they have.

E.g. In Algeria, for Aid EI Fitr, children wear new clothes and receive money.
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It is important to present the culture of the foreign language being learned. Learning the
foreign or a second language must be accompanied with learning its culture. Within this
coursebook, the cultural aspect is not presented heavily, it has a little interest and it is
included in the part of learn about the culture. The different topics that are included are, in
general, monuments and places: Big Ben, The British Royal Family, countries, currencies,
flags and celebrations etc. in this activity a mixture of the different foreign cultures are set.
The example involves the celebration in Algeria; pupils must think about the two left
examples and answer according to their background of the foreign culture (British and
American cultures). Teachers highly support this part because it makes the pupils curious

to know more about English culture to increase their awareness and knowledge about it.
3.5.8 Activities:

3.5.8.1 Evaluation of the coursebook in terms of activities:

Activity a. page 22

a. Look at the picture and imagine what they say

Hello, my name’s
Aminate. What’s
your name?




Houchet 118

As it is observed in the whole content and in the previous sections of the evaluating
process, the content of the coursebook is a task based content. Everything is presented in a
form of tasks. The content of this activity is good, it is varied and involved many elements
such as: how to produce yourself, how to use and conjugate the auxiliary “to be” how to
ask about personal information, and how to use questions. This task was well designed to

make the pupils able to exchange ideas by asking and answering at the initial stage.

3.5.9 Layout and design:

3.5.9.1 Evaluation of the coursebook in terms of layout and design:

Teachers state that the coursebook in general has a bad design. They think that it should
be more attractive to the pupils since they like more pictures and colours. Therefore, this
negative point correspond their pupils’ needs because they need a book that motivate them
to learn English language. In addition, the coursebook lacks the logical order of the

courses; teachers believe that there is no logical order or link between the topics presented.

3.5.10 lllustrations:

3.5.10.1 Evaluation of the coursebook in terms of illustrations, pictures and graphs:

Illustrations have a great importance to second language teaching in particular for
beginner pupils. Pictures are one of the helping techniques that facilitate the learning task.
Teachers use a lot of pictures and illustrations to bridge the gap between the idea and the
pupils’ minds. So, these tools are the most preferable ones to the pupils. Teachers point out
that the coursebook should be provided with more creative and clear illustrations;
nevertheless, the coursebook is full with images, they need extra improvements because

they play a major role in teaching and learning.
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3.5.11 The suitability of the competency-based approach to the Algerian teaching-

learning environment:

There were several distinctive viewpoints concerning the principles and the application
of the competency based approach in the Algerian classes. Some teachers state that the
competency based approach is not suitable to the Algerian teaching and learning
environment because of many problems. Teachers point out that this approach requires the
existence of many types of equipment and materials for example: audio-visual materials,
CDs, copies, Etc. Also, there should be more allocated time devoted to English subject and
the pupils’ number in each class should be decreased. On the other hand, other teachers see
the application of the CBA is successful in the Algerian classrooms. It is so beneficial to
the pupils because they can develop their competencies and discover by their own the main
points of the lessons, also it makes them active all the time in the classroom, learner-
centered classroom and finally the ultimate aim behind learning English will be shifted
from learning the subject matter in general to learning the foreign language to be able to

communicate in real life contexts i.e. inside and outside the classroom.

Conclusion

In summation, these results indicate that the coursebook is not totally effective in terms
of pronunciation, topics, language skills, layout and design and teaching method.
Undoubtedly, we cannot deny the effectiveness of the other elements that are presented in
the coursebook such as: grammar, illustrations, vocabulary and the cultural aspect.
Therefore, we end up with the fact that no coursebook is perfect because one coursebook

cannot meet all the needs and the objectives of all the pupils.



Houchet 120

General recommendations

Based on the results obtained from this study, the following points are recommended:

1.

2.

3.

Time allocation for English subject should be increased

Pupils number should be decreased to 20 or 25 in each class

Materials for instance: computers, copies, data show and other technical ones
should be accompanied with the coursebook to facilitate teaching and learning and
make the application of the CBA effective

The cover of the coursebook should be replaced with a funnier one since it is
addressed to beginners

Topic content with contemporary topics would direct pupils’ way of life and
culture, contemporary topics

Topics should fit the aim of communication i.e. they should be selected in a way
that enables pupils to talk about jobs, hobbies, health, feelings, families, childhood
and many other ones. This will make them interested and encourage them to
practice the language

There should be varied reading texts- especially stories and funny jokes- which
they should be appropriate to their levels, this will enable pupils to learn more
lexical items and grammar. Also, teachers should prepare questions that are related
to text to make pupils think critically and increase their knowledge about the
language

Language skills classroom activities should be more interesting

Pupils should be given an opportunity to listen to English used in everyday
situations for example: at the restaurant, at the supermarket. The objectives are to

train them to gradually listen and understand the speech of native speakers. This



10.

11.

12.

13.

14.

15.
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will be achieved by audio equipments: tapes, songs, films, videos, interviews, even
CDs of phonetics and so on

The coursebook should address pupils’ preferred activities according to their
preferred style. It should vary in terms of the type of activities for instance: some
activities should based on individual learning, others should focus on pair work and
group work as well

Activities should be more precise and equivalent to pupils’ levels and organized in
a way that make pupils understand what they are required to do without any
confusion. Consequently, pupils would be very creative in expressing their
thoughts, feedbacks, opinions.

Design and illustrations are the most preferred strategies for the majority of pupils;
generally pupils acquire the language by using pictures, diagrams, figures, etc. In
this respect, the coursebook should be full of pictures, particularly when directed to
beginners. The illustrations bring about variety of information and knowledge
about many topics: English culture, supplies and equipments, actions, jobs and
family

Adding communicative exercises that enrich pupils’ vocabulary and enhance their
speaking performance such as, puzzles, games, crosswords. This will create a
positive atmosphere which is full of entertainment, pupils in this case will have fun
and they will be active

Teachers should certainly take some initials to the contents of the coursebook;
however, they should modify those unsatisfactory parts regularly

Adding an appropriate and beneficial glossary at the end of the coursebook for

assisting the pupils
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16. It is better to have two books of English subject, one for the presentation of courses

and rules, and the other one will be devoted to activities and exercises
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General conclusion

In this present study, the researcher has attempted to evaluate from teachers’
perspectives the coursebook™ Spotlight on English One” of the first year middle school
level. The procedure followed has aimed to identify its strengths and weaknesses and to
investigate its suitability and effectiveness in the process of language teaching and
learning. In addition, we have tried to assess its relevance to the Algerian teaching and

learning situation.

Generally, the coursebook is conceived to fit the requirements and the needs of pupils
besides to meet teachers’ expectations and objectives. Certain merits are undeniable
concerning the contents of the coursebook; however, teachers should be aware of the
manner to mediate it with the pupils by using the processes of adaptation and

supplementation for the unsatisfactory parts.

On the basis of data collection and analysis through the examination of the contents of
the coursebook in this research, the results obtained are almost negative and do not
completely support the efficient use of the coursebook in the case of the Algerian teaching
and learning environment. Despite the fact that there are some obvious merits in terms of
illustrations and some grammar activities. Teachers state that it is difficult and
challengeable to deal with the Spotlight on English One contents. The main reasons are its
inadequacy to the pupils’ levels and also it causes a certain confusion. Consequently, the
evaluation confirmed our research hypothesis that the coursebook neither meets teachers’
expectations and objectives nor fits the pupils’ levels and needs. Lastly, we wish that this
work has positively contributed to the understanding of the coursebook and the betterment

of teachers’ methods and techniques for a more fruitful utilization.
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Appendix (1)

MADANI RAHMOUN SCHOOL

TIMING : 1H30mn

FULL NAME:

CLASS : 1AM

THE FIRST TERM ENGLISH EXAM

Steve: hi, my name is Steve. | am 13. | am American. How about you?

Indira: | amindira. I am 14. | am from India. | am Indian.

Steve: nice to meet you, indira.
Indira: glad to meet you, Steve.

Comprehension:

A/ true v'/false

true false
01 Steve is thirty
02 Indira is American
03 Indira is fourteen
04 Steve is from America
B/choose the correct word: (4pts)
1/ (My/ 1) father is Algerian.
2/ Sally is from (England / English).
3/ You are not (French/ France).
4/ Ahmed is my brother. (She/ He) is 13.
C/ complete the table: (2pts)
Country Nationality
China | iiiiiiieeee
..................... Turkish
Japan ] ieeeiesieaan
..................... Russian

Grammar:

A/ complete with (she/ who!/ he) (3pts)

) IS this? veverivieeneennnnnnnnn

................ is my uncle Jack.

2/ ThiSiS Sally. ceuiveiieiniierierniinrieniecnrennens is English.

B/ order the words: (3 pts)




1/ Spanish- you- ?- are.

Essay: (4 pts

Complete the dialogue:

Mark: 200d MOIMINE c..uviiuiiiiniiiiiiieiiiniiiieiiieiiietsestcsssssssssssssssssssssssnssssnses ?
Ann: good morning. My name is Ann Smith

17 ?
Ann: | am from Wales. | am Welsh.

107 1 ?
Ann: he is my friend John.

AV 20 o 1) 1)+ DA PN ?

John: no, | am not, | am French.

U Good luck




Appendix (2)
Duration: 1h30 Name :
Level : 1st year
Second term exam

Text :

Islam Dhouibi is a pupil at sayad 1° Allaa middle school. He is 14 years old. He
lives in Tolga. He is a tall boy with brown eyes and fair hair. He has one brother and
one sister. His father is an electrician and his mother is a nurse. He likes basketball.
He practices it Monday afternoon.

Part one: reading comprehension :( 07 pts.)

1. Read the text and fill in the form :( 03 pts.)

NaMe: ..t s saeeaes
L LT
[E3 =11 1 S o] « oo
Father’s job: ...t
Mother’s job: ...

Favourite SPOrt ........coeeeirerecnerecseereceerecsennessensesnnnns

2. Read the text and answer the following guestions: (02 pts).
e Has Islam got two brothers?
e What is the job of Islam?

3. Match words from column A to column B (02 pts).

A B
Basket ball A day
Nurse A sport
Monday A family member
Father A job

Mastery of lanquage :( 07 pts)

Reorder the following words to get a correct sentences: (03 pts)

Like/ you/ boXing/ do/? / ceeeeiiiuiiiieiiinieieiiseiosarcssessenssssssssascsssssnasonns ?
JOD/ YOUr/ i/ WRHA/? [ cuvneiniiniiniiiiiiiiiieiieieiiniiacneensenteasssnssnsessessnsanns ?
Add one word to each list: (02 pts)

Football — boXing - .ceceeeeeninnnnnns

Teacher — plumber - .....ccceeeee..e.

SEES NS e

Choose the right word in each case: (02 pts)




Lynda (is/ are) ......... a pupil. (He/ she) ............. is 10 years old. (His/ her) .........
brother lives in London. He (has/ have) ................ a brown eyes and black hair.

Part two: Integrated situation (06 pts)

Write a letter to your friend in which you give him/ her information about you and
your family. Write about your: Name/ age/ country/ favourite sport/ your family
(number/ job)

[ Good luck
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The checklist
This checklist will be used in real classroom setting by a passive observer. It aims at
investigating the learners ‘feedback throughout using the Spotlight on English One and to
discover whether its content is interesting to the pupils and if it is compatible to their

levels. At the end, we will see if the competency based approach is suitable and successful

to the Algerian teaching and learning environment or not.

Pupils’ participations:

All the learners are participating

Some of the pupils are participating

None of the pupils are participating

The suitability of the complexity level of the activities to the pupils’ levels:

The pupils have background knowledge about the activities, the questions are

clearly stated and the vocabulary and the language are simply understood.

The pupils may have background knowledge about the topics of the activities but

they do not understand the questions and the language.

The pupils do not have background knowledge about the topic of the activities and

they do not understand the questions and the language is so taught to be understood.

The pupils ‘answers qualities:

Most of the pupils ‘answers are correct.

Some of the pupils’ answers are correct.

Most of the pupils ‘answers are wrong.

Pupils’ interests:

The activities look interesting to the pupils.

The pupils are not interested in the activities.




The activities are not interesting to the pupils.

The course book:

The course book is heavily and always used during the session.

The course book is sometimes used during the session.

The course book is not used at all during the session.

Pupils and teacher’ roles:

The teacher plays an active role more than the pupils, i.e. teacher -centered

classroom.

The pupils play an active role more than the teacher, i.e. learner-centered classroom.

Both the teacher and the pupils play an active role in the classroom.

The role of the teacher:

The teacher acts as a facilitator of the content.

The teacher acts as a guide to the pupils.

The teacher acts as a resource.

Learning styles:

How do the pupils like to learn?

The pupils like to learn by working individually

The pupils like to learn by pair work.

The pupils like to learn by group work.

Language skills:

Speaking:

Pupils are more likely motivated to speak.

Pupils are somehow motivated to speak.




Pupils are not motivated to speak at all.

Speaking proficiency: (spoken production):

Pupils ‘speaking skills level is good.

Pupils ‘speaking skills level is average.

Pupils ‘speaking skills level is bad.

Reading:

Pupils are more likely motivated to read.

Pupils are somehow maotivated to read.

Pupils are not motivated to read.

Reading proficiency: (reading texts):

Pupils’ reading skills level is good.

Pupils’ reading skills level is average.

Pupils’ reading skills level is bad.

Writing:

Pupils are more likely motivated to write.

Pupils are somehow motivated to write.

Pupils are not motivated to write.

Writing proficiency: (production of writing activities):

Pupils ‘writing skills level is good.

Pupils ‘writing skills level is average.

Pupils ‘writing skills level is bad.

Listening:

Pupils are more likely motivated to listening scripts.




Pupils are somehow motivated to listen.

Pupils are not motivated to listen.

Listening proficiency: (listening comprehension):

Pupils’ listening skills level is good.

Pupils’ listening skills level is average.

Pupils’ listening skills level is bad.

Pupils are interested in: speaking extracts.

Written expression.

Reading texts.

Listening scripts.

All of the above elements.

Pupils’ autonomy:

Pupils depend more on themselves in learning the foreign language (autonomous
pupils).

Pupils depend more on the teacher in learning the foreign language.

Pupils depend more on the course book in learning the foreign language.
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PUPILS’ QUESTIONNAIRE
Dear pupil,

This questionnaire is a crucial part of the present research study. It aims at investigating
the suitability of the course book Spotlight on English One that you are using in learning
English. Moreover, it seeks to discover the main strengths and shortcomings of the course
book including every single property. Therefore, your answers will be very helpful to this
research.

You are kindly requested to answer the following questionnaire. Please tick (v') the
appropriate box or make full statements when necessary.

Thank you so much
Sabrina Houchet
SECTION ONE: GENERAL INFORMATION
1/Age:
2/Class:
3/ Do you like the English subject?

:] Yes :] Partly :] No

If your answer was “no” or “partly”, please justify

SECTION TWO: THE COURSE BOOK
The topics:
1/Do you like the topics that are suggested in the course book?

:] Yes D Partly D No

2/Which topics do you like? Put a tick (v') across the topics that you like

Hello Family and friends Sport

In and Out Food Inventions and discoveries

Environment

Why you do not like the other topics?



3/Do you have difficulties in understanding the topics?

:] Yes :] Partly D No

What are the topics that you have difficulties in understanding?

4/What are the topics that you want to learn in class? (If there are other topics which are
not included in the course book)?

Activities:
1/Do you like the activities that are included in the course book?

:] Yes D Partly :] No

2/Which activities are attractive to you?

Role play Games Dialogue writing
Pair work Reading comprehension Grammar exercises
Group work individual work speaking exercises
Listening exercises

3/Do you enjoy them?

[ ves [ Pary L I o

If your answer was “no” or “partly”, please justify?

4/Do you have difficulties in understanding and solving them?

C] Yes :] Partly :] No

What are the difficulties that face you? ...



5/Does the project work oblige you to do something that you do not really like?

Always D sometimes

i
i

never
Ilustrations:
1/Do you like the pictures and the drawings within the course book?
[ ves [ Party [ J o

Language:

1/Do you find the vocabulary used to express the language difficult to understand?

Yes :] Partly

i

[ no
Skills:
1/Does the course book help you develop your skills?
:] Yes :] partly D No

If No or partly, what are the skills that have not been developed very well?
Reading skills Listening skills

Writing skills :] Speaking skills

L

Method, objectives and needs:
1/Does the method used in presenting the courses help you learn the language?

Yes D Partly

2/Does your teacher present different activities that make you active in the classroom?

Always :] sometimes

3/Does the coursebook help you use the language inside and outside the classroom?

Yes :] Partly

4/Do you think that the content of the course book is compatible with your level?

Yes D Partly

i
i

No

never

i
i

No

i
i

i
i

No



Whatever your answer explain hOW? ....... ..o e

5/Do you think that the coursebook meets your needs of learning the language?

R [ ) party ) o

Whatever your answer, please eXplain? ............cooiiiriiiiiiiiiiiiiiiiieeie e

f Thank you so much z
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Appendix (6)

TEACHERS’ PERSPECTIVES ON THE EVALUATION OF THE COURSEBOOK
SPOTLIGHT ON ENGLISH ONE

Dear teacher,

This questionnaire is a crucial part of this research study. It aims at investigating the
suitability of the course book spotlight on English one that you are using or have already
used. Moreover, it seeks to discover the main strengths and shortcomings of the course
book including every single property because the evaluation process will rely so much on
your answers and viewpoints. Your collaboration will be much useful in both answering

the research questions and confirming or rejecting the hypotheses.
The instructions:

You are kindly requested to answer the following questionnaire. Please tick (V) the

appropriate box or make full statements when necessary.
Thank you so much for your corporation.
Sabrina Houchet
SECTION ONE: GENERAL INFORMATION
1 /teaching experience: how long have you been teaching English?

:] Less than 5 years

Between 5 and 10 years

:] More than 10 years

2/ How many classes of first year are there in your school?

i

3/ How many pupils are there in each class?

:] Less than 25 pupils
:] Between 25 and 40 pupils



:] More than 40 pupils

SECTION TWO: THE COURSEBOOK
Teachability:

1/ Is your overall impression of the content and the layout of the course book favorable?

:] Yes D Partly :] No

[13 2

If your answer was no or “partly’, please justify your answer

2/ Does using the course book require little or no time consuming preparation?

[ ves [ party [ Jro

Whatever your answer, please explain how ...

Flexibility:

1/ Is the syllabus assigned on the right time and length?

:] Yes D Partly :] No

2/Are the courses well graded, in such a manner that they provide a well structured and

systematic coverage of the language?

:] Yes :] Partly :] No
please

Whatever your answer,



Teaching methods:

1/ Is the recommended approach, competency based approach, suitable for your students

and your classroom environment?

() Yes () No

If no, what are the different problems you have faced in implementing this approach in

your classroom and how it is not suitable for your pupils? ...

Language, topics and contents:
1/1s the language used difficult to understand by the pupils?

:] Yes :] Partly D No

2/ Are the activities, content used in the course book well-planned and executed?

Yes Partly No
] ] ]

3/ what are the topics that look interesting to your pupils and those which are not?

4/ Are there communicative activities targeted to enable the students to use the language
independently?

:] Yes D Partly D No



Language skills:
1/Are there listening materials for the section of listening scripts?

Yes D Partly D No

If yes, are they well recorded, as authentic as possible, and accompanied by background

i

information, questions, and activities?

Yes :] Partly :] No

2/ Are the reading texts varied and interesting in which the pupils can engage cognitively

i

and effectively?

Yes :] Partly

3/ Are there sufficient scripts and extracts for spoken English (e.g. dialogues, role

No

i
i

plays.etc)?

No

i

Yes :] Partly

4/ Are the writing activities suitable in terms of length, degree of accuracy and amount of

guidance?

J L

No

i

Yes :] Partly

5/Does the course book achieve an acceptable balance between the relevant language skills

and integrates them so that work in one skill area helps the others?

6/ Does the course book help in developing pupils’ skills?



Social and cultural aspect:
1/ Does the course book include the cultural aspects of the English people’s way of life,

beliefs, and so on

:] Yes D Partly D No

What are the cultural elements iIncluded? .....coooiiiiim e

Accompanying materials:

1/Are there authentic materials so that the students think that the book is relevant to real

life?

:] Yes :] Partly :] No
Objectives and needs:

1/ Does the course book suit your pupils ‘levels, needs?

[ ) ves [ ) paty L)~

Whatever your answer, please state Why ...

2/ Does it meet your expectations and objectives?

:] Yes D Partly D No

whatever your answer , please explain Why ...



3/Does it achieve an acceptable balance between knowledge about the language and

practice in using the language?

:] Yes D Partly D No

4/ Presently, how can you evaluate your pupils ‘levels in learning English using this course

book?

:] Good Average :] Bad

Please, State YOUT TEASOMS. ... ...ttt et ettt e e ee e

i

SECTION THREE: TEACHERS’ RECOMMENDATIONS

1/Please suggest some pieces of advice concerning using the course book Spotlight on

English One.



TEACHERS’ PERSPECTIVES ON THE EVALUATION OF THE COURSEBOOK
SPOTLIGHT ON ENGLISH ONE

Dear teacher,

This structured interview is a crucial part of this research study. It aims at investigating
the suitability of the course book spotlight on English one that you are using or have
already used. Moreover, it seeks to discover the main strengths and shortcomings of the
course book including every single property because the evaluation process will rely so
much on your answers and viewpoints. Your collaboration will be much useful in both
answering the research questions and confirming or rejecting the hypotheses.

Instructions:

Please teacher, you will be given one example from the course book in any section, and
you are kindly requested to evaluate the extracts according to your perspectives.

Section one: aims and objectives.

Aims and objectives:
1/ could you determine the main aims and objectives of the course book?

Section two: language content:

A/ grammar:

3/ would you evaluate the course book in terms of grammar teaching? (c. page 52)
B/ vocabulary:

3/ would you evaluate the course book in terms of vocabulary teaching? (e. page 72)
C/ pronunciation:

2/ could you evaluate the course book in terms of pronunciation? (d. page 21)

D/ Skills:

I/ Speaking:

2/ would you evaluate the course book in terms of speaking? (c. page 71)
11/Writing:

2/ would you evaluate the course book in terms of writing? (b. page 50)
111/ Reading:

2/ would you evaluate the course book in terms of reading? (e. page 65)

IV/ Listening:



2/ would you evaluate the course book in terms of listening? (a. page 63)
E/Cultural and social aspect:

3/ would you evaluate the course book in terms of the cultural aspect? (e. page 56)
F/ Activities:

2/ would you evaluate the course book in terms of activities? ( practice a. page 22)

G/ Layout and design:

1/ would you evaluate the course book in terms of layout and design?(pages 21.22.23)

H/llustrations:

1/ would you evaluate the course book in terms of illustrations, pictures, graphs and so on?

(page 51)

The suitability of the competency based approach:

Do you think that the competency based approach is suitable and successful to the Algerian
teaching- learning environment?

a8
Thank you so much for your collaboration




Résume

Cette etude exmine et évalue la qualité du livre d’ecole d’anglais « spotlight on english
one » de la premiere année moyenne celui qui a été présenté par le ministere de
I’éducation en 2003. Elle est essentiellement examinée la relevance et 1’éfficacité du livre
a I’enseignement et 1’éducation algérien. Le processus d’évaluation vise a obtenir des idées
sur des attitudes de les enseignants et les éléves envers 1’utilisation du programme scolaire
et d’éxplorer si elle satisfait les objectifs de les enseignants et le niveau des éléves avec
leur besoins. L’évaluation se concentre principalement sur les forces et les faiblesses du
programme scolaire en examinant son contenu en termes de plusieurs critéres et
paramétres. L’étendue de I’application de I’approche par compétences est également
considérée. Le processus d’évaluation est effectuée en soumettant deux questionnaires aux
enseignants et aux éléves afin de recuellir les données nécessaires sur le contenu du livre.
Un test de rendement est utilisé pour étudier la pertinence du programme scolaire aux
niveaux des é€léves. Une liste de contrdle de 1’observation en classe est utilisée pour
observer la reaction des éléves par I’utilisatin du ce livre et enfin une interview avec les
enseignants est suivie pour fournir le processus d’évaluation du contenu en terme de
grammaire, prononciation, vocabulaire, illustrations, aspect culturel et les activités. Les
résultats obtenus ne sont pas en faveur du programme scolaire, il y avait plusieurs points

negatifs que positifs.



