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Abstract

It is claimed that teachers of English language fail sometimes in creating a good
learning environment in their classes. Perhaps, this is due to lack of effective teaching
strategies. Our current study attempted to investigate the role of debate in enhancing EFL
learners’ speaking skill at the section of English in the University of Biskra. Therefore, our
research aimed to highlight the importance of using debate as a teaching strategy among
EFL learners. In this respect, we hypothesised that the use of debate in EFL classroom will
help learners to develop their speaking ability. Methodologically, a qualitative research
approach was adopted in this study. Likewise, our investigation is a case study as a
research strategy. In relevance to this approach, one main data collection method was used
in order to investigate learners and teachers’ perceptions towards the use of debate. After
the interpretation of the collected data, the results revealed that the use of debate can help
EFL learners to improve their speaking skill. Thus, it can be concluded through the

investigation that the obtained results confirmed our hypotheses.
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General Introduction

The mastery of speaking skill in English language is a priority for many foreign/
second language learners though; oral skill is almost neglected in English Foreign
Language courses. Fluency becomes the main goal that could be developed through the use
of a number of tasks that require learners to attempt real communication despite limited
proficiency in English language. Thus, learners would improve communication strategies
and engage negotiation which is considered essential to the development of the oral skills.
However, EFL learners encounter different difficulties that may affect their speaking
ability such as the lack of motivation. So, engaging learners in classroom speaking
activities is necessary because it gives learners opportunities to express themselves in a
correct way. As a result, EFL teachers could be develop interesting technique in teaching

speaking that encourage learners to communicate and interact in the classroom.

1. Statement of the Problem

The development of the speaking skill for EFL learners requires engagement and
involvement due to various reasons. Thus, it is a fundamental element to engage learners to

achieve an effective teaching speaking.

As a master student, we have observed that the majority of EFL learners encounter
different difficulties that often hinder the learners to express themselves in oral

communication which are linguistic and psychological problems.

In EFL classrooms it is observable that oral performance lacks accuracy and
vocabulary. In this respect, the present study attempts the use of debate activities as a

technique to enhance learners ‘speaking ability.



2. Research Questions

This research seeks to answer the following research questions:
Q1: How can debate activities help EFL learners to develop their speaking fluency?

Q2: What is the impact of debate activities on learners’ speaking skill?
3. Research Hypotheses

Based on the above research questions, we propose the following research

hypotheses:

H1: We hypothesis that debate activities can help learners to improve their speaking

fluency.

H2: We do agree that the use of debate in EFL classroom will help learners to be more

fluent speakers.
4. Aims of the Study

The general aim of our study is to contribute in the development of the speaking skill
of EFL learners through using debate activities. Thus, it aims to describe the role of debate

in improving learners’ speaking performance, and engagement in the classroom.
In a specific aims, this study seeks to:
1. Suggest new teaching strategy using debate activities;
2. Enhance learners’ speaking fluency; and

3. Increase learners’ participation in speaking activities.



5. Significance of the Study

This research study is meant to identify the importance of debate activities as a
language tool. Debate can be used by FL teachers in order to enhance their learners’
speaking skill. As well as, it tries to help learners to develop their involvement in the
classroom. Moreover, debate activities are useful to overcome learner’s difficulties which

are affecting their speaking ability.
6. Structure of the Dissertation

This research study is divided into Three Main Chapters. The First Chapter is a
theoretical overview of speaking including: Definitions, functions, and types of speaking.
The chapter also presents criteria for speaking tasks and speaking sub-skills. Moreover, it
raises the main difficulties that are affecting speaking ability; also it targets to describe

some classroom speaking activities, and the role of the teacher.

While the Second Chapter, introduces the term debate, general overview, methods
of debate, also its functions. The chapter also presents the main advantages of debate, the
basics of debating ability, and cast involved in debating. Therefore, we shall discuss debate

procedures, as well the debate formats.

Finally, the Third Chapter is a field work of the study. We will analyse and
discuss the obtained data using questionnaires for students and teachers. It also presents the
findings, and the discussion of the results. As a result, we will illustrate a general

conclusion and some recommendations.



7. Research Methodology

We find it appropriate to choose the descriptive method in the present research study
due to the nature of the topic. We will rely on one main data collection method: a
questionnaire for EFL learners (Third Year LMD students at the Section of English in the
University of Biskra) to survey their perceptions of using debate as a teaching strategy, and
another questionnaire for teachers of oral expression to gather data about teachers’
opinions towards debate technique and its role in developing EFL learners’ speaking

ability.

8. Literature Review

The speaking skill is a crucial skill for learning a foreign language, but it is not
taken into consideration and was almost neglected. However, English language nowadays
has become the main tool of communication around the world. Thus, more importance and
attention should be given to oral communication in order to enhance learners’ speaking

skill fluency.

According to Bahria (2013), this study has explained to what extent does debate
activities can improve learners ‘speaking skill. The researcher hypothesised that if teachers
use debate activities, learners will be able to speak English fluently. Moreover, this work
aimed to enhance learners’ speaking English in the university level. The researcher
adopted qualitative approach through using questionnaire for both teachers and students.
The findings showed that debate activities can offer many opportunities for teachers and

their students to develop their abilities and creativity.

Somgai (2015) investigated the implementation of debate technique to improve
learners’ speaking ability. The research question was to what extent does debate can

4



enhance learners’ English speaking skill. He hypothesised that by adopting debate in
teaching, learners will develop their speaking skill. Moreover, this study aimed to
investigate the effectiveness of using debate technique in improving English speaking
ability. Therefore, the researcher adopted a mixed approach both qualitative and
quantitative. The findings stated that debate could help students to think critically and

motivate them to improve their speaking performance.

Another study Hasanah (2012), she has proved that the implementation of debate
activities can improve the learners’ speaking skill. Also, the researcher question was how
far the use of debate technique can develop the learners’ speaking performance. She
hypothesised that by using debate technique in teaching, learners will enhance their
speaking ability. The main objective of this study was to describe the implementation of
debate technique in speaking and measure the improvements of learners’ speaking skill.
Also, the researcher opted for classroom research. The results showed that debate is an

effective strategy in improving learners’ speaking skill competence.

As a conclusion, the use of debate activities is a fundamental technique to improve
EFL learners’ speaking fluency since written activities are no more reliable as an
assessment tool. Therefore, through this study we seek to prove the credibility of using
debate activities to enhance learners’ speaking skill, and to show that the adopting of this

technique by teachers of oral expression can be very interesting.



9. Limitations of the study

The current study has the following limitations:

1. This study is limited to 3 rd year students of English Department in Biskra

University. So, the results cannot be generalized to other students’ sample.

2. The study also limited to investigating only the speaking skill and cannot be

generalize.

3. Another limitation of the study is lack of sources concerning the debate.



CHAPTERONE: SPEAKING SKILL

Introduction

This chapter, first of all, presents the main definitions of speaking skill. We will
demonstrate the types and functions of speaking, speaking subskills, and criteria for
speaking tasks. Besides, this part discuses some classroom speaking activities, and the
factors that are affecting EFL learners’ speaking ability.Moreover, we bring to the

forefront the teacher’s main roles in the classroom.

1.1Speaking: Definitions

Various definitions have been given by many researchers to the speaking skill.
According to Oxford Dictionary of Current English (2009), speaking is the action of
conveying information or express one’s thought and feeling in spoken
language"(p.352).Also Luoma (2004, p.1) argues that,"speaking in a foreign language is
very difficult and competence in speaking takes along time to develop". She means that
speaking is not an easy skill; it requires some practice and experience to be throughly
developed. Chany(1998) adds that speaking "is the process of building and sharing
meaning through the use of verbal and non- verbal symbols, in a variety of context" (as
cited in Kayi p.13). It is also defined by Macky (1978) "as the most complex of linguistics
skill, since it involves thinking of what is to be said while saying what has been taught"

(as cited in Abid, 2017, p. 16).

In the light of these definitions, speaking is a complex process of exchanging

thoughts and information and mastering it is strongly required.



1.2 Types of Speaking

Brown (2004) has stated five types of speaking according to speakers’ intentions:

imitative, intensive, responsive, interactive, and extensive (p. 141).
1.2.1 Imitative speaking

According to Brown (2004) imitative speaking refers to the one’s ability to repeat
words, phrases and sentences. It is a purely phonetic level of oral production. This kind of

speaking is designed for classroom interaction between teachers and learners.
1.2.2 Intensive speaking

Brown (2004) argues that intensive speaking includes particular concern on
grammatical or phonological aspects, which help learners to increase their performance.
Examples of intensive assessment tasks include directed response tasks, reading aloud, and

sentence or dialogue completion.
1.2.3 Responsive speaking

Brown (2004) claims that responsive assessment tasks include interaction and test
comprehension, but at the limited level of short conversations, small talk and simple
requests or comments. The stimulus is almost a spoken prompt in order to keep

authenticity.
1.2.4 Interactive speaking

Brown (2004) views that interactive and responsive speaking are similar, both of
them differ in terms of length and complexity of interaction. Interaction has two forms:
transactional language (Its purpose is exchanging specific information), and interpersonal

exchanges (Its purpose is maintaining social relationships).



1.2.5 Extensive speaking

This type is also called monologue. Extensive oral production tasks include
speeches, story telling and presentation, in which it increases to exchange the interaction
from listeners which is highly limited or excluded. Language style is more formal for
extensive tasks, but we can omit certain informal monologues such as causally delivered

speech.
1.3Speaking: Functions

Numerous of researchers have attempted to classify the functions of speaking.
According to Richards (2008, p.21-28) the functions of speaking are divided into three

categories talk as interaction, talk as transaction, and talk as performance as bellow:
1.3.1 Talk as interaction

When people meet, they exchange greetings and engage in talking. This refers to
conversation. The focus is more on the speakers and how they want to present themselves
to each other than the message. Such exchanges may be causal or formal according to the

circumstances and their nature.

» Example of talk as interaction: chatting to school friend over coffee (causal

conversation that serves to mark on ongoing friendship).

The main features of talk as interaction can be summarized as follows:

Has a primarily social function.

Reflectsrole relationships.

Reflects speakers’ identity.

May be formal or causal.



e Uses conversational conventions.
e Reflects degrees of politeness.
e Emloys many generic words.

e Use conversational register.

Is jointly constructed.

1.3.2 Talk as transaction

It refers to situations where the focus is on what is said or done. The message is the
central focus and making oneself understood clearly, rather than the participants and their
way of interaction. Burns(1998) distinguishes between two different types of talk as

transaction.

e Sjtuations

The focus is on delivering and receiving information where participants focus is on
what is said (For example, asking somone for direction). No need to accuracy at this stage

as long as information is communicated.

e Transaction

It focuses on obtaining goods or services, such as checking into a hotel or ordering a

food in a restaurant.

» Example of talk as transaction: classroom group discussion and problem-

solving activities.

The main features of talk as transaction include:

e It has a primarily information focus.

e The main focus is on the message, rather than the participants.

10



e Participants employ communication strategies to make themselves understood.
e There may be frequent questions, repetitions, and comprehension checks.
e There may be negotiation digression.

e Linguistic accuracy is not always important.

1.3.3 Talk as Performance

Richards (2008) points out that talk as performance refers to public talk that
transmits information before an audience, such as classroom presentation, and speeches.
Talk as performance often follows a recognisable format, and is closer to written language

than conversation language.

» Example of talk as performance: giving class report about a school trip.

The main features of talk as performance are:

A focus on both message and audience.
e Predictableorganization and sequencing.
e Importance of both form and accuracy.
e Language is more like written language.

e Oftenmonologic.
1.4 Speaking Sub-Skills

There are several sub-skills under the speaking skill that learners should take into
consideration. If English Foreign Language learners master all of these subskills, they can
achieve the main goal which is speaking English language effectively. Lackman (2010,

p.3) explains the speaking skills and its application.
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1.4.1 Fluency

Learners practise speaking with a logical flow without planning or rehearsing.

Application

Activities require learners to concentrate on meaning in communication without

immediate concern for accuracy.

1.4.2 Accuracy with words and pronunciation

Learners practice using words, structures and pronunciation accurately.

Application

Learners need to be able to use and pronounce words and structures correctly in order to
be understood. Controlled practice activities are the most common ways of working on

accuracy.

1.4.3 Using functions

Learners use specific phrases for purposes such as giving advice, apologizing.

Application

Role play and simulations are effective strategies which stress that verbal

communication is for a reason or function.

1.4.4 Appropriacy

Learners practise using language appropriate for a situation and making decisions

about formality and choice of grammar or vocabulary.
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Application

Activities stress that the aim of talking decides what language is appropriate.
Learners are required to make choices about grammar and vocabulary also, other aspects of

communication like intonation.

1.4.5 Turn- taking skills

Learners practise ways of interjecting, eliciting or preventing an interjection.

Application

Turn taking skills include knowing how and when to interject, elicit an interjection
or prevent one. Learners may practise listening for appropriate gaps in order to take their
turn without irritating the speaker. While speaking, they can practise techniques such as

pausing that allows others to take turn.

1.4.6 Relevant length

Learners practise speaking at a length suitable to a situation.

Application

Activities demonstrate that the purpose of speaking or the context decides the

appropriate length of a turn.

1.4.7 Responding and initiating

Learners practise managing a conversation by making responses, asking for a

response or introducing a new topic.
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Application

Activities which get learners to practise managing a conversation in an appropriate
way with specific words. Gestures and other paralinguistic tools are also used in

conversation management.

1.4.8 Repair and repetition

Learners practise repeating or rephrasing parts of a conversation when they suspect

that was said was not understood.

Application

The spontaneous nature of speaking requires that participants have to make sure that
what is being said is understood. When misunderstanding is suspected, a participant will
repair parts of the conversation. The most common form of repair is repetition and
individual words or groups of words can be repeated either by the speaker or listener.

Learners can practise repairing when they suspect they have not been understood.

1.4.9 Range of words and grammar

Learners practise using particular grammar and vocabulary for speaking on a

specific topic or for doing a specific task.

Application

Learners need to know a range of words and grammar and have the ability to

choose the most appropriate words and structures for a specific activity.
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1.4.10 Discourse markers

Learners pactise using words which organise a talk such as firstly, secondly, on the

other hand.
Application

When learners are required to take a particularly long turn, for instance a
presentation, they use specific words to help the listener recognise how their talk has been

organised.
1.5 Criteria for Speaking Tasks

Thornbury (2005, p.90-91) suggets some conditions that are needed in speaking

activities to increase learners’ chances in learning speaking are as following:
1.5.1 Productivity

Speaking activity needs to be maximally langugae productive in order to provide
the best conditions for autonomos language use. If learners can do an information gap
activity by exchanging individual words, the task may hardly justify the time spent setting

them up. This case is only possible if learners are speaking mainly in their mother tongue.
1.5.2 Purposefulness

Language productivity can be raised by making sure that a speaking activity has a
clear outcome, espacially which requires learners to work together to accomplish a
common purpose. For instance, the aim of having to reach an agreed decision can motivate
the participation of all learners. Requiring learners to report on their discussion to the class

is an operative way of ensuring a great degree of commitment to the activity.
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1.5.3 Interactivity

Activities should require learners to take into consideration the influence they are
having on their audience. Even formal speaking tasks, such as presentation should be

performed in situations where there is at least the possibility of interaction.

1.5.4 Challenge

The task should stretch the learners, so that they are forced to draw on their
availabe communicative resouces to achieve the outcomes. This will help them experience
the sense of achievement; even degree of challenge is too high this can be
counterproductive or reducing learners to speak in their mother tongue. The teacher needs
to be sensitive to the dgree of difficulty a task presents individual learners and to set the

activity accordingly.

1.5.5 Safety

Thornbury (2005) views that while learners should be challenged; they also need to
feel confident. That when meeting those challenges and attempting distinct language use.
The classroom should provide the right qualification for experiementations, including a

supportive classroom and non- judgmental behaviour to error on the part of the teacher.

1.5.6 Authenticity

According to Thornbury (2005), speaking tasks should have some relation to real
life language use. If not, they are poor preparation for autonomy. Many classroom
activities such as drills and language games can be justified on the grounds that they serve
the needs of awarness. But, in order to become autonomous, learners will need to

experience a quality of communication in the classroom that is the same as communication
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outside the classroom. This means learners will need to perform in real operating

conditions.

1.6 Classroom Speaking Activities

The teacher should carefuly select classroom speaking activities that could help

him/her toovercome the problems that EFL learners encounter in classroom.
1.6.1 Information gap activities

Kayi (2006) points out thatin this activity, the learners are supposed to work in
pairs. One learner will have the information that other partners do not have. The partners
will share this information. This activity couldserve many purposes, like solving a problem
or collecting information. Also, every partner may play an important role because the task
cannot be completed if the partners do not provide the information the others need.
Information gap activities are effective because each learner has the opportunity to talk

extensievely in the target language.
1.6.2 Simulation

Harmer (2007) defines simulation as an activity that is seen to be similar to role
play; but it is more elaborated. In simulation learners emulate a real life encounter, such as
a business meeting, an interview or a conversation in a hotel as if they are doingso in the
real world. They play the role of various characters, and express thoughts and feelings they
do not necessairly share. Simulation can be used to encourage learners’ oral fluency and

allow them to be creative.
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1.6.3 Survey

According to Thornbury(2005), surveys involve asking and answering questionsin
order to complete a questionnaire or survey based on a topic that the teacher has submitted
or in the coursebook; for example, the learners may be asked to proveor disprove the
claim. The idea from survey is that learners have to prepare in pairs or groups some
questions; then, these learners will mill around, asking the question and noting the answers,
before returning to their original groups to gather the findings. A spokerperson from each
group reports the group’s findings to the class. After that, the class could decide whether or

on the claim is justified.

1.6.4 Role play

Ladousse (1987) claims that role play is one of the communicative techniques that
can develop fluency, promote interaction in the classroom. When learners assume a role,
they play a part either their own or somebody else in a specific situation. Play means that
the role is taken on in a safe enviornment in which is innovated and playful. Role play is a
simple technique to organise, highly flexible, and leaving more scope for the exercise of

individual variations and imagination.

1.6. 5 Story telling

According to Kayi (2006), learners can briefly tell a story they heard from
somebody beforehand; or they may create their own stories. Story telling confirms creative
thinking, and helps learners to express their ideas in the format of beginning, development
and ending, including the characters and setting. Learners also can tell riddles or jokes. For
example, at the very beginning of each class, the teacher may ask some learners to tell
short riddles or jokes as an opening. Through story telling the teacher will address learners’

speaking ability, he also gets the attention of the class.
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1.7 Difficulties that EFL Learners Encounter in Speaking

In EFL classes, learners may face many factors in oral production. These can be

divided into two types: linguistic and psychological factors.

1.7.1 Linguistic factors

According to Thornbury (2005), linguistic knowledge plays an important role in the
speaking skill. If any characteristic of this knowledge is lacking, learners can face
difficulties in their performance. These factors are lack of vocabulary, grammar mistakes,

and pronunciation mistakes.
1.7.1.1 Lack of vocabulary

Learning vocabulary is an important part of learning a foreign language. Learners
have to select an appropriate and adequate vocabulary in order to achieve a real
communication. Thornbury (2005) thinks, "Spoken language also has a relatively high
proportion of words and expressions that express thespeaker’s attitude to what is being
said" (p .22). Thus, lack of vocabulary is one of the main factors that hinder learners from

expressing themselves and speaking in the classroom.
1.7.1.2 Grammar mistakes

Learning grammar is an essential aspect that helps students to gain confidence in
their speaking ability. Davis and Pearse (2000) state that foreign language learners often
prefer keeping silent rather than producing wrong grammatical structure in front of their
teachers and classmates (as cited in Abibsi, 2017).The rfore, grammatical mistakes is one

of the difficulties that affect learners’ speaking performance.
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1.7.1.3 Pronunciation mistakes

Speaking English language fluently means having a good pronunciation. Thus, EFL
learners need to be aware of the rules of sounds, such as intonation and stress. According
to Bada, Genc and Ozkan (2011), the importance of pronunciation in the speaking skill
with taking into consideration limited time to understand recall words (as cited in
Abibsi, 2017). Pronunciation is one of the barriers that lead to the difficulty of speaking

during classroom actvities.

1.7.2 Psychological factors

As Juhana (2012), there are some psychological factors that hinder learners from
practising their speaking in English class. The main psychological factors that affect the
learners’ speaking skill include: shyness, lack of vocabulary, lack of confidence, fear of

making mistakes, anxiety, and lack of motivation, overcrowded classroom.

1.7.2.1 Shyness

According to Gebhard (2000), shyness is an emotional thing that learners suffer
from at some time when they are required to speak in English class. This shows that
shyness could be a reason for many problems in learners learning activities in the
classroom especially in the class of speaking. Moreover, paying attention on this factor is
important in order to help learners do their best in their speaking performancein the

classroom (as cited in Juhana, 2012).

1.7.2.2 Lack of confidence

In EFL classes, some learners prefer to keep their ideas, and opinions to themselves
because they are not sure about their ability to engage in speaking activities.It is often

understood that the learners’ lack of confidence usually happens when learnersrealise that
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their conversation partners have not understood them or when they do not understand other
speakers. In such a situation, they would rather keep silent while others do talking showing

that the learners have a lack of confidence to communicate (Jhuana, 2012).

1.7.2.3 Fear of making mistakes

Fear of making mistakes becomes one of the main psychological factors that is
affecting learners ‘speaking performance in English in the classroom. In this respect, Aftat
(2008) adds that this fear is linked to the issue of correction and negative evaluation.
Therfore, it is influenced by the learners’ fear of being laughed at by other classmates or
being criticised by the teacher. As a result, learners stop participating in the speaking

activity (as cited in Juhana,2012).

1.7.2.4 Anxiety

Anxiety is not a serious physical or mental ilness, but can be extremely
distressing or poor opinion of self. Anxiety often happens when learners believe that their
classmates will think badly or judge them. According to Scoval (1978), anxiety in learning
is emotional state of apprehension, a vague fear that is only indirectly associated with an
object (as cited in Said, 2015, p.113). Learners cannot neglect the existence of being afraid
and have a great tension when they think of foreign languages (Ortega, 2009), (as cited in

Aryanti, 2012).

1.7.2.5 Lack of motivation

Some EFL learners lack the needed motivation to speak in English language.
Actually, motivation is the fundamental strength which decides whether or not a learner
starts in tasks, how much power s/he devotes to it, and how long s/he preserves

(Littlewood, 1984). The developement of communicative skills can place if learners have
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the motivation to express themselves and communicate with others around them

(Littlewood, 1981), (as cited in Al-Hosni, 2014).

1.7.2.6 Overcrowded classrooms

Overcrowded classrooms often considered to be one of the major diffuclties for
both learners and teachers and for the learning process. The latter may affect two
interrelated parts of teaching which are time and management. According to Martus
(1999), overcrowded classrooms are made of large number of socially and economically
diverse learners. The international development in the United States of America defines an
overcrowded classroom as one with 40 or more learners. However, large classrooms often
prohibit EFL learners from getting an equal chance of speaking during oral performance(as

cited in Muthusamy, 2015).

1.7.2.7 The use of mother tongue

It is obvious that EFL learners depend on their mother tongue in classroom rather
than the target language because of their shyness, lack of vocabulary, or being demotivated
to communicate during speaking activities. According to Baker and Westrup
(2003, p.13) , barriers to learning can occur if learners knowingly or unknowingly transfer
the cultural rules from their mother tongue to a foreign language. This shifting from the
target language to the first language allows them to express their thoughts and

communicate effectively (as cited in Saf, 2015).

1.8 The Role of the Teacher

According to Harmer (2007, p.108-110), the teacher has several roles in the

classroom. S/he can be controller, prompter, participant, resource and tutor.
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1.8.1 Controller

Harmer (2007) argues that when teachers act as controllers. They are in charge of
the class and the activity. Controllers take the register, organise drills, tell learners things,
and read aloud and in other different way exemplify the qualities of a teacher-fronted
classroom. They view job as the transmission of knowledge from themselves to their
learners. Sometimes acting as a controller makes sense. For instance, when giving
explanations, organising questions, and lecturing. Moreover, in many educational contexts,
it is the most common teacher, and teachers fail to go beyond it since controlling is the role

are used to and are most comfortable with.

1.8.2 Prompter

In some classroom activities learners loose the thread of what is going on, or they are
lose words. They may not be sure of how to proceed. In such situations, the teacher acts as
a prompter who lets students work things out of themselves and prompt them forward in a
discret and supportive way. In this role, the teacher should encourage learners to take a part

in all speaking activities.

1.8.3 Participant

Teachers are usually stand back during classroom speaking activities, let learners
get on and intervene later to offer feedback. However, sometimes the teacher may join in
an activity and act as a participant. This simply means that the teacher can live things up
from the inside instead of always having to prompt. Also, the learners will enjoy having

the teacher with them.
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1.8.4 Resource

In some activities, such as presentation or group of writing, the learners need to see their
teacher as resource. They may ask how to say or write something, or want information
about where to look for something. The important job of the teacher as resource is to
encourage learners to use resource material for themselves, and to be more independent in
their learning. For instance, instead of answering each question about what a word means,

we can guide students to a good dictionary.
1.8.5 Tutor

Harmer (2007) asserts that it is difficult for the teacher to be a tutor in a large group
since it implies more intimate relationship. However, when learners are working in groups,
the teacher can round the class, and offer guidance and care needs to be taken. It is
important for the teacher to act as a tutor which gives learners a chance to feel supported

and helped also, the classroom atmosphere is enhanced.

Conclusion

To sum up, we have attempted through this chapter to shed light on the speaking
skill. Speaking is a productive skill which is very important to evaluate EFL learners’
level. So, teachers have to follow certain strategies in teaching speaking for these learneres.
In the oral expression course, which is the best atmosphere for learners to enhance their
speaking abilities, learners have to participate and communicate in order to achieve a high
level in oral performance during classroom speaking activities. However, many EFL
learners do not participate because of some difficulties we have discussed in this chapter,

suchas linguistic and psychological factors.

In the next chapter, we shall introduce an overview of debate technique. Our focus

will be on the debating forms in the classroom.
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CHAPTER TWO: DEBATE

Introduction

This chapter is devoted to analysing the main definitions of debate. We are going to
demonstrate a general overview of debate, methods, and functions, also its main advantages.
Moreover, we shall introduce the basics of debating ability, procedures, and the cast involved

in debating. Furthermore, we will discuss debate formats.

2.1 Debate: Definitions

Debate is a fundamental technique in enhancing learners’ speaking ability. According
to Oxford American Word power Dictionary (1998),"Debate is a formal argument or
discussion of a question at a public meeting or in Congress"(p.99).Also, Somgai and Jansem
(2005, p.28) define debate as,"A speaking situation in which opposite points of view are
presented and argued".Krieger (2005) states that “Debate is an excellent activity for language
learning because it engages students in a variety of cognitive and linguistic ways” (p.1).
Halverson (2005) says that debate pushes students to think about the multiple sides of a
subject and it also pushes them to cooperate and to interact and not just with the details of a
given topic, but also among them. Zare and Othman (2013) reveal that debate has the
potential to develop speaking ability, since the activity requires more of speaking practices

and verbal discussion among debaters.

To sum up, debate is the process of presenting ideas or opinions in which two
opposing parties try to defend their arguments. It is a formal discussion, often with a

moderator, an audience, and participants.
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2.2 Debate: An overview

According to Zare and Othman (2013), the history of debate dates back to Protagoras
who is known to be the father of debate for inquiring it in an educational environment over
2400 years ago in Athens, Greece. Debate was first combined in American higher education
in the 19" through 20"centuries, but it lost its popularity as a teaching tool till 1980s.
However, it became current again in the United States and has been practiced over the last
three decades. It provides a good educational experience for learners in high schools and
universities. The use of classroom debate has been expanded to students regardless of their
academic level. Through debate, learners learn how to reason, to analyze, and to clarify ideas

and present arguments.
2.3 Debate: Reviewing Main Methods

Debating in the classroom can take many forms. The following debate methods offer
opportunities to increase learners understanding and involvement. Vargo (2012, p. 5-6) argues
that there are five types of debate: four corner, role play, fishbowl, and think-pair share and

meeting house.
2.3.1 The four corner debate

According to Vargo (2012), the four corner debate starts with a question or statement.
The four corner of the classroom are labeled "strongly agree", "agree", "disagree" and
"strongly disagree". After personal consideration, the learners move to the corner that
represents their position on the issue. Then, the groups in each corner work together and come
up with arguments for their position. After a specified time for group discussion, each group
presents their strongest arguments to the other groups. This form of debate directly counters
the argument of dualism, showing there are more than two-sides to an issue, and often
variation of the sides.
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2.3.2 Role-play debate

Learners act different characters in a situation. For example, in the issue of national
health care, learners could be assigned to various roles, such as a doctor, patient, judge.
Through the debate of the issue from various points of view, the learners can broaden their

understanding.

2.3.3 Fishbowl debate

Vargo (2012) claims that fishbow! debate usually involves grouping chairs in a circle
pattern, and can take various forms. Many chairs are put in the circle for teams representing
the positions of the debate. Other chair can be added for representing the audience. An empty
chair can be added permitting someone to ask or make an argument in order to enhance

attention among the audience.

2. 3.4 Think- pair- share debate

Learners think and have notes about the issue, then pairs are formed to work together.
Learners compare their notes and make lists to support both sides of the issue. Next, pair of
two is joined to another pair. Finally, the new group presents their position and reasons to the

class.

2.3.5 Meeting house debate

In a meeting house debate, each team makes an opening argument. The class is given
the chance to ask each side, and the teacher acts as a moderator ensuring every side gets an
equal amount of time to argue. In order to motivate more classroom participation, teacher
could assign cards to every learner. After each question the questioner gives up one card,
when a learner is out of, s/he cannot ask another question until all then learner run out of the

cards.
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2.3.6 Problem solving debate

Vargo (2012) states that problem solving debate usually involves eight learners and
four learners are assigned to each team. One learner from each side presents their position.
The next two pair learners take the position on why changes are not justified. The third set of
students suggests a plan to carry out their position. The final two learners make a summary

and provide a closing argument.

2.4 Debate: Functions

Debating in English language is a practice that requires language skills, as well as the
skills of presentation and delivery. Debaters need updated information about new issue. While
presenting arguments, debaters require standard delivery skills to convince the audience.

Alsamari and Ahmed (2012, p. 148-149) claim that there are five functions as below.

2.4.1 lIce breaking

Debate is helpful to ice break in English Foreign Language classes, especially in the
first classes where learners are anxious about using English language. Sometimes, teachers
ask learners to come in front of the classroom and speak which increases learners’ fear
towards English language. But it will be more useful if teachers introduce simple topics to
their learners and ask them to comment on those topics. The learners will be motivated to take
part in discussion. So, learners will be encouraged to talk in English. Teachers’ role should be

encouraging, as well as motivating.

2.4.2 Listening

According to Alsamari and Ahmed (2012), learners can develop their listening skills
through practising debate by using listening aids like radio, talk shows and PC. Learners will

listen and watch at the same time to conversation, speech, talk shows, and news. Also,
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teachers will give feedback on the discussion which should focus on sounds and
pronunciation, accent, the use of words, technical words and jargon. In this case, teachers may

use their notes on learners’ difficulty in pronouncing specific sounds and words.

2.4.3 Speaking

In many EFL settings, learners are scared of speaking in English language due to
their poor background knowledge and lack of practice. The use of debate in EFL classes will
drive out learners fear about language. Therefore, regular practice of debate will enhance
learners’ fluency, pronunciation and vocabulary. Besides, they will be familiar with jargons
and technical terms. Teachers will act as moderators and facilitate learners’ learning through
providing feedback on speeches with particular concentration on delivery of gesture, posture,

stress, and intonation.

2.4.4 Reading

Debating requires knowledge of many interrelated disciplines and areas. It traces wide
study of different social, economic, and political issues. Studies into these disciplines enrich
learners’ level of knowledge. Also, they improve their reading skills and vocabulary. If debate
topics are announced earlier, learners can gather data and make discussion. Thus, they can
develop their reading habits. Teachers also introduce learners to various sources of
information such as magazines, books and websites. Through this practice, learners can

prepare themselves for taking part in debating.

2.4.5Writing

Alsamari and Ahmed (2012) state that through debating learners can enhance their
writing skills too. While writing debate scripts, learners practise writing in a very organised
way for writing they need to brainstorm on the topics. Thus, they will learn how to think

about a topic in a systematic manner to link between points. Therefore, if learners get debate
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topic earlier, they will learn the process of prioritising the points. Through this practice, the
learners will learn writing argumentative paragraphs and essays. In this case, the learners will

master limiting topics, writing topic sentences also making outlines

2.5 Advantages of Debate

As a communicative and interactive technique, debate can be integrated into the
classroom context and enhance learners’ speaking skill. Debate has many advantages which

are:

1. Debate allows learners to share and cooperate with one other.
2. It educates the learners about responsibility, and encourages creativity.
3. Debate develops learners’ communication and research skills.

4. Debate helps you learn to discuss complicated topics calmly, concisely, and

competently.

5. People learn how to be open-minded to questions and issues. They are forced to consider

the oppositions’ view points and anticipate other’s position (Somgai and Jansem, 2015, p. 28).

6. Barkley et al (2005) state that there are three benefits of debate:

e Firstly, debate can improve learners’ motivation to practice their spoken language.
e Secondly, it can encourage learner’s critical thinking and improve learners
speaking ability in oral communication.

e Thirdly, it grows learner’s tolerance and recognition of their classmates’ opinions

(p. 29).

7. Debate reinforces all four language skills. Learners will become involved listeners and
more effective speakers through their presentations, and they will develop strong reading,
writing, and note taking skills during debate preparation.
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8. Debate promotes collaboration and cooperation by having work in pairs or teams to

share ideas.

9. Debate helps to develop learner’s analytical skills in all areas of academic research.

10. Through debate learners discuss and organise their points of view of one side of an

argument they are able to discover new information and put knowledge into action.

2.6 The Basics of Debating Ability

According to Kidd (2002), the basics of debating mainly are:

2.6.1 Style
Style is the most important base of debating to master. It is the way in which you

communicate your arguments. Content and strategy are worth little unless you deliver your

material in a confident, and persuasive way.

2.6.2 Speed

It is necessary to talk at a speed which is quick enough to sound smart and let you say

what you want, but slow to be easily understood.

2.6.3 Tone

Listening to one tone for a whole presentation is tedious. Varying tone is what makes

you seem interesting.

2.6.4 Volume

In (2002), Kidd views that speaking loudly is sometimes a necessity. However, it is not
important to shout in every debate. There is no need to speak more loudly than the volume at
which everybody can hear you because showing does not win debates. Speaking too quite is

disastrous since no one will be able to hear you.
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2.6.5 Clarity

Debate is the ability to concisely express complex issues. The main reason people
begin to sound unclear is that they lose the stream of thoughts which is keeping them going.
Also, it is important to keep it simple. While long words may make you sound smart, they

may also make you incomprehensible.

2.6.6 Use of notes and eye contact

There is no point trying to talk without notes. They are fundamental but they must be
breif and well arranged to be valid. Notes should never become curious and loss your contact
with the audience, and they should ever be read from literatim. Most people sketch out the

main headings of their speech, with brief notes under each.

When writing notes for reply during the debate. It is better to use a separate sheet of
paper so you can write down the details of what the other speakers have said. Next transfer an

outline onto the notes you will be using.

Eye contact with the audience is essential, but keeps shifting your gaze. No one likes to

be stared at.

2.6.7 Content

Content is what you actually say in the debate. The arguments used to develop your
own side‘s case and reply the opposite side. The information on content is a general overview
of what will be expected when you debate. The final logistics of how long you will be

debating, how many learners will be in your group, and how the debate will extend.

2.7 Debate Procedures

There are some procedures of debate according to Halverson (2005), in a speaking

classroom debate can take the following steps:
32



e First learners must be aware of a debatable topic and of the variety of potential
positions that can be taken on the topic.

e Learners should be given an opportunity to research the topic somehow and to
make their own opinions on the issue.

e Next, pairs or small groups should be formed where like-minded learners can
share their opinions and gain information from others. During this step learners
should be motivated to think about the arguments that will come from the other
side and how can respond to these arguments.

e After that, some form of debate must take place where the two sides share their
opinions and present their arguments. It could take the form of a classical
debate, with opening and closing arguments from both sides.

e Then, the instructor should follow-up with a summary of the opinions and
views expressed by all sides and assessments of their strengths and
weaknesses.

¢ In the final step, the learners and instructor should be allowed to express their
opinions on which side made the case most convincingly. This step is essential
which helps the learners understand that debate process. This can lead to real

results and provide some sense of closure on the topic.

2.8 The Cast Involved in Debating

According to Sanchez (2014, p. 10-12), debating is a team sport, as it is the case in
many sports. There are always learners involved at both front-end and back-end which are as

the fallowing:
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2.8.1 The debaters

At the front end you have the debaters, also called speakers or players. Debaters have
to prove their work in the three components of the decision making process which are style,
content, and strategy. A debaters’ performance often focuses on research, selecting materials,

data, and preparing his/ her argumentation.

2.8.2 Chairperson and timekeeper

Each debate has a chairperson. S/he takes the role of a moderator, introducing the
proceeding of the debate, the names of the teams, speakers, and judges. The information
should be displayed on a blackboard. The information provides some assistance to both the

audience and the judges about who is recently speaking and where we are in the debate.

While the timekeeper keeps the time, using a timing device (stopwatch, mobile-phone)

and announces the debaters’ times orally or writes on the classroom board.

2.8.3 The judge

The judge watches the debate and assesses to what extent the teams have performed
their respective roles as either proposition or opposition in terms of style, content, and
strategy. The judge fills in a mark sheet, is also encouraged to give both constructive and

objective feedback to debaters.

2.8.4 The coach

The coach has a more distant view of case, making process and guiding the debaters
towards what could be the best approach on the discussion matter. S/he assists the speakers in
creating their case, arguments, reasoning and finding examples. He also helps in setting a
schedule for preparation sessions, encouraging the debaters to prepare their speeches, and

witnessing the debate.
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2.8.5 The audience

It is good for the debaters, not only to speak to the judges and teammates, but to the

audience, as well. The audience can be seated in front of the judges.

2.8.6 The tabber

Every competition has a person or small team in charge of entering and adding up the
results written on the judge’s mark sheets and publishing the team ranking in each round, as

well as the speech ranking to decide the best tournament speaker.

2.9 Formats of Debate

According to Goodnight (1993), there are different formats of debate with specific

procedures. The four main formats are as following:

1. Standard debate format: It is used most often by beginner debaters.

2. The cross- examination format: It is used in most tournaments at high school and

college level.

3. The Linclon Dogulas format: It is a popular format for debating value issues.

4. Simplified debate format: It is used mostly with non- native speakers. (as cited in

Ramadan,2015, p. 26).

In the current study, we will adopt for simplified debate format for two main reasons.
First, it is a two person team. Second, using simple topics allows the learners to avoid the
common challenges while trying to translate complex thoughts from their mother tongue to

second language.
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2.9.1 Simplified debate format

According to Lustigova (2011), a basic format for both simplified debate includes the

following:

e Affirmative team speech.

e Opposing team speech.

e Affirmative team rebuttal.

e Negative team rebuttal.

e Questions/answers from teams, field questions from audience.
e Affirmative closing argument.

¢ Negative closing argument.

e Audience assesses argument persuasiveness.

e Teacher provides constructive feedback. (p.21).

According to Herig (2007), all debates have a format which the participants are expected
to follow. This format usually prescribes how much time each side gets, what order the speech
will be given in more details and what is expected to occur in each speech (p.7). The

following table shows the debate format and time limits.

Affirmative Constructive | 6 Minutes In this prepared speech, the affirmative present
their arguments in favor of the resolution. The

speech should be pre-written.

Cross-Examination 3 Minutes | The 1s*Negative Speaker cross-examines the
1*'Affirmative Speaker.

Negative Constructive 6 Minutes In this prepared speech, the negative presents
their arguments in opposition to the resolution.
The speech should be pre-written and is not

expected to directly address.
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Cross-Examination 3 Minutes The 2" Affirmative Speaker cross-examines the
1st Negative Speaker.

1"NegativeRebuttal 5 Minutes The purpose of this speech is for second
Negative Speaker to refute the arguments
presented in the affirmative constructive.

Cross-Examination 3 Minutes The 1% Affirmative Speaker cross-examines the
2" Negative Speaker.

Preparation Time 2 Minutes

1% Affirmative Rebuttal | 7 Minutes The second Affirmative Speaker should first
refute the arguments presented in the negative
constructive. Then, the speaker should answer
the attacks made in the 1% negative rebuttal.

Cross-Examination 3 Minutes The 2" Negative Speaker cross-examines
the 2" Affirmative Speaker.

Preparation Time 2 Minutes

Affirmative Rebuttal 4 Minutes The first Affirmative Speaker should divide this
speech between the negative and affirmative
cases. The debater must both rebuild the
affirmative attacks on the negative constructive
and rebuild his or her own case.

Preparation Time 2 Minutes

Negative Summary 3 Minutes | The 2" Negative Speaker presents their closing

argument. This speech should summarize the
primary reasons for the judge to reject the
resolution based on the arguments made and

evidence present throughout the debate.
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Preparation Time 2 Minutes

Affirmative Summary 3 Minutes The 2" Affirmative Speaker presents their
closing argument. This speech should summarize
the primary reasons for the judge to affirm the
resolution based on the arguments made and

evidence present throughout the debate.

Table 2.1: Debate format and time limits (Source:Hering, 2007)

2.9.2 Simplified methodology in practice

Lustigova (2011) argues that when teaching debate to intermediate and lower classes,
it is best to start with the straightforward process of formulating and becoming aware of their
own opinions while introducing a number of language structures, grammar issue and

vocabulary.

Harmer (2007, p. 84) claims that "simplified debate concentrates the content of the
EFL learner’s speech, thus allowing the students to focus on improving their skills by using
knowledge already grasped", and further explains that "skills integration is a major factor in a

lesson planning". Lesson’s preparations for the learners debate included:

e Topic definition ;

e Class warm-up discussion ;

e Pre-reading warm-up questions ;

e Reading short stories or texts from course textbooks on current topics or
debatable issues ;

e Comprehension questions ;

¢ Reading, watching and listening to recorded debates or videos on a given topic ;

e Comprehension exercises ;

e Vocabulary review of useful debate phrases ;
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¢ Discussion of where debate may be applicable to real-life situations. (p.22).

2.9.3 Assessing simplified debate

According to Lustigova (2011), when assessing simplified debate you need to follow

certain steps as below:

e Concentration on the organization, use of arguments, and use of examples and facts.

e Provide feedback primarily from the language’ use point of view.

e How language was used and why.

e Improved opinion-indication phrases.

e Increased diplomatic approaches and referencing of external opinions to support

individual opinions.

Conclusion

To sum up, this chapter focused on debate activities as an essential technique in the
development of speaking. The teacher can improve the learners’ speaking ability through
using debate because it offers an opportunity for teachers to motivate their learners to work in
groups, to increase responsibility in the classroom, and engage learners in the course. Overall,
the study of debate has demonstrated positive results in students learning and has shown an
improvement in learners’ preparation and engagement. The use of various types of debate

could create a positive classroom environment and reach a high level in oral performance.

In the next chapter, we will be concerned with the field work and data analysis of the

present research.
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CHAPTER THREE: FIELD WORK AND DATA ANALYSIS

Introduction

In the previous two chapters, we have dealt with the literature related to the role of
debate activities in enhancing learners’ speaking skill. The third chapter presents the field
work and the analysis of the collected data, and we are going to use questionnaire to check out
the hypotheses under-investigation. Consequently, we use two main questionnaires one is
administered to third year students of English department at the University of Biskra, and the

other one is administered to the teachers of oral expression.

This chapter aims to obtain students’ perceptions of debate activities, also teachers’

opinions towards debate as a teaching strategy.
3.1 Research Methodology: Theoretical background

3.1.1 Research Approach

The research methodology underlying this study was selected because it serves our
research nature. In general, research approach is the theoretical frame work that underlies a
particular study. Research approaches can be divided into: a quantitative approach, a

qualitative and mixed-method approach.

Consequently, since the main aim of the present study is to draw general description
about the importance of debate in enhancing EFL students’ speaking skill. The researcher
intended to use the qualitative approach. The selected approach assumed to be appropriate to
investigate the participants’ perceptions towards using debate as teaching strategy in EFL

classes.

3.1.2 Research Strategy
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According to Dornyei (2007), there are eight strategies namely: case study,
ethnographic, phenomenology, experiments, grounded theory, action research, mixed-method
and longitudinal. Chelli (2017) explains that case study allows the researcher to explore a
single phenomenon bounded by time and activity, and collects information through variety of

data collection procedures over a sustained period of time.

3.1.3 Data Collection Methods

The selection of the appropriate data collection method depends up on the type of the
research approach and strategy. The data collection methods allow the researcher to collect
data from different sources by using various tools as questionnaire, observation and interview.
In this present study, we are going to use a questionnaire to investigate the hypotheses. So, we
use two main questionnaires, one is administered to third year students of English department

at Biskra University, and the second is administered to the teachers of oral expression.

3.1.3.1 Questionnaire

A questionnaire is a very practical way of collecting useful data from a large number
of individuals. According to Chelli (2017), a questionnaire is a set of questions which are
used by the researcher in order to discover the respondents’ attitudes, thoughts and beliefs.
Mainly, questionnaires can include several types of questions, such as close-ended questions,
open-ended questions, and also both of these. Therefore, questions are the most used tool in

research because they are easy to be administered and interpreted by the researcher.

3.2 Research Methodology: Procedures

The research design of this study was organised into sections. Each section presents the

aim, description and validation of each of the questionnaires.
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3.2.1 Students Questionnaire

3.2.1.1 Rational and aim

This questionnaire aims to discover students’ perceptions, experiences towards using
debate in oral expression classes, as well as its impact on their speaking performance. It also

intends to identify the main factors affecting speaking skill.

3.2.1.2 Description of the questionnaire

The questionnaire was submitted to a sample of third year LMD students. The
students’ questionnaire was divided into four sections: general information about students,
students’ perceptions of using debate in classroom, and students’ speaking skill. The last
section was an opinionnaire questions as a part of a piloting stage, where students are asked to

give their opinions about the lay out and types of questions.

The students’ questionnaire was divided into three sections: background

information, students’ perceptions of using debate in classroom, and students’ speaking skill.

Section One: Background Information (from item 1 to item 4)

The first section is about general information of the respondents concerning
gender, their level of English, and their views of learning English in terms of its difficulty, as

well as attending English classes.

Section Two: Students’ Perceptions of Using Debate in Classroom  (from item 5 to

item8)

In this section, the respondents were asked about the effect of debate on their

involvement and performance.
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Section Three: Students’ Speaking Skill ~ (from item 9 to item 13)

The last section is about students’ speaking skill. In this section, students were asked
about the importance of speaking. The main difficulties that encounter them during classroom

speaking activities, as well as classroom activities that oral teachers apply.

Section Four: Students’ Speaking Skill (from item 14 to item 17)

This section was devoted to students’ opinions about the questionnaire. In this
section, students were asked about the questions difficulty, the attractiveness of the

questionnaire, ambiguity of questions and repeated questions.

3.2.1.3 Piloting and validation

Before the final administration, the student’s questionnaire was submitted for five
students from our sample of Third Year LMD students. The purpose of the piloting phase was
to check out the comprehensibility and clarity of the questions. Therefore, the main goal of
piloting stage is to validate the layout of the questionnaire in terms of attractiveness. From the

pilot stage, we did not remark any comments to make changes in the lay out.

3.2.2 Teachers’ Questionnaire

3.2.2.1 Rational and aim

This questionnaire aims to discover teachers’ opinions, attitudes and experiences
towards using debate in oral expression classrooms. In addition, its effect on their students’

speaking abilities.

3.2.2.2 Description of the teachers’ questionnaire

The questionnaire was administered to five teachers of oral expression module at the

department of English in the University of Biskra. The questionnaire was divided into two
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main sections: teachers’ background, and teachers’ attitudes towards using debate in

classroom.
Section One: Background Information (from item 1 to item 3)

The first section is about general information of the teachers concerning gender, the

degree they achieved, as well as the length of experience in teaching oral expression.
Section Two: Teachers’ Attitudes towards Using Debate (from item 4 to item 11)

In this section, teachers were asked about the main difficulties they encounter, and
classroom speaking activities they use in teaching oral expression. As well as, their views of

using debate as a teaching strategy to develop their students’ speaking skill.
3.2.2.3 Piloting of teachers’ questionnaire

Before the administration, the teachers’ questionnaire was submitted to one teacher of
oral expression module. Who is selected randomly at the English division Biskra University.

answered all of the questions, and agreed that no necessary changes should be made.
3.2.2.4 Data collection procedures for the questionnaire

In the present stage, the students’ final questionnaire was handed to 25 students of
Third Year LMD in the session of didactic. There were no difficulties concerning the

distribution of the questionnaire.
3.3 Research Sampling Technique

3.3.1 Population and Sample

The population of this study was estimated 100 of Third Year LMD students at the
department of Foreign Languages Section of English in the University of Mohamed Kheider.

From this population, we have randomly chosen 25 students for the questionnaire. It is
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important to mention that the selection of the population was purposive. That is, we have

chosen Third Year LMD students because they are more aware about debate and they have

experienced it in oral classes.
3.4 Data Analysis Procedures

For the present study, we intended to use the descriptive method to analyse the data

obtained from the two questionnaires because it helped us to describe what the data show.
3.5 The Results

3.5.1 Students’ Questionnaire

Section One: Background Information

Q1. Specify your gender?
Table 3.1: Students’ gender

Gender Number Percentage

Female 20 80%
Male 5 20%
Total 25 100%

B Female

H Male

Figure 3.1 Students ¢ gender
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From the table of results, it is clear that the most respondents in Third Year LMD are
females. There are 20 = (80%) females whereas, only 5 = (20 %) males. We have found that
females are more than males. The female students have tendency to study English more than

males.

Q2. How do you find learning English?

Table 3.2. Students ‘attitudes towards learning English language.

Options | Verydifficult | Difficult | Veryeasy | Easy Total

Number 0 7 3 17 25

Percentage 0% 28% 12% 60% 100%

B Very difficult
| Difficult
m Very easy

M Easy

Figure 3.2: Students’ attitudes towards learning English

The table presents the students’ opinions about learning English language. 60% of our
respondents find learning English easy. Whereas, 7 students (28%) find learning English
difficult and just 3 students (12%) find learning English language very easy. According to the
results most of the students find learning English easy. This shows that their levels in English

language are good.
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Q3. How do you evaluate your level in English?

Table 3.3: Students’ evaluation of their English language level.

Options Very Good | Average | Poor Total
good
Number 2 12 11 0 25
Percentage 8% 48% 44% 0% 100%

0%

m Very good
H Good
1 Average

M Poor

Figure 3.3: Students’ evaluation of their English language level

In this question, students were asked to indicate their level in English. The table
presents that the majority of our respondents 12 (48%) their level is good in English language,
and just 2 (8%) have very good English level. Whereas, 11 students (44%) considered their
level in English as average, while no one of them has a poor level. It is clear that most of the

students consider their level between good and average.
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Q4. Do you like to attend oral English class?

Table 3.4: Students’ attitude towards English class.

Options Number Percentage
Yes 20 80%
No 5 20%
Total 25 100%

HYes

H No

Figure 3.4: Students’ attitude toward oral English class

From the table a considerable number of students 20 (80%) like to attend oral
expression classes. Which means that they are motivated and interested to learn; while, 5
students (20%) do not like to attend oral expression course which means that they may find

the course boring or they are demotivated to speak.
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Section Two: Students’ Perceptions towards Using Debate in Classroom

Q5. How often does your teacher use debate in the classroom?

Table 3.5: Teachers’ frequency of using debate.

Options Always | Sometimes Rarely Total
Number 7 15 3 25
Percentage 28% 60% 12% 100%

H Always

B Sometimes

I Rarely

Figure 3.5: Teachers’ frequency of using debate

From the table of results, the majority of the students 15 (60%) believed that their
teachers employ debate sometimes. While, 7 (12%) of them respond that their teachers always

use debate. Hence, only 3 students (12%) answered with rarely.
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Q6. Does debate encourage you to participate more during classroom speaking activities?

Table 3.6: Debate impact on students’ participation.

Responses Number Percentage
Yes 25 100%
No 0 0%
Total 25 100%

0%

HYes

H No

Figure 3.6 : Debate impact on students’ participation

In this question, students were asked about the influence of debate on their
participation. The table presents that all of the respondents 25 (100%) answered with yes.
Which means that debate motivate them to participate more in oral performance.

Q7. Do you favour a teacher who uses debate activities during the lesson?

Table 3.7: Students’ preference of teachers employing debate.

Responses Number Percentage
Yes 21 84%
No 4 16%
Total 25 100%
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B Yes

H No

Figure 3.7: Students’ preference of teachers employing debate

This question considered students’ opinions of the use of debate during the course. The table
shows that the majority of the students 21 (84%) prefer to have a teacher who uses debate in
classroom. While, 4 students (16%) do not prefer a teacher who uses debate in classroom.

Q8. Do you think that the use of debate creates a good learning atmosphere?

Table 3.8: The impact of debate in creating a good learning atmosphere.

Responses Number Percentage
Yes 23 92%
No 2 8%
Total 25 100%

HYes

H No

Figure 3.8: The impact of debate in creating a good learning atmosphere
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This question sought to identify students’ opinions concerning the use of debate in creating
good learning environment. 23 students (92%) answered yes; whereas, just 2 students (16%) do not
believe that the use of debate creates a good learning environment for them.

If yes, justify
The respondents explain their choice as it is in the following justifications:
e They believe that debate encourage them to speak and say their opinions.
e They think that debate makes a sense of competition between students.
e They see that it provides them with new information.
e They think that debate gives them freedom to speak and express their ideas without fear of
making mistakes.
Section Three: Students’ Speaking Skill

Q9.How important do you think the speaking in foreign language teaching?

Table 3.9: The importance of speaking in foreign language teaching.

Responses Very Important Slightly Not Total
important important important
Number 15 9 1 0 25
Percentage 60% 36% 4% 0% 100%
4% 0%

H Very important

B Important

Slightly important

B Not important

Figure 3.9: The importance of speaking skill
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From the table of results, the majority of students 15 (60%) have evaluated the
speaking skill as very important skill in foreign language teaching, whereas 9 students (36%)
answered that the speaking skill is important for them. We found that just 1 student said that
speaking is slightly important, and no one has said that speaking is not important. According

to the results speaking is a very important skill in the teaching and learning process.

Q10. How often do you speak in oral sessions?

Table 3.10 : Students’ speaking frequency.

Options Always Sometimes | Rarely Never Total
Number 2 17 6 0 25
Percentage 8% 68% 28% 0% 100%

Never; 0
Always; 8

Rarely; 28

Figure 3.10: Students ‘speaking frequency

From the table of results, the majority of the students 17 (68%) asserted that they
speak in oral sessions sometimes. While, 6 students respond with rarely, and only 2 students

said that they always speak in oral classrooms.
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Q11.What kind of difficulties those prevent you to speak in oral classroom activities

Table 3.11: Difficulties for the lack of speaking.

Options Number Percentage
Lack of vocabulary 7 28%
Lack of self-confidence 4 16%
Fear of makingmistakes 8 32%
Anxiety 6 24%
Total 25 100%

M Lack of vocabulary

M Lack of self-
confidence

Fear of making
mistakes

\ 32%

B Anxiety

Figure 3.11: Difficulties for the lack of speaking

In this question, students were asked to indicate the difficulties that encounter them
during oral performance. The table presents that the most common problem that students
encounter in speaking is fear of making mistakes, which takes (32%). While 7 students
claimed that they do not speak because of lack of vocabulary. We found that 6 students have a

problem with the lack of self-confidence, whereas 4 students do not speak due to anxiety.

If there are other difficulties, please mention them
e Shyness, stammering, and fear of judgment by others.
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Q12. What kind of classroom activities does your teacher apply?

Table 3.12: Teachers’ classroom speaking activities.

Options Number Percentage
Varying speaking activities 11 44%
Opportunity to speak 14 56%
Total 25 100%
M Role play
B Discussion
Story telling

M Presentation

Figure 3.12: Teachers’ classroom speaking activities

Referring back to the above rates, the students asserted that their teachers apply
different classroom activities. We found that 10 students (40%) answered that their teachers
employ discussion, while 8 students (32%) said that they employed presentation. 4 students

have dealt with role play, whereas only 2 students argued that their teachers apply story

telling with them.
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Q13. In your opinion what could be done to develop students’ speaking proficiency?

Table 3.13: Students’ opinions for developing their speaking proficiency.

Options Roleplay | Discussion Story Presentation Total
telling
Number 5 10 2 8 25
Percentage 20% 40% 8% 32% 100%

HYes

E No

Figure 3.13: Students’ opinions for developing their speaking proficiency

In this question, students were asked to give their opinions for developing their
speaking proficiency. According to the results 14 students (56%) suggested that teachers
should vary classroom speaking activities, whereas 11students (44%) claimed that they need
opportunity to express their ideas and speak.

Section Four: Opinionnaire
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Q14. Do you think that the questions in this questionnaire are difficult to answer?
Table 3.14 : Difficulty of questions.

Choice Number Percentage
Yes 0 0%
No 5 100%
Total 5 100%

HYes

H No

Figure 3.14: Difficulty of questions
Referring back to the results, all the students (100%) argued that the questions of the

guestionnaire were not difficult to answer.
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Q15. Do you think that the layout of the questionnaire is attractive?
Table 3.15: The layout of the questionnaire

Choice Number Percentage
Yes 0 0%
No 5 100%
Total 5 100%

HYes

H No

Figure 3.15: The layout of the questionnaire

Regarding this question, all the respondents respond that the layout of the

questionnaire was attractive.
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Q16. Are there any ambiguous questions?

Table 3.16: Clarity of questions.

Choice Number Percentage
Yes 0 0
No 5 100%
Total 5 100%

M Yes

H No

Figure 3.16: Clarity of questions

This question is designed to identify the clarity of the questions. The results showed

that (100%) of the students argued that the questions of this questionnaire were very clear.
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Q17. Are there any repeated questions?

Table 3.17: The repetition of the questions.

Choice Number Percentage
Yes 5 100%
No 0 0%

Total 5 100%

H Yes

H No

Figure 3.17: The repetition of the questions

This question sought to identify the repeated questions. 100% of the respondents

claimed that there were no repeated questions.
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3.5.2: Teachers’ Questionnaire

Section One: Background Information

Q1. Would you specify your gender?

Table 3.18 : Teachers’ gender.

Options Number Percentage
Male 1 20%

Female 4 80%
Total 5 100%

H Male

B Female

Figure 3.18 : Teachers’ gender
From the table of results, the majority of the teachers (80%) are females and the

minority (20%) is male. That means females are more interested in teaching oral expression

module.
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Q2. Would you specify the degree you have achieved.
Table 3.19: Teachers’ degree.

Options Number Percentage
BA (license) 0 0%
MA(Magister/ master) 2 40%
Ph D (doctorate) 3 60%

0%

‘ 60%

H BA (license)

m MA
magister/master

PhD (doctorate)

Figure 3.19: Teachers’ degree

Referring back to the above table, the majority of the teachers (60%) have PhD
(doctorate degree), while 40% of them have (Magister/ Master degree). That is to say that

they are more qualified and able to teach oral expression successfully.
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Q3. Length of experience in teaching oral expression.

Table 3.20: Length of experience in teaching oral expression.

Options Number Percentage
Lessthan five years 1 20%
More than five years 4 80%
Total 5 100%

M Less than five years

H More than five years

Figure 3.20: Teachers’ experience in teaching oral

The table of results shows that the majority of the teachers (80%) said that they had
been teaching oral expression module more than five years. While the minority (20%) which
represents one teacher from the whole sample answered that he taught oral expression for one

year. That means that teachers have a good experience in teaching oral module that allows

them to deal with their students’ difficulties.
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Section Two: Teachers’ Attitudes towards Using Debate

Q4. Do your students participate during oral expression sessions?

Table 3.21: Teachers’ opinions about their students’ participation during oral sessions

Options Number Percentage
Yes 5 100%
No 0 0%
Total 5 100%

0%

M Yes

H No

Figure 3.21: Teachers’ opinions about their students’ participation

during oral sessions.

In this question, teachers were asked about their students’ participation during oral
sessions. The table of results shows that all the teachers (100%) argued that their students

always participate during oral activities.
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Q5. How often do your students speak in the classroom speaking activities?

Table 3.22: Teachers’ views of their students speaking in the classroom.

Options Always Sometimes | Rarely Never Total
Number 4 1 0 0 5
Percentage 80% 20% 0% 0% 100%

0% 0%

W Always
B Sometimes
i Rarely

B Never

Figure 3.22: Teachers’ views about their students’ speaking classroom

The table of results indicates that most of the teachers (80%) answered that their
students always speak in the classroom speaking activities. While, (20%) of them said that
their students sometimes speak during classroom activities. This denotes that most of oral

teachers use effective activities in order to encourage their students to speak.
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Q6. What are the difficulties you encounter when teaching oral expression?

Table 3.23: The difficulties that teachers encounter when teaching oral expression.

a. Lack of motivation b. Lack of vocabulary
c. Lack of pronunciation d. Lack of participation
Options Number Percentage
a+b 3 60%
c+d 1 20%
a+d 1 20%
Total 5 100%

W atb
M c+d

a+d

Figure 3.23: The difficulties that encounter teachers when teaching

oral expression

This question sought to identify the main difficulties that teachers encounter when
teaching oral expression. From the table of results, the majority of the teachers (60%)
experienced the difficulty of lack of motivation and lack of vocabulary. While (20%) of them
found a problem with lack of pronunciation and participation, also (20%) of teachers

experienced a problem with lack of motivation and participation.
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If there are other difficulties, please mention them

e Lack of self-confidence.
e Fear of making mistakes.
e Inhibition.

e Anxiety and shyness.

e Misuse of grammar.

Q7. What kind of activities do you use to encourage your students to speak?
Table 3.24: The kind of activities used by teachers to motivate students to speak.

a. Role play b. Story telling
c. Discussion d. Information gap
Options Number Percentage
a+b+c+d 1 20%
a+c 2 40%
c 2 40%
Total 5 100%

N a+b+c+d
W a+cC

c

Figure3.24: The kind of activities used by teachers to motivate

students to speak
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From the table of results, (20%) of teachers used all kind of activities to encourage
their students to speak. Whereas, (40%) of them dealt with role play and discussion, another

40% of teachers used only discussion.

If you use other activities, please state them

e Oral presentations
e Debate activities
e Group works

e Quizzes and drills.

Q8. Do you teach using debate activities?

Table 3.25: The teachers’ opinions about using debate activities.

Options Number Percentage
Yes 5 100%
No 0 0%
Total 5 100%

0%

M Yes

H No

Figure 3.25: The teachers’ opinions about using debate activities
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In this question, teachers were asked about their opinions of using debate. From the
table of results (100%) of the teachers used debate activities in teaching speaking. That means

debate is an effective strategy to teach speaking.

Q9. How often do you use debate technique in the classroom?

Table 3.26: The frequency of using debate in the classroom.

Options Frequently Sometimes Rarely Total
Number 4 1 0 5
Percentage 80% 20% 0% 100%

0%

B Frequently
B Sometimes

Rarely

Figure 3.26: The frequency of using debate in the classroom

Referring back to the above table, the majority of the teachers (80%) used frequently
debate in the classroom, while (20%) of them used sometimes.

Q10: Do you find that using debate is an effective tool for teaching speaking?
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Table 3.27: The teachers’ opinion of the effectiveness of using debate to

teach speakingskill.

Options Number Percentage
Yes 5 100%
No 0 0%
Total 5 100%
0%
W Yes
= No

Figure 3.27: The teachers’ opinion of the effectiveness of debate

The table of results indicates that all of the teachers (100%) found that debate

technique is an effective tool for teaching speaking. That is to say oral teachers think that

to teach speaking skill.

debate is helpful for students to improve their speaking abilities.

Justify:

e |t lessens stress and pressure, and allows students to feel confident in the exchange of

ideas.

e The students show their capacities in groups.
e Students exchange information and opinions.

e It forces students to express their opinions and how to convince others.
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Q11. As a teacher of oral expression, would you suggest some strategies that may enhance

your students’ speaking skill?

As for the strategies that may enhance the students’ speaking skill, the teachers suggest the

following strategies:

e Group discussion and visual activities.

e Varying activities.

e Using cooperative or group works.

e Using sense of humor, and motivating words.

e Give room for the students to speak freely and gain confidence in themselves.

e Individual presentation.

3.6 Discussion and Summary of the Findings

To review, the aim of the present study was to describe the role of debate as a teaching
strategy to develop learners’ speaking skill. Through this study we intended to support the

adaptation of debate to enhance students’ engagement in oral expression COUISES.

The findings that have been drawn from the analysis of the two questionnaires were
positive. Students’ questionnaire revealed that the majority of the students appreciated the use
of debate by their oral expression’ teachers, students said that they favor a teacher who uses
debate during classroom speaking activities, which give them more self-confidence, and
opportunity to exchange ideas and opinions between each other. Moreover, most of the

students indicated that debate motivate them to speak more during oral performance.

Furthermore, teachers’ questionnaire also revealed that using debate plays an
important role to develop EFL students’ speaking ability. Indeed, debate can be an effective

tool to reduce students’ difficulties, mainly lack of vocabulary and fear of making mistakes.
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Most of the teachers appreciated the employment of debate as a teaching tool to improve their
students speaking skill. Moreover, most of teachers argued that they frequently use debate in
the classroom. All teachers believed that using debate is helpful for students to improve their
speaking abilities, because the students show their capacities in groups, exchange ideas and

opinions, and allows the students to feel more confident.

In summary, in class debate activities is an effective teaching tool in EFL classes since
it can provide students with positive attitudes to facilitate learning. Also it can encourage shy

students to express themselves easily.

Conclusion

The present chapter has discussed the field work of the current study. Initially, a
theoretical background was provided in order to drawn an overview about the methodology
underlying the study which includes research approach, research strategy, data collection
methods, and procedures. Basically, the data collected were analysed and discussed. Students
and teachers’ questionnaires data analysis were presented through tables, percentages, and
figures. Therefore, we can conclude that this chapter reported valuable results that have made

the picture more clearly on our research topic.
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General Conclusion and Recommendations

Ultimately, this study was an attempt to prove that debate can help to develop learners
speaking skill, especially in EFL classes. As it has been explained before, the use of debate is
considered as a helpful tool for the sake of achieving a successful teaching-learning process. It
is a technique for both students and teachers, in order to be engaged in certain topics, as well

as to change some of their negative attitudes towards learning.

In order to achieve the aim of the study, we used a qualitative research approach. The
obtained results from the students and teachers’ questionnaire revealed that the employment
of debate has remarkable effects on learners’ speaking abilities. It enables them to express

their opinions and thoughts.

Moreover, the present study aimed to identify the role and effectiveness of debate in
enhancing learners speaking skill. Hence, this study carried out to confirm or reject the
hypothesis stating that debate can help learners to improve their speaking abilities. Third year
EFL learners were chosen to be the case study of our research work with five teachers of oral
expression. The results that we obtained from the analysis of both questionnaires confirmed

our hypothesis.

The main purpose of this study is to yield suggestions in order to enhance learners’
speaking skill; some recommendations are suggested for teachers in order to apply debate in

EFL classes:

e EFL teachers are invited to be aware of the importance of debate as a teaching
strategy, so they can create a good learning atmosphere for their learners.
e Teachers should try to vary the debate activities which help to provide the learners to

increase their speaking and listening abilities.
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Teachers should engage all members of the students in different speaking activities in
order to reduce shyness and anxiety of the students.

Teachers can select debated topics that include motivation and interest to their
students.

Teachers should use in class debate activities that include enthusiasm which make the

students comfortable.
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Students’ Questionnaire: Piloting stage

Dear students,

This questionnaire is a part of our research work. It aims to show the role of
debate technique in enhancing EFL learners’ speaking skill. The main objective of this
questionnaire is to find out students’ perceptions towards the use of debate as a
teaching strategy to develop their speaking abilities. Please you are required to put a
tick (V) in the right box or make full answers where necessary. Thank you in advance

for your collaboration.
Key terms

Debate: is a speaking situation in which two opposite points of view are presented and

argued about a real issue.

EFL: English as a foreign language.

Section one: Background Information

1- Gender:

a) Male b) Female

2- How do you find learning English?

a) Very Difficult b) Difficult

c) Very easy y

3- How do you evaluate your level in English?

a) Very Good b) Good

c) Average d) Poor




4- Do you like to attend oral English class?

a) Yes

b) No

Section Two:Students’ Perceptions of Using Debate Classroom

5- How often does your teacher use debate in the classroom?

a) Always

c) Rarely

6- Does debate encourage you to participate

activities?

a) Yes

b) Sometimes

d) Never

b) No

more during classroom speaking

111 Y/ TSRS PRRUS

7- Do you favour a teacher who uses debate technique during the lesson?

a) Yes

b) No

8- Do you think that the use of debate creates a good learning atmosphere?

a) Yes

b) No




Section Three: Students’ Speaking Skill

9- How important do you think the speaking skill in foreign language teaching?

a) Very important b) Important

c) Slightly important d) Not important

10- How often do you speak in oral sessions?

a) Always b) Sometimes

c) Rarely d) Never

11-What kind of difficulties that prevent you to speak in oral classroom activities?

a) Lack of self-confideng

b) Fear of making mistal

¢) Lack of vocabulary

d) Anxiety

» If there are other difficulties, please mention them

12- What kind of classroom activities does your teacher apply?

a) Role play b) Discussion

c) Story telling d) Presentation

13- In your opinion what could be done to develop students speaking proficiency?



Section Four: Opinionnaire

14- Do you think that the questions in this questionnaire are difficult to answer?

a) Yes b) No

» If yes, please mention what are these difficult questions

15- Do you think that the lay out of the questionnaire is attractive?

a) Y b) No

16- Are there any ambiguous questions?

a) Ye b) No

» If yes, please what are they?

17- Are there any repeated questions?

a) Yes b) No

» If yes, please state them

Thank you for your



Students’ Questionnaire
Dear students,

This questionnaire is a part of our research work. It aims to show the role of debate in
enhancing EFL learners’ speaking skill. The main objective of this questionnaire is to find out
students’ perceptions towards the use of debate as a teaching strategy to develop their
speaking abilities. Please you are required to put a tick (V) in the right box or make full

answers where necessary. Thank you in advance for your collaboration.

Key terms

Debate: is a speaking situation in which two opposite points of view are presented and
argued about a real issue.

EFL: English as foreign language

Section One: Background Information

1- Gender:

a) Male b) Female

2- How do you find learning English?

a) Very difficult b) Difficult

c) Very easy d) Easy

3- How do you evaluate your level in English?

a) Very good b) Good

c) Average d) Poor

4- Do you like to attend oral English class?

a) Yes b) No




Section Two: Students’ Perceptions of Using Debate in Classroom

5- How often does your teacher use debate in the classroom?

a) Always b) Sometimes

c¢) Rarely d) Never

6- Does debate encourage you to participate more during classroom speaking activities?

a) Yes b) No

7- Do you favour a teacher who uses debate activities during the lesson?

a) Yes b) No

8- Do you think that the use of debate creates a good learning atmosphere?

a) Yes b) No

LAY SRS

Section Three: Students’ Speaking Skill

9-How important do you think the speaking skill in foreign language teaching?

a) Very important b) Important

c) Slightly important 1) Not important




10- How often do you speak in oral sessions?

a) Always

c) Rarely

b) Sometimes

d) Never

11- What kind of difficulties those prevent you to speak in oral classroom activities?

a) Lack of vocabulary

b) Lack of self-confidence

c) Fear of making mistakes

d) Anxiety

» If there are others, please mention them

12-What kind of classroom activities does your teacher apply?

a) Role play

c) Story telling

b) Discussion

d) Presentation

13- In your opinion what could be done to develop students’ speaking proficiency?

Thank you for your collaboration



Teachers’ Questionnaire

Dear teachers,

The following questionnaire is a part of our research. It aims to show the role of
debate activities in enhancing EFL learners’ speaking skill. The main objective of this
questionnaire is to find out teachers’ opinions towards the use of debate as a teaching
strategy. Read the following questions carefully and tick(\) the right answers. Thank you

in advance for your collaboration.
Section One: Background Information

1- Gender:

a) Male b) Female

2- Would you like to specify the degree you have achieved?

a) BA (license)

b) MA (magister / master)

c¢) PH (doctorate)

3- Length of experience in teaching oral expression.................. year(s).

Section Two:Teachers’ Attitudes towards Using Debate

4- Do your students participate during oral expression sessions?

a) Yes b) No

5- How often do your students speak in the classroom speaking activities?

a) Always b) Sometimes

c¢) Rarely d) Never

6- What are the difficulties you encounter when teaching oral expression?




a) Lack of motivation

b) Lack of vocabulary

c¢) Lack of pronunciation

d) Lack of participation

If there are other difficulties, please mention them

7- What kind of activities do you use to encourage your students to speak?

a) Role play

b) Story telling

c) Discussion

d) Information gap

If you use other activities, please state them

8- Do you teach speaking using debate activities?

a) Yes b) No

9- If yes, how often do use debate technique in the classroom?

a) Frequently

b) Sometimes

c) Rarely

10. Do you find that using debate is an effective tool for teaching speaking skill?

a) Yes b) No




Please, justify your answer

11- As a teacher of oral expression, would you suggest some strategies that may enhance

your students  speaking skill.

Thank you for your collaboration
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