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ABSTRACT

The aim of this study is to highlight the theoretical background of language transfer and to
examine its impacts on writing performance of English learners in Algeria to figure out the
reasons that lie behind this phenomenon. Language transfer has an immense influence on all
subsystem of the second language acquisition. It seems that the language transfer of L1 is
deemed to be an unavoidable reality in the process of L2 learning in a way that it affects the
learner’s productive skills namely, the ones related to writing. Therefore, it is crucial to point
out that second year students’ mother tongue at Biskra university affect their writing
production in which they commit various errors and mistakes namely grammatical, syntactic,
lexical, and semantic errors. In this research, we hypothesize that the most common errors and
mistakes which are made by second year students are due the negative transfer from L1 to L2.
In this respect, the purpose of the present study is to bring together the evidence on possible
cross-linguistic transfer manifested in learners’ written productions, and how students reflect
and achieve better performances in writing. In order to confirm or reject the hypothesis, we
adopt a descriptive study and we opt to use a mixed method approach through relying on three
main tools. Data were gathered via two questionnaires administered to 30 students and 06
teachers of written expression module at The English Department. In addition, a selected
sample of 15 paragraphs was written by second year students to be analyzed to expose the
main common errors types. The results revealed significant evidences that most of the
students commit different errors owing to their mother tongue interference on L2 as well as

some intralingual errors which are caused by the language itself.

Key words: language transfer, cross-linguistic transfer, first language, second language
acquisition, mother tongue, intralingual errors.
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GENERAL INTRODUCTION

General Introduction

Learning a foreign language is a growing need for many people with different objectives in
this age of globalization. EFL learners tend to express themselves best in L2 though they
encounter challenges of avoiding falling in the trap of thinking and relying on their mother

tongue language.

Since Algerians' native language is Arabic, which is by no means similar to English, that is;
the majority, if not all, of learners come across countless obstacles in learning this foreign
language. These obstacles are by means of cross-linguistic influence which can be categorized
into two types; negative transfer which stems from differences between first language and
target language and positive transfer which result from similarities between two languages in
contrast. In this respect, it is a major phenomenon in a way that it affects the leaner’s
productive skills such as writing. The latter is a complex process for English as foreign
language learners; thus, it is not surprising that errors in writing are found as an unavoidable
part of EFL student writing. Owing to the difficulty L2 students encounter when they carry
the burden of learning English and writing at the same time, students often commit errors
occurring as an inevitable part of EFL student writing. The amount of errors made by

students can be used to measure the language performance of learners.

Therefore, it is our concern, within this research paper, to highlight the theoretical
background of language transfer to investigate whether the cause of low achievement of the
EFL learner’s written production refers to the interference of their mother tongue or not. This
study examines how first language comes to affect the learners’ outcomes while they tend to
write in English. Also, this research paper explores the different types of errors in students’
writing production in order to check whether or not they are influenced by their mother

tongue as well as the most common reasons behind language transfer of L1 on L2.
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1. Statement of the Problem

Language transfer affects the learners’ performances either positively or negatively. It is
clearly manifested in Grammar usage, vocabulary, speaking and writing skills. The latter has
been found to be the most difficult for EFL learners to master, especially when it comes to
making errors and mistakes mostly at the level of second year at Biskra University. We
choose second year level since students start to write paragraphs tackling different topics at

that level, and surly they face a lot of problems in terms of writing.

Despite the attention which is given to writing as an important skill in English language,
writing is still perceived to be the hardest skill to acquire. In particular, Many leaners show
some sort of weaknesses when they tend to write. That is, they sorely struggle to step beyond
their writing problems and, yet, they fail because they are unaware of the attachment and
commitment to their mother tongue’s systems, mechanisms of thinking as well as their

cultural backgrounds which they often use as a reference.

It is clear that the reason behind this problematic issue of writing in foreign language
refers to the learner’s strong connection to their native language interference. Within this
paper, the case taken into consideration is the effects of first language on English, mainly, on
written production. For instance (articles, prepositions, spelling mistakes...). Therefore, our
ultimate objective is to give at least an effective way that can help both teachers and learners
for identifying the most common mistakes to improve writing proficiency and make it more

efficient.

2. Research Questions

This research seeks to answer the following questions:

RQ1: Is first language interference the main cause for errors in the learners’English writing?
RQ2: What are the most common errors students make when writing in the second language?

RQa3: is there any solution to avoid this problematic issue or it is a step that contributes in

learning a second language?
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3. Research Hypotheses

Based on the above research questions, we propose the following research hypothesis:

By reason of the clear systematic difference between English and first language, there is a
high probability for negative/positive transfer to occur due to the fact that learners find
themselves relying much more on their mother tongue in order to cope up with the new
linguistic system. Therefore, the transfer has a visible influence on learners' writing skill that

can affect their overall learning process.

4.Aims of the Study

1- The study overall aim is to describe and find out the extent of the linguistic interference.

2- To examine how first language comes to affect the learners’ outcomes while they are asked

to write in English.
3- To examine the errors made by the learners and identifies their nature.

4- 1t investigates if the first language interference is the main cause that makes learner to fall

in the trap of committing errors in written production.

This study is very important for the teacher to help the learners predict their errors before
committing them. Thus, the study specific aim is to find out the effective ways which the
teacher can use in class to improve the learners’ writing skills considering language transfer

from L1 to L2 has a great educational value.
5. Methodology

5.1 Nature of the Study

Regarding the nature of our study, a descriptive study will be conducted to verify and
investigate the influence of mother tongue on second language writing. In addition, the
current study will depend on a mixed method approach in order to answer the research

questions and to confirm or reject the proposed hypothesis.

5.2 Population and Sampling
In order to obtain more consistent information about the topic that we are developing in
this research as to the problem of the writing skill, thirty students (30) were randomly chosen
and asked to answer a questionnaire that is designed to meet the purpose of this study. This

population belongs to second year LMD (372) at Mohammed Khider University. The sample
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also consisted of other six (06) teachers of English from the department from the whole

population of written expression’s teachers which are (17 teachers).

5.3 data collection tools

In order to answer the research questions and to confirm or reject the hypothesis, we choose
three data collection tools which are teachers and students’ questionnaires and corpus analysis

of second year students
5.3.1 Teachers and Student’s Questionnaires

A semi-structured questionnaires was directed for both; teachers of written expression to
gain more insight about the topic of this study and for students from second year at Biskra
University. We opted to use questionnaire because it is a useful tool to gain more
understandings, which in turn, could contribute and help us to answer the raised questions.

5.3.2 Corpus Analysis

A corpus analysis was crucial to address the students’ errors that is resulting from LI
influence. We opted for this tool in order to confirm the results of the analysis of the teachers’

and students’ questionnaire and collect accurate data about this phenomenon.
6. Structure of the Study

The present research is composed basically of two chapters. The first chapter, a descriptive
one, is made up of two parts devoted to the review of related literature. The first one was
devoted for the theoretical background about the writing skill. The second part focuses on the
concept of language transfer and its effects on the acquisition of writing system for Algerian
students of English as a second language. The second chapter, an empirical one, is also
composed of two parts devoted to the description of the research methods and procedures
used and the analysis of the results obtained from the teachers’ and students’ questionnaire
and the analysis of the students’ paragraphs.

7. Limitations of the Study

The present research attempted to investigate the impact of L1 interference on L2 writing.
We faced some difficulties that prevented us in getting data that are more adequate. For
instance, the distribution process of the questionnaires were accomplished with some hurdles
since Algerian universities have witnessed a lot of strikes due to the case of current situation

of Algeria. As a results, the time was not enough for us.
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The results of this case study cannot be generalized on English language learners because
this study was conducted on a limited number of students. In other words, this case of study

might not be comprehensive as following:

» The sample of the study is limited to six 06 teachers of written expression module and
30 students from second year.

» The study of paragraph analysis is limited to fifteen 15 students’ short paragraphs.



Chapter One:

The Writing Skill and the Language

Transfer
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CHAPTER ONE: THE WRITING SKILL AND THE LANGUAGE TRANSFER

Introduction

It is frequently stated that foreign language teaching and learning process is based on four
language skills which can be grouped as receptive skills that are listening, reading and
productive skills that are writing and speaking skills. Therefore, writing skill is considered to
be as one of the most challenging and complex skill to master for students. Although it has
been seen as a practice area for the development of sub-skills such as grammar and

vocabulary.

This part tries to present an overview about writing skill, starting with the nature and some
different definitions of writing as well as writing’s connection with other skills such as
speaking and reading. Then, we will discuss its various approaches and processes. Also, it
comprises the use of L1 context in L2 writing. More interestingly, we will shed some light on
the writing difficulties, and then we will enumerate the causes of writing problems that

learners should take it into account in order to avoid these problems.
1.1 Definition of Writing

Writing is a skill that fulfils crucial roles in teaching languages. It is also a form of
expression and communication which enables learners to communicate ideas, feeling, and
different attitudes in different mode. In fact, it is difficult to give only one definition to
writing because up till now still there is a discussion by many researches about this skill. The
purpose behind this research is to see what the researchers said about it in order to give a clear
and exact definition to writing skill. Laadjal (2015, p.7) states in her thesis that the term
writing can be defined as a set of symbols or as an activity. Consequently, the term of writing

skill is defined from different perspective.

Judging by our previous information, writing can be defined as a way of communication
that uses graphic symbols. In this respect, Schmandt-Besserat and Erard (2008, p. 7)
delineates it as “a system of graphic marks that represent the units of a specific language. The
units to be represented are a function of the structure of the language, the needs and traditions
of the society that uses that system, and the capabilities of the human brain”. Another
definition which is given by Hyland (2003, p. 3), he defines it as “marks on page or a screen,
coherent arrangement of words, clauses, and sentences structured according to a system of
rules». Crystal (2006, p.257) also specifies that: “writing is a way of communicating which
uses a system of visual marks made on some kind of surface. It is one kind of graphic

expression. Byrne mentions also that writing is “The act of forming these symbols: making

8
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marks on a flat surface of some kind” (1991, cited in Azzioui, 2009, p. 4). We notice that
these different definitions dealt with the same idea which is that writing contains a set of
graphic symbols related and arranged according to certain linguistic rules to combine words,

phrases, and clauses.

Another definition which is focused on the idea that writing is not only a set of symbols
but also as an activity at the same time. Obviously, writing is more than the graphic symbols
which appear in papers and screens as Hyland said in his definition. That is to say, it focuses
more on the function of the term writing (why writing is used) rather than on the form (how
writing looks like). (Laadjal.2015). In this respect, Brown (2001) defines writing as major
theme in the field of ESL writing which is the composing process claiming that writing is
often the result of thinking, drafting and revising which requires specific skills. The outcomes
of this writing process produced writing pedagogy that focuses on how to generate ideas, how
to organize them coherently, how to use the different connectors and rhetorical conventions
cohesively in a written text, how to revise, how to edit the text, and how to produce a final
product. (Cited in Azzioui, 2009)

Coulmas provides the following definition:

Writing systems are a set of visible or tactile signs used to represent
unites of language in a systematic way, with the purpose of recording
messages which can be retrieved by everyone who knows the language
in question and the rules by virtue of which its units are encoded in the
writing system. (1999, p. 560)

According to the previously mentioned definitions, we have seen that writing has been
differently defined by many scholars. The first view defined writing as a set of symbols and
conventions; whereas, the second view is the one that considered writing as an activity rather

than as a set of symbols i.e. it focuses more on its purpose and its function.

1.2 Writing and Other Language Skills

The four foundational skills of language reading, writing, speaking and listening are
interrelated and interactive in real communication. This absolutely means one skill completes
the other skill, i.e. when the learner is reading / listening something, he is consuming a

language that will be produced in a written or oral form.
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1.2.1 Writing and Speaking Skills

It is believed that speaking and writing are grouped as productive skills. That is to say,
both of them enable language user to express their ideas and communicate them to others, that
is why Harmer (1991, p.16) declares “speaking and writing involve language production and
therefore referred to as productive skill”. But, even if they are belonging to the same category,

they are so different. In this respect, O“Grady et al. (1996, p. 591) argues:

Speaking and writing are different in both origin and practice spoken
language is acquired without specific formal instruction, whereas
writing must be taught and learnt through deliberate effort . . . there
are many people who are unable to write. While spoken language

comes naturally to human beings, writing does not.

Another definition which is given by Raimes (1994, p. 14) as cited in (Sid. 2016) who

(13

shares the same viewpoint and argues “we learn to speak our first language without any
instruction, while most people are taught how to write in their L1, given the complexity
writing represents for them”. This absolutely means that learning to write is totally different
from learning to speak in that all children speak and comprehend their native language
without any training; i.e., learning to speak happens naturally, but learning to write has to be

taught, and it is usually related to school.

There is another difference concerning the lexical density in which Halliday (1989)
claimed and focused on the features that tend to differentiate between speech and writing. By
lexical density, he is referring “to the proportion of structure words (articles, pronouns, modal
and auxiliary verbs) to content word (an open category by which is meant that addition can be
made), which means that information is more densely complex into writing than into
speaking” (cited in Harris, 1993, p.6). Barton (2007, p.89) shares another difference
concerning the organization and language use, he says “accompanied by hesitations, errors,
pauses, false starts and redundancy; there are paralinguistic features like voice quality, and
kinetic features like gesture and body language”. However, spelling and grammatical mistakes
in writing are seriously judged”. In that respect, Azzioui (2016, p.16) agrees the above
definition and says:

10
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That written texts have a specific construction that writers should
stick; a sentence in English, for example, should have at least a subject
and a predicate which are clearly stated; however, in speech, one word
or incomplete sentence that contains grammatical mistakes can

communicate our message successfully.

Despite these differences, writing and speaking are also interrelated and complete each
other. These two skills are productive skills that need a considerable competence to perform
appropriately in communication. That is to say, if a learner acquired adequate linguistic
competence of the language, stock of vocabulary, a reasonable understanding of language
grammar, and pragmatics, he/ she can generate sentences in the two forms oral and written
easily. Zhu (1997) states that Speaking and writing are interrelated and cause positive transfer
of each other. First, speaking activates writing in an indirect way. Improvement of writing
does not depend on the development of writing skills only, but oral acquisition of language

also can help the improvement of writing.

Graves (1983, p. 162) claimes “writing and speaking are different but writing without an
understanding of its roots in speech, is nothing.” In fact, speech and writing draw on the same
underlying grammatical system, but in general they encode meanings in different ways

depending on what they wish to represent.

Chengyu (2018) lists some points in which he explained that writing and speaking are

connected to each other.

» More speaking enables the students to be more familiar with the linguistic material,

that is, what is used often in speaking will be used fluently in writing.

» More speaking can speed up writing, which is, the speakers should have quick
thinking and fast response. Therefore more speaking is useful for writing because it

can develop the ability to use language.
» More writing will be useful in developing the ability to speak more appropriately and

enhance the students’ ability of wording and phrasing, using language appropriately,

expressing themselves logically and composing properly.
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4 Written N ( N[ Spoken
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Figure 1.1 differences and similarities between writing and speaking

As previously seen, we realize that writing and speaking are actually two different ways
of using language and at the same time they are related to each other. Thus, we can conclude
that in order to make a distinction between them, we have to take into account their

communicative purposes and circumstances.

1.2.2 Writing versus Reading

Writing and reading are two varied skills in a way that writing is a productive skill;
whereas, reading is a receptive one. However, the two skills are complementary parts in the
written communication system that are having a close relationship in a way that one skill
influence the other.

As Stotsky (1983) indicates “better writers tend to be better readers, which better writers
tend to read more than poorer writers, and that better readers tend to produce more
syntactically mature writing than poorer readers”. This means when students read extensively,
they become better writers because reading provides prior knowledge, ideas and information
that help students reach their language, deepen and widen their ideas and content. Moreover,
Reid (1994) affirms that reading skill includes the ability to become more familiar with

vocabulary, idiom and expression of language that help the development of writing.

In addition, both writing and reading are essential tools in the process of communication.

Azzioui (2016, p.18) gives a clear explanation to the idea that is mentioned before, he says:
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Writing-reading relationship is mainly based on communication in that
when a writer writes, he is communicating his thoughts, ideas and
opinions through this medium. So, the writer needs to make sure that
his message is clear and understood by the reader. So, to develop the

communicative skill, one needs both writing and reading abilities.

Another definition that is defined by Chengyu (2018), writing and reading are connected to
each other depending on many factors among them.

o Both reading and writing depend on schematic knowledge: Writers and readers
use similar kinds of knowledge about language, knowledge about content, knowledge
about genre conventions, knowledge about organization and structure which can
strengthen a writer’s ability to read and a reader’s ability to write.

o Depend on the psychological perspective: “Reading and writing share the same
cognitive process of human beings’ thinking.” (Kucer, 1987 ) When reading and
writing, people use schematic knowledge stored in their mind.

o Depend on the textual knowledge: itused in writing in order to enhances reading
comprehension. While writing, people always pay special attention to the sense
development and relations between parts and whole, parts and parts as well as
between elements of each part. This kind of textual knowledge used in writing will
lead to faster, more accurate and more effective reading.

More interestingly, the influence of reading on writing abilities determines a direct
correlation between reading and writing because it is explained that many studies and others
indicate a positive relationship between good reading habits and a demonstrable ability to
compose fluent, meaningful, and grammatically accurate text”. In that respect, Stotsky (1983,
in Eisterhold, 1990, p. 88) as cited in Azzioui (2016) surveys first language Co-relational

studies and found the following:

v There are correlations between reading achievement and writing ability. Better writers
tend to be better readers.
v There are correlations between writing quality and reading experience as reported

through questionnaires. Better writers read more than poorer writers.
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v There seems to be correlations between reading ability and measures of syntactic
complexity in writing. Better readers tend to produce more syntactically mature
writing than poorer readers.

Manzo and Manzo (1995, p. 113) as cited in Sid (2016) describes the relationships

between reading and writing as an interrelated treatment; they call this connection the "Two-

way relationship between reading and writing" as it is illustrated in the following table:

Reading to write Writing to read

1-Reading increases the knowledge individuals | 1-Understanding of subjects, making subsequent
have to write about. reading easier.

2-Reading instills knowledge of linguistic 2-Writing helps one to read like a writer, hence,
pattern and form. sparking insights into writer mechanism and

enhancing comprehension.

3-Reading builds vocabulary and familiarity | 3-Revision in writing or making changes at
with writer craft various point in the process, involves many of
the same high-order thinking strategies involved

in critical reading.

Table 1.1 Reading and Writing Connection (Manzo & Manzo, 1995, p. 113)

According to what mentioned before, we conclude that writing and reading are linked
together and influence each other. Reading enhance the development of English writing skills
and vice versa; thus, we notice that low achievement in written productions of second year
students at Biskra University lead us to realize that one of the source of the problems or errors
that occurs when learner tends to write is the lack of reading. Therefore, the teacher should
design effective programs and teach courses which help improve their students’ reading and
writing abilities.

1.3 Approaches of Writing

Three main approaches to teaching writing have been advocated andused in the past few
decades of English language teaching. In fact, there is a distinctive evolutionary development
of these models and approaches which are the product approach, the process approach and the
genre approach.

1.3.1 The Product Approach

The product approach is a significant one for teaching writing that still lingers today in
some educational contexts. It emerged in 1960s and it is described as “reductive formalism of
traditional composition”. Azzioui (2016) states that it focuses on the final product of students

writing and interests in imitating module texts that help students learn the features of texts.
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According to McDonough & Show (1993, p. 43) as cited in (Benyahia. 2016) this
approach “is a traditional way to teach writing whose focuses are on accuracy and
consolidation of grammar”. Nunan (1989, p. 36) affirms that in the product approach teachers
will be concerned to see that the end product is readable, grammatically correct and obeys
discourse conventions relating to main points, supporting details and so on.Badger and White
(2000, p.153), argues that an explicit description of product approaches is the one presented
by Pincas (1982a), who sees “writing as being primarily about linguistic knowledge, with
attention focused on the appropriate use of vocabulary, syntax, and cohesive devices”.

Another description of the product approach has been proposed by Richards (2003) who
argues that since the focus is on the study of model text in order to make students aware of

text features, he suggested four basic stages which are as following:

1. Familiarization: Learners are taught certain grammar and vocabulary usually
through a text.

2. Controlled writing: Learners manipulate fixed patterns, often from substitution
tables.

3. Guided writing: Learners imitate model texts.

4. Free writing: Learners use the patterns they have developed to write an essay,

letter, and so forth.

1.3.2 The Process Approach
The process approach, was proposed in the 1980s as an alternative, comes as reaction to
the product approach. In the early years of this approach, researchers such as Murray
(1972) affirmed that for pupils to acquire the ability to write well, teachers must initiate
pupils into the processes that writers go through because as Nunan (1991) explains “no text

can be perfect”, certainly not at one go.( as cited inSwandi and Netto-Shek. 2017).

According to this approach, teachers should focus on what students need to experience
rather than what they need to know. Moreover, teachers and students work together in a
collaborative fashion in order to make a meaning. This approach is considered to be very
essential for learners. Harmer (2004, p. 86) affirms that without going through the different
steps of the writing process approach (planning, drafting, revising and editing), students will
not be good writers. Hoffman and Jenifer (2011) see:
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To help learners become successful writers and encourage them to
develop good writing skills, teachers and learners have to fully
understand the stages of the composing process and the common

difficulties that even good writers can get stuck. (p. 56)

Azzioui (2016) confirms the above quotation by saying that if students do not know how
to go through these different stages, they would face some writing problems as transforming
thoughts into written communication. Therefore, we notice that the number of steps differs
from one scholar to another; however, it is generally assumed that the composing process
made up of five stages.

1.3.2.1 Pre-Writing

The pre- writing stage is also known as brainstorming stage, and it is the preliminary
stage in the process of writing.This means that the writer generates and gathers information
about what he wants to write without paying attention to organization and correctness.The
writer also should ask himself questions about the topic, such as: 'What do | want to write
about?', 'What do | hope to achieve?', 'What personal views do | have?', or 'what do | want my
audience to learn? Vinetta (2003) maintains:

Most emerging writers, however, need to record their prewriting ideas
in permanent form so that those ideas can clearly inform and guide the
thinking and writing process, resulting in a coherent, well- organized
product text. (p. 30)

1.3.2.2 Drafting

After having a plan about the ideas that will be included in the piece of writing, the
next stage is to organize the information that the learner gathered in the prewriting stage and
start drafting, that is why is called the preparatory step. Moreover, Sid (2016) says in her
thesis “at this stage the writer begins to determine what to include and exclude as well as
make initial decisions about how ideas will be organized. So, in this stage the emphasis is on
content and meaning rather than mechanics and conventions”. Pickett et. al. (2001, p. 146)

claim that writing the first draft is a hard task even for knowledgeable writers.
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1.3.2.3 Revising

The third step of the writing process is revising, during this stage the writer should look
at his writing and make necessary changes most importantly in the ideas and structures of the
piece of writing. This absolutely means that he should focus on the content through the
adoption of the A R RR approach (add, rearrange, remove and replace). More precisely, this
approach enables writers to add what they find necessary and omit what they think is
unnecessary. (Hamada. 2016)

1.3.2.4 Editing

Editing is the next step in which the writer checks his writing in terms of relevance of
ideas and grammar correctness (Harmer, 2004, p. 5). The latter means that this step is the time
to check for repetition, clarity, grammar, spelling and punctuation. Hamada (2016) states that
this step also include deletion of certain elements or rectification of previous omissions in the
written document.Pottle (2000, p. 46) maintains that the aim of the editing stage is to make
the piece of writing “interesting, readable, and correct”.
1.3.2.5 Publishing

Publishing is considered as the final step of the writing process.At this step, the learner
presents and shares his composition with others.Weber (2002, in Tompkins et al: 2015) sees
that the publishing stage is powerful because it motivates learners to write and to improve
their writing quality through revising and editing.

% What differentiates a process-focused approach from a product-centered one is that the

outcome of the writing, the product, is not preconceived.

Process Writing Product Writing
- text as a resource for comparison - imitate model text
- ideas as starting point - organization of ideas more important than

ideas themselves

- more than one draft - one draft

- more global, focus on purpose, theme, text - features highlighted including controlled
type, i.e., reader is emphasized practice of those features

- collaborative - individual

- emphasis on creative process - emphasis on end product

Table: 1.2 differences between the process & the product approach

(By Vanessa Steele, nd)
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The above table shows the differences between the two approaches, process and product
ones. It is clearly demonstrated that the process writing is totally different from the product
one in terms of their emphasis, text, ideas, draft as well as the way of work whether it is
collaborative or individual.

1.3.3 The Genre Approach

Genre approaches are relative newcomers to ELT. However, there are strong similarities
with product approaches and, in some ways, genre approaches can be regarded as an
extension of product approaches. The genre approach to writing still places a lot of emphasis
on the context and purpose for which the writing is produced. By genre we mean different
types of writing such as narrative, report, informal letter and so on.

In fact, one of the most explicit and extensive definitions of genre is the one provided by
Swales (1990, p. 58 in Devitt, 2008, p. 37). He defines the term ‘genre’ as follows:

A genre comprises a class of communicative events, the members of which
share some set of communicative purposes. These purposes are recognized by
the expert members of the parent discourse community, and thereby constitute
the rationale for the genre. This rationale shapes the schematic structure of the

discourse and influences and constrains choice of content and style.

According to Cope &Kalantzis (1993), the genre approach to writing consists of three

phases:

Modelling: Teachers give their students models of texts that they are supposed to produce

others similar to them.

Construction: In this stage, both teachers and students think about the construction of the

new text depending on the knowledge taken from the model text.

Independent construction: The students are supposed to write their own production using

the information extracted from the model text.
1.4 Use of L1 Context in L2 Writing

Numerous research studies have revealed the various purposes for which multilingual
writers use their mother tongue language in various stages of writing essays. It is stated and
demonstrated that many L2 writers employ their L1s for various purposes due to several

reasons as following:
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1.4.1 Generating ideas

Generating ideas is one of the most crucial purposes for the L2 writers to use their mother
tongue language to generate ideas related the target topic. Friedlander (1990) maintains that
whether or not L2 writers can generate qualitative ideas depends on the topics given to them.
If the given topics are related to the L2 writers’ L1 and culture, it will be better if they are
engaged in generating ideas using their native language. Conversely, if the given topics are
related to L2 or L2 culture, it will be beneficial for L2 writers to use their L2 for generating
ideas. Similarly, Qi (1998) states that L2 writers switch to their L1s while composing their L2
texts because it is rather easy to retrieve the information with the help of their L1s.

1.4.2 Reducing cognitive load

Another reason for which multilingual writers revert to their L1s is to reduce their load on
working memory. Regarding this, Qi (1998) reports that second language learners
automatically switch to their L1s, their most dominant language, to reduce the overload of
their working memories. In other words, when the L2 writer encounters the overload of the
given task in which it exceeds the limit of her working memory span, she automatically
switched to L1.

1.4.3 Assessing their own texts

Quite a few research studies have also found that second language learners resort to their
L1s to assess their own already written texts. This process is what Manchén, Larios, and
Murphy (2000) call backtracking in which it is one of the important composing strategies that
involve two processes: rereading and back-translation. The former involves readings of what
they have just written; whereas, the latter refers to the process of reverting to their native

languages to assess whether the message they like to communicate has been delivered.
1.4.4 Searching lexical items

Studies on the strategic use of L1 in the L2 writing process have also found that students
employ distinctive writing strategies in L1 use relative to their levels of proficiency. Wang
and Wen (2002) shows that low-proficiency-level students tended to translate directly from
L1 into L2. Higher-level writers used L1 more strategically for idea-generating, monitoring,
and lexical searching. In another study, Roca de Larios, Murphy and Manchén find that low-
proficiency students used restructuring as a compensatory strategy to deal with lexical

problems, whereas higher proficiency students used it for ideational and textual purposes
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1.5 Writing Difficulties

Generally speaking, writing is the most challenging area in learning second language. It
is based on appropriate and strategic use of language with structural accuracy and
communicative potential like all learning problems, difficulties in writing can be devastating

to a student’s education. Abu Rass (2015) affirms the above idea by claiming:

Writing is a difficult skill for native speakers and nonnative speakers alike
because writers must balance multiple issues in their writing such as content,
organization, purpose, audience, vocabulary and mechanics which means

using the right punctuation, spelling and capitalization (p51).

Heaton in the same vein (1975) states that writing skill is complex and sometimes it is
difficult to teach. In that respect, Bryne (1988) divides the problems that make writing
difficult into three categories. The first is Linguistic Difficulty. Linguistics aspect like
grammar, vocabulary, language use and choice of sentence in writing must have fully
monitoring. The second is Physiology Difficulty, which more focuses on the writer’s
difficulty because there aren’t direct interaction and feedback from the reader when they are
writing. This difficulty focusesmore on the development of written material or content of
composition. The third is cognitive difficultin which writing has to be taught formal

instruction like spelling, punctuation, capitalization and paragraphing.
1.5.1 Grammatical Errors

One of the most difficulties that learners may face when they tend to write in second
language is the grammatical mistakes.Tyner (1987) gives a clear example about this
phenomenon when he says: “As verbs take different forms depending on tense and subjects
they are used with, they create problems for second language writing students”. Similarly,
Ibrahim Mohamed (2015) states that students have problems with subject verb agreements,

pronoun references, and connectors.
1.5.2 Sentence Structure

This one is also considered as a main problem that prevents people from writing
complete, grammatically correct sentences. These problems include: (a) the sentence
fragment; (b) the run-on sentence; (c) lack of subject-verb and pronoun-reference agreement;
and (d) lack of parallel structure. Kharma (1986) states that those students who have the

problem of writing good sentences structures are unable to produce longer sentences requiring
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subordination and coordination.Zamel (1983) in the same vein argues that cohesive devices
are crucial in writing. However, the linking devices have been found to be problematic for

English language students.
1.5.3 Vocabulary and Word Choices

Word choices problems occur when EFL learners use inappropriate words in
inappropriate places. In fact, writing in a second language using the appropriate words in the
appropriate place is a problem for students. For example, White (1980) states that students
usually use ‘big words’ in their essays to impress the reader, their teacher. The effort to

impress the reader leads to a problem of diction.
1.5.4 Punctuation

Punctuation is very essential in writing since it plays a vital role in getting the correct
meaning. In this respect, Al Fadda (2012) points out that learners have to be familiar with
punctuation marks such as the period, comma, semicolon, colon, dash, hyphen, and
capitalization. Moreover, Muslim (2014) says that several studies have revealed that
punctuation marks may change the meaning of words if they are incorrectly used, and they

may reveal mystery when they are correctly used.
1.5.5 Capitalization

EFL learners have a big problem in using capitalization properly.Gowere et al, (1995)
point out that the reasons behind students’ problems in using proper capitalization is “The
rules of capitalization are not universal and classifying nouns as proper and common nouns is

difficult for students”.
1.5.6 Spelling

Spelling mistakes are one of the problems that EFL learners encounter when they write.
In this vein, Gowere et al, (1995) state that the English spelling system which has become
inconsistent is complex for students. This problem occurs due to the influence of other

languages, variant pronunciations and other historical reasons. (Cited in Alfaki, 2015, p.45).
1.5.7 Content

Clifford (1987) claims that both ESL and EFL learners may find difficulties in exploring their
ideas, and for that reason teachers should encourage learners to focus on the ideas that they

want to convey rather than grammar and spelling (cited in Alfaki, 2015, p.46).
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1.5.8 Organization

Muslim (2014) points out that a piece of writing has to be interesting to attract the reader
to new pieces of information. A good paragraph is achieved when a topic sentence is
intelligently chosen; the knowledge of choosing a good topic sentence for each paragraph
helps students arrange the sequence of their information in a logical order. Moreover, Raimes
(1983) states that the other problem of organization in student’s writing is the difficulty of

differentiating a topic and supporting ideas or generalizations and specific details.
1.6 Writing Problems

Writing is important but it is a difficult skill to master for both first and second language
learners. The level of difficulty is significantly higher when a foreign language (FL) is
involved. Benson and Heidish, (1995) state “Differences in the language structures, the
manner of expressing thoughts, writing styles and other culturally varying factors greatly
affect the writing of foreign language learners”. This absolutely means that writing skill is a
complicated process which involves a number of cognitive and metacognitive activities, for

instance; brainstorming, planning, outlining, organizing, drafting, and revising.
1.6.1 Causes of Writing Problems

It is clear that the reason behind writing problems is the difficulties that EFL learners face
when they tend to write. In fact, there are many factors that make learners produce poor piece

of writing; they can be come from teachers or students themselves.
1.6.1.1 Lack of Reading

As mentioned before in this chapter, reading is a useful tool to improve students’ writing.
Eisterhold (1997) in that case states “better writers tends to be better readers, better writers
read more than poorer writers, and finally better readers tend to produce more syntactically
nature writing than poorer reader”. In the same context, Krachen (1984, as cited in Harmer
2006, p. 224) compared classes that did more reading than writing allowing the conclusion
that the reading group showed more progress than the writing ones in the writing test. That is,
even if the two skills are separated, for reading is a passive activity while writing is a

productive one, they are nonetheless complementary and can be closely developed.

Another evidence which is given by Raimes (1994), she says “the more our students

read, the more they become familiar with the vocabulary, idioms, sentence patterns,
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organizational follow, and cultural assumptions of native speakers of the language.” This

means that writing goes hand in hand with reading.
1.6.1.2 Influence of First Language on Writing in English

It is commonly believed that first language (L1) has an effect on foreign language
whether on speaking or writing.In recent years, there has been increasing interests in studies
related to writing, because it is an important skill in language teaching and learning.
Bazerman and Paradis (1991, p. 3) claim “EFL learners commit errors because they think in
their native language and that they translate their thoughts into L2 or foreign language”. It has
been observed, since at least 1983 that native speakers of Arabic who write in English as a
foreign language experience influences of their native language (L1) on their target language

(FL).

3

Moreover, Friedlander (1997) argues “writers do any of their work in their first
language.” They find them transfer a lot of things from their mother tongue; they feel that
they are incapable to write without it. Friedlander (1997) adds “writers will transfer writing
abilities and strategies, whether good or deficient, from their first language to their second or
third language.” writing convention differs from one language to another because each
language has its own rules and principles.This fact is supported by Numan (1989) who points
out “writing is an extremely complex, cognitive activity for all which the writer is required to

demonstrate control of a number of variables simultaneously”.

In order to provide the most effective EFL writing instruction, it is necessary to
understand these influences, and to differentiate between purely linguistic errors, and cultural
differences between native speakers of Arabic and native speakers of English. With such an
understanding, EFL teachers will be better able to teach their students how to correct

linguistic errors in writing.
1.6.1.3 Lack of Adequate Technique to Teach Writing

In fact, teaching writing is a difficult task and any teacher is responsible for making it
easy to their learners. Unfortunately, most of the teachers search to find “what” to teach in
writing and neglect the important question which is “how” to teach it. The question of “what”
is a hidden problem for teachers and learners because it makes the teachers lose the main
techniques of teaching writing. For that, teachers must ask seven questions before class as it is

suggested by Raimes (1983):
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1. “How can writing help my students learn their second or foreign language?
2. How can | find enough topics?
3. How can | help to make the subject matter meaningful?
4. Who will read what my students write?
5. How are the students going to work together in the classroom?
6. How much time should | give my students for their writing?
7. What do I do about errors?”
1.6.1.4 Lack of Motivation to Write (Internal Motivation)

Internal motivation is also called intrinsic motivation, it is one of the most important kind
that helps learners to improve their writing. Because it is a desire that comes from the learners
themselves, this desire makes them challenge all the problems that they face; as Harmer
(20064a) says:

People involved in language teaching often say that students who
really want to learn will succeed whatever circumstances in which
they study. They succeed despite using methods which experts
consider unsatisfactory. In the phase of such a phenomenon, it seems
reasonable to suggest that the motivation bring to class is the biggest

simple factor affecting their success. (p. 80)

It is clear that showing interest to learn or communicate with the foreign language is
generally underlined by motivation. More precisely, Motivation towards the act of writing
itself exists once the learners have an interest to communicate. Simultaneously, it denotes that

a lack or absence of motivation may lead to unsuccessful acquisition of the writing skill.
1.6.1.5 Teacher as a Source of Demotivation (External Motivation)

Obviously, what makes the task easy in the classroom is the good relationship between
the teacher and the learner because each one influence on the other one positively or
negatively.In this case, teachers must be characterized by some features which make them
effective teachers. The external motivation (the extrinsic motivation) is important for learners
to produce a good piece of writing; as Harmer (2007b) says “the main task of the teacher is to

motivate and provoke the students”. In contrast, demotivated teachers create uncomfortable
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atmosphere that do not make the learners feel at ease to write. Nowadays, we find that

teachers do not encourage their students to write and if they do, they say it just with words.
Conclusion

To conclude, it is believed that learning how to write is considered as a difficult task
since writing skill is considered to be the most challenging and complex skill to master for
students. In this part, we started to give a general overview about writing skill, and its
different aspects as well as writing’s connection with other skills. Then, we highlighted the
three writing approaches namely: the product, the process and the genre approach. More
importantly, we tackled the use of L1 context in L2 writing because it is the core of this study.
Eventually, we introduced the writing difficulties and the causes that might be lead to this

problem.

As previously mentioned, most of the students see writing as a complex and difficult
skill because they face a lot of problems when they write among them the influence of the
mother tongue. The latter is considered to be the most common problem that students face
when they tend to write. Therefore, the second part is specified to the influence of first

language on second language writing.

25



CHAPTER ONE: THE WRITING SKILL AND THE LANGUAGE TRANSFER

Part Two: The Language transfer

INErOTUCTION. ... e 27
2.1 HIStOrICal OVEIVIBW. ...t 27
2.2 The Concept Of TranSter. ... ..ot e, 28
2.2.1 Behaviorist view of Transfer......... ..o 28
2.2.2 Mentalist view of Transfer....... ..o 29
2.2.3 Cognitive view of Transfer. ... ... ..o 29
2.3 Language Interference and Transfer........ ... 30
2.3.1 Positive Transfer; Negative Transfer............coooiiiiiii e, 31
2.4 Mechanism Leading to Negative Transfer............coooiiiiiiiiiiiiiiiieeeeen 31
2.4.1 Aspect of Language Transfer...........coouiiiiiii e 32
2.4.2 Aspect Of PSYChOIOQY.......cuiniiii 32
2.4.3 Aspect of the Relationship between Language and Culture.............................. 33
2.5 LeVels Of TranSter. .. ... o 33
2.5. 1 Phon0lOgICal. .......c.oeii 33
2.5.2 LeXICAL. .. et 33
2.5.3 GrammatiCal..........c.ouiuiii i 34
2.6 Approaches to Language Transfer. ... .....oooiiiiniiii e 34
2.6.1 CoNtrastive ANAlYSIS. .. ...oiuiiit e 34
2.6.2 ErTOrs ANAlYSiS. . .o et 36
2.6.2.1 Errors Definition. ... ..o 36
2.6.2.2 Errors VS. MISTAKES. ... ...t 36
2.6.2.3 SOUICES OF ETTOIS. ...ttt e 37
2.6.2.3.1Interlingual...... ..o, 37
2.6.2.3.21Intralingual...... ..o 38
2.6.2.4 Classification Of ErrOrs..........cooiiiiiiiii e, 38
2.6.2.5 CategorieS OF EFTOIS. ... e 39

CONCIUSION. .ot 41



CHAPTER ONE: THE WRITING SKILL AND THE LANGUAGE TRANSFER

Introduction

During the process of teaching and learning a foreign language, learner’s errors in L2
acquisition studies remains a critical issue. This part tries to identify and investigate one of the
most common issues namely the cross linguistic influence of the L1 in learning L2. The latter
happens as a result of the strong connection to the native language. This section also attempts

to add an evidence about the effect of L1 on mastering a second language.

In this part, we try to establish a historical overview of language transfer and discuss its
various concepts, levels and its types. Moreover, we attempt to mention the mechanisms that
lead to the negative transfer. As well as, the approaches of language transfer (contrastive
analysis and error analysis) by clarifying the distinction between mistakes and errors.

Eventually, we are going to enumerate the sources of errors and errors categories.
2.1 Historical Overview

Language transfer has been a central issue in Applied-linguistics, second language
acquisition. Since the 1940s, much research has been devoted to investigate how language
learners’ L2 acquisition or production is affected by their L1. Language transfer has been a
vibrant area of research and has evolved through several phases of development over the past
few decades. First, there was the structural behaviorist view of contrastive analysis. During
this period, L1 was called interference or ” Negative Transfer” and researchers such as Fries
(1946) and Fisiak (1986) believed that the effect could be predicted by contrasting learners’
L1 and L2. That was reflected in pedagogy that focused mainly on identifying similarities and
differences between learners’ L1 and L2. Then came the creative construction phase. This
notion of creative construction operated under the key assumption that L2 and L1 acquisition
proceeded similarly as a result of innate mental mechanisms learners universally employed.
During this period, the role of L1 was minimized, and pedagogy included an over emphasis
on grammar (i.e., focus on forms) without considering the relationship between the linguistic
competence and communicative competence (i.e., function) because of the over emphasis on
forms. During the phase of cognitive-pragmatic view of contrastive analysis, the emphasis
was extended from the linguistic focus to the level of discourse and pragmatics. Researchers
also recognized that L1 could simplify L2 learning or use. This development, which was

followed by contrastive rhetoric, led to focus on textual analyses in paragraph organization.
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In recent years researchers have broadened their investigation to look into how transfer
interacts with linguistic, cultural, social, and individual variables in language learning and
language use (e.g., Murphy, 2003; Wei, 2003).

2.2 The Concept of Transfer

This term has been discussed by many researchers in order to find an exact definition. In
fact, it is difficult to give only one definition for transfer because it includes all the different
associated aspects. Weinriech (1953) for example, defines transfer as “those instances of
deviation from the norms of either language which accruing in the speech of bilinguals as a
result of their familiarity with more than one language”. (p. 1). Another definition for transfer
was provided by Odl in (1989) who suggests “transfer is the influence resulting from
similarities and differences between the target language and any other language that has been

learned previously (and perhaps imperfectly) acquired.” (p. 27). As sited in Alzughaibi. 2012

Along with the developments of research on language transfer, linguists have realized
that the first language (L1) acts as “a major factor in SLA” (Ellis, 1990, p.297).Up until now,
linguists still do not have an exact definition of language transfer, which varies along with the
developments of research on it. In the twentieth century, the developments of language
transfer research fell into mainly three periods and categories, namely, behaviorist, mentalist
and cognitive view (Ellis, 1994, p.297-300).

From the above definitions, we notice that language transfer can result from L1
influence as well as from the learner’s knowledge of other linguistic systems. Therefore, it is
difficult to determine whether the transfer is resulting from the learner’s L1 or from another
language that she/he knows, especially when there is similarities between the two. Also, as
we have seen previously from the different definitions, we conclude that many linguists said
that the development of language transfer passed through several period behaviorist, mentalist

and cognitive ones as following:
2.2.1 Behaviorist View of Transfer

Judging by this theory, behaviorists stand for their own perspective to explain this
linguistic phenomenon. However, within Behaviorism, there are two distinctive perspectives
which had appeared successively, i.e. an early behaviorist standpoint and a late one; they are

as follow:

28



CHAPTER ONE: THE WRITING SKILL AND THE LANGUAGE TRANSFER

2.2.1.1 An early behaviorist perspective: Thorndike’s identical elements:

Edward Throndike in Ormrod (1990) views that language transfer occurs whenever there
are, as he calls, Identical Elements which characterize the learners' tasks. Whenever there is a
commonality between two subjects matters or there are similarities between two learning
situations, learners tend to realize high achievements by mobilizing and referring back to L1
skills. That is; learning, under L2 circumstances becomes easier. As a result, L2 learners

easily integrate and adapt themselves in new target language environments.

2.2.1.2 A later behaviorist perspective: similarity of stimuli and response:

Since Thorndike's work, behaviorist views of transfer focuses on how transfer is affected
by stimulus and response characteristics in the original and transfer situations. In general,
according to (Osgood) as cited in (Ormrod 1990), principles of transfer that are emerged from
behaviorist literature include the following:

a. When stimuli and responses are similar in the two situations, maximal positive

transfer will occur, i.e. easy learning takes place.

b. When stimuli are different and responses are similar, some positive transfer will occur.

Here, learners face difficulties in coping with the different L2 situations of learning.

c.  When stimuli are similar and responses are different, negative transfer will occur.

2.2.2 Mentalist View of Transfer

Mentalist view comes as challenge to the behaviorist view, it is founded by Chomsky.
He argued that behaviorists failed to recognize the logical problem of language acquisition, it
is also called conceptualism or psychologism. This theory believes that children are born with
an innate capacity for language learning which allows them to discover for themselves the

rules underlying the language, this called the Universal Grammar (UG). (Shengming 2010)

Dulay and Burt’s study (1974a) concluded that children did not rely on language transfer
or comparison with their L1 to construct their L2, but depended on their ability to construct
their L2 as an independent system. Burt and Krashen (1982) completely denied native

language transfer and believed that language learning ability only depended on UG.
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2.2.3 Cognitive View of Transfer

In the late 1970s, the drawbacks of the mentalist view stimulated the development of
cognitive view. In contrast to behaviorism, cognitive psychology is interested in the way the
human mind thinks and learns. Shengming (2010) states in his study that cognitive view is
interested in the cognitive processes that are involved in learning and how the learner is
involved in the process of learning. In cognitive view, “It is generally acknowledged that
typological similarity or difference cannot on its own serve as a predictor for transfer, but

interacts with other (linguistic) factors” (Faerch& Kasper, 1987, p.121).

During that period, linguists tended to focus on how and when language learners would

use their native language. As cited in (Shengming.2010)

According to what have seen previously from the different theories, we deduce that
linguists put a big attention on language transfer through relying on different perspectives.
The first theory is the behaviorist which is focused more on the influence of L1 on mastering
the L2, that is to say, the degree of transfer greatly depended on the similarities or differences
between the native and target languages. The second one is the mentalist theory, its
paramount focus is putted on language acquisition that creates construction of linguistic rules.
It tries to explore the relationship between the native language transfer and UG. In cognitive
theory, the linguists focused on factors that influence language acquisition thorough focusing

on how and when language learners would use their native language.
2.3 Language Interference and Transfer

Language interference is simply a process which occurs as a result of the transfer from
L1 to L2. More precisely, we define this term by saying for example when two languages
become in contact or when a person becomes familiar with two languages, these two
languages cannot stay separate. They affect each other’s in different ways. Mohammed &
Ahmed (nd) state that language interference or transfer produces different forms of English
depending on the speaker’s first language. Therefore, the interference / transfer can be either

positive or negative.

Behaviorist’s views in Webster’s Third New World International Dictionary (1986),
considered transfer as a habit formation. In other words, the habits of the NL would be carried

over into the FL. Makes that clear when he says:
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Individuals tend to transfer the forms and meanings and the
distribution of forms and meanings of their native language and
culture to the foreign language and culture both productively when
attempting to speak the language and to act in the culture, and
receptively when attempting to grasp and to understand the language

and the culture as practiced by natives.(p. 30)
2.3.1 Positive vs. Negative Transfer
a. Positive Transfer

Positive transfer results from similarities between two languages in contrast, it also can
be defined in term of facilitation. Rahman (2015) explains this term by saying that when the
transfer of certain skill (X) from L1 facilitates the process of learning foreign language,
because it has a positive influence on the commend of a skill (Y). Corder (1974) as cited in
Rahman (2015) points out:

Positive transfer helps new learning, for instance, it is easy to learn to
pronounce aspirated voice less stops in a second language if the

language also has aspirated voice less stops.( p. 8)

In line with the above quotation, we deduce that when learning in one situation facilitates
learning or performances in another situation, it is possible to that positive transfer occurred,
for example learning basic mathematics procedures should facilitate one’s ability to balance a
checkbook

b. Negative Transfer

Negative transfer stems from differences between first language and target language. In
other word, it is the transfer of skill (X) that impedes the process of learning foreign language.
That is to say, as Benyahia (2017)said in her study “if the learner traced back to his native
language, the result that is occur would be a deviation from the native language norm which

has a negative influence on learning the target language”.

From what we have seen above, we understand that transfer has two types which are
positive and negative. The first one means when the linguistic phenomena of L1 are similar
with the once of L2 in the form, meaning, alphabetical system, rhetorical conventions and
others. The second one means when the structures of L1 are dissimilar with the target

language therefore the transfer is considered as negative.
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2.4 Mechanism Leading to Negative Transfer
Many factors may lead to the negative transfer which are stated in the following:
2.4.1 Aspect of Language Itself

This term means that the Interference occurs easily at the beginning of second language
learning because learner’s native language rules always try to make the rule of the second

language suitable to the ones of their native language.
2.4.2 Aspect of Psychology

Larry Selinker (1972) points out, in his formulation of interlanguage theory, language
transfer is like a mental process that is responsible for fossilization. Ellis (2000) states
“transfer is not interference, but a cognitive process”, because L1 can be viewed as a kind of
input from the inside. Language transfer is a cognitive means to use the knowledge of their
native language for the second language learners; therefore, the term “transfer” is considered

as a psychological one.
2.4.3 Aspect of the Relationship between Language and Culture:

Culture can be viewed from different perceptions and, accordingly, defined in relatively
several ways. Culture can be, according to Longman dictionary, the set of practices, codes and
values that mark a particular nation or group. The sum of a nation or group’s most highly
thought of works of literature, art, music, and so on. Culture and Language unite to form what
is, sometimes, called “Discourses” i.e. ways of talking, thinking, and behaving that reflect
one’s social identity (Richards, J. Schmidt, R.2010) This inclusive definition of culture
implies that culture covers virtually all the aspects of human life and their correspondent
behavior, linguistic and nonlinguistic, such as traditions, conventions, social norms, customs,

social habits, patterns of thinking, beliefs, values and language. (Chen, 2004, p, 276).

Culture is frequently associated with language and thought, which are interrelated. A
nation’s culture and language often represent and outline the nation’s essence and thoughts.
Language and culture are closely and historically related. Native language is acquired with the
means, attitudes and patterns of behaving of a social group, and these means, attitudes and
behaving patterns find their manifestation via language. Language and culture evolved
together, and thus have been intertwined and reciprocally dependent along their history.

Neither of them can exist nor progress without the other.
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2.5 Levels of Transfer

2.5.1 Phonological Transfer

In the process of learning L2, the learner often transfers the phonological system of the
first language. Hemaida (2016) says in his doctoral thesis “this transfer includes L1 phonemes
and their variants, stress and rhythm patterns as well as intonation patterns and their
interaction with other phonemes. Therefore, unsuitable sound that is used by the learner
creates a deviation leading to a distortion in L2 pronunciation. This especially happens when
L2 sounds are dissimilar with the sound system of L1. (Lado. 1957 as cited in Hemaida.

2016). Some examples are presented as following:

1. For instance, the two sounds /d/ and /t/ exist in both languages Arabic and English, but
they are pronounced differently, i.e. the place of articulation is not exactly the same.

2. EFL learners of English also have a problem with letter [h]. They have developed a
habitual error in generalizing the case of pronouncing this letter whenever it is found
within the word. e.g.: in words like "honest”, > hour” and “honor” , the ’h’ letter is
always mispronounced perhaps due to their transfer to French .

3. The incorrect pronunciation of the voiceless bilabial letter [p] but it is rather
pronounced the same way as the bilabial letter [b]. It is a common error that is made by
the majority of Arab learners of English due to the absence of /p/ sound in their
native language.

2.5.2 Lexical Transfer

Lexical interference is one of the most common levels of transfer. It occur in the process
of comprehension / production of L2, when there is no direct correspondence between NL and
the TL. In particular, each word might has a variety of senses and connotation. That is why, it
is the main source of learner’s problems. “This kind of transfer across languages is found in

learners who have a limited proficiency in L2”. (Hemaida.2016).

% From different perspectives, there are two types of lexical transfer:

Transfer of form——— the use of L1 words in producing L2 (code-mixing)
Example: at 8 o’clock, I go to okul.

Transfer of meaning—  transfer of semantic patterns of L1 into the target language

word.

Example: carte memoire, mother card, anakart.
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2.5.3 Grammatical Transfer

This kind of transfer occurs on the level of rules and structures of both languages,
because word order, inflection and derivation forms are the most frequent elements that two
different languages based on. Lado (1957) states that the learner tends to transfer the sentence

forms, modification devices, and number, gender and case patterns of his native language.

Examples:

e “The car the new” instead of “the new car”.
e “Today the weather nice” instead of “today the weather is nice”.

From the different definitions of transfer’s levels, it is noticed that the problem behind this
interference is the lexical and grammatical transfer. Because they are the most frequent

elements that occurred in the student’s translation from L1 to L2.
2.6 Approaches to Language Transfer

Contrastive Analysis and Error Analysis have been commonly recognized as branches of
Applied Linguistics Science. Particularly, they dealt with second language acquisition as a
main point. Its paramount focus are on language transfer i.e. the nature and sources of errors

that results from the influence of L1 on L2.
2.6.1 Contrastive Analysis Approach

According to contrastive analysis hypothesis (CAH), error occurs as a result to
interference when learner transfer native language habits to L2, Lado (1957) as cited in
Khansir (2012) claims “for the students whose target language is second or foreign language,
those elements of the target language that are similar to his/her native language will be simple
for him/her and those elements that are different will be difficult”. Hemaida explains the term
contrastive analysis saying that is especially associated with applied contrastive studies

advocated as a means of predicting and explaining learners’ L2 acquisition problem. (2012)

Contrastive analysis gained much important because it is considered as an investigative
approach based on the systematic or the comparison of two or more languages in order to

determine both the similarities and the differences between them. (ibid)
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2.6.2 Error Analysis Approach

Error analysis is a scientific method in linguistics, and it becomes an essential part of
applied linguistics because it focuses on learner’s errors. It consists of a comparison between
the errors made in the target language and that target language itself. Besides, error analysis
also has been concerned as a replacement or supplement to contrastive analysis. Corder
(1967), cited in Gass and Selinker (2001), claims that errors are not only regarded as
something to be eliminated, but rather can play an important role in L2 acquisition. In order to
confirm the point of view of Corder, Gass and Selinker (2001) argue that errors can be “red
flags”, and they may provide evidence of the state of the learner’s progress in second

language learning.

Another definition of error analysis is given by Brown (2000, p.220). He defines the term
as the process of observing, analyzing, and classifying the deviation of the rules of the second
language and then revealing the system operated by the learner. Also, Cristal (1992, p.125)
gives a clear concept which is similar to brown’s definition, he says that error analysis is a
technique for identifying, classifying, and systematically interpreting the unacceptable forms
that is produced in the process of learning foreign language. Error analysis study is used to
and describe the errors that is generated by learners or even speakers when they are learning a

second / foreign language. The ultimate objective of this analysis is to identify
1. The common difficulties that learner may face in learning a language.
2. The strategies that are used by learner and the causes of the errors that occur.

According to the cognitive approach, the making of errors is inevitable and a necessary
part of learning. Chomsky (1998) confirms that errors are unavoidable and a necessary part of
learning. According to Weireech (1991) as cited in Chelli (2013) EA is a valuable aid to
identify and explain difficulties faced by learners. Sercombe (2000) explains that EA serves
three main purposes. Firstly, to find out the level of language proficiency the learners have
reached. Secondly, to obtain information about common difficulties in language learning and
thirdly, to find out how people learn a language. Many linguists reported and confirmed that
EFL learners face serious problems in using prepositions for example (in, on, of), and articles
(a, an, the).

From what we have seen above about the two approaches, we concluded that they differ

from each other. Contrastive analysis starts with a comparison of systems of two languages
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and predicts only the areas of difficulty or error for the second language learner, whereas error
analysis starts with errors in second language learning and studies them in the broader

framework of their sources and significance. (Ali Akbar Khansir.2012)
2.6.2.1 Error’s Definition

Actually, errors happen while the learner is acquiring another language at particular stage
of learning. There are various definitions of error that have been presented by many linguists,
we will shed the light on some of them. Norrish (1983 / 1987) as cited in SID Lamia (2016)
defines errors as “a systematic deviation when a learner has not learnt and consistently gets it
wrong”. Another definition is given by Cunning worth (1987). He says “errors are systematic
deviation from the norms of the language being learned” (ibid).If we compare between the

two definitions we will find that they share the same idea about this term.
2.6.2.2 Errors vs. Mistake

In order to analyze learners’ errors in a correct way, it is crucial to make a distinction
between “mistake” and “error”. We will enumerate the differences between them according to

what have been said by various linguists in the table below.

Various definitions Error Mistake

According to Gass and

Selinker (2001)

An error is systematic and it
may occur frequently. The
speaker cannot recognize it
and, therefore, cannot correct

it.

A mistake is a slip of the
tongue that may occur one
time. Therefore, the speaker
who makes a mistake can

recognize it and correct it.

According to Ellis (1997)

If the learner always uses it

incorrectly, it is an error

If the learner sometimes uses
the correct form and sometimes

the wrong one, it is a mistake

According to Brown ( 2000)

An error is a noticeable
deviation from adult grammar
of a native speaker reflecting
the interlanguage competence

of the learner.

A mistake refers to a
performance error in that it is ,,
a failure to utilize a known

system correctly

Table 2.1: the differences between error and mistake
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2.6.2.3 Sources of Errors

In order to analyze the student’s errors, it is necessary to determine the sources of errors.
According to many linguists, Error analysis divides errors into two types: interlingual and
intralingual. Interlingual errors are related to the mother tongue while intralingual errors (also

known as developmental errors) are related to the target language (Gass and Selinker, 2001).
2.6.2.3.1 Interlingual Transfer Errors

The concept of Interlanguage has had an important effect on the SLA field. From our
previous knowledge, we know that interlingual errors is resulting from the influence of
mother tongue in itself. Brown gives a full definition to this term saying that it is the negative
influence of the mother tongue of the learner (1980). Another definition which is given by
Corder (1971) as sited in Chelli (2013). He says that Interlanguage transfer errors are errors
attributed to the native language. These kinds of errors occur when the learner’s habits
(patterns, systems, or rules) interfere or prevent him or her, to some extent, from acquiring the
patterns and rules of the second language. Chelli (2013) defines that interlingual errors are the

result of language transfer, which is caused by learner’s first language.

Another researcher is Al-Khresheh (2010). He suggests that interlingual errors is

committed by literal translation.

1) Transfer Error: error caused by interference from mother tongue. A student who has not
known the rules of target language will use the same rules as he obtained in his native

language.

2) Mother Tongue Interference: errors are produced in the learners’ attempt to discover the

structure of the target language rather than transferring models of their first language.

3) Literal Translation: errors happen because a student translates his first language sentence

or idiomatic expression in to the target language word by word.
2.6.2.3.2 Interalingual Transfer Errors

Interference from the student’s own language is not the only reason for committing errors.
There is also interference within the target language in itself. According to our former
information, Interalanguage transfer errors are errors that are attributed to the language being

learnt i.e. “, Interalanguage errors are related to the target language”. Richards (1971) explain
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this term by saying “They are items produced by the learner which reflect not the structure of

the mother tongue, but generalizations based on partial exposure to the target language.

Richard (1974, p. 120) classifies the intralingual errors into four categories including over
generalization, ignorance of rule restrictions, incomplete application of the rules, and false

concept hypothesized or semantic errors.

1) Overgeneralization: it happens when a learner creates a deviant structure on the basis of
his experience of other structure in the target language. Littlewood (1984) cites the example

(1Pt
S

of forming plural by adding to even irregular plurals, also generalizing the “-ed” past

form.

2) Ignorance of Rule Restrictions: James (1998, p. 63) that ignorance is specific in the sense
that one is normally said to be ignorant of structure; the learner of the second language does
not obey the structure of the target language. In this type of error, the learner fails to observe
the restrictions of existing structures. Some rule restriction errors may be accounted for in

terms of analogy and may result from the role learning of rules.

3) Incomplete Application of the Rules: this error may occur when learner fails to apply the

rules completely due to the stimulus sentence.

4) False Concept Hypothesized: learners’ faulty understanding of distinctions of target
language items leads to false conceptualization. Learners’ faulty understanding of distinctions

of target language items leads to false concept hypothesized.

According previously seen, we conclude that interlingual errors are committed by the
result of literal translation from Arabic for instance “translating word by word”. While
intralanguage errors are occur as a result to the influence of certain structures of the learner’s

previous experiences within the target language in itself.
2.6.2.4 Classification of Errors

Linguists have always been attempting to describe and classify the types of errors
committed by language learners. Depending on the nature of errors, they may be classified
and identified in different ways. Hamaida (2016) says that errors can be classified according
to vocabulary, ‘lexical errors’; pronunciation, ‘phonological errors’; grammar, ‘morpho-
syntactic errors’, misunderstanding of what the speaker’s intention or meaning, ‘interpretive
errors’; or those of wrong speech, ‘pragmatic errors’. Another classification which is given by

Brown (2000, p. 220) in his analysis of Corder’ model states that errors can be overt or
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covert. Burt and kiparsky (1947, p. 73) gives a clear distinction between global and local
errors; furthermore, errors may also be viewed according to Lennon (1991, p. 82) as two
related dimensions: domain and extent. We will explain these terms according to what is said

by the linguists in the tables bellow.

Types Description Example

Overt errors Errors that are completely ungrammatical at the | I runned all the way.

sentence level.

Covert errors Occur in utterances that are grammatically well- | | was stopped.

formed at the sentence level.

Global errors Which affect the overall organization of the | I like take taxi but my
sentence, i.e. global errors include incorrect word | friend said so not that we

combination in a sentence. should be late for school.

Local errors Affect a single element of the sentence, i.e. they | If | heard from him | will
involve word inflection and derivation as well as | let you know.

the use of articles, prepositions...etc.

Domain errors | Are the rank of linguistic unit from phoneme to
discourse that must be taken as context in order

for the error to be understood.

Extent errors Are the rank of linguistic unit that would have to
be deleted, replaced, supplied or recorded in order

to repair the sentence.

Table 2.2: classification of errors

(According to Brown, Burt &Kiparsky and Lennon as cited in SID 2016, p. 23)

2.6.2.5 Error’ Categories

From Brown & Cristal’s definitions, we pointed out previously, that the main purpose of
the process of describing errors is to reveal which are the same and which are different. The
latter is a crucial step to classify and putting them into categories. Here, we are going to

enumerate the errors categories by clarifying how to classify them.
2.6.2.5.1 Omission

While learning a new language, learners might omit certain linguistic forms because of
their complexity. Chelli (2013) states that this problem often occurs at the level of

pronunciation of consonant clusters, in particular, it occurs at the level of morphology (
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learners often leave out the third person singular morpheme “s”, the plural marker “s”, and the
past inflection “ed”). And at the level of syntax for example: omitting some elements which

are obligatory.
2.6.2.5.2 Addition

Learners often add some unnecessary incorrect element (Chelli, 2013). She pointed out
in her study that this phenomena may occur at the level of morphology, for instance, students
often overuse the third person singular morpheme “s”. And at the syntactic level, we mean by

this that learners may use the definite article with a place name like “the Algiers” (ibid).
2.6.2.5.3 Selection

According to the study of Chelli (2013) learners commit errors in pronunciation,
morphology, syntax and vocabulary due to the selection of the wrong morpheme, structure or

vocabulary item.

» At the phonological level: this may be characterized by interlingual transfer, the
learner substitute a familiar phoneme from the mother tongue, like Arabic
students who substitute “p” with “b”, like saying “ broblem” instead of
“problem”.

» At the morphology level: an errors is something that is selected like “est” instead
of “er”, but they are less frequent errors like in other spheres.

» At the syntactic level: the learner may select a wrong structure.

» At the lexical level: it is the selection of words which do not convey the meaning.

2.6.2.5.4 Ordering

While learners is speaking, he may disorder the position of some phonemes, i.e. in the
process of pronunciation e.g., a speaker may say “fignsicant” instead of “significant”. Chelli
(2013). Hamaida (2016) gives another definition which is similar to the first one, he says that
while the process of pronouncing certain words, learners may make errors by shifting the

position of certain phonemes as in pronouncing the words (constitution) and ( facilitate).

» At the morphological level: usually there are errors of disordering bound
morphemes as in English “she’s get upping now.” Instead of “she’s getting up

2

now.
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» At the lexical level: words may be reversed by learners. As an example of that is

the compound word “greenhouse” which becomes “housegreen”.

Corder (1974) adds that the classification he suggested is not enough to describe errors.
That is why he includes the linguistic level of errors under the sub-area of morphology, syntax
and lexicon. Ellis (1997) maintains that the classification of errors in these ways can help us
to diagnose learners™ problems at any stage of their development and to plot how changes in

error patterns occur over time. As cited in (Chelli.2013): this categorization can be illustrated

as follows:
Category Description Linguistic level Example
Omission The absence of an item that must | in morphology -A strange thing happen to
appear in a well-formed utterance. me yesterday
in syntax -Must say also the names?
Addition The absence of an item that must | in morphology -The books is here.
not appear in  well-formed | in syntax - The London
utterance. in lexicon - | stayed here during five
years ago.
Selection The use of the wrong form of the | in morphology - My friend is oldest than
morpheme or structure. me
in syntax - | want that he comes here
Ordering The incorrect placement of a | in pronunciation | - fignisicant for ,,
morpheme or group of morphemes significant™
in an utterance. in syntax - get upping for ,, getting
up*
in lexicon - key car for car key
Table 2.3: Categories of Errors (Chelli, 2013)
Conclusion

To conclude, interference between native language and foreign one has been the subject
of many researches. Therefore, the current study is presented so as to shed light on the notion
of ‘error’ which is resulting from the influence of native language on the target language.
Also, this chapter has shown that transfer is the process of applying what has been learned in

one situation to one’s learning or performance in another situation. In this section, we have
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started by talking about the historical overview of language transfer as well as its different
perspectives, its levels and types. And the other point was about the mechanism that are
leading to negative transfer and we have reviewed the basic theories which are related to
second language learning namely contrastive analysis and error analysis. After that, we dealt
also with the differences between error and mistake. Eventually, we have introduced the
sources of errors, classification and categories of errors. From this study we have concluded
that errors made by learners in second language acquisition is something inevitable because it
seems that transfer of L1 experiences and skills is unavoidable reality in the process of L2

learning.
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Introduction

The present chapter deals with the investigation of the gathered data about the
phenomenon of native language interference as a cause of the common errors made by second
year students of English at Biskra University. The ultimate objective of this chapter is to elicit
answers of the raised research questions and to determine the validity of our hypothesis that
says the most common errors and mistakes which are written by students are due to the
language transfer from L1 to the English language. Therefore, we have selected two data
gathering tools to find and point out the areas of students’ errors and, equally, identify their

nature or genre.

This chapter starts by giving detailed description of the research methodology, research
instrument and population. The second part introduces the data analysis submitted by the
questionnaire addressed to both teachers and students, and the analysis of the students’

paragraphs with its discussions and results.
3.1 Methodology
3.1.1 Nature of the Study

Regarding the nature of our study and for the sake of confirming or refuting our
hypothesis, we adopted a descriptive study and we opted to use a mixed method approach
through relying on two main tools. A quantitative method was introduced through
questionnaire for both teachers of written expression’s module and a sample selected
randomly from second year students at Biskra University. A qualitative method was
conducted in order to analyze the students’ paragraphs. The foremost aim behind this choice
is to discover the impact of language transfer on EFL student’s English writing and provide us

with an in-depth understanding about that influence.
3.1.2 Population and Sampling

In order to obtain more consistent information about the topic that we are developing in
our research, regarding the problem of the writing skill, second year students were selected
from the English department at Biskra University. From the whole population (372) students
of second year, we have chosen a group randomly constituting from 30 students during the
second semester of the academic year 2018/2019. Also, we have taken into account the
writing abilities of each student especially those who face the problem of mother tongue

interference. Furthermore, the teachers that we have chosen to participate and help us in our
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study equal (06) teachers, they were selected accurately from the whole population of written

expression’s teachers which are (17 teachers).
3.1.3 Research Instruments

To accomplish this research and to prove the validity of our hypothesis, a questionnaire
for both teachers and students were chosen. We opted for this tool because it is necessary to
gather teachers’ and students ‘opinions, the latter give us insights about the influence of the
mother tongue L1 on student’s writing skills in L2 as well as their points of views are crucial
to develop the way of teaching and learning of writing. Furthermore, since the main objective
of this research is to investigate the effect of language transfer on EFL students’ written
production. We opted for another tool, which is document analysis (corpus), to confirm the
results of the analysis of the teachers’ and students’ questionnaire and collect accurate data

about this phenomenon.
3.1.3.1 Piloting Study

Teachers’ questionnaire was piloted through distributing three questionnaires to teachers of
written expression module in English department at Biskra University. The purpose is to see
how they will respond to the questions. The questionnaire consisted of various questions and
then we tended to split them into two main sections. Also, we reordered the questions
according to the sections’ content. Additionally, we added one more question to the section
two which is about the kind of interference ofL1 on L2. For the question number (07),
according to the suggestions of teachers, we put the verb “give” instead of “leave” and the
verb “figure out” instead of “feel” as for the question (04). As to the students’ piloting
questionnaire, we distributed (10) questionnaires to students from second year, it was so
understandable and accessible to them.

3.1.3.2 Administration of the Final Questionnaire

The questionnaire was distributed hand by hand to teachers of written expression module,
as previously mentioned. The final questionnaire was given to 08 teachers, but we depended
only on 06 questionnaires that provided useful information because the others were not
completed. Therefore, the distribution process was accomplished with some hurdles. Since
Algerian universities have witnessed a lot of strikes due to the case of current situation of
Algeria, we encountered difficulties to deliver questionnaires to students hand by hand; thus,

we got to provide them online though we found many obstacles.
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3.2 Description of Research Tools
3.2.1 Teachers’ Questionnaire

In order to obtain more consistent information about the topic that we are developing, we
designed a questionnaire that consists of two sections: the first one is about writing skill,
whereas the second one is about students’ errors as a result of L1 interference. These sections
are targeted to a group of six (06) teachers out of 16 ones at Biskra University. The
questionnaire included different types of questions: some are multiple-choice questions, and
others are open-ended ones to elicit useful comments and responses. The questions address

the core of our study, which is the impact of L1 transfer on L2 writing production.

3.2.1 Students Questionnaire

This questionnaire is addressed to 30 students of second year from the English
department, University of Mohammed khider Biskra. The foremost aim of this questionnaire
is to identify the students writing ‘level and determine their attitude towards the problem of
L1 interference on their L2 writing. This questionnaire is composed of three sections which
consist of 14 questions most of them are multiple choice ones where the students were asked
to tick the correct answer or to select the appropriate answer from the proposed options. There
are some open-ended questions where the respondents required to give full justification when

needed.

As mentioned before the questionnaire is divided into three main sections, the first one
contains three questions that yield us the background information of the chosen sample. The
second section consists of four questions which are about investigating some aspects of the
writing skill. Concerning the last one, it tackles different questions about the influence of the

mother tongue on L2 writing.

3.2.3 Students’ Paragraphs

In order to confirm the results recorded in the analysis of the teachers and students’
questionnaires, we collect 15 sample (short paragraphs) of second year students of English at
Biskra University. Students were asked to write freely about any subject they like in short

paragraphs.
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3.3 Data Analysis

3.3.1 Analysis of Teachers’ Questionnaire

Section one: writing skill

Question 01: How long have you been teaching written expression’s module?

Teaching experience (years) 5 4 2 5 13 7

Table 3.1: Teachers' experience in the teaching field.

As it is shown in the table, most of the teachers have a considerable experience in the field
of teaching written expression’s module estimated between (4 and 13) years. This experience

would result in trustworthy feedback and help make inferences that are more consistent.

Question 02: From these approaches, in your opinion which one is more effective?

The product approach v v v
The process approach v 4 4 4
The genre approach v

Table 3.2: Effective writing approaches
When asked about the most effective approach they used in teaching writing, three
teachers assumed the process approach as an effective one that helps students improve their
writing skills because it is considered as gradual and practical process. Another two teachers
claimed that all the aforementioned approaches are important in teaching writing because they
should work together. The last teacher suggested the product approach to be the feasible one
because the more students write, the more likely to improve their writing skills.

Question 3: Do you use the mother tongue when explaining lessons
Yes 1 17%
No 5 83%

Table: Figure 3.3: The use of mother tongue by EFL teachers.
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The above table clearly illustrates that most of the teachers with (83%) disagree with using
the mother tongue in class. Whereas, one of them with (17%) considers using the mother

tongue to be necessary to facilitate the process of teaching.

Question 4: How do you deem the use of L1 in class?

Obligatory 00 00%
Highly advisable 00 00%
Necessary 01 17%
Unnecessary 05 83%

Table 3.4: The necessity of L1 use in EFL classes.

This question reveals and confirms the fact that most teachers ban the use of mother tongue
inside their classrooms since 83% of the answers show that it is unnecessary to use L1 in EFL
classes. This results means that using L1 in class is not beneficial for students because they
believe if the students want to improve their level in English, they should not refer back to

their native language.

Question 5: How do you evaluate your student’s level in writing?

Excellent 00 00%
Good 01 17%
Average 05 83%
Low 00 00%

Table 3.5: students’ level evaluation in writing

Teachers in this question were asked to evaluate their students’ level in writing. As it is
shown in the above table, we found that the majority of the teachers (5out of 6) evaluated
their students’ level as average. Whereas, one teacher deemed students’ level in writing as

good.
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Question 6: How often do you give your students writing assignment?

Always 5 83%
Sometimes 1 17%
Rarely 00 00%

Table 3.6: Frequency of giving writing assignments.
The above table reveals that most of teachers said that they always give their students
writing assignments. This was the answer 83% of them, which would imply that they
emphasize involving their apprentices in writing so that they enhance the writing quality and

styles. However, 17% of them told that they sometimes give students writing tasks.

Question 7: Do you usually give feedback on your students’ written productions?

Yes 06 100%
No 00 00%
Table 3.7: Teachers' feedback.

The table above shows clearly shared answers by the teachers in the way that they all
provide their students with the required feedback owing to the fact that feedback is important
for learners to reflect on their performances and figure out their weakness so that they can
work on repairing them later on. As stated by one of the teachers, it is crucial to point out the

errors and leaving positive comments on the good aspects of their writing production.

Section two: Students’ errors as a result of L1 interference

Question 8: What are the most common writing problems you notice in your students’
writing?

Grammatical errors 00 00%
Sentence structure 00 00%
Vocabulary and word choice 00 00%
Spelling mistakes 00 00%
Content and organization of 00 00%
ideas

All of them 06 100%

Table 3.8: Common mistakes in students’ writings
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The above table demonstrates the most common problems in students’ writing according to
teachers' responses. It shows that all of them with (100%) agreed that grammatical errors,
sentence structure, vocabulary, word choice, spelling mistakes, content and organization of

ideas are deemed to be the major flaws in students’ writings.

Question 9: What are the reasons behind students’ poor written production?

L1 interference 01 17%
Lack of reading 03 50%
Lack of practice 02 33%
Lack of motivation 00 00%

Table 3.9: Possible reasons behind students' poor writing

The above table reports the reasons that lie behind students' poor writing according
to teachers questioned. The majority of them traced the problem back to the fact that students
do not usually read and practice. Reading is the input that supports students to enrich their
vocabulary, ideas as well as accurate syntactic structures. Whereas, writing is the output
where practice takes place, better readers tend to produce more correct writing than those who

rarely or never read.

Question 10: Do you think that L1 (Arabic) influences your students’ writing

Yes 6 100%
No 00 00%

Table 3.10: L1 interference impact on students’ writing in L2.

All teachers agreed that L1 influences their students' writing. The effect is clearly
indicated to as negative. As previously stated, L1 affects the learners' ways of writing in the
sense that learners still use some of their L1 patterns. Again, some instances and evidences of
interference are still present there, which might be exemplified in capitalization, prepositions

misuse; word choice, word order and others.
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Question11: While correcting students’ writing productions, how often do you figure out

their L1 interference in their writing style in L2

Always 01 17%
Often 03 50%
Sometimes 02 33%
Rarely 00 00%

Table 3.11:Frequency of Interference evidences in learners’ writings

The above table shows 50% of teachers often figure out their L1 interference in their
writing style in L2 while correcting students’ writing productions. Also, 33% of them
sometimes find out the first language interference in writing. However, only one teacher who

claimed that he always figure out the interference between L1 and L2 in writing production.

Question 12: What kind of interference do you find?

Grammar translation 01 17%
Literal translation 03 50%
Phonological transfer 00 00%
Lexical transfer 02 33%

Table3.12: Types of interference.

The above table shows that literal translation is a common interference evidences with all
targeted teachers as illustrated with 50%. Whereas, lexical transfer and grammar translation were

selected by three teachers as it is presented with 33% and 17%.

Question 13: Should EFL learners be aware of the differences between L1 and L2

writing systems

Yes 06 100%
No 00 00%

Table 3.13: Necessity of students® awareness of the L1 and L2 systematic differences.
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The upshots of the 13th question beholds that all teachers agree on the fact that EFL
learners should be always aware of the differences between L1 and L2 writing systems,
techniques, and strategies. Accordingly, we may point out that writing in Arabic is by no

means similar to writing in English whether at the cultural or linguistic levels.

Question 14: What do you think the best way to reduce L1 interference while writing?
Best ways to reduce L1 interference.

The ultimate objective from asking this question is to know the teachers’ point of view
about the best way to reduce L1 interference. So, as we have seen from their answers, teachers
suggested different ways to reduce L1 interference. The majority of them emphasized that
exposure to authentic materials and ongoing practices are major effective techniques to
improve writing in L2. More interestingly, they highly put focus on reading from different
sources in order to develop a better understanding of the English language patterns because

they strongly believe that good reader is good writer.

3.3.2 Analysis of Students’ Questionnaire
Section one: Background information

Question 1: How long have you been studying English?

9 years 28 93%
More than 10 02 07%

Table 3.14 Students’ experience in learning English as a foreign language

The findings of the above table reveal that most of second year students at Biskra
University which are about (93%) have been studying English for 9 years from the middle
school to the second year at University. Whereas only two students said that they have been

studying English for more than 10 years.
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Question 2: Have you been introduced to another foreign language before studying
English?

Yes 30 100%
No 00 00%

Table 3.15 Languages that have been introduced to Students’ before studying English

The tablel5shows that all of students of second year are introduced to another foreign
language before studying English. All of them stated that they were introduced to French.
This is inevitably due to the educational system in Algeria. However, there are ten (10)
students who said that they studied Spanish and five (05) from the chosen sample studied

German at secondary school.

Question 3: Are you interested in written expression’s module?

Yes 26 87%
No 04 13%
Table 3.16 Students’ interest towards written expression module

The aim from formulating this question is to know the students ‘attitude toward written
expression’s module whether they like it or not. From table 16, we notice that 87% of second
year students are interested in learning written expression’s module, they justified their
answer by saying that written expression is a motivating session especially when they have a
good teacher; others said that it allows them to express their ideas and thoughts in a piece of
writing in effective way. In other words, the students are aware of the importance of the
writing skill.  While (13%) of them are not interested in it; it might be because of the

difficulties that they face when they tend to write.

Section two: writing skill

Question 4: How would you assess (evaluate) your level in writing

Good 06 20%
Average 24 80%
Low 00 00%

Table 3.17 Students’ self-assessments of their level in writing

54



CHAPTER TWO: FIELD WORK AND DATA ANALYSIS

According to the student’s responses about their self-assessment of their level in writing,
most of the students assess their writing level as an average as it is shown in the above table

with (80%). Whereas only (20%) of them consider their level as good.

Question 5: While writing, on which do you focus more?

Grammar rules 00 00%
Vocabulary 04 13%
Spelling mistakes 03 10%
All of them 23 77%

Table 3.18 most important elements for students during writing

Based on the results shown in the table above, it can be deduced that the most important
elements that students focus on while writing are grammar rules, vocabulary and spelling
mistakes. It is observed that majority of the students (77%) take all of them into account while
writing. Whereas (13%) focus only on vocabulary, and the paramount focus of the rest
students, which is about (10%), are just on spelling mistakes. Depending on the majority, we
conclude that good writing means the mastery of grammar, having a large quantity of

vocabulary and avoiding spelling mistakes.

Question 6: How often do you write in class?

Every session 17 56%
Once a week 11 37%
Once per a month 02 7%

Table 3.19 writing frequency in written expression session

The findings of the above table show that the majority of the informants (56%) indicate
that they practice writing every session. This absolutely means that most of teachers of written
expression’s module at Biskra University pay more attention on the writing skill. (37%) of
them pointed out that they are practicing writing once a week; whereas only (7%) of the
students write once per a month. Thus, it clearly shows students ‘lack of practice in writing as

we consider the issue of writing once a month to be inadequate by any means.
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Question 7: The time allocated to written expression session is:

Very sufficient 02 7%
Sufficient 23 76%
Insufficient 05 17%

Table 3.20 the time allocated to written expression session

It is observed that most of the students (76%) believe the time allocated to written
expression’s session is sufficient. Whereas, (17%) of them indicate that the number of the
sessions is insufficient. However, there are (7%) think that the time of sessions is very
sufficient. From this result, it is clear that the time of written expression depends on the

writing capacities of each student.

Section three: writing errors that is resulting from L1 interference
Question 8: During writing, do you refer back to your mother tongue?
Yes 20 67%

No 10 33%

Table 3.21 referring back to mother tongue during writing

The findings that are demonstrated in table 21 reveal that majority of the students with
(67%) refer back to their mother tongue when they tend to write in English because they
sorely struggle to step beyond their writing problems and, yet, they fail because they are
unaware of the attachment and commitment to their mother tongue’s systems, mechanisms of
thinking as well as their cultural backgrounds which they often use as a reference. While the
minority of the students (33%) pointed out that they are able to express their ideas in English

without referring back to their mother tongue.

Question 9: If you refer back to your L1, what technique do you use?
A) Word by word translation (Arabic to English)
B) Sentence by sentence (Arabic to English)

C) Translation of meaning
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A 12 40%
B 8 27%
C 10 33%

Table 3.22 techniques used by students while referring back to their L1

The ultimate objective from this question is to know the interference of the mother tongue
on second year students ‘written production. In fact, during writing in English, most of
students based on translating their ideas from Arabic to English but each student has their own
techniques. As it is shown in the above table, we notice that (40%) of the students refer back
to their mother tongue using the literal translation, and (27%) of them translate their ideas
sentence by sentence. Whereas, the other informants (33%) indicated that they focused on the
translating of meaning. The last technique is definitely the best one in order to produce a good

piece of writing.

Question 10: Do you find it necessary to use a dictionary?

Yes 19 63%

No 11 37%

Table 3.23 necessity of using dictionary while writing
The table shows that (63%) of the students reported that it is necessary to use a dictionary
while writing. We can assume that dictionaries are a means of help for them because some of
them justified their answer saying that it is preferable to use dictionaries in order to present a
good piece of writing. On the other hand, (37%) of them claimed that it is unnecessary to use
dictionaries by reason of writing independently. Therefore, they consider their language
baggage as rich and they justify their choice as it is crucial to avoid being dependent on using

dictionaries.

Question 11: What type of dictionaries do you use?

Bilingual 20 67%
Monolingual 10 33%

Table 3.24 type of dictionaries used by students
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Through the answers of students, we found that (67%) of them use bilingual dictionary
and (33%) of them use monolingual one. We can deduce that students who use bilingual
dictionary are likely to fall in the trap of language transfer; therefore, it leads them to do
errors in L2 writing tasks such as collocations or word choice because some words carry more
than one meaning. Thus, students had better use the giving words in their right contexts

because they may convey different meanings.

Question 12: Does your mother tongue influence your writing skill

Yes 23 17%

No 07 23%

Table 3.25 the influence of mother tongue on students’ writing

It is commonly believed that L1 influence the way the students write. As it is shown in the
table, we observed that the majority of the students (77%) said “yes”, they justified their
answer saying that they relied on their mother tongue automatically; others said that they
found difficulties to find the exact meaning in English. This result helps us to confirm the
above idea i.e. most of errors occur as a result of the interference of L1 on L2. In contrast,
(23%) of the students said “no”.

Question 13: What do you think is the best to lessen (reduce) L1 interference?

Practice 14 47%
Authentic material use 03 10%
Reading 13 43%

Table 3.26 the best ways to lessen L1 interference

Based on the results shown in the table above, we noticed that the majority of the students
opt and agree that the effective techniques to reduce L1 interference are ongoing practice and
reading. (47%) of them highlighted reading because they support the belief the more you read
the better you write; whereas, (43%) of them agreed on practice. Followed by (10%) who

think that using authentic material is the best way to reduce this phenomenon.
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Questionl14: When you are asked to write, do you get teacher’s feedback on your piece
of writing

Yes 23 7%
No 07 23%

Table 3.27 the teachers’ feedback on students’ piece of writing

Depending on the students’ responses about their teachers’ feedback on their pieces of
writing, we noticed that most of the students (77%) said that they got feedback from their
teachers on what they write. In other words, there are some teachers of written expression see
it crucial to give feedback in order to improve their students’ writing skill. The rest of the

students (23%) indicated that they do not receive any feedback.
3.3.3 Analysis of Students’ short paragraphs

The aim of the present study is to demonstrate the most occurring or frequent types of
errors that second year students encounter in writing in English as a foreign language.
Throughout the previously analysed writing samples; we found a number of errors and pitfalls
that students committed in which they are classified in the table 1. The latter shows the types,
numbers and percentages of errors committed by the participants in their written work.
Students were asked to write freely about any subject they like in short paragraphs. More

importantly, some common errors are identified with illustrative examples.

Result and discussion:

Word order 20 10%
Preposition 07 3.5%
Word choice 24 12%
Capital letters 15 7.5%
Punctuation 23 11.5%
Collocations 13 6.5%
Passive forms 04 02%
Pronouns 13 6.5%
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Spelling 41 20.5%
Articles 14 07%
Tense use 26 13%
Total 200 100%

Table 3.28 analysis of errors produced by Algerian EFL students

The table shown above displays the results of the most common students’ errors after analysing
their written texts. The flaws were picked out to discover the different forms of errors that are
overwhelmingly perpetual and repetitive in the process of L2 writing performance. The total
number of errors is 200 that are picked out from 15 paragraphs; these errors include different
types of errors namely: word order, prepositions, word choice, capital letters, punctuation,
collocations, passive forms, pronouns, spelling, articles and tense use. According to the data
shown on the table, most of the students make a lot of spelling mistakes as it is shown on the
above table with 20.5%. Punctuation, sentence structure, word choice and the use of tenses were
the most frequent ones as well. Most students, if not all, made exactly the same faults concerning
the formerly mentioned types of errors. This case can be best described as L1 interference; for
instance, learners used some words to express a given idea but they misuse those words of similar
meanings depending on literal translation and not on their contexts of use. Consequently, learners
tend to rely much more on their L1 as a support to cover L2 deficiencies.

We will present some types of errors the students made in their paragraphs as following:

Word order:
Examples:
Error identification:

1- 1 see a wonderful painting made of mixed colours of flowers red, white and yellow.

Error correction:

1- I see a wonderful painting made of mixed colours of red, white and yellow flowers.
Here it is obvious that learners made an interlingual error in which he took the word order

of Arabic and applied it to English probably by translating literally from their Arabic native
language directly without taking into consideration that adjectives are followed by nouns.
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Word choice:

Examples:

Error identification:

1- “T and my family went to tourism last summer in Sousse.”
2- “My mother invited some of her best girl friends for dinner”
Error correction:

1- “My family and I went on holiday to Sousse last summer.”

2- “My mother invited some of her best female friends for dinner”

The errors relate to word choice are those words semantically unacceptable but
grammatically acceptable in the given linguistic context. The main difficulty in choosing a
right word lies in the semantic transfer of the mother tongue. In this respect, due to literal
translation from Arabic, the student made interlingual error, he used “to tourism” instead of
“on holiday”. In the second example, the student wanted to refer to mother female friends as
girlfriends; however, we do know that the majority of Algerian mothers do not invite male

friends at home. Thus, saying only friends is fair enough to deliver the meaning.

Punctuation:
Examples:
Error identification:

1-“My first swimming (was an important skill that | should learn) lesson was exceptional.”

Error correction:
1- “My first swimming lesson, which was an important skill that I should learn, was

exceptional.”

This student tries to consider the clause between brackets as additional information; it is
rather non infinitive relative clause that needs to be between two commas. It is an interlingual

error that students need to be aware of as to language differences between Arabic and English.

Collocations:
Examples:
Error identification:

1- “I like usually to sit in my small garden and take a hot coffee.”

Error correction:
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1- “I like usually to sit in my small garden and have a warm cup of coffee.”

It has been agreed that collocation is the most problematic part of a language. If the word
that cannot typically precede or follow another word is selected, a collocation error occurs.
Thus, in the previous example is an intralingual error, the student misused the verb “take”

with coffee; instead the verb “have” is the most appropriate one.

The use of tenses:

Examples:

Error identification:

1- “My house is the favourite place that I found my comfort and it is the source of my
happiness”

Error correction:

1- “My house is the favourite place where I find my comfort and it is the source of my

happiness”

Many learners (13%) get confused of which tense they need to follow, their piece of
writing is a mixture between tenses; it is an intralingual error in which the student used the
past simple since the sentence has got the present meaning. Thus, students need to realize the

right use of each tense in order to have a full meaning for the reader.

Spelling:

Examples:

Error identification:

1- “My house is huge which has a putifule door ...”
2- “When she red the doctor name .....”

Error correction:

1- “My house is huge which has a beautiful door ...”

2

2- “When she read the doctor name, .....

A number of learners misspelled words due to the lack of practice and reading, they
write words by using the letters conventionally accepted for their formation. In this respect, it
is clear that spelling mistakes are intralingual errors because of the confusion of the second

language itself. As an instance, Some English words have the same pronunciation but
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different spelling and meaning which are called homophones; thus, the past simple of the verb
read is written as read yet its pronunciation is like red as a color. As a result, the student
misspelled it owing to same pronunciation.

Articles:

Examples:

Error identification:

1- “The success doesn’t make the happiness, but the happiness makes the success”

Error correction:

2- “Success doesn’t make happiness, but happiness makes success”

The overuse of the definite article “the” is due the influence of mother tongue language.
The definite article is redundantly used by learners of English with nouns that require the
definite article in Arabic but not in English. The misuse of articles is considered as
interlingual errors; therefore, it is recommended that learners need to learn more about the use

of articles so that the influence of the negative transfer might drop off.

Preposition:

Examples:

Error identification:

1- “I confused salt and sugar”

2- “It took an hour and a half in the way after we moved...’
Error correction:

1- “I confused salt to sugar”

2- “It took an hour and a half on the way after we moved...’

The problems in using English prepositions for students learning English result English
and Arabic prepositions do not have definite usage and meaning. Besides, not all of them have
definite equivalent. The students need to avoid interlingual errors by means of being aware of
the accurate propositions used with the verb “confuse”. In the second example, the error is
deemed to be intralingual. According to Cambridge dictionary, “in the way” means “in a
position that prevents something from happening or someone from moving”; whereas, “on the
way” is used when we talk about direction or rout to somewhere. Therefore, on the way is the

most appropriate one to deliver the right meaning.
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Capital letters:

Examples:

Error identification:

1- “the capital city of italy is very extraordinary place ......
Error correction:

1- “The capital city of Italy is very extraordinary place ......

Capitalization means writing a word with its first letter as a capital; therefore, many
students make interlingual errors as they do not write capital letters for titles, names of
countries, at the beginning of sentence and the like. Since capitalization does not exist in
Arabic, second year EFL students find difficult to drop off the influence of their mother

tongue.

Passive forms:

Examples:

Error identification:

1- “Some butterflies drawings surround a quote with thin pink line ......
Error correction:

1- “Some butterflies drawings are surrounded by a quote with thin pink lines ......

Throughout analysing students’ pieces of writing, the percentage of passive form is not
high 2% as students proved that they could avoid errors. We stated one of the passive form
errors as intralingual one where the student forgot to use present passive tense rule “are

surrounded by”.

Pronouns:

Examples:

Error identification:

1- “Everyone has own special place which relax after a tiring day”

2- “My phone has a significant role in my life. My phone is silver, shinning and bright.”
Error correction:

1- “Everyone has their own special place where they relax after a tiring day”

2- “My phone has a significant role in my life. It is silver, shinning and bright.”
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A pronoun is a word that takes the place of a noun. We use pronouns to make sentences
less weighty and less repetitive. In this case, pronouns are considered to be intralingual errors
because it is related to the second language rules. Concerning the above example, the student

repeated “my phone” instead he can avoid repeating and use pronoun “it”.

3.4 Discussions of the Results
3.4.1 Teachers’ Questionnaires

Judging by the analysis and interpretation of the teachers and students’ questionnaire the
results reveal many evidences of L1 interference with L2, its extent and effects. Many
teachers consider process approach as an applicable, gradual and practical process for students
to develop their writing skills. Most of them assumed that using L1 inside classroom should
be minimized if not never; it is recommended by others to use L1 when needed. Moreover, it
is stated that writing assignments are very crucial for students to keep them on the continuous
way of practicing writing; simultaneously, teachers tend to give feedbacks about their writing
production as they consider it necessary assessments. More importantly, many teachers
believe that students’ weakness on writing refers back to the lack of reading and practicing
since the more you read, the better you write. Besides, the presence of L1 interference is well
noticeable on students’ writing production because literal translation is a common L1
interference when they attempt to write in English. Teachers highly recommend students to be
aware of L1 and L2 differences and similarities so as to avoid making errors. Also, both
authentic materials and ongoing practices are the vital effective techniques so that students

can improve their writing in L2.

3.4.2 Students’ Questionnaire

As to the analysis of the students’ questionnaire, we have observed that second year
students are aware of the importance of the writing skill since the majority of the students are
interested in learning written expression’s module because they consider it as a motivating
session that helps them to improve their writing. Concerning the students’ self-assessment of
their level in writing, it is noticed that most of them are satisfied with their level in English.
Moreover, students refer back to their mother tongue when they tend to write in English, that
is why most of them find difficulties when writing. Hence, the majority of the students believe
that their native language influences the way they write and most of their errors are due to the

impact of L1. More importantly, in order to reduce L1 interference, students need to focus
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more on practice and reading as well as using authentic materials. Eventually, most of the
students affirm that they get feedbacks from their teachers on what they write because they

assist them to be aware of their writing errors.

3.4.3 Students’ Short Paragraphs

This study provided a view and an indication of the kinds of errors EFL learners
produce in their writing productions owing to language transfer. It also supplied evidence of
L1 interference with L2, its extent and effects, throughout the analysis of the learners’ pieces
of writing. This was clearly shown in the way that the learners used their L1 structures to help
them bridge the gap of their L2 knowledge, indicating a direct interference of L1 on L2.
Learners tend to form habits of L1 which have influenced the L2 writing skills as they learn
English. These habits interfere with those needed for L2 learning, and new habits are formed.
The errors made in L2 are thus seen asL1 habits interfering with the acquisition of L2 habits
(Beebe, 1988 and Seliger, 1988). As has been demonstrated above, the transfer of Arabic
structures in the English writings of second year students has produced a number of errors in
terms of the grammatical, lexical, semantic, and syntactic levels. Moreover, it appears that
students made more errors in the areas where they felt English and Arabic were rather similar
(articles, prepositions, choice of diction and others). More interestingly, most of students lack
the ability to produce infinite number of sentences in the appropriate context, especially when

they write their essays because most of the time they refer back to their L1 to write in English.

3.5 Discussion of the Findings

Since the study overall aim is to describe and find out the extent and effects of linguistic
interference on students’ written production in L2, this section is devoted to reconsider the
main findings obtained from the three data collection tools teachers and students’
questionnaire and the analysis of students ‘paragraphs. Judging by our study, the results show
that the majority of students’ errors in their writing production are due to the L1 interference.
Whereas, there are some intralingual errors which are occurred as a result to the influence of
certain structures of the learner’s previous experiences within the target language in itself
such as overgeneralization. The analysis shows that the most common errors students make
when writing in L2 are owing to the grammatical, lexical, semantic, and syntactic level. On
the other hand, teachers ‘questionnaire showed that students’ weakness on writing is due to

the lack of reading and ongoing practice; as a consequence, teachers paid much attention on
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students ‘awareness of the types of errors they might commit while writing. Also, students’
are highly recommended to use authentic materials to make fewer errors whether it is
interlingual or interalingual while they tend to write. Depending on students’ questionnaire, it
is demonstrated that students had an attempt to predict the difficulties they may encounter
while writing in L2 as well as the errors they make. Eventually, the latter has been proved by
the analysis of the students’ paragraphs. The three data tools contributed to affirm that the
cross linguistic transfer has a visible influence on learners' writing because learners find
themselves relying much more on their mother tongue in order to cope up with the new

linguistic system.

Conclusion

To sum up, in order to confirm or reject the hypothesis and get answers of the raised
research questions at the beginning of the present research, this chapter was devoted to the
field work of the current study. It tackled three data collection methods namely, teachers and
students’ questionnaires and corpus analysis of the students’ paragraphs. We opted for these
tools because they are suitable for this research in order to collect more consistent information
about our topic. The obtained data were analysed by statistical means and interpreted
descriptively. Based on the results, it is observed that the errors that have been made by
second year students in different linguistic level are due to L1 interference. As a consequence,
the findings gained from this chapter validate our hypothesis; therefore, in order to reduce the
influence of the mother tongue, teachers suggested reading and practice for the sake of
avoiding mistakes/errors. By this way, students can be more competent in writing in second

language.
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General Conclusion

The current research highlights the effect of language transfer on second year EFL
learners’ written production in English at Biskra University. Learning a foreign language is
considered as a complex process because it is different from a learner’s native language. The
difference between the two languages, a foreign and native language, makes the learner face a
great difficulty in learning a foreign language rules. Thus, it is believed that language transfer
is a reality in the process of second language acquisition in a way that is affects the learner’s
productive skills namely, the ones related to writing because majority of EFL learners seek to
use their first language rules and structures as a facilitating tool in order to learn foreign
language.

The foremost concern of the present work is to analyse and identify the impact of the
mother tongue on writing in English as a foreign language, and shed the light on the errors
made by second year students. Over this study, the hypothesis is done to be “the most
common errors and mistakes which are written by second year students are due to the fact of
negative/positive transfer from L1 to the English language”. Since the analysis of students’
short paragraphs revealed the main reason behind student’s errors is the mother tongue
interference. Therefore, the findings of this study confirmed and proved that EFL learners

depend much more on their native language when they tend to write or express their ideas.

It is believed that enhancing the writing skill of foreign language students is a difficult
task which requires too much efforts and experience. Therefore, teachers of second language
should be able to identify this phenomenon in order to prevent the errors which may arise or
use them in a constructive way. It is worth mentioning that teachers should take into account
the differences between language and Culture in order to deal with transfer and then, teaching
will be more effective. Moreover, errors made by learners will assist teachers to foresee what

may be difficult or easy for them, and will provide clues of how to act.

The present research encompasses two chapters. The first chapter was divided into two
main parts, the first one was devoted for the theoretical background about the writing skill. In
the second part, we focused on the concept of language transfer and its effects on the
acquisition of writing system for Algerian students of English as a second language.
Concerning the second chapter, it was allocated to the practical part. With regard to this
chapter, a mixed methods approach were adopted in this study. We submitted a questionnaires
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for both teachers and students in order to gain more information about our topic. Additionally,
a corpus analysis was used as an analytic means to explore the student’s errors. The latter
helped us to confirm and prove our hypothesis.

In sum, based on the results of this research, our hypothesis, which state that errors made
by students are due to the L1 interference. We observed that students encounter various
challenges in writing mostly in grammar rules. Therefore, the current research is fruitful and
helpful for teachers that can aid them in selecting the most proper strategy to reduce the
interference of L1 on L2 so that it can help them to evolve the teaching, as well as learning

process.

Pedagogical Implications

Relying on the findings of this study which confirm the effect of language transfer on
second year students’ written production. We attempt to propose several pedagogical
implications that might be helpful for both teachers and students to lessen L1 in which they

could help improve teaching and learning process in return.

For teachers:

v Teachers need to provide remedial teaching sessions in order to evaluate students’
writing errors, which is in return, they will be conscious about their writing
difficulties.

v We have noticed that L1 transfer causes a lot of errors both at the lexical level and the
grammatical level which effects negatively students' English writing. In this respect,
teachers’ explanation of new words and phrases and syntactic structures are important
for students. It is better to provide a situation and associate the new words and phrases
with the familiar context of the students' life or with the context of the text. This can
help students build an integrated knowledge of English vocabulary and grammar.

For students:

v’ Students need to avoid translating word to word from their mother tongue language;
they rather to focus on learning vocabulary by its context in return.

v’ Students need to be exposed more to the practice of the necessary structure in order to
internalize them and then to be able to use them appropriately and accurately in their
writing.
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v Students had better be exposed to practice writing collaboratively as they will learn

different feedbacks from each other.
Recommendations

Based on this study, we put forward the following recommendations to help students to

avoid negative transfer while they write in English.

For teachers

v Since learners find it difficult to get rid of thinking in their native language, teachers
are recommended to encourage learners to think in English as a foreign language. As
an instance, they should assist their students not to have the chance to the word-to-
word translation of their native ideas or sentences. By this, learners will be able to
express themselves in English with fewer errors.

v' Teachers of second languages should also take into consideration the similarities
between the native and target language. Thus, they will also take advantage of this
positive transfer in order to ease the learning process.

v Teachers should inspire and motivate learners to be self-autonomous which allow
them determine to make a better use of their efforts in the learning for its own sake.

v Teachers should provide negative / positive feedback for students so that they can
improve their writing skill.

For students

v If learners are fully aware of all the interference potentials, they may avoid making
transfer errors. It is necessary for the learners to be conscious about the linguistic
differences between Arabic and English.

v L2 learners should be exposed to as much reading as possible in English because the
more learners read, the better they gain English knowledge about how to write in
effective way without referring back to their mother tongue.

v’ Learners should avoid relating everything to their native language by making the
target language as a separate system

v' Concerning the use of dictionary, it would be better for learners to use the

monolingual one as it helps them to think in English as a foreign language.
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For syllabus designers

v' Extending time allocated for written expression module, in order to provide more
opportunities for teachers to fulfill the requirements of this module as well as for
students to practice more.

v It would be better to add a reading module especially for first and second year
students, as it aids them tohave the opportunity to benefit from reading since writing and

reading are interrelated.
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Appendix One
Teachers’ Piloting Questionnaire

Teachers' Piloting Questionnaire

Dear teachers,

The current research is carried out in order to discover the effects of language transfer on
second year students’ writing performances. Therefore, this questionnaire is designed for
teachers to give insights about the influence of the mother tongue L1 on learners' writing
skills in L2. Please, we extremely appreciate if you tick the correspondent answer and

give detailed ones when needed.

Miss. MAICHE Nahla

1- How long have you been teaching written expression’s module?

2- From these approaches,in your opinion which one is more effective in order to teach
writing?
o The productapproach )
o The processapproach )

o Thegenreapproach (]

JUSHEYPLCASE ...ttt e

3- Do you use the mother tongue when explaining lessons?

° Yes ()



o No [

4- How necessary do you deem the use of L1 in class?
o Obligatory
o Highlyadvisable

o Necessary

JO0L

o Unnecessary

5- How do you evaluate your student’s level in writing?
o Excellent

o Good

J U0

o Average

o Lowl ]

6- What are the most common writing problems you notice in your students’ writings?
o Grammatical errors—
o Sentence structu I’GE
o Vocabulary and wordchoicel )
o Spellingmistakes[:

o Content and organization of ideas )
o Al of them——J

7- From the above question, in your opinion what are the reasons behind student's poor

written production? (You cantick more than one item)
o L1 interference
o Lack of practice )
o Lack of motivation )

o Lack of reading[:]



If you know other reasons please mention them

8- How often do you give your students writing assignment?

o Always[:|

o Rarely:
o Sometimes|:|

9- Do you think that L1 (Arabic) influences your students' writing?

o Yes( ]
o No ()

If yes, how?

o Positively ([ )
o Negatively ()

10- While correcting students' writing productions, how often do you feel their L1

interference in their writing style in L2?

o Rarely|:
o Sometimes:

o Often_]
o) Always[:|

11- Should EFL learners be aware of the differences between L1 and L2 writing systems?
o Yesl:|
o No )

If yesjustifyplease



12- Do you usually leave feedback on your students' written productions?

o) Yes|:|
o No [:l

If yes, how?

Opinionnaire:
Are there any difficult questions? Yes ] Nol_J

If any, what are they?

Your cooperation will be gratefully appreciated.

Thank You



Appendix Two

Students’ Piloting Questionnaire:

Dear students,

This questionnaire is designated to measure students’” use of L1 in their writings in L2.
Please read the questions carefully, because your answers dear classmates are crucial for the
validity of the research we are undertaking. I would be grateful if you answer the following

questions with yes/no or give full sentence when needed. Tick the correspondent answer.

Miss. MAICHE Nahla
Section one: General information

1. How long have you been studying English?

2. Have you been introduced to another foreign language before studying English?

Yes C] No C]
If yes, what is it?

3. Are you interested in written expression” module?

Yes :] No :]

Section two: the writing skill

1. How would you assess (evaluate) your level in writing?

a. Good )
b. Average )
c. Low ]



2. During writing, on which do you focus more?

a. grammar rules ]
b. vocabulary ]
c. spelling mistakes ]

d. all of them )

3. How often do you write in class?

a. every session . ]
b. once per week . ]

c. once per month ]

4. The time allocated to written expression is:

a. very sufficient )
b. sufficient C )
c. insufficient l:|

Section three: writing’s errors that is resulting from L1 interference

1- During writing, do you refer back to your mother tongue?

Yes l:| No l:|

2- If you refer back to your L1, what technique do you use?
a. Word by word translation (from Arabic to English) ]
b. Sentence by sentence (from Arabic to English) ]

c. Translation of meaning ]

3- Do you find it necessary to use a dictionary?

Yes D No D

Justify your answer please,



4- What type of dictionaries do you use?

a. Bilingual Ly )

b. Monolingual ~ L2/L2 )

5- Does your mother tongue influence your writing skill?

Yes | INo | |

If yes, how

6- What do you think is the best to lessen (reduce) L1 interference?

a. Practice )
b. Authentic material use l:|

c. Reading )

7- When you are asked to write, do you get teacher’s feedback on your piece of writing?

o Yes( ) No ()

Thank you for your cooperation



Appendix three

Teachers’ Questionnaire

Section one: the writing skill

Question: 01 how long have you been teaching written expression’s module?

one is more effective in order to teach writing?

Question: 02 The product The process The genre
approach approach approach
From these approaches, in your opinion which | | | | |

+» Please, justify your

o L T

Question: 03Do you use the mother tongue when explaining lessons?

Yes C_ )

No

]




Question: 04 how necessary do you deem the use of L1 in class?

Obligatory ) Necessary
Highly advisable () Unnecessary ()
Question: 05 Excellent Average Good Low

How do you evaluate your student’s level in

writing? ] ( ] | ] )

question: 06 Always Sometimes Rarely

How often do you give your students writing

assignment? 1 1] )

Question: 07do you usually give feedback on your students' written productions?
YesL] No—J
+ Justify your answer in both cases
Section two: students’ errors as a result of L1 interference

Question: 08what are the most common writing problems you notice in your students’
writings?

Grammatical @ Sentence Vocabulary and | Spelling Content and All of them
errors structure word choice mistakes organization of ideas
] ( ] | J 1 ] ]

Question: 09 from the above question, in your opinion what are the reasons behind student's

poor written production? (You can tick more than one item)



1- L1 interference 1 2- Lack of motivation [
3- Lack of reading 1 4- Lack of practice 1
Question: 10Do you think that L1 (Arabic) influences your students' writing?
Yes ) No C )
s If yes, how?
Positively [ ) Negatively (]
Question: 11 Rarely Sometimes | Often Always

While correcting students' writing productions,

how often do you figure out their L1 interference | ] I [ } |

in their writing style in L27?

Question: 12 what kind of interference do you find? (You can tick more than one item)
Grammar translation () Literal translation (word by word) )

Phonological transfer (J  Lexical transfer ]
Question: 13Should EFL learners be aware of the differences between L1 and L2 writing

systems?

Yes[ |N0[ |
s If yes, justify

Thank you for your help and collaboration



Appendix four

Students’ Questionnaire

Section One: General Information
Question: 01 how long have you been studying English?

Question: 02. Have you been introduced to another foreign language before studying
English?

Yes l:] No l:]

w If yes, what is it?

Question: 03 Are you interested in written expression” module?

Yes ) No CJ

Section Two: the Writing Skill

Question : 04 Good Average Low

How would you assess (evaluate) your

level in writing? [:] [: [:]




Question: 05 Grammar rules  vocabulary Spelling All of them

mistakes
During writing, onwhich [} C_J C_J C_J
do you focus more?
Question: 06 Every session Once per week Once per month
How often do you writein [} ] ]
class?
Question: 07 Very sufficient Sufficient Insufficient
The time allocated to ] C_J C_J

written expression is:

Section Three: Writing’s Errors as a Result from L1 Interference

Question: 08 during writing, do you refer back to your mother tongue?

Yes[ |No[ |

Question: 09 if you refer back to your L1, what technique do you use?
a. Word by word translation (from Arabic to English) )
b. Sentence by sentence (from Arabic to English) ]

c. Translation of meaning )
Question: 10 Do you find it necessary to use a dictionary?
Yes_] Nol__
¢+ Justify your answer please,

Question: 11 what type of dictionaries do you use?

a. Bilingual L1/L2 b Monolingual L2/L2 )



Question: 12 - Does your mother tongue influence your writing skill?

Yes [:| No[:|

s If yes, how?

Question: 13 what do you think is the best to lessen (reduce) L1 interference?

Practice Authentic material use Reading

) L )

Question: 14 when you are asked to write, do you get teacher’s feedback on your piece of
writing?

Yes :] No[:|

Thank you for your cooperation



Appendix five

Samples of Students’ Short Paragraphs
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