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Abstract

Fostering learners' engagement is considered to be as one of the challenges that EFL
teachers can face in their classrooms. It has a great influence over the learner's quality
of achievement and learning outcomes. Nevertheless, it was observed that countless
EFL learners are still disengaged and demotivated to take part during their task
performance and/ or learning process in general. Consequently, this study aimed to
investigate the role of interactive tasks in fostering EFL learners' engagement. More
precisely, the current study sought to identify the effectiveness of interaction and
student-centered approach in promoting master students’ motivation and active
learning. The main hypothesis suggested that learners can be engaged through the
implementation of learners-based interactive tasks. Accordingly, a mixed-method
approach was adopted to collect qualitative and quantitative data. Moreover, to
validate the hypothesis, we used three data collection tools, namely, teachers’
questionnaire, students’ questionnaire, and a classroom observation checklist. They
were administered to 8 teachers and 40 EFL students at Biskra University. Therefore,
the analysis and interpretation of the obtained data revealed that the implementation
of student-centered approach and interactive tasks can result in fostering EFL
learners’ engagement. Thus, we can conclude that the study’s suggested hypothesis
was validated and confirmed because the results were in favor of the research
assumptions. So, teachers, students and staff at Biskra university are recommended to

integrate the student-centered approach and interactive tasks in their future curricula.

Keywords: student-centered approach, task-based instruction, interactive tasks,

learner's engagement, active learning, involvement, motivation
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General Introduction



Introduction

One of the current issues in education is the pedagogy or the way of teaching.
Teaching and/or learning English have become a dominant element in the world’s
educational curricula. Therefore, many countries, each time, try to better the English
learning and/or teaching process as a second or a foreign language. In fact, classrooms
are based on varied activities because of the methods are used in. To enable students
to succeed in learning English as Foreign Language (EFL), language teaching and
learning has witnessed a number of paradigms shifts in the areas of teaching

methodology and pedagogic aims.

Since the goal of the educational process is to provide the best setting for
instructors and learners to instruct and/or learn English, many strategies have been
used. Indeed, college and/or university classes are extremely teacher-cantered and this
situation works against students’ success and development. Hence, many educators
change directions towards student-centeredness just to adjust teaching activities in

ways that can improve the learner’s learning process.

Consequently, if best techniques and tasks are implemented in classrooms,
students will be more engaged, motivated and active. So, educators must continue
seeking to apply specific and well-considered approaches that support students’
engagement in learning. These approaches may result in creating interactive lectures

and/or lessons in which students are the most powerful element in the classroom.

1. Statement of the Problem

The traditional way of teaching and learning was based more on the teachers’ roles

and efforts. Teacher-centered is the predominant approach used in classrooms.



Moreover, most of the learning activities are carried out by the instructor; As a result,
the students absorb and record the presented information. So, they do not function
without structure and imposed control. Hence, students assume that learning English
as a foreign language has no importance and they must be reluctant and hesitant
towards English because it accommodates their failure due to their passiveness and

disinterest during the lesson.

As many difficulties and problems observed in the field of education,
disengagement is one major problem. Thus, much importance has gone to a new
approach in which lessons are more based on students’ centeredness. Accordingly,
this study stems from the learners’ remarkable uninterest, passive-participation and
involvement to learn English in different lectures and/or lessons at the university

level.

Eventually, educators had better apply effective approaches and applicable
methods that lead to enhance EFL learners’ engagement and involvement. Thus, the
present research study suggested the integration of interactive tasks to foster EFL

learners’ engagement and active learning.

2. The Literature Review

Most of the recent research studies have tackled the importance of students’
engagement. It has become a catch-all term that is commonly used in higher education
to describe a compendium of behaviours characterising students (Krause, 2005).
Therefore, students’ engagement may include students’ time on task and their
willingness to participate in activities according to Stovall (2003). Thus, when
students engage in their learning and academic achievement, it means that they are

interested, motivated and doing efforts in their classrooms.



Both social cognitivism and constructivism espoused and advocated ‘Interactive
Learning ‘. This latter requires that students should be dynamically involved and
engaged in their lesson activities. ~ Also, interactive tasks are effective and
intentionally planned format of instruction that lead to active learning. Furthermore,
this type of tasks are teacher-to-student and student-to-student interactions. For
instance, teacher questioning, Think-Pair-Share, and small group work are interactive

tasks.

As many studies have been conducted in the field of students’ engagement,
Cavanagh (2011) conducted a research on students’ experiences of active engagement
through cooperative learning activities in lectures. He gave 113 students a
questionnaire of five open-ended questions focusing on the extent on which students
thought that the lecture activities helped them to learn and understand the course
content and to maintain their interest and attention during the sessions. The results
indicated that students valued the mix of traditional lecturing and cooperative learning
tasks, particularly the use of varied activities, giving opportunities to small-group and
whole-class discussions, the clear focus on one or two central ideas and the

authenticity of the tasks.

As Baxter and Gray (2001) suggested that an effective learning ought to move
toward a model in which students are actively engaged in the learning process. Many
researches handled different research studies about students’ active learning,
motivation, participation, involvement and engagement mostly with multiple aspects.
This study will explore the effect of interactive tasks on fostering students’

engagement in the classroom.



3. Research Questions

This research sought to answer the following research questions:

RQ1: How would learners-based interactive tasks help in fostering EFL learners’

engagement?
RQ2: What are teachers and learners’ roles during interactive classrooms?

RQ3: Can the implementation of interactive tasks encourage learners’ active learning

and involvement?
4. Research Hypotheses

Based on aforementioned research questions, we proposed the following research

hypotheses:

RH1: Students may be less engaged and involved in their learning because the

instruction is teacher-cantered.

RH2: We hypothesised that learners can be engaged through the use of learners-based

interactive tasks.

5. Aims of the Study

The general aim of this study was to see whether or not students’ engagement can
be fostered through the application of interactive tasks. As far as the specific aims,

this study aimed to:

v’ Better EFL learning process.

v -Encourage EFL learners ‘engagement.



v -Raise EFL teachers ‘awareness of useful approaches and techniques to be
implemented in their classrooms.
v' -Know teachers’ roles and learners’ attitudes and performances during

interactive tasks.

6. Research Methodology for this Study

6.1 The Research Approach

The present study sought to investigate the implementation of interactive tasks in
order to foster EFL learners’ engagement. Thus, we intended to adopt a mixed-

method approach to get more valid results.

6.2 The Research Design

This research study was designed for a case of study.

6.3 Data Collection Methods

To gather data, we used three data collection tools. First, a questionnaire presented
to English teachers to elicit their opinions on the use of interactive tasks and their
students’ engagement. Second, a questionnaire distributed to get students’ point of
views of their motivation and participation in the classroom through the
implementation of interactive tasks. Finally, a classroom observation grid was used to
collect deeper insights on the students’ responses during the integration of interactive

tasks in their learning process.



6.4 Data Collection Procedures

A semi-structured questionnaire was given to eight teachers to get a valuable data
on the effectiveness of interactive tasks that may or may not lead to their students’
engagement. The sampled students replied to distinct questions in a semi- structured
questionnaire. Also, in the classroom observation we observed the students’ reactions

and engagement through the use of interactive tasks.
6.5 Data Analysis Procedures

Descriptive analysis methods were used to analyse the obtained data. A content-

based approach was the main one.

6.6 Population and Sample

Population

Master students of English at Biskra University were selected as a population of
our research because the sampled students were part from this level. Also, Biskra

university teachers of English were another part of our population.
Sample

The sample used was a group of 40 students from the first year of the master level.

Moreover, our current study dealt with eight teachers of English at Biskra University.
The Sampling Technique

A purposive sampling technique was utilised due to the fact that students of first

year of master are introduced into the application of interactive tasks in their language



mastery lessons for the first time. So, they were the most appropriate choice to work

with.

7. The Significance of the Study

Despite the fact that countless research studies have tackled the issue of students’
engagement in the classroom, our study aimed to present a new contribution to this
field. It will focus on the important effect of learners based interactive tasks. It is one
of the most effective student centered approaches and/or methods needed to be
applied in the recent learning and teaching processes. Accordingly, the integration of
interactive tasks will lead to remarkable students’ involvement, participation and
engagement. So, this study will be much more contributive and conducive for future
researches to search for new effective techniques and approaches that help in the

learning and/or teaching processes and lead to students’ success.
8. Structure of the Dissertation

This dissertation is composed of three chapters. The first two chapters provide a
background of the tackled variables and a review of the literature. In other words, they
present the theoretical part. Chapter one covers an overview of interactive tasks, and
chapter two presents the concept of learners' engagement. However, the third chapter,
that presents the practical part, analyses and interprets the data gathered from the used

data collection tools
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Introduction

The current learning/ teaching processes are calling for applying the most effective
approaches in which learners are not reluctant to engage in their own learning process.
This chapter deals with the idea of social constructivism that focuses on one of the
recent effective methods, student-centered approach of learning. Its main parts cover
definitions of classroom interaction, how to make it interactive and types of
interaction. To create student's interaction, then, teachers follow some criteria of how
to manage his/ her classroom and how to group students in pairs and groups or how to
organize them depending on multiple factors. This is also present in the next pages.
After, teachers can implement interactive tasks as a new method to incorporate their
students in more practical involvement and engagement in their classrooms. So, this
chapter deals with the concept of interactive tasks, its importance, as well as some

interactive techniques and activities that any teacher can base his/ her lessons on.

1.1 Social Constructivism

Constructivism theory is the learning concept in which learners construct their own
knowledge through their personal experience. Learners are encouraged to engage
effectively in the organized learning activities. They will explore, discuss, negotiate,
collaborate, cooperate, investigate, and solve real life problems in social learning
environment (Al-Huneidi, Schreurs 2011). They will interact with the environment

(physical and social world), to develop social and interpersonal skills and knowledge.

According to Loynes et all (2008), the concept of constructivist learning can be
structured in four core features: knowledge construction, cooperative learning, self-
regulated learning and using real world problems. Knowledge construction is the core

element of the constructivism theory, in which learners interpret new information
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using knowledge and experience they already have. Cooperative learning is essential
for knowledge construction and sharing, in which learners, teachers, and external
experts of the study-domain contribute to the construction of knowledge through

social interactions.

Interaction is at the heart of the social constructivist theory of learning. This
theory contends that human development is socially situated and knowledge is
constructed through interaction with others. In addition, this dimension of interaction
sheds light on the amount in which instructors provide interesting activities and tasks,
projects, instructions and materials to facilitate those learning processes. As a result,
learners are actively engaged via the use of these varied modalities. An agreement
with the constructivist theories, formats for instruction ought to foster active
participation in a specific learning opportunity (Bowman & Scott,1994). It means,
students are not only showing their behaviors and participating, but they are

cognitively engaged as well.

1.2 The Difference Between Teacher-centered and Student-centered

Classes

Baxter and Gray (2001) stated that for effective learning it is desirable to move
toward a model in which students are actively engaged in the learning process. No
longer is the student expected to be a passive absorber of information. Also, it is
claimed that a teacher’s dominance in class makes the learning process dull and it
kills the students’ interests (Kundo & Tutto, 1989). Instead, the teacher must act as a
facilitator and does not need to be an expert in the particular content (Tarnvik, 2007).

So, the teacher's and/ or student's responsibility differs in each way.



13

It is worthwhile noting that these two principles, teacher- centered and student-
centered classes, are diverse depending on the focus they put on. The following points
will be considered as the main characteristics that differentiate each principle from the

other.

1.2.1 Teacher-centered Classes

In teacher-centered learning, teachers play important roles in the learning process.
Teachers are information providers or evaluator to monitor students to get the right
answers, yet students are viewed as learners who passively receive information. In
Teacher-Centered Instruction, students put all of their focus on the teacher. S/he talks,

and the students exclusively listen.

e Focus is on the teaching process.

e They are lecture-focused.

e Students take less time talking during their classroom activities.

e Students have little to say on what is happening.

e Teachers have to listen, take notes and memorize what their students are being

taught.

Consequently, teachers in these classes do not give the opportunity for interactions
among their students. Then, most of the classroom interaction is teacher-student

oriented.

1.2.2 Student-centered Classes

In contrast to traditional instruction, this student-centered approach focuses on
meaning making, inquiry and authentic activity. The instructional goal in student—

centered classrooms, based on constructivist principles of learning, is to create a
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learning environment where knowledge is co-constructed by the teacher and students
rather than transmitted directly by the teacher. Brophy (1999) explains that, in these
classrooms, students are expected to “strive to make sense of what they are learning
by relating it to prior knowledge and by discussing it with others” (p. 49). The class
acts as “a learning community that constructs shared understanding” (Brophy, 1999,

p. 49). Cannon and Newble (2000, p.16) defined student-centered learning (SCL) as:

ways of thinking and learning that emphasize student responsibility and
activity in learning rather than what the teachers are doing. Essentially SCL has
student responsibility and activity at its heart, in contrast to a strong emphasis
on teacher control and coverage of academic content in much conventional,

didactic teaching.

e Focus is on the learning process.

e They focus more on tasks and not on lectures.

e Students' talking time is high.

e Students work collaboratively in small groups to answer their tasks.
e Students consider each other's ideas and thoughts.

e Critical thinking is promoted.

Over the last decade, however, views on good instruction have shifted.
Educators are now encouraged to implement an instructional approach based on
constructivist principles of learning (Brophy, 1999; Dollard and Christensen,

1996). Moreover, according to Mc Combs & Wisler (1997, p. 11).

a focus on individual learner (their heredity, experiences, perspectives,
backgrounds, talents, interests, capacities, and needs) [and] a focus on

learning (the best available knowledge about learning, how it occurs, and
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what teaching practices are most effective in promoting the highest levels of

motivation, learning, and achievement for all learners).

Here, the scholars direct their view on the importance of each individual's
perspectives that are respected in this system. Then, learners are treated as co-creators
of their own learning process. Unlike the teacher-centered classes, student- centered
classes differ quite fundamentally from the other approach because it provides
students with the opportunity to be engaged during their classroom activities and/or

tasks. So, they are negotiating meaning, receiving feedback and producing outputs.

1.3 Definitions of Interaction

The term 'Interaction’ is defined in multiple dictionaries as "reciprocal events that
require at least two objects and two actions... [ and] occur when these objects and
events mutually influence one another" (Wagner, p.8). This definition attempts to
clarify that interaction refers to all what happens during face-to-face actions.
Consequently, all interactions involve the use of some kind of turn-taking
organizations. So, each one in the classroom takes a position while receiving and/ or

producing knowledge.

Therefore, different scholars and researchers try to define the concept of
'Classroom Interaction' regarding different perspectives. Celce-Murcia (1989, p.25)
stated that classroom interaction is considered as a system of exchanging information
through giving and receiving. It is receiving input and producing output. In addition,
interaction is a result of a cooperative learning (Chafe,1998). This scholar argued that
classroom interaction is an effective instructional method that encourages leaners to
work collaboratively achieving the same goal. In fact, it is thinking critically and

being communicatively competent.
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Moreover, Allwright claims that the students’ achievement of their
communicative competence in the classroom, instruction has " relied heavily on the
value of interaction of live, person-to-person encounters "(1984, p.156 ). He, also,
believes on the significance of classroom interaction in which it is inherent in the very
notion of classroom pedagogy itself. (p.158). So, depending on this statement, it is
clear that a classroom interaction is a prominent element that leads to a successful

pedagogy (as cited in Marguerite Louise Sibley, 1990, p.8).

1.4 How to Make Classroom Interaction Interactive
For many teachers, creating classroom interaction is more difficult. Gebhard
(1998) says that there are, at least, five factors that any teacher should consider to

make his/ her classroom interaction interactive. These factors are as follows:

- The central position of the teacher must be reduced. It means, the classroom
will be student- centered.

- The appreciation of the uniqueness of individuals. Any student has his/ her
own style of learning, so that the classroom is varied.

- Chances are provided for students to express themselves in meaningful ways.
This will encourage their social skills and communicative competences.

- Opportunities must be given to students to negotiate with their classmates and
teachers. In this way, students and teachers' relationships are close to acquire
knowledge and receive feedback in a flexible manner.

- Students are free to say what they want to say, to whom they want to say it,
and how they want to say it. In fact, this choice will take the student to be the

most powerful element in the classroom.
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1.5 Types of interaction

Teachers and students' relationships and interactions can either result in a
production and / or an inhibition of a developmental change to the extent that they
engage. In this way, teachers and students contacts and interactions will be the key of
understanding and engagement. Henceforth, these interactions are varied in the
classrooms depending on their occurrence. In this sense, as it is known that interaction
is a process of sharing knowledge, it can be achieved throughout the relationship
between learners and/ or learners with their teachers. In fact, Harmer (2001) asserted
that this reciprocal action is divided into three main sorts. They are: content-learner

interaction, learner-instructor interaction, and learner-learner interaction.

1.5.1 Content- Learner interaction

Learner content interaction is defined, according to Moore (1989), as" The
process of intellectually interacting with content that results in changes in the learner's
understanding, the learner's perspective, or the cognitive structures of the learner's
mind". In this type of interaction, the learner has the opportunity to acquire much
understanding of a specific topic and/ or skill. The learner, here, is more related to the

curricular or course materials and the content presented to him/ her.

1.5.2 Learner- instructor interaction

This type of instruction favors the good relationships between teachers and their
students in which they come to an educational exchange. Also, when the instructor is
present, the learner simultaneously gains access to all the content knowledge.

Moreover, this interaction lends itself to increased student learning outcomes and
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results due to the fact that the instructor is the one who designs the learning and/ or

instruction object, builds assessment and finally confirms the educational attainment.

In contrast, many scholars stated that the teacher must not occupy the whole time
with his/ her instructions that prevent students, at least, to ask questions. Because of
that, students are disable to solve problems independently and bored to involve in

with their teachers. Kundu (1993, p.13) reveals that:

Most of the time we talk in class hardly ever giving our students a chance
to talk, except when we occasionally ask them questions. Even on such
occasions because we insist on answers in full sentences and penalize them

for their mistakes, they are always on the defensive.

So, recent approaches of language teaching have seriously focused on the idea that

the teacher's talking time must be reduced.

1.5.3 Learner- learner interaction

This type of interaction leads to the chance of the collaborative success of learners
in reaching their course objectives due to the fact that it depicts the exchange among
learners. One-on-one student interaction is crucial because it gives learners the real
understanding of what it means to work with a partner. As a result, learners,
themselves, obtain the responsibility to comprehend, analyze and evaluate content.
Also, interaction between students can be done through class-wide and/ or small

groups or pairs.

When working in smaller groups, it helps to emphasize individual accountability,
positive interdependence and positive interaction in grading the group's work

(Kirshner, Strijbos, Kreijns, &Beers,2004). In this way, motivation is much more
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enhanced. This is realized by placing greater responsibility and ownership on the
students, and by offering them truly engaging and often collaborative work (Schechty,

2002).
1.6.1 Grouping students

Working together is important as “pair and group work immediately increase the
number of students talking time” (Harmer, 1991, p. 164). Forms of classes may differ
from one to another. Indeed, there are no limitations to the way in which teachers can
group their students in the classroom, though certain factors, such as over-crowding,
fixed furniture, and others. For this reason, classroom teachers and researchers have
developed various ways to structure and regulate the interaction within collaborating
groups so that learners are required to interact in ways that induce the cognitive

processes appropriate to the learning task.
1.6.1.1 Pair Work

In pair work, students can quickly be organized to practice language together,
study a text and do activities, such as information- gap (Harmer, p.165). This way,
also, allows them to interact independently without the intervention of their teacher.
Thus, it promotes learner independence. Hence, introducing pair work is an effective
strategy that could lead to success in language learning because it helps to increase
students’ interest in term of the oral tasks. According to Burges (1970, p. 19) there are
several steps that any teacher must consider while applying the pair work technique.

They are: students think individually, discuss in pair and, then, communicate.
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1.6.1.2 Groupwork

Sometimes, students can not engage to some activities and tasks because they are
grouped in pair works. Then, their teachers group them in a form of groups of more
than just two students. In this case, learners are capable to prepare tasks, such as
presentations or discuss an issue and then come to a group decision. This technique
encourages broader skills of cooperation and negotiation. Also, small groups of

around five students lead to a remarkable involvement and participation.

Group work is a teaching strategy at all levels of education and researchers have
observed that group-based assignments and discussions are a common feature of
tertiary education (All Wright & Bailey, 2004). Due to that, teachers almost use it to
give their students an opportunity to endure practically their ideas and thoughts. This
strategy asserts a number of advantages as Gower (1987) has claimed that it
stimulates the learners’ experience of various types of interaction and helps to
generate a more relaxed and cooperative classroom atmosphere. (as cited in Raja,
2012). Consequently, group work makes students autonomous learners who work

collaboratively for their own learning.

1.6.2 Organizing pair work and groupwork

Problems might occur in any classroom. One problem is that sometimes students
may react to their teacher's decision of making them work in pairs and/ or groups. So,
students have to be convinced that pair work and groupwork are worth doing. Then,

instructors ought to follow the following steps:
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1.6.2.1 Making it work

To solve teaching/ learning routines that result in problematic issues, teachers
must know when and how to use different student groupings. Students may differ in
their preferences of staying on their owns in classroom. Others, like to do their
activities in groupworks. So, one way to discuss a pair work or groupwork is to do a
group activity with students. Then ask them to say their opinions and their feelings
towards this idea. After, the agreement and/ or disagreement they provide will be as a
decision of the tasks will be chosen and the form of grouping in the classroom

(Harmer, p.168).
1.6.2.2 Creating pairs and groups

According to Harmer, once students accept to work in pairs or groups, teachers
must consider how to put them into those pairs or groups. It means, the teacher needs
to ask him/ herself about the way his/her students must be grouped in light of the

following principles:
o Friendship

A key consideration while putting students in pairs or groups is to be certain that
friends are put with their friends. It makes the classroom atmosphere more flexible,
rather than risking the possibility of letting them work in a difficult and/ or an
unpleasant way. In a way, teachers may allow students to group themselves. The
danger with this, however, is that friends will form pairs or groups and speak about
personal things as opposed to doing the activity. So, the teacher should consider this

factor.
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o Streaming

The issue of streaming students in groups centers round whether or not students
are streamed according to their ability. One suggestion says that pairs and/ or groups
should be as a mixture of weaker and stronger students. Consequently, this process
will result in that the knowledgeable students will help other weaker peers. Lynch
(1996, p.115) mentioned that the more there are differences between learners, the
more they need negotiation. Another point of view suggests that weaker students are
grouped in the same group to receive special help. And stronger students, on the other

hand, perform in more challenging tasks.

o Chance

In fact, reasons of friendship, ability or level of participation are not considered
when students are grouped by chance. This is the easiest way of organizing students
since it takes little pre-planning. To do so, for example, the teacher asks his/her
students to be in pairs through the "Wheels' scenario. Here, the chairs are divided into
two circle halves facing each other. They are in a form of a or an anti-clockwise
direction. When they are told to stop, each student works with the person facing him/
her. Also, groupwork can take multiple forms. The teacher arranges random groups
by asking students to get out of their chairs and stand in the order of their birthdays.
Otherwise, groups of people wearing red or blue, and people with glasses may be

other forms of a groupwork.

o The Task

Sometimes, who works with whom is determined by the task itself. For instance,

at the university level in some practices, we need to compare cultures, so students
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from different countries will work together. However, if the task is focusing on a
particular leisure activity as music, cooking, sport and others, students will make up

their pairs and groups regarding the purpose of the task.

o Changing groups

It is not necessary for students to stay in the same groups from the beginning till
the end of an activity. Activities may vary and members of the groups vary also. For
example, students start doing their tasks in pairs, then continue in groups of four, six

or even more. So, groups may change flexibly depending on the task.

o Gender and status

In some contexts, it is not appropriate to put boys and girls, or men and women
working together in the same group. Similarly, we may pay attention to each
individual's status outside the classroom. One activity needs a homogeneous class
because they have the same level. Other activities, need students with different needs,
so that they work on many aspects of language. So, pairing and/ or grouping students
has to consider different factors to better the classroom atmosphere and the students'

engagement.

1.7 Definitions of task-based approach/ instruction

Task- based instruction (TBI) is viewed as the core of communicative language
use for many scholars. In this approach, learners are more language users and this is
more appropriate for them because they see that communication is what they need in
their classrooms as second/ foreign language learners. In contrast, they must not be

mere capable to produce correct language forms or structures. This is the change from



24

the traditional approach of presentation, practice and production (PPP) to TBI

pedagogy in which students are treated as ' language users ' (Ellis, 2003, p. 252).

Prabhu (1987) defines tasks as " an activity which requires a specific outcome
where the learners have to arrive to the outcome from given information and through
some processes of thought, and also allowed teachers to control and regulate that
process" (p. 24). Besides, Branden, Bygate,& Norris state that TBLT is considered as
a 'learner- centered approach to language teaching in which learners regulate the tasks
provided to them in their own way after following the instructions. So, here, the
method opposed to the traditional one where the teacher is the most dominant, and
now he mostly plays the role of a facilitator in the classroom (as cited in

Rubaiat,2018, p.15).

Additionally, Nunan (1989) stated that a task is " a piece of classroom work which
involves learners in comprehending, manipulating, producing and interacting in the
target language while their attention is principally focused on meaning rather than
form" (p.10). Similarly, many scholars supported the idea that in a task, much priority
is given to meaning. Also, tasks focus on their accomplishments and goals. All in all,

any task has its proper content, specific objectives and varied outcomes.

1.8 What are interactive tasks

Classrooms must be more based on effective instructional strategies. Many
instructors suppose that one important method is the interactive tasks. Teachers
experience teaching with their students and notice during their classroom activities
that some students are engaged, instead of others that feel like they are fidgeting.
Thus, they look for other effective methods dealing with interaction between teachers

and students and/or students with their classmates.
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Sharon (n.d. p. 4) has defined interactive tasks as:

An effective and intentionally planned format of instruction that makes
learning a shared social experience. Students and teachers learn from one
another as they work collaboratively and cooperatively-observing,
discussing, questioning, sharing and transferring knowledge. Through these
interactions, students learn content knowledge and how to work

productively in a group, an important social skill for life.

Basically, interactive tasks are those actions that occur during teacher-to-student
interactions and student-to-student interactions. So, these can create many types of
activities in which they receive and produce knowledge and meaning. Activities differ
from teacher questioning, think-pair-share, and small group work (see p.6) and others.

They are examples of interactive tasks.
1.9 Interactive techniques

These techniques have numerous benefits. The instructor can easily and quickly
assess if students have really mastered the material. The process of measuring student
understanding in many cases is also practice for the material. Often students do not
actually learn the material until asked to make use of it. Finally, the very nature of
these assessments drives interactivity and presents several advantages. Students are
revived from their passivity of merely listening to a lecture and instead become
attentive and engaged; they are two prerequisites for effective learning. These
techniques are often perceived as “fun”, yet they are frequently more effective than
lectures at enabling student learning. Nurul (2018, p.23) suggested some techniques

that will initiate interaction in the classroom.
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Teacher questioning: questioning is considered as an influential teaching act

because it is the basic way that teachers use in their classes. It is used to stimulate

participation, thinking and learning.

Choral Response: it is asking a one-word answer to the class at large. Volume of

the answer will suggest how much the students' comprehension of the content is. It is

useful to drill new vocabulary into students.

Think-Pair-Share: Students share and compare possible answers to a question

with his/ her classmate before it will be addressed to the whole class.

Role-Playing: Assign roles for a concept, students research their parts at home, and

they act it out in class. Observers critique and ask questions. Can be done with one

student or more.

Pictionary: for important concepts and specific terms, students play Pictionary.

One draws images, the rest must guess the term.

Wheel in a Wheel: ask half of the class form a circle facing outward. Then have

the other half of the class form a circle around those students, facing inward. So that,
they are facing one of the students in the inner circle. The inner circle remains seated
throughout the exercise, while the outer circle rotates to the right, one person at a
time. With each new pairing you provide a discussion topic/question that will help the

students get to know one another. Make sure both partners have time to share.

Question and Answer Cards: Make index cards for every student in the class;

half with questions about class content; half with the right answers. Shuffle the cards
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and have students find their appropriate partner by comparing questions and answers

on their own cards.

Snowball Discussions: Students form pairs and respond to a discussion question

posed by the instructor. After a few moments, pairs join together to form groups of 4
and share their ideas. Groups of 4 then join to create groups of 8, and so forth until the

entire class is engaged in discussion.

Pinwheel Discussions: Students are divided into groups. All but one of the

groups are assigned to specific topics or positions, while the fourth group is
designated as the “provocateur” group. Each group chooses a speaker, and speakers
sit facing each other with their other group members seated fanned out behind them
(the overhead view of this configuration looks like a pinwheel). The speakers discuss
their assigned positions (or provoke further discussion, if in the “provocateur” group),

and every few minutes, new speakers rotate in and continue the discussion.

Forced Debate: Students debate in pairs, defending either their preferred position

or the opposite of their preferred position. Variation: Half the class takes one position,
half the other. The two halves line up, face each other, and debate. Each student may

only speak once, so that all students on both sides can engage the issue.

AlKandari (2012) stated that students positively acknowledged that discussions,
debates, group work, and presentations were designed to enhance their learning and
communication and resulted in increased engagement and motivation to learn.
Consequently, the aforementioned techniques are supposed to be the main effective
tools that lead to students' interaction in their classrooms. They are just examples, and

there are many others.
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1.10 Importance of Interactive Tasks

Sharon (n.d) stated that there are a variety of reasons that make interactive tasks

important. They are paraphrased below :

R

% Interactive tasks can support reading comprehension

Reading is considered one of the central skills that any learner of a language must
focus on. The same is for its comprehension. When teachers give students
opportunities of reading and comprehending, or tackling the ideas of the text, they can
create diverse interactions. Firstly, they will be much more connected to the material
and/or content in which they reinforce their understanding. Besides, students will
grasp and learn new concepts about the language of the text. Then, exchanging and
interacting thoughts with their teachers and/ or classmates. So, via this process,
learners will be able to receive input through reading and producing output.

Accordingly, they improve their receptive and/ or productive skills.

% Interactive tasks help to shift responsibility for learning from the teacher

to the student

In classrooms that are based on interactive tasks, students are the most powerful
elements because they are more responsible for their learning. Many challenges may
face students due to the fact that they are not used to replace their teachers in the
class. Teachers, then, are mere guiders, facilitators and assessors for their student's
performances and attitudes. For instance, an appropriately scaffolded lesson and well-
thought out response activity will make students curious for learning more about a

topic. Consequently, language skills are acquired in a challenging way. The
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responsibility and opportunity of seeking and making meaning is shifted from the

teacher to the student.

% Interactive tasks provide opportunities for peers to support and learn

from one another

Students working with their peers are capable to make sense of a given thought or
an idea that appears somehow difficult and struggling. Sometimes, student understand
better when it is explained by a peer who may have newly figured it out himself/
herself. "Both mainstream and minority students show far greater increases in
academic achievement when they participate in collaborative learning projects than
when they remain in traditional teacher focused classrooms™ (Sharon, p.5). Also, by
working in groups, students learn from their shared discoveries and experiences

together (Vygotsky, 1978, 1986; cited in Walker, 2005).

Furthermore, there are three commonly cited benefits of peer and cross-age
tutoring; tutors and tutees may have or have not the same age. These three benefits
are: the learning of academic skills, the development of social behaviors and
classroom discipline, and the enhancement of peer relations (Greenwood, Carta, and
Hall 1988). So, it is significant to note that all such benefits accrue to both tutor and

tutee. (As cited in Sharon n.d).

% Collaboration helps English language learners to engage in meaningful

content work while acquiring English

Many researchers of second language learning found that students did not develop
native-like proficiency in English sentence construction and word choice until they

had opportunities for extended output (speaking and writing) and collaborative
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dialogue that demanded linguistic accuracy, Swain (1995). This statement gives much
importance to language in use and practice. Moreover, students have to deal with the
target language in its real contexts, especially with its native speakers in a flexible

way that better their proficiency of different productive skills.

It means, learners will be able to speak and write their target language. Therefore,
working with others requires English language learners to: notice the gap between
what they want to say and are able to say, test what they want to say and modify
output based on feedback from others, and reflect on language use to internalize
language knowledge (Swain, 1995). Hence, an interactive task should consider
English speakers mixed- language proficiency through giving students the

opportunities of leadership and/ or control roles.

< Interactive tasks aid to build life skills necessary for success in the 21%

century

Sometimes, students see themselves incompetent when dealing with activities that
let them work in a competitive and/ or individualistic manner. One solution for this
problem is that teachers group them to work collaboratively to better solve language
or classroom problems. Recent research has shown that this learning process, as
opposed to competitive or individualistic efforts, results in higher achievement,

increased positive interpersonal relationships, and higher self-esteem (Gupta, 2004).

Cooperative opportunities help students prepare for the 21st century, where
expectations to work and learn in a team-like environment are frequent (Uchida,
Cetron, & McKenzie, 1996). As well, cooperative learning processes help students to
share their own experiences. Then, students should acquire diversity, social skills

while working in a diverse, heterogeneous cooperative learning teams.
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% Incorporating student interaction into a lesson can help teachers chunk

language and content into manageable pieces

When learners want to learn their foreign language, they are supposed to deal
with different types of interaction in their classrooms. They help them to chunk their
output with their prior knowledge, that is input. This opportunity, in fact, is given by
their teachers. Consequently, it is infrequent for collaborating learners to engage
spontaneously in effective interaction or match their type of interaction to the task at
hand without some form of explicit prompting or other guidance by their teachers
(Bell 2004; Britton et al. 1990; Cohen 1994; King 1994; King & Rosenshine 1993;
Kuhn 1991, cited in Sharon, n.d). So, teachers, themselves, can help their students to
grasp the content when given them the time to negotiate meaning or digest their
understanding of the lesson. Here, students will interact with each other in a flexible

way, and the teacher will be able to manage the content processing s/he provides.

Conclusion

To conclude, the current chapter tried to present an overview of the student-
centered approach of learning/teaching differing from the traditional one, teacher-
centered approach. At first, it provides different definitions of the classroom
interaction that is essential in this approach, and how to make it interactive passing
through varied steps. Alongside with the main types of interaction that may occur
between learner-content, learner-instructor and learners with their classmates. Then,
grouping and/ or organizing students in pairs or groups according to numerous
factors. Finally, this chapter explained the concept of interactive tasks, its importance
and some examples of interactive techniques. All in all, the implementation of

interactive tasks gives students the opportunity to control their own learning by being
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actively involved and engaged rather than simply passively receiving information

from a lecture.
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CHAPTER TWO: LEARNER ENGAGEMENT

Introduction

Dealing with second/ foreign language teaching/ learning is noteworthy and
valuable for both teachers/ learners. They face several issues that may facilitate or
impede this process. One of these issues is learners' engagement. Thus, this concept is
more focused on this chapter. First, many definitions, varied components and
typologies are discussed. Therefore, it clarifies the role of the teacher that impact each
type of engagement on the learner him/ herself, teacher's practices that foster students'
engagement, characteristics of engaging tasks and the difference between engaged
and disengaged learners. Additionally, it highlights the benefits of engagement, its
relation with active learning and motivation. Finally, the present chapter provides the

effectiveness of interaction as a strategy to improve learners' engagement.

2.1 Definitions of Student Engagement

Student engagement is generally recognised as a central influence on learning
achievement in higher education. It is being widely theorised and researched. This
concept is usually deemed to be among the best predictors of learning and personal
development. There are currently various definitions of student engagement. Hu and
Kuh (2001) defined engagement as “the amount of effort dedicated to educational
activities that bring out ideal performance” (p.555). Lewis et al (2011) defined
engagement as “the extent to which learners’ thoughts, feelings, and activities are

actively involved in learning” (p. 251).

A major challenge for higher educational institutions is to maximise the

engagement of their students (Biggs & Tang, 2011; Kift, Nelson, & Clarke, 2010).



36

Indeed, the comprehension of the term ‘student engagement’, based on definitions in
the literature and the discussion of the character of engagement and its alternatives, is

summarised as follows :

Student engagement is concerned with the interaction between the time,
effort and other relevant resources invested by both students and their
institutions intended to optimize the student experience and enhance the
learning outcomes and development of students and the performance, and

reputation of the institution.

Krause and Coates argue that “student engagement concentrates on the extent to
which students are engaging in activities that higher education research has shown to
be linked with high-quality learning outcomes...” (2008, p.493). Also, Hu and Kuh
define engagement as “the quality of effort students themselves devote to
educationally purposeful activities that contribute directly to desired outcomes”
(2001; cited in Trowler, 2010, p. 07). So, the amount of engagement that the students
may show whilst doing their different classroom activities is all associated with their

desire to reach a given outcome.

Furthermore, Anderson, Christenson, Sinclair, & Lehr, (2004) assert that
engagement can be demonstrated in learners’ external behaviors. Their definition of
the term exceeds the psychological patterns of learners’ engagement. They rather
believe that engagement can be measured by the degree to which learners are
attentive, present, and participate in class. All this is the result of the psychological
status learners develop from school environment (Anderson, et al., 2004). According

to them:
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Engagement involves positive student behavior, such as attendance, paying
attention, and participation in class, as well as the psychological experience
of identification with school and feeling that one is cared for, respected, and

part of the school environment.

Additionally, Chen, Gonyea and Kuh (2008) say that engagement is the degree to
which learners are engaged with their educational activities. As well, student
engagement is positively linked to a host of desired outcomes, including high grades,
student satisfaction, and perseverance. Other studies, also, define engagement in terms
of interest, effort, motivation, time-on-task and suggest that there is a causal
relationship between engaged time, that is, the period of time in which students are
completely focused on and participating in the learning task, and academic
achievement (Bulger, et al., 2008). It means, students' academic achievement may

rely on the time given to the activity or the task in which students feel free to do so.

In the same vein, engagement is seen to comprise active and collaborative
learning, participation in challenging academic activities, formative communication
with academic staff, involvement in enriching educational experiences, and feeling
legitimated and supported by university learning communities (Coates, 2007). This
definition proposes that engagement is the unification of a number of distinct
elements including active learning, collaborative learning, participation,
communication among teachers and students and how students are feeling supported
while engaging in their lessons and/ or courses. At a fundamental level, these
elements are dependent on a range of interactions such as interactions between

teachers, students and content.
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2.2 Component of Engagement

Like many scholars in the field of higher education achievement and students'
engagement, (Connell et al,1995) give a clear explanation of engagement and its main
dimensions. They categorized student engagement into three categories: the
behavioral type, such as persistent learning, effort, and sustained concentration in
learning; the emotional type, such as interest in learning and excitement; and, the
psychological type, such as preference for challenges, independence, and involvement
in tasks. These variations in the definition of student engagement indicate that it
extends from the behavioral aspect to the psychological and cognitive aspects.
However, the scope of engagement is extended from learning activities in curriculum
(e.g., learning time, effort, and strategy) to extracurricular learning activities (e.g.,

club activities, external activities, and volunteer activities).

As shown in the above definitions, student engagement consists of both behavioral
and emotional dimensions. Furthermore, there are other types of engagement like
psychological, academic, and performance engagement. Psychological engagement is
similar to emotional engagement. Academic engagement can be explained by
activities, such as time that is invested in learning tasks, task performance, grades, etc.
Finally, performance engagement is a related indicator to academic engagement. It
reflects the level of learning performance, which is related to confidence in learning,

grades, test scores, and so on.

Then, instructive scientists appear on consent that there would three dimensions
from claiming engagement as behavioral, cognitive and emotional (Audas & Willms,

2001). These three concepts are clarified in the paragraphs below.
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2.2.1 Behavioral Engagement

Marks and Newmann (1992, pp. 51-53) defined behavioral engagement as
observable behavioral characteristics that any student may show during his/ her
learning process in the classroom. These features appear in the level of effort that is
dedicated to learning or the level of learning achievement. The behavior factor
represents an active attitude toward learning, such as asking questions or submitting

assignments, persistence, capability to focus, attentiveness.

Behavioral engagement typically refers to classroom participation; what is more
invested alongside following class exercises. Other definitions from claiming
behavioral engagement incorporate certain manner, for instance, compliance,
obedience and additionally those nonattendances about troublesomeness' behaviors,

such as, misbehaving or skipping class. (Bakker, Sanz Vergel, & Kuntze, 2014) .

2.2.2 Cognitive Engagement

In fact, cognitive engagement relates to learners’ investment of thought, mental
effort, or learning achievement strategies. Also, it includes more inner indicators, for
example, such that self-regulation, the worth about education, objective orientation,
self-sufficiency. For example, Connell and Wellborn (1991) view cognitive
engagement as an individual’s capability on problem solving, feeling to testing work,

and showing about certain adapting aptitudes.

Therefore, a large number of the qualities from claiming cognitive engagement
need aid comparable to variables recognized for investigations in regards to learner
motivation. For example, craving on for learn, instructive goals, and unchallengeable

inspiration (Fredricks et al., 2004). In spite of the fact that there are contrasts in the
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lifestyle analysts need characterized cognitive engagement, the vast majority have
included utilization of metacognitive strategies, for example, arranging and

monitoring, also self-regulation aptitudes (Devito, 2016).

2.2.3 Emotional Engagement.

Emotional, or psychological, engagement introduces a feeling of having a place
during class. Particularly, it is when incorporating emotions about interest, enjoyment,
boredom, anxiety, happiness, enthusiasm, curiosity and many other internal feelings.
Moreover, this type of engagement is more related to pleasant, agreeable and
unpleasant, disagreeable feelings that the students link to their relations with
classmates, peers, teachers, educators, and generally their schools rather than the
emotions they have during their learning activities and/ or tasks (Davis et al, 2012,

p.24).

In terms of this tri-dimensional understanding,