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Abstract

The present study aims at investigating the role of classroom interaction in improving EFL
students’ speaking skill. It focuses on the importance of classroom interaction with both its
types (teacher- student interaction and student- student interaction) in maximizing and
developing EFL learners’ oral production. Therefore, it is hypothesised that if teachers
encourage active interaction in their classrooms, students may improve their oral
performance. This research work followed a descriptive method, and two data gathering
tools were used. A students’ questionnaire was administered to a random sample of third
year LMD students (N°= 41) from the division of English at Mohamed Kheider University
of Biskra during the academic year 2019-2020. In addition, a teachers’ interview was
conducted with four teachers of oral expression from the same division. The study
comprises three chapters. Two theoretical chapters gave a general overview on the
speaking skill and classroom interaction and demonstrated the relationship between them.
Besides, a practical part was devoted to the description and analysis of data. The results
obtained have first revealed students’ difficulties to participate in class. Students also
regretted the fact to have less talking time comparing to the teacher’s. Moreover, findings
showed the teachers’ as well as the learners’ awareness about the fact that classroom
interaction is an effective pedagogical tool for increasing learners’ language use and
fostering classroom participation which in turn improves students’ speaking skill. On the
light of these results, the earlier stated hypothesis was successfully confirmed in that
enhancing oral skills need to be accompanied with interaction as a first-aid technique to
reduce speaking problems and improve students’ oral proficiency. This case study suggests

that teacher should give students’ additional talk time for improving their speaking skills.

Keywords: speaking skill- oral performance- EFL learners- motivation- classroom

interaction
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General Introduction

Introduction

In the recent years, researchers have been involved in the field of education to
investigate the main issues raised in teaching and learning English as a foreign
language. One of the basic problems that are related to foreign language learning is to
prepare learners to be able to use the language proficiently. In fact, studying English in
a non-English speaking setting creates huge gaps to fill for EFL teachers and learners. It
is very important for learners to experience real communicative situations in which they
will learn how to express their own views and opinions and to develop their oral fluency
and accuracy which are very essential for the success of FL communication.

One of the gaps is the learners’ lack of motivation and desire to engage in a
conversation and to produce the oral speech; hence, many researchers believe that
languages are best learned under interactive settings because this fosters the exchange
of knowledge and creates some sort of sense of belonging when students work either in
pairs or in groups. For example, in order to be able to speak, it is necessary to have a
certain amount of grammar, vocabulary as well as motivation that would enable learners
to interact in the classroom. This may lead them to improve their speaking abilities
using interaction as a transitional device which makes the process of producing oral
speech easier and more effective. Accordingly, the implementation of classroom
interaction as a pedagogical strategy virtually contributes to improving the students’
oral production. For that reason, and since speaking skill has been proved to be the most
desirable skill to be developed by foreign language learners, shedding the light on it is

one of the current research concerns.

Therefore, the major interest of this study is to investigate the importance of using
classroom interaction as an important component in the teaching- learning process to

motivate students improve their oral performance (speaking skill).



1. Statement of the Problem

Studies in language learning have addressed the necessity of classroom interaction
or students' oral participation in class. However, getting students to respond in a
language classroom especially a foreign language class is a problem that most language
teachers face. Most of students in EFL classes face problems and difficulties in speaking
because of a lack of vocabulary, anxiety, inhibition or the fear of making mistakes.
These reasons may reduce students’ motivation to participate and to interact and will,
therefore, lead to a poor speaking skill. This is perceived more in oral expression
sessions where students are supposed to express themselves only orally.

In fact, motivation is directly related to learners’ achievement and progress. That is,
learners with high motivation are more interested to participate in oral activities than
those with low motivation. The major reason of the lack of motivation to speak for EFL
learners is the transitional phase from secondary school to university. It is relatively new
for students in their first academic year to attend oral sessions, to speak in public, and to
adapt to this new situation that they were not used to in middle and secondary schools.
Here comes the role of teacher to encourage and to support his students to interact in
class. As a starting point, the teacher should have a good relationship with his/her
students, to install a safe and friendly atmosphere where mistakes are tolerated and
where all opinions are accepted. This kind of interactive teaching is the most preferable
for students because they feel more involved and at ease to participate in building their
knowledge.

Therefore, this research work tries to shed the light on the concept of classroom
interaction as a tool to enhance learners’ motivation which, in turn, leads to boost their
speaking skill. In other words, this study investigates how students’ motivation can be
boosted in order to make the process of speech production in the EFL classroom more

effective through promoting classroom interaction.

2. Significance of the Study

It is believed that the present study will help students identify the reasons behind
the difficulties they face in speaking in order to come up over with them. Moreover, this
work intends to raise teachers’ and learners’ awareness about the importance of

motivation and its need to achieve success. Furthermore, this study attempts to redirect



teachers’ attention to a crucial affective element which is classroom interaction that
should be stressed in the teaching- learning process in general and for developing the

speaking skill in particular.

3. Aims of the Study

Through the present research, we aim at investigating the relationship between
classroom interaction, motivation and the development of oral production in EFL
classes. Thus, our main aim is to contribute to our understanding of how and to what
extent interaction in the classroom could help third year LMD students at Mohamed
Kheider University (in particular) and enhance their motivation to develop their

speaking skill.

In this respect, we can state the following points as the main objectives that we want
to achieve in this study:
- Developing EFL learners’ speaking skill.
- Showing the effectiveness of classroom interaction.
- Investigating the role of classroom interaction on promoting learners’ motivation
and developing there speaking skills.
- Finding out some interactive tools that may help EFL students interact more in

class.

4. Research Questions
This research is done for the sake of spotting the light on classroom interaction in
order to show its great importance in improving learners’ speaking skill. Hence, the

following questions have been raised:

- How can the EFL teachers deal with students’ speaking difficulties?

- How can classroom interaction help learners be more motivated to speak English?

- To which extent could classroom interaction help students to improve their
speaking skill?

- Are teachers aware of the importance of classroom interaction in EFL speaking

classes?



5. Hypothesis

Teaching classes where students learn English gives a lot of opportunities for natural
language use to prosper. It enables the students to interact and to speak freely where the
majority of them can show their true oral capacities. This leads us to hypothesize the
following:

If classroom interaction is promoted, students’ motivation will be enhanced, and

their oral performance will be improved.

In other words, if teachers arise the degree of interaction in the classroom, learners

will get motivated to perform better orally.

Therefore, our study focuses on three major variables: interaction, motivation, and
speaking proficiency and tries to investigate the relationship that may exist between
them; that is, how can classroom interaction enhance EFL learners’ motivation to

develop their oral proficiency.

6. Research Methodology

6.1. Choice of the Method

The choice of the method has been determined by the nature of the study.
Therefore, a descriptive method has been adopted because it can give the facts about the
situation of using classroom interaction by teachers in their oral expression courses to
improve their students’ speaking skills. The case of the present research involves both
EFL teachers and students of Mohamad Kheider University of Biskra helps to find more

reliable and valid results.
6.2. Population and Sampling

This research deals with both EFL teachers and students as population during the
academic year 2019/2020. The main aim of dealing with EFL teachers is to know their
points of view concerning the speaking skill, and the classroom interaction in EFL oral
production course to have a clear understanding of all aspects of the implementation of

classroom interaction.



The first sample concerns teachers. Four (04) teachers of oral expression from the
division of English at the University of Mohamad Kheider in Biskra were chosen. The
selection of the sample was based on the consideration that teachers of oral expression
will be beneficial for the current research since they teach students how to develop
their oral skills. Teachers’ thoughts are helpful to investigate the way English is taught

and how the problems in speaking could be reduced through interactional teaching.

The second sample concerns students. Forty one (41) students were chosen among
the total number of the third year LMD students population (N°= 333) in the division
of English at Mohamad Kheider University. They are required to deal with oral
production module in order to develop their oral proficiency in English as a foreign

language.
6.3. Data Gathering Tools

This research project relies on two data collection tools: A questionnaire and an

interview.

A questionnaire for students has been chosen as an appropriate method to collect the
needed information from the respondents (students). One semi-structured questionnaire
has been designed for a sample of third year LMD students of English at Biskra
University, academic year 2019-2020.The purpose is to identify their difficulties in
speaking and to gather their views and perceptions of the actual teaching-learning
process and how is speaking actually taught. Moreover, the questionnaire would help
collect their attitudes about motivation and class interaction and how this latter can

contribute to the development of their speaking skill.

On the other hand, a semi- structured interview has been conducted with a sample of
four (04) EFL teachers (mainly oral expression teachers) at Mohamed Kheider
University. Their amount of knowledge about classroom interaction and the
development of the speaking skill would help correlate findings (gathered with the
students’ questionnaire). In fact, teachers’ answers are crucial since they are the direct
observers/evaluators of the students’ difficulties and the level of their motivation and

participation in class. Furthermore, the interview aims at pointing at the teachers’



perception of class interaction and how this latter can affect their students’ motivation

and oral performance.

The analysis of the collected data would aim at determining the interactive elements

that will provide the basis for the development of the speaking skill.

7. Structure of the Dissertation

The present dissertation consists of two main parts: a theoretical part and a practical
part. In one hand, the theoretical part constitutes the literature review of the study and
includes two chapters. The first chapter has been devoted to speaking skill: its definition,
importance, aspects of speaking performance, difficulties and speaking activities to be
practised in the classroom. The second chapter deals with the classroom interaction’s
definitions, main types, aspects, principles and the role of the teacher in the classroom.
Finally, the third chapter is purely concerned with analyzing and interpreting data

gathered from students’ questionnaire and teachers’ interview.
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Introduction

Teaching English as a Foreign Language (EFL) requires learners to develop the four
language skills: reading, writing, listening, and speaking. This latter is the heart of
foreign language learning and is considered as the primary source or tool of

communication that allows people to give and receive information, ideas, and thoughts.

One of the major responsibilities of any teacher working with English language
learners (ELLS) is to enable them to communicate effectively through oral language and
to develop their ability to use the target language for communicative purposes. Students
need to be able to speak with confidence and fluency. It is one of their main objectives
as well as their teacher’s. Hence, it is very important for EFL teachers to provide their
learners with enough activities such as role-plays, communication games, and prepared

talks to increase their opportunities for language use.

As far as speaking is concerned, it is regarded as the major skill to be developed
because it is necessary for displaying the language proficiency. Learners are going to be
put in situations where communication in English is needed. That is why, the emphasis
is mainly on speaking. In this chapter, light will be shed on the speaking skill with more
details including its definition, its different types and its elements. The chapter will then
discuss some of the main characteristics of speaking performance, demonstrating the
importance of the speaking skill with some focus on speaking difficulties in foreign

language learning; and finally, how to practise the speaking skill in the classroom.

1.1Definitions of Speaking Skill

The main purpose behind learning any foreign language is to be able to communicate
freely and effectively in the target language. English as a foreign language (EFL) is not
an exception and by that it requires students to learn the four skills: writing, reading,
listening and speaking. This later, which aims at developing learners’ abilities in
producing oral discourses, has different meanings according to each researcher’s or

author’s point of view. (Hedge, 2000, p. 5)



Speaking is an act of making vocal sounds and converse or express ones thoughts,
feelings and believes in spoken language. To speak often implies conveying
information. Speaking skills are the skills that give the ability to communicate
effectively. These skills allow the speaker to convey his message in a passionate,
thoughtful, and convincing manner and also help to assure that one will not be
misunderstood by those who are listening. (Hedge, 2000, p. 261)considers speaking as
“a skill by which they [people] are judged while first impressions are being formed.” It
means that speaking is an important skill in learning any foreign language because it

reflects peoples’ thought and opinions.

According to (Chaney, 1998, p. 13), “speaking is the process of building and sharing
meaning through the use of verbal and non-verbal symbols in a variety of contexts”.
Indeed, speaking refers to the procedure of constructing meaning among the
interlocutors in different real life situations. In the same line of thought, speaking is a
fundamental skill that language learners should master with the rest of other language
skills, and it is defined as a complex process of sending and receiving messages via
verbal forms of expressions, but it also includes non verbal forms and symbols such as
gestures, facial expressions and body language or the so-called “paralinguistics”, which

form the communication process.
The figure below illustrates the latter definition:
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Diagram 1.1: The Communication Process (www.mindtools.com)
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Successful communication needs specific process that leads to successful speaking.
The process starts with a source or the speaker who encodes the message which goes
through the channel to be decoded, and received by the hearer. The hearer then
responds to it through giving a feedback. Additionally, speaking is regarded as of a
phonological nature, because it requires one’s to have the ability to produce
appropriate utterances, sounds or words to express, or to demonstrate and think
about ideas, notions, taught and feeling . (Tarigan, 1985, p. 80) Moreover, (Lindsay &
Knight, 2006, p. 57) stated, “speaking is a productive skill. It involves putting a
message together, communicating the message, and interacting with other people” .
So, speaking is the heart of communication. (Ladousse, 1987) adds, “speaking is
described as the activity as the ability to express oneself in the situation, or the activity
to report acts, or situation in precise words or the ability to converse or to express a

sequence of ideas fluently” as cited in (Nunan, 1991, p. 23)

In short, speaking is an important part in our daily life. Through it, people interact

with each other .

1.2.Elements of Speaking

The following features are necessary for successful speaking as (Harmer, 2001, p. 269)

sets out.
1.2.1. Language Features

The main language features are: connected speech, expressive devices, lexis and

grammar, and negotiation language.
1.2.1.1. Connected Speech

EFL students need to be able not only to produce individual phonemes but also to
use fluent connected speech. Connected speech sounds are modified, omitted, added, or
weakened through the use of contractions and stress patterning, for example. For that
reason, teachers are requested to involve their students in activities designed

specifically to improve their connected speech.
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1.2.1.2. Expressive Devices

Foreign language learners should be able to change the pitch and stress of particular
parts of utterances, vary volume and speed, and show by physical and non-verbal
(paralinguistic) means how they are feeling (especially in face-to-face interaction) since
the use of these devices contributes to conveying meaning and creating successful and

gffective communication.
1.2.1.3. Lexis and Grammar

Lexical phrases are very important in performing a language and students should
be able to use these phrases for different functions such as agreeing or disagreeing,
expressing surprise, shock, approval and the like so as to be involved in specific
speaking contexts such as job interview and so on.

1.2.1.4. Negotiation Language

Through the negotiation of language, learners attempt to seek clarification and show
the structure of what they are saying. Learners also need to perform their utterances
effectively if they seek to be well understood and clear, especially when they can see

that the other interlocutors did not understand them.
1.2.2. Mental / Social Processing

The mental processing and social elements are: language processing, interacting with

others, and information processing.
1.2.2.1. Language Processing

Effective speakers need to be able to process the target language in their brains, and
put it into coherent order to sound more comprehensible, and convey the intended
meaning. Speaking activities during language courses are very essential since they
provide learners with effective tools to enhance their habits of rapid language

processing in English.

11



1.2.2.2. Interacting with Others

The process of interaction usually involves interacting with one or more
participants. This also involves a good deal of listening, an understanding of how other
participants are feeling, and the knowledge of certain linguistic turn-takings or to allow

other to do so.
1.2.2.3. Information Processing

Students when they interact in the foreign language context, they should be able to
process the information provided to them on the hot spot. The more it is slow the more

they are less effective communicators.

1.3. Basic Types of Speaking

Since speaking is regarded as one of the language productive skills (Brown, 2004,
pp. 271-272) has stated a taxonomy for oral production which includes five basic types
of speaking: imitative, intensive, responsive, interactive speaking which have also two
types transactional (dialogue) and interpersonal (dialogue), and the last type is

extensive speaking (monologue).
1.3.1 Imitative Speaking

Imitative speaking is the ability to imitate back or repeat other’s speech as a word,
phrase or possibly a sentence, for example, when a learner practices an intonation or
tries to pronounce certain syllables of a word. This kind of repetition may include
different properties of language as grammar and lexis in order to convey a meaning or
even to interact in a conversation, by paying attention to pronunciation as an attempt to
make it more graspable for the learner (Brown, 2004, p. 141).

1.3. 2.Intensive Speaking

Intensive speaking requires students to produce short stretches of oral language
demonstrating grammatical, phrasal, lexical, or phonological (intonation, stress, rhythm,
juncture) relationships (Brown, 2004).The teacher can assess a student's ability to
produce short stretches of discourse is to ask questions with antonym-based responses

like “in” or “out”, “yes” or “no questions”, allowing the student to respond within the
12



limits of the question. Another example of an intensive speaking activity would be a task
in which the student must rearrange word groups in order to correct the grammatical and
lexical order of the phrase. And Unlike imitators, intensive speaking requires working

between pairs or groups where learners are learning certain forms of the language.
1.3.3. Responsive Speaking

This type of speaking involves brief interactions and should not exceed the pattern
of very short conversation ranging from greetings and small talk to simple requests and
comments in order to preserve authenticity as (Brown, 2004, p. 142)has shown in the

following short conversation:
A: Marry: Excuse me, do you have the time?
B: Doug: yeah. Nine- fifteen.

Paraphrasing a story is not the most authentic responsive speaking activity, but it
aids students' reading abilities while testing their ability to respond to a spoken prompt

in their own words.
1.3.4. Interactive Speaking

Interactive speaking is lengthier and more complex than responsive speaking,
requiring students to converse using multiple exchanges and/or participants (Brown,
2004). Role playing is a common example of an interactive speaking. It is an authentic
language activity that can assess multiple students simultaneously. Interviewing is
another example of an interactive speaking tool. Interactive Speaking type involves two
forms of languages; transactional language and interpersonal language. The former is
aimed at exchanging specific information whereas the latter has the purpose of

maintaining social relationships.
1.3.5. Extensive Speaking

Extensive speaking requires students to give speeches, oral presentations, or tell
stories. Planning is involved, and interaction is generally ruled out (Brown, 2004). For
Brown, the last type of speaking includes extensive monologue or oral production,

which can be mainly realized through giving speeches, oral presentations, and story-
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telling where students get more opportunities for classroom interaction. The language

style that is used in this type of speaking is more deliberative and formal.

1.4 Characteristics of Speaking

When producing language and practicing the speaking skill, two characteristics are
the focus of either teachers or students inside classes. They are known as accuracy and
fluency (Brown, 2000b). Fluency and accuracy are seen as the main characteristics of
speaking. They are interrelated and they complete each other. Therefore, learners should

distinguish between these two aspects.
1.4.1. Fluency

EFL teachers always seek to achieve oral fluency in teaching since it is the skill
through which learners are evaluated and assessed in terms of their performance.
Speaking fluently requires students to produce correct utterances to be fully understood and
communicatively competent. (Hughes, 2002, p. 80) defines fluency as “The ability to
express oneself in an intelligible, reasonable and accurate way without too much
hesitation, otherwise the communication will break down because listeners will lose
their interest”. That is to say, fluency is the capability to communicate clearly and easily
without having too many stops in order to avoid misunderstanding. (Hedge, 2000, p. 54)
claims, “fluency relates to language production and it is normally reserved for speech. It
is the ability to link units of speech together with facility and without strain or
inappropriate slowness or undue hesitation”. This means that fluency is the ability to
speak clearly without having to pause or to wait a lot. In other words, fluency can be
used as a decisive factor to measure speaking performance. (Hughes, 2002) also supports
that fluency and coherence refer to the ability to speak in a normal level of continuity,
rate and effort in addition to link the ideas together in a coherent way. Speech rate and

speech continuity are the key indicators of coherence.

(Hedge, 2000) lists the following types of fluency: 1) Semantic Fluency which is the
learner ability to link propositions and speech acts together, 2) Lexical-syntactic
Fluency which is the learner’s ability to link syntactic constituents and words together,

3) Articulatory Fluency that is the ability to link speech segments together.
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(Thornbury, 2005, p. 120) argues that speed is an important factor in fluency and
pausing too, because speakers need to take breath. Even native speakers need to pause

from time to time in order to let the interlocutors catch what they say.

However, a frequent pausing is an indication that the speaker has problems of
speaking. Thornbury refers to production strategies or “tricks” which are the ability to
fill pauses. The most common pause fillers are “uh”, or “um”. Another common device
for gaining time is the use of vague terms similar to “sort of”, “I mean”. Another device

for filling the pauses is the repetition of one word when there is a pause.

From all above, fluency is the ability to link words to form sentences with the use of
stress and intonation and with the right pronunciation, but it should happen quickly,

spontaneously and without any difficulty while speaking with others.
1.4.2. Accuracy

Most of EFL teachers nowadays emphasize the term of accuracy in their teaching
because EFL students seek to be more fluent speakers in the target language and neglect
the importance of accuracy in their speech. Producing accurate utterances is crucial in
language learning since it helps the way learners speak to sound more comprehensible to
their interlocutors. (Skehan, 1998, p. 23) defined accuracy as “how well the target
language is produced in relation to the rule system of the target language” . Therefore,
EFL learners must focus on a number of elements in their production of the spoken
language, mainly the grammatical structure, vocabulary and pronunciation in order to

communicate successfully.
1. 4.2.1. Grammar

According to IELTS cited in (Hughes, 2002, p. 15)“The grammatical accuracy
refers to the range and the appropriate use of the learners’ grammatical structure that
involves the length and the complexity of the utterances in addition to the ability to use
the subordinating clauses”. The grammatical accuracy refers to learners’ ability to
organize and produce correct sentences in a given discourse which involves the length
and the complexity of the utterances in addition to the ability to use the subordinating

clauses. (Thornbury, 1999, p. 1) defines grammar as “a description of the rules that
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govern how a language’s sentences are formed” . To him, grammar deals with the
structure of a language such as singular, plural and verb form... etc. However, the
grammatical structures in speaking differ from those in writing and are characterized by
the following features (Thornbury, 2005, p. 220) :

The clause is the basic unit of construction.

- Clauses are usually added (co-ordinate).
- Head+ body+ tail construction.

- Direct speech favored.

- Alot of ellipsis.

- Many question tags.

- Performance effects (hesitation, repeats, false starts, incompletion, syntactic
blends).

Therefore, to be accurate and to be understood, learners should pay attention to the
correct use of the grammatical structures and they should master the grammatical rules

(tense, word order, etc.).
1. 4.2.2. Vocabulary

Achieving accuracy in terms of vocabulary refers to the appropriate selection of
words during speaking. No one can communicate successfully if he/she does not have
enough words and expressions to convey information and express thoughts and feelings
either in spoken or written language. Wilkins (1972) as cited in (thornbury S. , 2002, p.
13) stated, “without grammar very little can be conveyed, without vocabulary nothing

can be conveyed”.

Students often find difficulties when they try to express what they want to say. They
lack the appropriate vocabulary, and they sometimes use words incorrectly like in the
case of synonyms which do not carry the same meaning in all contexts. (thornbury S. ,
2002, p. 13) adds, “if you spend most of your time studying grammar, your English will
not improve very much. You will see most improvement if you learn more words and

expressions” .
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Vocabulary is a central aspect in language learning and teaching and EFL students

should acquire more vocabulary in order to improve their speaking proficiency.

1. 4.2.3. Pronunciation

Pronunciation plays a great role in language learning, and learners who want to
develop their speaking skill in English should practise pronunciation overall.
Pronunciation is considered as the most important element in speaking since it serves as
a channel between speakers. (Bowman, Burkart, & Robson, 1989) argued that correct
pronunciation leads to effective speaking whereas incorrect pronunciation leads to
misunderstanding and breakdown in communication. Pronunciation is important because
it determines the success or failure of communication as cited in (Gouti, 2015). In the
same context, (Redmond & Vrchota, 2007, p. 104) suggest, “it is imperative that you use
the correct word in the correct instance and with the correct pronunciation.
Pronunciation means to say words in ways that are generally accepted or understood” .
This means that when the pronunciation is not correct, the speakers then will not be

understood and therefore accuracy is not achieved.

1.5. The Importance of the Speaking Skill

Language is a system of communication that people use to exchange information,
ideas, feelings and opinions. Speaking plays a great role in our daily life; without it,
communication cannot take place. According to (Nunan, 1991, p. 39), “to most people
mastering the art of speaking is the single most important aspect of learning a second
and foreign language and the success is measured in terms of ability to carry out a
conversation in language”. Speaking is a fundamental medium used to convey messages,
knowledge, emotion, feelings, ideas, and opinions directly in an interaction with the
others. Therefore, speaking is the primary aim that the majority of EFL learners want to
develop and seek to improve because it reflects the learner’s competence in a given

language.

The speaking skill has acquired a very important place in the communication skills.

However, it is considered as the most difficult skill for learners because they are not
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exposed to the cultures of native speakers. As a result, they face a lot of difficulties in

transmitting their thoughts and attitudes within the teaching process.

The speaking skill was neglected in the traditional approaches of language learning
and teaching in many classrooms where the emphasis was mainly on reading and
writing. The Grammar Translation Method is one example. (Richards & Rodgers, 2001)
mention that reading and writing are the essential skills to be focused on; however, little
or no attention is paid to the skill of speaking and listening. In the communicative
approach, speaking was given more importance since oral communication involves
speech where learners are expected to interact verbally with other people. (UR, 2000, p.
120)declared, “of all the four skills (listening, speaking, reading and writing), speaking
seems intuitively the most important: people who know a language are referred to as
‘speakers’ of that language, as if speaking included all other kinds of knowing; and

many if not most foreign language learners are primarily interested in learning to speak”.

Learners should focus on the speaking skill more than the other skills because if
they master it, they will be considered as if they master the other skills. Similarly,
(Scrivener, 2005, p. 146) states, “There is no point knowing a lot about language if you
can’t use it”. That is, language learning is a matter of practicing it and it is not enough to
know just the grammatical forms of a language. Speaking is very important outside the
classroom as well. Many companies and organizations look for people who speak
English very well for the purpose of communicating with other people. So, speakers of
foreign languages have more opportunities to get jobs in such companies. (Baker &
Westrup, 2003, p. 5) support, “a student who can speak English well may have greater

chance for further education, of finding employment and gaining promotion.”

1.6. Speaking Difficulties in Foreign Language Learning

Most of EFL learners master the language rules, but they often face some
difficulties in speaking the target language. Practising the speaking skill of the foreign
language is not the same as knowing about this language; it requires some real tools that
teachers should provide their learners with. (Echevarria, Vogt, & Short, 2008) support
that the difference between the knowledge of how things must be done and the ability to

do these things is crucial in the learning process. Since speaking skill is regarded as a
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very complex process, the majority of foreign language students encounter various

problems with classroom speaking activities.

Researchers point out some difficulties that could be an obstacle for EFL students
in speaking the foreign language. (UR, 2000, p. 121), for example, mentioned four main
problems which are: inhibition, nothing to say, low uneven participation, and mother
tongue use. EFL learners explain their inability to succeed in developing their speaking
skill to different reasons such as the lack of interest in the subject, listening
comprehension, poor vocabulary and the lack of self-confidence and the fear of making
mistakes (Rivers, 1968), as cited in (Boussiada, 2010). In the same context, (Parrott,
1993, p. 105)asserts that teachers must perform a series of tasks that aim at providing
learners with the confidence and the skills required to take advantage of the classroom
opportunities in order to speak English effectively. Moreover, (Littlewood, 1981)affirms
that being communicatively competent involves motivation in language learning. Thus,
if EFL learners are not motivated in the learning process, this may affect negatively
their speaking abilities. That is why motivation plays a fundamental role in the process

of language learning.
1. 6.1. Learner’s Speaking Inhibition

In classroom participation most of learners face what is called “inhibition”. Such
students have a lot to say, but something prevents them psychologically to do so. This
problem reveals more when learners try to participate in the classroom. (UR, 2000, p.
111)states, “Learners are often inhibited about trying to say things in a foreign language
in the classroom. Worried about, making mistakes, fearful of criticism or loosing face, or

simply shy of the attention that their speech attracts.” .

According to (UR, 2000, p. 111), most of the time, students are afraid of making
mistakes and being criticized, or sometimes they are just feeling uncomfortable when
they speak. Therefore, this affects negatively their speaking and leads many of students
to experience the stress when doing speaking activities. This view was also supported by
(Bowman, Burkart, & Robson, 1989, p. 40)who argued that in teaching speaking,
teachers usually ask their learners to express themselves in front of the whole class, the

fact that makes them experience what is called “ stress” while practicing some speaking
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activities. Stress and anxiety are two factors that also can stop the students from
speaking confidently in front of their classmates and may hurdle the student’s speaking
process. In the same line of thoughts, (littlewood, 1999, p. 93), “it is too easy for a
foreign language classroom to create inhibition and anxiety”. Such factors refer to the
feeling of shyness and fear of making mistakes and these are due to the poorly-
development of communicative skills and the feeling of linguistic inferiority; thus,

students are afraid to make mistakes especially if they will speak to a critical audience.
1.6.2 Learners’ Speaking Anxiety

According to (Arnold & Brown, 1999), this type of difficulty is related to negative
feelings such as uneasiness, frustration, and self-doubt that prevent learning

achievement.

According to (brown, 2007) , it is difficult to define anxiety since it affects the
process of successful second language learning, For him, anxiety plays an important role
in second or foreign language acquisition and he suggested two types of anxiety:
debilitative anxiety and facilitative anxiety. These two types are also called “harmful”
and “helpful” anxiety. The former which is debilitative or harmful anxiety is concerned
with negative feelings such as uneasiness, self-doubt and so on. The learners here should
avoid this kind of anxiety because it affects the learning process negatively. However,
the second type (facilitative or helpful anxiety) is considered as one of the keys that lead
to success since it affects the learning process positively. This may motivate students to

work harder in order to get a good grade (brown, 2007, pp. 162-163).

In this sense, (Kalantari, 2009) has classified existential anxiety into three
components that are relevant to the language classroom. The first component is
acceptance anxiety which means when the learner’s interests are concerned just with
what the others think about him/her using expressions such as “will I be accepted, liked,
wanted ?”. The second component is related to orientation anxiety that is linked to the
studen’s understanding of what is going on in the classroom. However, the last
component is concerned with performance anxiety which is related to the student’s

ability to practice some language activities in order to achieve his/her learning
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objectives, thinking of this kind of questions: “ Will I be able to do what I have come to
learn?” (Arnold & Brown, 1999, p. 8).

1.6.3. Nothing to Say

The problem of “ nothing to say” comes from imposed participation that teachers
use in their trial to reduce anxiety and inhibition, but this strategy puts students in an
awkward situation where they may say their common expression like “I have nothing to
talk about”, “I don’t know”, “no comment”, or they keep silent. This problem is
related to the foreign language learner’s lack of vocabulary as well. For instance, when
the learners are unable to think of anything to say in a classroom speaking practice, they
simply say “I do not know”, “word order and vocabulary don’t always flow into my
mind”, or “I need a bit of time to translate into English”. Learners may have only some
ideas to talk about; they may not know how to use some vocabulary or they are not sure
of the grammatical correctness. Students, therefore, could not carry out the discussion on

topics that are not interesting for them.

(Rivers, 1968, p. 192) writes, “The teacher may have chosen a topic which is
uncongenial to him [the learner]or about which he knows very little, and as a result he
has nothing to express, whether in the native language or the foreign language”.
Teachers need to choose topics which are familiar to the learner to avoid having “nothing

to say” expressions.

In addition, unexpected questions from the teacher’s part that fall as heavy rains on
the learner may put him in a situation where he finds it difficult to answer when he is
asked to do so. Accordingly, (Baker & Westrup, 2003, p. 75) support that many students

find it difficult to answer when teachers ask them to say anything in the target language.
1.6.4. Mother Tongue Use

This phenomenon generally occurs in areas where the EFL learners have the same
mother tongue (L1) and they opt to use it in classes very often (ur, 1996). EFL learners
of the same mother tongue tend to use it outside and even inside the classroom because
they feel more comfortable and less exposed to the target language. According to (Baker

& Westrup, 2003, p. 12), “Barriers to learning can occur if students knowingly or
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unknowingly transfer the cultural rules from their mother tongue to a foreign language.”
Therefore, learners will not be able to use the foreign language correctly if they keep on
being influenced by the use of their mother tongue. In addition to this, (Harmer,
2001)shows that there exist many reasons for the use of L1 amongst learners which they
tend to use L1 as an alternative aid to cover their inability to use the mother tongue and
most of the time because of their lack of vocabulary. Lack of the vocabulary of the target
language usually leads learners to borrow words from their native language. The use of
L1 seems to be the easiest and secure solution that most of the learners tend to use in
order to keep the communicative channel open. However, it represents a kind of failure

in learning a FL as long as learners still use their L1.
1.6.5. Low or Uneven Participation

This problem refers to the amount of each student’s time of talking. Participation is
considered as one of the golden keys during the oral sessions since it allows learners to
practise and enhance their speaking skill. Foreign language classes are bounded by many
factors, one of these is the amount of talking time giving to each student. However, some
students may seem dominating the class and they spend much time talking without

giving their classmates the floor to speak.

(Rivers, 1968, p. 98)claims that some personality factors can affect participation in a
FL and teachers then should recognize them. There are some students who tend to be
dominant and take almost the whole students’ talk time. However, other students may
prefer not to talk due to their doubts of being correct about what they say, and some

others keep silent, show no interest or participation all along the course.

Furthermore, (Harmer, 2001, p. 120) suggests streaming weak participators in
groups and letting them work together will increase their talking time and then their
participation. In such cases, they will not hide behind the strong participators, and the
teacher can achieve a high level of participation. Moreover, according to (ur, 1996), this
phenomenon may occur in crowded classes where the opportunities given for learners to
speak are reduced. Indeed, the lack of participation inside classes may prevent learners
from being fluent while speaking. (Bowman, Burkart, & Robson, 1989, p. 40) support

the idea by saying; “Traditional classroom seating arrangements often work against you
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in your interactive teaching” .The teacher’s motivation is an important factor to reduce
low participation in learning contexts. When teachers do not motivate their learners, the
talkative ones also will show no interest. Consequently, increasing and directing

students’ motivation is one of the teacher’s responsibilities.
1.6.6. Motivation:

Motivation and learning the English language are interrelated. Lack of motivation
can cause many problems in the language learning process. (Gass, 1997), quoted in
(Bicha, 2016)) state that motivation is “the reasons underlying behavior”. This implies
that students’ reasons, needs and desires during the learning process depend on their
interests, curiosities and actions (Bicha, 2016). Motivation includes two types. First, the
intrinsic motivation in which students are based on their cognitive behaviors for example
self control, using different learning styles, etc. Every student has specific needs and
interest that can be achieved when he/she is affected by this kind of motivation, i.e.,
motivation comes from inside the learner. This type of motivation helps students to fight
for success because, indeed, this success makes them satisfied. On the other hand, the
noncognitive side can be termed as external or integrated motivation. This motivation
comes from outside, i.e., the teacher can motivate students by making them feel that they
are involved for example in the conversation. In addition, he/she may push them through
motivation to be responsible for their language development. Furthermore, (Xuemei
& Xuesong, 2011, p. 103) argued, “teachers’ interactive language can and do affect
students’ intrinsic motivation in a positive way. To some extent, teachers’ language has
to provoke interest and involvement in the subject even when students are not initially
interested”. This means that teachers need to know their students’ needs and interests in

order to attract their attention with stopping the flow of the subject.
1.6.7. Self-confidence

In second or foreign language setting, the students’ success during classroom
conversation is related to their self confidence. Therefore, the teacher tries to reduce the
anxiety through giving students time and opportunities to respond and produce the
output. Then, the teacher tries to give an acceptable feedback and pay attention to his/her
behavior when students make mistakes, i.e., teachers seek to not insult and punish

students (Bicha, 2016). A self-confident person refers to someone who believes in
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his/her abilities and capacities to do something under any condition and do not fear of
being embarrassed. For instance, in the classroom, a student can take risk and speak

using the foreign language without fear of making mistakes.

1.7. Classroom Speaking Activities

Speaking a foreign language requires a set of classroom activities which have to be
developed in a dynamic interactive learning environment where both teachers and
learners collaborate and cooperate with each other to create a safe, comfortable and

relaxed atmosphere for a perfect productive talk in classroom.

According to (Harmer, 2001), there are many classroom speaking activities used in
oral expression course that focus on the language function rather than grammar and
vocabulary only and can be used to promote learners’ oral proficiency. It is important to
have a clear purpose or idea of what the activity is beneficial for. The teacher may use
different activities such as communication games, prepared talk, discussion and role
play. Each teacher is going to select the suitable activity and strategy to meet the
learners’ needs, interests and goals. The teacher tries all the time to create interaction by
exchanging information and expressing ideas taking care to the correct grammar
(accuracy), adequate vocabulary, acceptable fluency as well as a good pronunciation to

convey a meaning through speech.
1.7.1. Acting from a Script

During this activity, the instructor asks his/her students to act out dialogues either
from plays or course books. The teacher needs to be careful while selecting who will
perform first. Therefore, he/she should not select the timid students to come out to the
front. The teacher may give volunteers the chance to perform first. He/she must create a
comfortable atmosphere for his students in order to help them give their best and have
effective results. In this activity, students are given time to practise or to repeat their
works before presenting or acting them in front of their classmates. The teacher should
draw students’ attention to focus on pronunciation by providing them with various

activities before their final presentation (Harmer, 2001).
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1.7.2. Communication Games

In this kind of games, the teacher uses some activities such as information gap
activity to encourage his/her students to communicate orally. The teacher may rely on
television and radio games which are important in developing students’ speaking

abilities.

According (Harmer, 2001, p. 56), “the student has to talk to another student to solve
puzzle, to draw a picture, or to find similarities and differences between pictures”. For
instance, the teacher asks his/her students to form groups and he/she provides them with
different pictures on the board, then the students have to interact to find either
similarities or differences between those pictures. After that, each group discusses his

findings with the other group under the guidance of their teacher.

Information gap activities are used where two speakers have different parts of
information that make a whole image when relating them one part to another. This
activity requires the students’ ability to fill gaps when there is a missing of information
and also the student’s vocabulary and information in order to exchange it with other
student because in most foreign language classes, the teacher uses this kind of activities
aiming at sharing information between students during a classroom oral course (Harmer,
1998).

1.7.3. Prepared Talk

Prepared talk is one of the most popular activities used in EFL classes. The teacher
in this task asks his/her students to present something orally. He/she gives them the
chance to select the topic they care about, but students should present their works only

from notes-taking (Harmer, 2001).
1.7.4. Discussion

In addition to the previous activities, discussion is another task that encourages
critical thinking and gives learners the chance to talk about the topic they are interested
in. The teacher may describe to his/her students an event or a situation that consists of a
problem and asks them to solve it by suggesting a solution. Through discussion, learners

can give their opinions, exchange ideas and solve problems.
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Discussion is the best way to evaluate learners’ proficiency in the target language. It
would be better if the teacher decides about the topic with his/her students in the session
before the actual debate to give them the chance to learn more about the topic (Harmer,
2001). In this sense, (Littlewood, 1981, p. 47) states, “It [discussion] provides learners
with opportunities to express their own personality and experience through the foreign
language”. This means that discussion is regarded as a real language experience where

students use their abilities in order to deal with such speaking activity.
1.7.5. Role Play

In the role-play, the teacher asks his/her students to play different roles in different
situations. According to (Byrne, 1986), this activity encourages students to talk in real
life and to act different roles as well as to experience different situations. For example,
the student will imagine himself that he is a father or a singer then he will play the role.
In the same context, (Boyles, 2012, p. 27)adds, “role play requires learners to put

themselves in someone else’ shoes or stay in their own shoes” .
1.7.6 Simulation

Simulation is an important part in the language practice in communicative language
teaching. It gives learners the chance to communicate in real life events. Simulation
differs from role play in the sense that role play is a kind of play acting. For example,
you try to put yourself in the place of another person while in simulation you try to be
that person. So, simulation consists of roles, but it is more formal and complex.
According to (Harmer, 2001), for simulation to take place it must have the following

characteristics:

Reality of function: the students are supposed to act as real participants in the play.

A simulated environment: the teacher says that the classroom is an airport check in, for
example.

Structure: students must be given the necessary information and knowledge about what

they will perform in order to accomplish the simulation effectively.
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1.7.7. Problem Solving

In this activity, the teacher asks his/her students to form groups then he/she will
describe an event, an issue or a situation that consists of a problem. Students are then
asked to gather information to suggest solutions in order to solve problems. (Baker &
Gaut, 2002)argued that in a problem solving activity, students may use their previous
knowledge to discover what they do not know. To them, this activity is based on three
basic skills: seeking data about the problem, providing solutions to it, and finally
deciding which solution is appropriate. This activity is very important in teaching

because it enhances student’s critical thinking.
1.7.8. Jig-saw Reading

According to (Dakowska, 2005, p. 108), “jig-saw reading is an information gap
activity in which students read text segments in groups and retell the others the content
of their reading so that the class can reconstruct the whole”. Reading is an important step
to improve learners speaking ability. It helps them to correct their spelling mistakes as

well as acquire new vocabulary.
1.7.9. Dialogue

(Thornbury, 2005, p. 72) declares, “practicing dialogues has a long history in
language teaching- not surprisingly, since language is essentially dialogic in its use, and
any grammar structure or lexical area can be worked into dialogue” . Thus, dialogue is
an important part in language teaching since it gives EFL learners the chance to practise
speech, pronunciation, intonation and stress. This activity also helps students to gain self

confidence and encourages their critical thinking.
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Conclusion

Learning how to speak a language is an enjoyable yet difficult task. Speaking has
been defined by many authors as a complex process that is used by the students to
express themselves. This chapter shed light on the main points related to speaking skill
such as definitions as well as elements of speaking. In addition, this first chapter has
classified the basic speaking types according to their functions in addition to its
characteristics and importance. Furthermore, in this chapter, we have mentioned some
speaking difficulties that FL learners may encounter and the main speaking tasks that
students do during the process of learning. Teaching the speaking skill is so difficult for
many EFL teachers due to many reasons like students’ lack of interest in the subject,
poor listening and their fear of making errors. That is why teachers’ challenge for
designing the appropriate activities is increased. These activities should consider both
characteristics of speaking, fluency and accuracy, in order to improve students’ speaking
ability. To conclude, speaking can be described as the students’ profile through which
their language development can be judged and thus evaluated in terms of learners’
proficiency in the target language. It should be one of the basic curriculum designs of
second or foreign language teaching in addition to other skills. In general, speaking
functions as a vehicle that language learners depend on to achieve their learning

outcomes.
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Introduction

Teaching English as a foreign language encompasses basic elements such as
classroom interaction which plays a major role in the whole learning process. Classroom
interaction is considered as a way that, accordingly, the learners appear actively into the
educational process and bring liveliness to the classroom. Interaction is the heart of
current theories of communicative competence because it gives rise of speaking skills.

Moreover, interaction is to put language in use in the classroom.

Classroom interaction involves far more than students’ ability to speak and express
themselves. It encompasses any type of classroom participation occurring in the
classroom such as teacher-student, student-student, group discussions and any other type
of classroom participation. Successful interaction is the one which helps and leads the
language learner to acquire accuracy, fluency, and appropriateness. In addition,
interaction develops students’ ability to engage socially outside of the classroom.
Interaction can also help teachers to measure student progress and development; thus, it

becomes a necessity in EFL classroom.

Therefore, the core of this chapter revolves around interaction in the education
scope. First, it deals with the definitions of classroom interaction that are given by
different scholars and it attempts to show the importance and the role of interaction in
EFL setting. Next, it discusses the types of classroom interaction. Then, it tries to reveal
aspects of classroom interaction. In addition, the interaction patterns and techniques are
included in this chapter. Besides, factors affecting classroom interaction followed by the
teachers’ roles and responsibilities as well as management of Interaction in the
classroom. Finally, this theoretical part mentions the role of classroom interaction in

improving students’ speaking skills.

2.1. Definition of Classroom Interaction

Teaching English as a foreign language includes classroom interaction which plays a

major part in the whole teaching-learning process. Classroom interaction consists of two
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parts which are classroom and interaction, and defining the actual concept implies

defining each term separately.

The term “classroom” is seen as the first basic learning place that gives teachers and
students chances to practice the foreign language uninterrupted by outside distractions.
On the other hand, various definitions are given to the term “Interaction”. For instance
The (Cambridge international dictionary of English, 2000)defines, “the verb ‘to interact’
as ‘to communicate’ with or react to (each other)” While, the noun “interaction” is

defined by Oxford Online Dictionary as “reciprocal action or influence”.

The concept of interaction is defined by different scholars and researchers, too.
According to (Hadfield & Hadfield, 2008), the word interaction involves more than just
putting a message together; it is also responding to other people in order to facilitate
communication among them. In this sense (Nunan, 1991, p. 51) states, “learning to
speak in a second or a foreign language will be facilitated when learners actively
engaged with attempting to communicate”. It means that interaction is a response to
what others say, making conversation, and exchanging ideas and so on. Moreover,
(Celce-Murcia, 1989, p. 25)cited in (Saifi, 2015)argues that interaction is a system of
exchanging information. In another context, (Ellis, 1999, p. 1) defines interaction as
“The social behavior that occurs when one person communicates with another”. (Ellis,
1999) sees interaction from a social perspective by describing it as a “social behavior”
when having a conversation with others. This implies that the term interaction according

to him is more about behavior than action.

In the same line of thought, (Wagner, 1994, p. 8)considers the concept of interaction
as “reciprocal events that require at least two objects and two actions. Interaction occurs
when these objects and events naturally influence one another” .Thus, the concept of
interaction is seen as an action that needs two sides affecting each other. It is a mutual
exchange of ideas, opinions, and information between learners or with their teacher
during the lesson. The concept of interaction has a significant importance in the
classroom, too; it is a necessary element in the process of learning and teaching.
(Allwright & Bailey, 1991) stated that interaction is something people can do together;
i.e., collectively. Obviously, in the classroom, it is considered as important for the
teacher to manage who should talk, to whom, on what topic, in what language and so on.
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However, none of this can change the fact that classroom interaction focuses on the
learners' cooperation. In addition to the previous definitions of interaction, (Ellis, 1997,
p. 173) defines it as “the fundamental fact of pedagogy’ and that “successful pedagogy
involves the successful management of classroom interaction”. Therefore, interaction is
a vital element in language learning and teaching and successful management of
classroom interaction can be considered as the primary tool by which learners can
accomplish their goals in the process of language learning. (Brown, 2001, p. 165) relates
interaction to oral performance, saying “interaction is, in fact, the heart of
communication: it is what communication is all about”. Interaction has a similar
meaning in the classroom context. (Kalantari, 2009) defines it as interaction between
teacher and learners in the classroom. Accordingly, interaction is the heart of

communication.

2.2. Types of Classroom Interaction

In foreign language classrooms, interaction plays a crucial role in developing
students’ language, and it determines what learning opportunities they may get.
Classroom interaction occurs either between the teacher and the students or between the
students themselves, individually or in a group according to the communicative

situation.

There are different types of classroom interaction that can help teacher as well the

student. (Thurmond, 2004, p. 24) refers to interaction as :

The learners’ engagement with the course content, other learners, the
instructor and the technological medium used in the course. True
interactions with other learners, the instructor and technology results in a
reciprocal exchange of information. The exchange of information

intended to enhance knowledge development in the learning environment.

From this quote, we understand that there are four types of interaction: student-course
content interaction, student-student interaction, student-teacher interaction and student-
technology interaction. However, narrowly and accurately speaking, (Angelo, 1993)
mentions that all types of interaction can be classified in two types which are teacher-

student interaction and student- student interaction.
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In general, classroom interaction is known with two main types: student-student
interaction, and student-teacher interaction. We shall focus in this research work only on

these two main types.
2.2.1. Teacher - Student Interaction

Teacher-learner interaction affects learners’ development, achievement, and
performance. According to (Harmer, 1998), the way that the teacher uses to interact with
his students is considered as an important skill in the classroom where they share one
language. Teacher—student interaction is one of the most powerful elements within the
learning environment. It takes place in the classroom between the teacher and students.

It can be teacher-student’s or teacher- students’ interaction.

This type of interaction occurs when the teacher asks questions to learners and
learners answer these questions and vice versa; or when the teacher participates in
learning activities. Such interaction takes place also between the teacher and the class
and/or small groups in the class and/or individuals (Dagarin, 2004). The teacher can play
the role of controller or leader by choosing the type and the process of the activity. The
primary function of teacher-students’ interaction is controlled practicing of certain
language structures or vocabulary. In this type of interaction students have to repeat
structures after the teacher. It is called ‘drill activity’. In this type, the classroom is
dominated by the teacher; the teacher’s central role is to dominate in terms of the talking
time and of the running of the process. The teacher controls the topic for classroom talk

and determines when to start and stop talking in the classroom (Cazden, 1988).

The students’ role, however, is limited to providing answers and receiving
commands. In this case, the class teacher is the sender and the students are receivers.
Teachers’ class domination is not accepted by all researchers. (Kundu., 1993) states,
“Most of the time we talk in class hardly ever giving our students a chance to talk,
except when we occasionally ask them questions. Even on such occasions because we
insist on answers in full sentences and penalize them for their mistakes, they are always
on the defensive.” (p.13). In the same line of thoughts, (Brown, 2001, p. 99)
recommends, “Teacher talk should not occupy the major proportion of a class hour;

otherwise, you are probably not giving students enough opportunity to talk”. The
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traditional way of teaching, the teacher only sits or stands behind a desk, and spends a
large amount of time giving lectures and directions whereas students’ role is sitting,
listening and taking notes passively. The teachers are required to negotiate with their
students the content of the course, ask questions, use students' ideas, lectures, give
directions, criticize or justify student talk responses. On the other hand, the students will
benefit by drawing on the experience of their teachers on how well to interact in the

manner that is most effective.

According to (Harmer, 2009), teachers should focus on three things when they talk
with their students. Firstly, they must pay attention to the kind of the language the
students are able to understand; i.e., teachers should provide an output that is
comprehensible for the level of all the students. Secondly, teachers must think about
what they will speak to their students; hence, the teacher speech is as a resource for
learners. Finally, teachers have to identify the ways in which they will speak such as the

voice, tone and intonation.

However, recent approaches to language teaching focus on communicative activities.
It is believed that students’ involvement with teaching process promoted their
achievements in learning the target language makes them comfortable, self-confident
and highly motivated. (Scrivener, 2005, p. 85) made the following diagram to show how

teacher-students’ interaction happens in this type.

St St St St St St St
St St St St St St St
St St St St St St St
St St t St S St St

St St 51 t St St
i
/ A teacher interacts with a student Student
/ A student interacts with a teacher Teacher
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Diagram 2.1.Interaction between the Teacher and Students (Scrivener, 2005, p. 85)

(Scrivener, 2005) argues that although students learn a lot of things from their teachers
and grasp many ideas when they listen to them, the teachers’ talk should not dominate
the class. Teacher-learner interaction usually follows the sequence of the Initiation -
Response - Feedback (IRF), where the teacher initiates the interaction by asking a
question and then closes the exchange by giving direct feedback. Here is an example of

this structure in the classroom.

“T> Teacher Initiation: What is your favorite subject?
“R” Student Response: My favorite subject is biology.

“F” Teacher Feedback: Excellent.

The teacher closes the interaction by providing feedback. It is possible to extend the
interaction by asking “why”, but the interaction will still not be of significantly increased

duration.
2.2.2. Student-Student Interaction

The second structure of interaction is student-student interaction that occurs among
learners and it gives freedom to talk with each other. It can be occur either in groups,
called student-student interaction or in pairs called peer interaction for the sake of
giving students opportunities to speak and practice speaking skill in the classroom in
order to receive feedback in the target language through correcting each other’s errors or

asking questions to each other when working in groups. (Mackey, 2007).

Learners interact together and the teacher’s role is to monitor and guide students
towards more organized progress in interaction. Therefore, the teacher can take the role
of a consultant or adviser. Moreover, this structure allows students to have equal
opportunities to produce increased output with their peers. The teacher’s primary
concern at this stage is to maintain all interaction in the target language and prevent

students from reverting to L1.

A considerable amount of research has been conducted regarding the use and

limitation of L1 in English classrooms and how to minimize or prevent its use in class.
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Furthermore, this structure encourages the development of a more social class
atmosphere. This student-centered structure also allows students to feel more
comfortable and increases their willingness to talk more with their peers. This structure
increases students’ talk time and all members of the class add to the interaction

according to the limits of their language proficiency (Harmer, 2009).

(Scrivener, 2005, p. 86) proposed a diagram for student-student classroom interaction
to show how it takes place in the classroom setting either from student to student or from
students to students. The diagram below indicates the interchange of the learning process

where they share information and gets feedback shown in the following figure:

St St St St St St St
St St St St S St
St St St St St St
St==—St+—5t+— St St A St
St St St St St St
T
Learners Key:
/ Student- Student interaction St Student T Teacher

Diagram?2.2 3: Interaction among Students (Scrivener, 2005, p. 86)

(Naegle, 2002) encourages this type because it is beneficial for leaning and makes
learners active and motivated. Generally, the good management and proper arrangement
of student- student interaction can give rise of student’s educational achievement,
cognitive development, and emerging social competencies. It can encourage informal
learning styles, promote positive attitudes towards learning and enhance student’s

abilities to work collaboratively.

Clearly, student-student interaction is a major part of classroom communication that

should not be underestimated or overlooked. In brief, student-student interaction
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provides students with opportunities to work in a comfortable atmosphere, in less control
and in a natural way. So, student-student interaction facilitates the language learning

process and leads to an effective communication.

2.3. Aspects of Classroom Interaction

Classroom interaction contains two important aspects that lead to the success of
language learning. These aspects are negotiation of meaning and feedback. According to
(Yu, 2008, p. 28)in the Asian Social Science, in classroom interaction, both teachers and
students can create learning opportunities which motivate the student’s interest and
potential to communicate with others. For (Allwright, 1984, p. 42), “the learner who
negotiated the input achieved higher vocabulary acquisition”. For him, interaction
facilitates language development and learner’s development. In the same line of thought,
(Ellis, 1999, p. 9) argued, “Interaction contributes to acquisition through the provision of
negative evidence and through opportunities for modified output”. In other words,
students can learn through negotiating meaning where they can receive feedback from

the interlocutor that lead to change and improve their output.
2.3.1 Negotiation of Meaning

Negotiation of meaning is considered as a focal aspect of classroom interaction and
for the learners’ engagement in the foreign language learning tasks because it takes place
when the learner tries to make a successful interaction in the classroom and to avoid
misinterpretation or misunderstanding that may influence the effectiveness of
communication. So, it refers to the verbal mutual exchange that the speaker uses to
reduce communication breakdowns. (elliS & bArkhuizen, 2005), negotiation of meaning
is to understand what an interlocutor means if the communication is breakdown. It is
part of real spoken interaction in which the learner should make his/her linguistic output
more comprehensible for his/her interlocutors. (Mackey, 2007) asserts, “Through
processes of repetition, segmentation and rewording, interaction can serve to draw
learners™ attention to form-meaning relationship and provide them with additional time

to focus on encoding meaning.” (p. 12-13).

(Mackey, 2007) stated that there are three important processes that can be used in
enhancing the learners’ interaction and motivation which help students to create an
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environment of understanding and to reach the intended meaning. They are as follows:
Repetition, Segmentation, and Rewording. Repetition involves repeating the students’
exact speech as it is when the interlocutor does not get the exact meaning of the speaker
speech. Segmentation is another process for repairing a negotiation; the students repeat
the utterance by dividing speech into more understandable linguistic segments with a
rising or falling intonation. The last process is rewording that means rephrasing the
original utterance until they reach agreement between them. (i.e. using other simple
words) .

(Chaudron, 1988, p. 131),puts forward saying, “When understanding does not take
place, either on the part of the learner nor on the teacher, they can ask for each other
clarification by means of comprehension checks, confirmation checks, or clarification
request”. Therefore, instead of all these terms, clarification can be considered as an
umbrella term to cover these processes; the learners in interactions often ask the one
who speaks to well explain if they do not understand, and the latter attempts to modify
his output to meet the level of understanding of the whole class. (Gass, 1997), on the

other side, sums up the value of negotiation in the following quotation saying:

The claim is not that negotiation causes learning or that there is a theory of learning
based on interaction. Rather, negotiation is a facilitator of learning; it is one means
but not the only means of drawing attention to areas of needed change. It is one
means, by which input can become comprehensible and manageable, [and]... it is a
form of negative evidence (helping) learners to recognize the inadequacy of their
own rule system.(p.131-132).

(Gass, 1997) relates negotiation of meaning to the learning process, and learning
through interaction can be developed through negotiation because it helps students to
understand the input easily. Not far from Gass’s thought, (Pica, 1994) supports the
importance of interaction in language learning, and she focuses on a specific aspect of

interaction which is negotiation of meaning, and she defines it as:

The modification and restructuring of interaction that occurs when learners and
their interlocutors anticipate, perceive, or experience difficulties in message
comprehensibility. As they negotiate, they work linguistically to achieve the

needed comprehensibility whether repeating a message verbatim, adjusting its
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syntax, changing its words, or modifying its form and meaning in a host of other
ways. (p. 494)

She refers to the cause of negotiation to difficulty of comprehensibility of a message that
can be deciphered and decoded through a quite linguistic modification by changing

vocabulary, and structure.

In summary, according to (Pica, 1994), negotiation plays a crucial role in interaction
in both meaning and in form. Negotiation of meaning facilitates comprehension and it
plays a significant role in the development of language learning. Students will focus on
the form as well, because negotiation involves feedback and modification to input and
output when the students attempt to send again their misunderstanding, which is

sometimes due to problems with language use.
2.3.2 Feedback

Feedback is considered as the second central aspect of classroom interaction that is
beneficial for learning in general and learning foreign language in particular since it

promotes the students’ learning and achievement.

For example, (Brophy, 1981, p. 18), sees feedback as an important and essential
process in language learning where classroom interaction takes place; he writes,
“Feedback is an essential aspect of any language learning and it is important that
students get feedback about their classroom conduct”. Providing learners with effective

feedback makes them able to firmly decide about rules and principles of language.

On the same subject, students in classroom interaction are very careful about their
performance and are more concentrated to avoid errors in order to get a positive
feedback from their teachers. (Mackey, 2007, p. 30) claims, “Through interaction that
involves feedback, the attention of the learners are paid to the form of errors and are
pushed to create modification”. Therefore, students notice their mistakes when they
receive feedback from others and then they make changes to their output and adjust it.
Hence, feedback is what learners receive in response to their output for the sake of
enhancing it.
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Many other scholars use feedback as an assessment in order to evaluate students’
performance. (Harmer, 2001, p. 71) states, “the feedback encompasses not only
correcting students, but also offering them an assessment of how well they have done”.
Teachers give feedback not solely to correct student but also to evaluate students’
performance. Students can get either positive or negative feedback. It depends on their
performance in the classroom; for example, ‘good’, ‘excellent’, ‘well done’, etc.
represent positive feedback while ‘This is not the best answer’, ‘this is a wrong answer’,

‘no’, ‘not exactly’, etc. represent negative feedback.

(Ellis, 2005) states that corrective feedback is the feedback students receive from
their instructor or other students whenever there is a mistake in their output.
Furthermore, according to (Bower & Kawaguchi, 2011), there exist two types of
corrective feedback, which are explicit corrective feedback and implicit one. Explicit
corrective feedback shows directly and clearly that there is an error in the learners’
speech or production. That is, teachers notify them about their mistakes immediately.

For example:

S: He do his work.

T: No, you should say he does his work.

On the other hand, implicit corrective feedback does not show the error directly, but
teachers push students to make changes and adjust their utterances. For example:

S: He do his work.

T: Yes, he does his work

2.4. Interaction Patterns and technique

There are several interactional patterns within the classroom framework. The
presented structures are chosen according to their frequency of use in order to grasp a

clearer idea about the different patterns used generally in classrooms. (Waring, 2009).
2.4.1. IRF Structure

Perhaps the most used in a classic course is the IRF structure which was developed by
(Sinclair & Coulthard, 1975). It is also known as Closed-ended teacher questioning.

Teacher-student interaction usually follows the sequence of the Initiation - Response -
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Feedback (IRF), where the teacher asks a question that has a direct answer, and the
student provides a simple and direct answer in order to obtain a response- as to whether
or not the answer is acceptable. The teacher closes the interaction by providing

feedback. Here is an example of this structure in the classroom.

“I” Teacher Initiation: What is your favorite subject?
“R” Student Response: My favorite subject is mathematics.
“F” Teacher Feedback: Excellent.

(Wells, 1999) asserts that teachers should encourage learners to produce
communicative outputs and be engaged in communicative activities, and that
consequently, teacher’s involvement should be minimized. In this sense, IRF has the

potential to be used as a powerful tool in the formation of collaborative learning.

2.4.2. Individual Work

As (Johnson & Johnson, 1999)state, that the teacher gives a task and students work
on them independently; the teacher walks around monitoring and assisting where
necessary. The tasks can be assessed individually and the level of details can be
adjusted. Each student is challenged to develop their own activities, so that teaching
content used to be practiced and reinforced. It can also be provided differently difficult
tasks. Disadvantages of individual work are that it can lead to isolation of individual
students that they have no social-educational component and run the risk of redundancy.
To avoid such problems, the teacher should be prepared with more than one task for
quicker students and he/ she should be very active in supporting and controlling students'
individual work. (Harmer, 2009).

2.4.3. Pair work

Pair work is considered as one of the most important, effective and functional
techniques that promote classroom interaction. This activity refers to two students who
use the language together in class, read a text or a passage and listen to each other, fill in
the gaps of activities with the appropriate vocabulary, perform dialogues that they have

written, etc. Students, in this activity, feel free and independent, but this may lead to a
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noisy classroom. For this reason, teachers sometimes avoid to use pair work technigque

because the majority of them lose control over their students.
2.4.4. Group Work

In this pattern, students work in small groups on tasks that entail interaction:
conveying information, for example, or group decision-making. Group work can be an
effective method to motivate students, encourage active learning, and develop key
critical-thinking, communication, and decision-making skills. But without careful
planning and facilitation, group work can frustrate students and instructors and feel like

a waste of time. (Johnson & Johnson, 1999) .
2.4.5. Discussion

Discussion is a technique used to promote interaction and to develop the language
teaching and learning process. Discussion is an activity among those that promote
interaction between learners or with their teachers. It is also considered as “whole class
interaction” as it was mentioned by (Harmer, 2001) where all students participate,
interact, and discuss a particular chosen topic with each other and with their teacher as
well since all participants have the opportunity to give their opinions, thought and
information. Furthermore, it is used to promote students’ motivation and reduce their
anxiety. (Harmer, 2001) proposed a solution for teachers that allow them to avoid such
difficulties which is the buzz group, where students have a chance for quick discussions

in small groups before any of them is asked to speak in public.

Discussion in foreign language classrooms fosters learners to interact, to develop

their speaking fluency, and to overcome their inhibitions.
2.4.6. Simulation and Role Play

Simulation and role plays are seen as an interesting technique since they contribute
in the development of students’ language proficiency. Simulation and role plays refer to
the simulation of actions, activities and situations that occur in real life such as meetings.
They are used to develop students’ vocabulary through the language practice. This
technique motivates students since they consider it as an enjoyable and entertaining

activity and creates good relationship among students that fosters cooperation and
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collaboration by encouraging the oral fluency of students in specific situations where
students simulate real life situation. Also teachers prefer this activity because it helps
them to control their classes. Teachers, therefore, are requested to reduce their talking
time in classroom interactions to give their students more opportunities to interact and

make them involved in the learning process.
2.4.7. Other Classroom Interaction Patterns

Choral responses is an old technique mainly used following an audio-lingual method
where The teacher gives a model, which is repeated by all the class in choral group or
gives a cue, which is responded to in chorus. Another structure is student initiates-
teacher answers. It is a new technique to some extent in which the students think of
questions and the teacher responds, but the teacher decides who asks. Open-ended
teacher questioning is when there are a number of possible right answers so that more

students answer each cue. (Kramsch, 1998)

2.5. Factors Affecting Classroom Interaction

There are several factors that affect classroom interaction, and they can influence
both teachers and students. It is necessary for both teachers and students to know the
factors that play a fundamental role in increasing and reducing classroom interaction.
The following factors are needed in classroom interaction in foreign language teaching

mainly for improving English teaching in English class.
2.5.1. Teacher’s Beliefs

Teachers’ beliefs are considered as efficient factors in any area of
education.(Shavelson, 1983), cited in (Xiaolin, 2013, p. 210)states that teachers’ beliefs
are used as a tool that help them recognize and interpret what goes on in their classrooms
and how they will react and respond to it by guiding teachers’ expectations and decisions
about what happens in the classroom and acts as filters through which teachers make
instructional judgments and decisions. The teachers’ beliefs’ development depends on
their experience when they were students. In addition, when they enter to observe how
another teacher imparts knowledge and instructions, the development of their beliefs

increases during peer observation.
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2.5.2. Teachers’ Questions

Questioning plays a significant part that affects classroom interaction. Teachers'
questions should provide necessary methods to communication, attract learners’
attention, and learn about the extent of learners' comprehension, help learners understand
puzzlement and know what is important, provide learners with opportunities to find out

what they think by hearing what they say.

Certain types of questions may actually discourage interactive learning. The teacher
should choose the types according to the different proficiency level of learners. The
higher the English proficiency level the learners are in, the more the teacher can venture
into asking referential questions. Therefore, it is unlikely for the EFL teacher to ask only
either of the two questions types. However, asking a lot of questions in class will
guarantee stimulation of interaction. From time to time, teachers can give students
complex questions in order to challenge them but without embarrassing them. The
complex questions from time to time help students to construct a good vocabulary in the
foreign language (Xiaolin, 2013, p. 210),

2.5.3. Students’ Different Proficiency Levels

Teachers of English generally make three basic level distinctions: beginner,
intermediate and advanced. Generally, beginners are those who do not know any English
and do not understand English. Intermediate suggests basic competence in speaking and
writing and they can understand what they listen to and read. Finally, the advanced
students are those whose level of English is competent and who speak English fluently

and can read and understand everything is done in English (Xiaolin, 2013).
2.5.4. Teacher-students’ Rapport

Rapport here is the relationship or connection the teacher establishes with his/her
students, a relationship that is built on trust and respect and that leads to students’ feeling
capable, competent, and creative that builds their self-esteem. Thus, the teacher can
easily praise and criticize them (Xiaolin, 2013). Rapport is an interesting concept

because it creates a positive atmosphere in the classroom. Part of the rapport is created
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on the delicate balance that is set between praise and criticism. Too much of either one

makes it less and less effective. Genuine praise enables students to welcome criticism.
2.5.5. Anxiety

Anxiety is considered as the factor that affects most classroom interaction.
(Maclintyre & Gardner 1991) cited in (Xiaolin, 2013)suggest that anxiety can be learned
from previous experiences; for example, students’ fear of being evaluated negatively. It
implies that teachers have both the power and the responsibility to counter the
development of anxiety by building self-confidence through positive early experiences,
through providing reassuring feedback, and through promoting self-perception of

developing proficiency.
2.5.6. Creating a Positive Classroom Climate

Establishing a positive classroom climate is the key for helping all students to
achieve success. (Williams & Burden, 1997) are among those who stressed the
importance of the context that surrounds learning: “We only have to reflect on our own
learning in a range of ways that go far beyond the transmission of knowledge. Some of
these ways would be likely to include teaching learners how to learn, boosting their
confidence, motivating, displaying a general interest, enhancing self-esteem and

organizing an appropriate learning environment.” (p. 65).

The teacher’s personality can help learners have a more positive learning experience.

Hence, teachers should be aware that much of the enthusiasm they offer in their teaching is

carried through their students. The teacher should create positive atmosphere for interaction

starting from stating the appropriate topic and objectives for interaction. When student feel

appreciated, they are more likely to be motivated to learn. Typically a teacher’s enthusiasm

comes from excitement about the content, confidence, and pleasure in teaching. Moreover,

(Howes & Ritchie, 2002) suggested that what makes a sensitive, responsive, optimistic

relationship between the teacher and the learner is by the following teacher’s behaviors:

teacher talk, being consistent and firm, supporting student’s positive behavior and learning,

validating student’s experiences and feelings, and providing positive attention. This means that

teachers can increase the amount of interaction by standing up and sharing some of their own

human weaknesses such as the problems and mistakes they made as students or as teachers.
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Positive classroom climate is very beneficial for students in the sense that it helps
them develop the target language in a communicative context. Therefore, allowing some
personal characteristics such as being friendly rather than an expert whose head and
shoulders are above them, having a good sense of humor, being warm and having a good

attitude towards one’s work will easily connect learners with such teacher.

2.6. Teachers’ Roles and Responsibilities

In EFL classes, teachers play a significant complex set of roles which depend on
classroom speaking activities, students’ level, and the purpose of the learning process to
facilitate it. These various roles create a room for classroom interaction, which then will
develop the learners’ performance as well as the learning process. In English language
teaching, the teacher has some important roles in the classroom because he is considered
as the one who provides students with comprehensible input that is suitable to their
levels. (Hedge, 2000, p. 26) asserts,

As controller in eliciting nationality words; as assessor of accuracy as students try
to pronounce the word; as controller of pronunciation; as organizer in giving
instruction of the pair work, initiating it, monitoring it, and organizing feedback;
as prompter while students are working together and as resource if students need

help with words and structures during the pair work.

(Hedge, 2000, p. 26), in her book Teaching and Learning in the Language
Classroom, identifies the most important roles that the teacher can play in the classroom
by mentioning the teacher’s ability to change his roles according to the students’ needs
and cannot be satisfied only with one role to create a successful teaching and learning
process . In the same vein, According to (Harmer, 2001)the teacher is very crucial in
motivating and creating interest in the lesson, also he can shift his role with his learner/
learners; from lecturer and speaker into listener and negotiator. These roles were

classified according to (Harmer, 2001, pp. 57-62), as follows:
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Role

Feature

The teacher takes charge of the whole class and activities by taking the
roll, telling students instructions, organizing drills, reading aloud, and

Controller | manifesting the teacher-fronted approach.
Provides students with feedback regarding their performance and grades
Assessor them in distinct ways.
Offers students correction of their linguistic errors while assessing their
Corrector | language learning competence.
Organizer | Organizes students to work on classroom activities.
Prompter | Prompts students so that they can proceed with learning procedure.
Resource Acts as students’ reliable resource when they encounter difficulties.
Participant | Participates in students’ classroom activities.
Tutor Works with students individually or in small groups if they undertake
challenging learning programs.
Observer Observes students’ performance to offer them individual/group

feedback.

Table 2. 1Teachers’ Roles and Responsibilities. (Harmer, 2001, pp.57-62)

(Harmer, 2001)points out that, the teacher here should distract the students'

attention so that they can interact naturally and spontaneously. Moreover, he has to take

notes about his learners in their use of actual language. Teachers do not use observation

only to give feedback, but also to evaluate the success of the classroom interaction in

developing the language of the learners.

2.7. Management of Interaction in the Classroom

Interaction management has at least two aspects: agenda management and turn-

taking. Agenda management refers to the selection of the subject while turn-taking refers

to who speaks first, when and for how long (Bygate, 1987).

2.7.1. Agenda Management

Agenda management mainly covers the members’ right to select the subject, the way

it will be developed, and to what extent the conversation should continue. Participants
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are free to begin, direct, maintain and end a discussion without conforming to a draft and
without any outside intervention. The topic to be discussed is fairly a matter of
participants’ needs and what is right in a given circumstance. Part of the issue in oral

cooperation is ensuring coherence response in a short period of time (Bygate, 1987).
2.7.2 Turn-taking

Every conversation consists of at least two turns of talk from different speakers.
When the first speaker finishes his speech, the second speaker starts. According to
Allwright & (Allwright & Bailey, 1991), during a classroom interaction task, the teacher
may follow two ways in getting students involved in the class activity. The first way is
that the teacher may ask directly particular students to speak and this is called “direct
nominating” or “personal solicit” whereas the second way is to throw the turn open to

the whole class; that is called “general solicit”.

Some learners prefer to respond to general solicit rather than personal one because it
makes them free when talking in the classroom (Bygate, 1987) claimed, “the speaker has
to be efficient at getting turn and to be good at letting another speaker have turn” (p.39).
To him, effective turn-taking requires five abilities. Firstly, it requires knowing how to
indicate that one wants to talk, by using suitable expressions or sounds, or even signals.
For example, starting one’s turn by agreeing with the previous speaker before moving on
to make a different point. Secondly, it implies perceiving the right moment to get a turn
because interruption at the wrong moment can be considered as unacceptable. Thirdly, it
is essential to know how to use the appropriate turn structure. Fourthly, it is about the
ability to recognise that others have the desire to talk. Finally, it is important to know
how to let another person take turn; for example, by falling intonation. Students should
get enough time to listen either to their teacher or other students in order to react in a

clear way and to make the output more comprehensible (Bygate, 1987).

2.8. The Role of Classroom Interaction in Improving Students’
Speaking Skills

Interaction plays a significant role in second and foreign language development. It
plays an essential role in the teaching and learning process because it helps the learner to

think creatively through exchanging ideas, knowledge and opinions either with the
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teacher or other students. Classroom interaction also encourages learners to improve
their speaking competency. Moreover, it obliges learners to deal with their lack of
knowledge by repeating and clarifying.

(Hedge, 2000)states that interaction provides learners with appropriate and accurate
language. It helps learners to receive input and feedback either from their teacher or
other students which encourages them to improve their linguistic knowledge. According
to (Hedge, 2000), interaction pushes learners to produce correct language. Furthermore,
classroom interaction is of great role in the process of language learning since it gives
learners the opportunity to communicate in the target language. It helps them to receive
meaning from classroom events and this will depend on the relationship between the

teacher and his/her students.

In the light of what has been said before, (Allwright, 1984) argued that Interaction is
viewed as significant because it is argued that only through interaction can the learner
decompose the TL structures and derive meaning from classroom events, interaction
gives learners the opportunities to incorporate TL structures into their own speech (the
scaffolding principle), and the meaningfulness for learners of classroom events of any
kind, whether thought of as interactive or not, will depend on the extent to which
communication has been jointly constructed between the teacher and learners as cited in
(Chaudron, 1988, p. 10) .

Since the process of learning how to interact entails the process of learning grammar,
(Hatch, 1978) suggested, “one learns how to do a conversation, one learns how to
interact verbally, and out of this interaction syntactic structures are developed” (p.404).
So, interaction is in some way the heart of learning. In other words, interaction is
important for language learning because it gives learners the chance to improve their
grammatical and linguistic knowledge. Various factors are required for its development.

The two following factors are considered as the most important.
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Conclusion

To conclude, classroom interaction is of great importance in foreign language learning.
Interaction in the EFL classroom needs all participants (students and teachers) in order to
fulfill the reciprocal exchange. Teachers can use different techniques that can promote
interaction in the classroom. Classroom interaction is considered as an interesting aspect in
the teaching and learning process since it leads to the development of language
proficiency. In addition to learning other features are crucial in any interactive discourse
such as how to initiate, respond and close conversations. At the same time, it allows
learners to know how they can understand and make themselves understood. Moreover, the
student’s participation is highly recommended for the reason of fostering classroom
interaction through allowing learners to share their ideas, insights, etc. Consequently, and
most importantly, interaction within EFL classes may develop the student’s oral fluency
with a noticeable progress. Hence, it is very important for EFL teachers to play different
roles and adapt different methods and techniques in order to encourage students to improve

their speaking skill.
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Chapter Three: Fieldwork
and Data Analysis




Introduction

The present research is about extracting teachers’ and student’ opinions about the
effect of classroom interaction on developing the speaking skill since both participants
are the main variables of this study. Their views and opinions are very crucial to confirm
or disconfirm the research hypothesis stating that if teachers arise the degree of
interaction in the classroom, learners will get motivated to perform better orally.

The teacher interview is intended to investigate the teachers’ opinions about
encouraging interaction as a pedagogical strategy to enhance learners’ speaking skill.
Moreover, the student’ questionnaire aims at finding out whether students give
importance and value to the interactions that happen inside the classroom in activating
their speaking skill through participating with their classmates or teachers. In addition,
this chapter represents the field of the study which investigates whether students of
English division at Biskra University give importance to the classroom interaction as a
pedagogical strategy to enhance their speaking skill as well as whether teachers apply the
classroom interaction as a way to improve their learners’ speaking ability. Also, this
chapter involves the analysis of the teachers’ interview and the students’ questionnaire.
Finally, it is concluded with the discussion of the results that are obtained from both the

data gathering tools.

3.1. Review of Research Methodology

3.1.1. Research Method
a descriptive method has been adopted because it can give the facts about the situation of
using classroom interaction by teachers in their oral expression courses to improve their
students’ speaking skills. The case of the present research involves both EFL teachers and
students of Mohamad Kheider University of Biskra helps to find more reliable and valid

results.

3.1.2. Population and Sampling
To check the validity of the hypothesis and gather some information which help
answering some research question, the researchers dealt with EFL teachers and students

to collect their feedback to feed the study.
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« For Teachers

From about (n=57) teachers of English Language at Mouhamed Kheider University of
Biskra, the researcher dealt with four (n=4) oral expression teachers who were chosen
randomly.

Those teachers teach different levels.

++ For Students

The population of this study was third year LMD students of English (Science of the
Language) at Mouhamed Kheider University of Biskra, academic year 2019-2020. There
are many reasons behind choosing this population is that third year students are supposed
to be future teacher and deal with a lot of oral activities a practice their speaking skills in
the field.

Thus, from a population of about (n=333) students, the researcher discussed with the
supervisor and decided to deal with forty-one (n=41) who have been chosen according to

a random volunteering technique.

3.1.3. Data Gathering Tools

This research project relies on two data collection tools: A questionnaire and an
interview. One semi-structured questionnaire has been designed for a sample of third year
LMD students of English at Biskra University, academic year 2019-2020. On the other
hand, a semi- structured interview has been conducted with a sample of four (04) EFL
teachers (mainly oral expression teachers) at Mohamed Kheider University. The analysis
of the collected data would aim at determining the interactive elements that will provide

the basis for the development of the speaking skill throught classroom interaction.

3.2. Analysis of Results

3.2.1. Teachers’ Interview
The interview is a method of collecting data that is used by a number of social
sciences researchers. To describe it, one can say that it is a number of questions (open-

ended, closeended, or mixture between them) that shows its type (structured, semi-
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structured, or unstructured). The researcher (interviewer) asks the interviewees (teachers,

experts ...) to gain data; therefore, it should be face-to-face and recorded.

The main tool that the researcher used for this study was a semi-structured interview

which was administrated to EFL teachers at the University of Biskra.

3.2.1.1. Aims of Teachers’ Interview

The under-investigated study interview was designed for EFL oral expression teachers
at the University of Biskra. It was used to collect data ( feedback ) from their opinions
and attitudes towards the relationship between classroom interaction, motivation and the

development of oral production in EFL classes.

3.2.1.2. Administration of Teachers’ Interview

The interview was designed as a semi-structured interview administered to four (n=4)

teachers of oral expression module in the division of English at Biskra University.

The interview was supposed to be done face-to-face with the concerned participants;
however, it was hard to determine meetings with some teachers because of their busy
schedule. Later, it became impossible to meet teachers because of the sudden interruption
of courses and the closure of university due to the Corona Virus pandemic. Consequently,
the interview questions were sent online via email or facebook to many teachers of oral
expression module in the division of English at Biskra University. Only four gave their

replies.
3.2.1.3. Description of the Interview

The teachers’ interview consists of thirteen (13) questions (open-ended and close
ended questions) where teachers were requested to give explanation or specifications.
This interview was made with four teachers of oral expression module in the division of
English at Biskra University. The interviewees were first asked about their academic
degree as well as their experience in teaching the oral skills (Q 1-2). Also, they were
asked to evaluate their (3rd year) students’ level in speaking (Q 3) and to determine their
satisfaction towards their students’ amount of participation in class (Q 4). Teachers were
then asked about whether they give enough opportunities to their students in class so as to

improve their level (Q 5). Moreover, our interviewees had to give their opinion on the
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major speaking difficulties that students face during Oral Expression sessions (Q 6). They
opinion was also required to state the reasons that prevent some students to interact in
class (Q 7) and if they interact with their students during the Oral Expression sessions(Q
8). Besides, this interview has dealt with the reaction towards students’ lack of speaking
in class providing strategies to use that help them overcome their difficulties to speak (Q
9). Also, it has dealt with the student-student interaction encouragement in class as a way
to reduce the students’ mistakes and the possibility to make all the learners participate in
the classroom during the oral expression sessions (Q 10). Teachers were asked in (Q 11)
about the type of interaction that takes the higher amount in their classes. In (Q 12),
teachers had to provide definitions/description of classroom interaction and how it can be
made successfully. As a final point in the interview, teachers were asked in (Q 13) to
explain the need to make students interact in the classroom in order to develop their oral

proficiency and reduce their speaking mistakes.

3.2.1.4. Data Analysis of Teachers’ Interview
Item 1. What degree do you currently hold?

Table 3. 1 Teachers’ degree

Option Participants Percentage
a) MA (Master/Magister) 2 50%
b) b) PHD (Doctorate) 2 50%
Total 4 100%

Most of our interviewees (4 teachers) are highly experienced since they get the PHD
degree and the MA degree. This lets us consider their answers and suggestions as very
reliable to our research for the reason that it helps us to collect data from teachers with

different high degrees.
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Item 2. How many years have you been teaching Oral Expression?

Table 3. 2 Teachers’ experience in teaching Oral Expression

Option Participants Percentage
a) Less than five years 2 50%
b) More than five years 2 50%
Total 4 100%

Teachers’ responses indicate that their EFL teaching experience in the oral expression
course are different and most of them are experienced teachers, so they know how to deal
with the students’ classroom interaction. The results indicate that two teachers (n=2) have
been teaching oral expression for less than five years whereas two other teachers (n=2)
have an experience of more than five years. The variety of teachers’ periods in EFL
teaching at university is positive for the researcher because it guarantees that the next
responses will be gathered from teachers with different experiences in teaching EFL at

university level.
Item 3. How would you evaluate your (3rd year) students’ level in speaking?

Table 3. 3 Teachers’ evaluation of their students’ level in speaking

Option Participants Percentage
a) Outstanding 0 0%
b) Good 1 25%
c) Average 3 75%
d) Low 0 0%
Total 4 100%
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Figure 3. 1.Teachers’ evaluation of their students’ level in speaking

This question examines the teachers’ evaluation of their students’ oral proficiency. It
aims at knowing whether students are able to conduct a correct conversation in English.
According to Table 3.3, we notice that the majority of teachers (75%) evaluated their
students’ level as average while (25%) of them agreed that their students level in oral

expression is good.

Item 4. Are you satisfied with your students’ amount of participation in class?

Table 3. 4 Teachers’ satisfaction with their students’ amount of participation

Option Participants Percentage
a) Yes 1 25%
b) No 3 75%
Total 4 100%

This question examines teachers’ satisfaction with their students’ amount of
participation in class. From the teachers’ responses, we can deduce that the majority of
participants (75%) are not satisfied with their students’ amount of participation. They
provided us with various justifications. According to them, many students keep silent
and do not interact a lot because of their shyness, anxiety or low self- confidence to
express themselves fully in English. Others may not have enough background
knowledge about the topic of discussion or may be not interested/ motivated about it.
They added that many students are reluctant and hesitant to participate especially in
free discussions. Moreover, still students in EFL classes tend to consider the teacher
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the only source of input. They face many speaking problems at various levels: shyness,
demotivation, shortage within vocabulary repertoire, fear of negative feedback, etc.
However, (25%) of the sample reported their satisfaction and acknowledged that their

students are positively responsive, interactional and motivated.

Item 5. Do you think you give enough opportunities to your students to speak in

class so as to improve their level? Why or why not?

For this question, teachers were asked whether they consider that they give enough
opportunities for their learners to interact in class. Their responses were as follow:
Teacher 1: Yes, | try to do by varying speaking activities, using different teaching
strategies like peer/ group work as well as varying topics. Also, all students are
encouraged to participate by providing a friendly atmosphere where mistakes and
hesitations are tolerated, humor is used, cooperative work is used. The overall
objective is to enhance students ' motivation so that they become more at their ease to
speak in class.

Teacher 2: Yes, | try always to do because it is up to the teacher to provide students
with opportunities to improve their speaking skills and learn how to communicate in a
free and comfortable context so to meet authenticity.

Teacher 3 : Relatively yes.

Teacher 4: Yes. | suppose so! | often ask students to group themselves in teams and
pairs to give them the chance to be involved in tasks. | also have private talks with shy

students to know the reasons of their inhibition.

From the teachers’ responses, we can deduce that all the teachers give opportunities to
their students to speak in the classroom in order to make them more interactive in by
using different speaking activities and teaching strategies in a relaxing atmosphere to

motivate students because they are considered as the central part in the learning process.

Item 6. In your opinion, what are the major speaking difficulties that student face in

Oral Expression course?
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Table 3. 5 Students’ major speaking difficulties

Option Participants Percentage
a) They do not know what to say. 0 0%
b) They know what to say, but they 1 25%
do not know how.
c) They know what to say and how 3 75%
to say it, but they cannot say it.
d) They do not know how to use 0 0%
body language.
Total 4 100%
5%
0% 2% 0%
0 0
- n -

a) They do not b) They know ¢) They know d) They do not
know what to what to say, whattosay know how to
say. but they do notand how to say  use body
know how. it, but they language.
cannot say it.

Figure 3. 2 Students’ major speaking difficulties

other problems that cause learners’ inhibition.
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The table and figure show that 75% of the interviewees declared that the major
students’ speaking difficulties are mainly related to the students’ inability to speak despite
their knowledge of what to say and how to say it. The rest of responds (25%)
acknowledged that students know what to say, but they do not know how.

In addition to the options implied in the question, the participants added other
difficulties related to students’ speaking performance. For some, their students straggle
with all these difficulties and their participation is up to the context or situation in
addition to the subject presented for them and the activity used for the presentation.

Moreover, the fear of mistakes, shyness, lack of motivation, and boredom seem to be




Item 7. According to you, what can prevent some students to interact in class?

Teacher 1. Shyness- anxiety- fear to make mistakes- demotivation- low self-esteem -
low self- confidence- weak background vocabulary.

Teacher 2: The teacher's feedback in terms of content and way of giving it, fear of
making mistakes, peers' evaluation, lack of motivation,

Teacher 3: Fear of mistakes, shyness, lack of motivation, boredom.

Teacher 4: Psychological issues (shyness, low self-confidence and fear of peers'
judgment) as well as Linguistic problems (some students lack competence and skills to

Express themselves verbally (lack of vocabulary and poor grammar).

Through the above responses, teachers showed that students’ linguistic and
psychological problems (lack of vocabulary and poor grammar, shyness, anxiety, fear
to make mistakes, negative feedback, low self-confidence and fear of peers' judgment)
are the main reasons that may prevent some students to interact in class Moreover, some

students seem not to be motivated as much as necessary.

Item 8. Do you interact with your students during the Oral Expression session? How

would you evaluate this interaction?

Table 3. 6 Teacher-student interaction during the Oral Expression session

Option Participants Percentage
a) Yes 4 100%
b) No 0 0%
Total 4 100%

This question focused on one specific type of interaction which is teacher-student
interaction. The aim was to know whether teachers have contact/communication with
their students in class in terms of exchanging ideas, arguments, etc. All the interviewees
replied that they interact with their students during the Oral Expression session. This
indicates that the teachers are aware of the importance of classroom interaction in

improving students speaking skills. Furthermore, their evaluated this interaction as
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very helpful and fruitful and will make learners more comfortable because they are not

neglected.

Item 9. How do you react towards students’ lack of speaking in class? i.e. what

strategies do you use to help them overcome their difficulties to speak?

Teacher 1: | use motivational strategies (e.g. Use group work to reduce anxiety-
tolerate mistakes- use praise and encouragements- varying tasks and topics- letting
students decide about the topics to deal with)

Teacher 2: | try to vary the activities. | base my choice on the following authenticity
motivation activities that go with the learners’ interest and level of language
proficiency. Most importantly, | ensure a free and safe atmosphere for speaking to
enable them overcome all the psychological barriers that they may encounter.

Teacher 3: No intervention, ask others to help, use body language to remind them,
contribute some ideas.

Teacher 4: | often expose them to more practice with peers. | also try to find out the

reasons of this issue through personal talks with them.

From the results obtained, it is clearly seen that most the participants tend to use
pair work and group work activities inside classes and focus on students’ motivation
and encouragements by establishing a good relationship with them while other

respondents focus on no-intervention strategy.

Item 10. How do you encourage student-student interaction in class? i.e. what
strategies/activities do you use?

Teacher 1. Communicative oral activities- games- role plays- class discussion- story
completion. These all are based on cooperative learning.

Teacher 2: Encouraging them through rewards, positive feedback, building that notion
of self-esteem and confidence. Collaborative learning and let them share the task of
teaching and learning.

Teacher 3: Dialogues and collective discussions- role plays- games.

Teacher 4: Teamwork, pair work, interactive activities.

For this question, another type of interaction was identified: Student- student

interaction. The respondents were asked about the ways to encourage interaction
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between the students in class. Findings reveal that teachers focus most on
communicative oral activities based on cooperative learning to create a meaningful
interaction between students. On the other hand, other teachers focus on encouraging
students through rewards and positive feedback. Finally, some teachers chose group

and pair works to encourage student-student interaction in class.

Item 11. What type of interaction that takes the higher amount in your class?

Table 3. 7 The type of interaction that takes the higher amount in class

Option Participants Percentage
a) Teacher-student interaction 2 50%
b) Student-student interaction 2 50%
Total 4 100%

This question asked teachers to select the type of interaction that takes the higher
amount in their class. It aims to know whether students prefer to interact with their
teacher or their classmates during class discussions. Two teachers (with a percentage
of 50%) stated that their students enjoy teacher-student interaction. Students consider
the teacher as the only source of knowledge in the classroom and that they benefit
more when they interact with him/her. Students also feel comfortable when they
discuss their ideas with their teachers. The other two teachers (50%) explained that
student-student interaction is more preferable for students. Thus, Student-student
interaction takes higher amount in the class. This strategy is particularly beneficial for
shy students who feel afraid of asking their questions directly to the teacher, but they
find it easy to do it with their classmates.

Item 12. What is your definition/description of classroom interaction? And how it

can be made successfully?

Teacher 1: Class interaction refers to the communication and exchange of ideas/
thoughts/ opinions and question/ answer that happen in class between the teacher and
his learners or between learners themselves. To be successful, everybody should be
given the chance/opportunity to express him/herself and be listened/ considered by the

rest of the class. There should be tolerance in accepting all opinions, and in making
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mistakes or in giving a different point of view. Also, there should not be one type of
interaction that controls all sessions; i.e., it is good to use teacher- students and
student- student interaction.

Teacher 2: It is a key element in an efl class to ensure communication, the latter which
is the ultimate goal of learning a foreign language. It is the swift and the easy going of
sharing ideas, thought and experiences between the teacher and learners or among
learners.

Teacher 3: It is successful communication that allows you to adapt to any situation
Teacher 4: Any type of active involvement and participation with peers or the teacher

with an objective.

Through the answers given, the respondents view classroom interaction as a key
element, and they explained this by arguing that classroom interaction plays a
significant role in SLL and FLL since it helps learners to be active and involved. They
added that classroom interaction refers to the communication and exchange of ideas,
thoughts, opinions, etc that happen in class between the teacher and his learners or
between learners themselves to express freely their opinions and to share others’ ideas

and views.

Item 13. As an Oral Expression teacher, do you think that asking students to interact
in the classroom will help them develop their oral proficiency and reduce their
speaking mistakes?

Table 3. 8 Teachers’ attitude about the role of interaction in developing
students’ oral proficiency and reduce their speaking mistakes

Option Participants Percentage
a) Yes 3 75%
b) No 1 25%
Total 4 100%

According to Table 3.28, we notice that the majority of teachers (75%) agreed
about the fact that asking students to interact in the classroom will help them develop
their oral proficiency and reduce their speaking mistakes. They explained that

interacting makes students use the language orally and express themselves in English
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and learn how to communicate in different situations by gaining motivation and
confidence. Moreover, teachers consider interaction practice in itself: Through
interaction, students can learn how to ask questions, answer, argue, persuade, suggest,
agree, disagree, use specific vocabulary, and discuss their opinions about different
topics.

Only one teacher showed his/her disagreement and considered that interaction does
not necessarily develop learners’ speaking and reduce their mistakes. He/she sees that
making less mistakes is only a matter of willingness and practice. He/she added that
pushing students to interact/speak in class can expose students to pressure and lead to

more anxiety and thus more mistakes.

3.2.1.5. Interpretation and discussion of results

The obtained results from the teachers’ interview revealed that the oral expression
teachers at Biskra University consider classroom interaction as an appropriate way for
developing EFL students’ speaking skill since it gives more attention to their practice of
their speaking skill inside the classroom. The other results are interpreted in the following

points:

> Teachers have different perceptions of their students’ oral proficiency. The
majority of teachers (75%) evaluated their students’ level as average. This leads
us to say that a great amount of students are not yet able to conduct a correct
conversation and they need more practice in order to improve their speaking skill.

> The majority of the teachers (75%) are not satisfied with their students’ amount of
participation in class.

> Teachers affirmed to give opportunities to their students to speak in the classroom
in order to make them more interactive. They rely on different speaking activities
and teaching strategies all in a friendly atmosphere to motivate their students. This
indicates that teachers really want their students to be involved in the teaching-
learning process including classroom interaction since it affects their speaking
ability. Teachers’ awareness about the importance of classroom interaction and

their responsibilities to promote it was clearly detected.
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> 75% of interviewees related their students’ speaking difficulties to their inability
to speak despite their knowledge of what to say and how to say it. This indicates
that students are not motivated to speak and to interact.

> Teachers identified students’ linguistic and psychological problems to be the
main reasons that prevent them to interact in class.

> All teachers asserted that they always give their students the chance to interact in
the classroom. Here again, this shows their awareness about the benefits of class
interaction in promoting learners’ oral performance.

» Most the participants tend to use pair work and group work such as
communicative oral activities to promote cooperative learning so as to enhance
students’ motivation and to create a meaningful interaction between students.

» Asking students to interact in the classroom will help them develop their oral
proficiency and reduce their speaking mistakes under the condition of not
exposing them to pressure.

» Classroom interaction has been judged by teachers as very beneficial in improving
students’ speaking skill since it gives them the chance to interact in real

communication settings.

To sum up, the analysis of the teachers’ interview revealed much information about
teachers’ perspectives towards the role of classroom interaction and its importance in
enhancing students’ speaking skill level since making students speak and interact in the
classroom is considered the main objective of any oral expression teacher. So, the results
showed that teachers are aware of the importance of classroom interaction as an

educational strategy to improve learners’ oral skill by raising students’ motivation.
3.2.2. Students’ Questionnaire

3.2.2.1. Aims of students’ questionnaire

The students* questionnaire aims at finding out whether the learners give importance
and value to interaction that happen inside the classroom in activating their speaking
skill through participating with their classmates or teachers . Second, it also attempts to
investigate the importance of both types of interaction ( student- student interaction,
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and teacher-student interaction) in activating the student’s motivation to performe

better orally with more fluency.

3.2.2.2. Administration of students’ questionnaire

The questionnaire had been administered to EFL students in the division of English
at Mohamed Kheider University of Biskra. It had been published on May 2", 2020 in
the NET using facebook and messenger software applications to contact the target

sample which consists of (41) students.

3.2.2.3. Description of students’ questionnaire
The questionnaire consists of twenty-two (22) questions arranged in a logical order.
They are either closed questions requiring from the students to choose “yes” or “no”
answers, or to pick up the appropriate answer from a number of choices. There are also
open-ended questions requiring from respondents to give their own answers and justify
them. The questions are basically split into three main sections which cover the

variables selected and each particular aspect of the present conducted research.

Section one: The Student’s Profile (Q1-Q3)

The first section of the questionnaire looks for general information about the
participants. Students were asked to specify their gender (Q1) then to indicate their
evaluation of their level in English (Q2). In the last question (Q3), they were asked to
identify the reasons behind their choice of having courses in English at university.

Section two: Speaking skills (Q4 - Q12)

This section investigates issues in the skill of speaking among EFL students. At
first, the respondents in (Q 04) were requested to pick the most significant skill that
they need to improve the most. In question (Q 05), they were asked about whether they
like to speak English or not. In (Q 6), students were asked about how they find
speaking in English. Next, in (Q 07), the respondents had to enumerate the difficulties
they face in the oral expression sessions and to explain their cause in (Q 08). After
that, in (Q 09) respondents had to tell how these difficulties (in case they have) prevent
them from participating/ interacting in class. Later, in (Q 10), the respondents were
asked to name the most implemented oral activities by their teachers in the classroom

and to designate which one they think is more helpful to improve their speaking (Q
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11). In the last question of this section (Q12), students were asked about which

teaching technique they prefer to work with.

Section three: Classroom Interaction (Q13 — Q22)

The first question of this section (Q13) deals with the nature of the relationship that
exists between the teacher and the student. The next question (Q14) seeks information
about how often students interact with the teacher inside the classroom. Then question
(Q15) deals with the nature of the relationship that exists between students in class. In
(Q16), the respondents were requested to evaluate the frequency of the opportunity
given by their teachers to interact with their classmates inside the classroom and
whether this interaction is spontaneous and voluntary or obligated (Q17). Question
(Q18) aims to know who does most of the talk during oral expression sessions. In
question (Q19), students were asked about their preferred type of interaction in class as
well as to identify the main reasons of their reluctance to interact with the teacher or
their mates in the classroom (Q 20). Later, in (Q 21) the respondents were asked to
give their opinion about the way interaction can be improved by their teacher in class.
The last question (22) seeks to know students’ opinion about the role of interaction in

improving their oral performance.
3.2.2.4. Analysis of the Students’ Questionnaire
Section One: The Students’ Profile
Item 1. Specify your gender.

Table 3. 9 Students’ gender distribution

Gender Respondents Percentage
a. Male 20 49%
b. Female 21 51%
Total 41 100%
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Ha. Male ®b. Female

Figure 3. 3 Students’ gender distribution

The results obtained show that the sample consists of 51% females and 49% males.
The difference in gender may have an impact on some of the participants’ responses
such as those concerning the difficulties in speaking or the preferred type of

interaction.
Item 2.How do you consider your level in English?

Table 3. 10: Students’ evaluation of their level in English

Option Respondents Percentage
a. Very good 9 22%
b. Good 23 56%
c. Average 9 22%
d. Weak 0 0%
Total 41 100%
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Figure 3. 4 :Students’ level in English

The data displayed in the table and figure above show that the majority of
respondents (56%) consider having a good level in English while 22% evaluated their
level as very good. Moreover, 22% of the sample sees their English proficiency level

as average and none believe to have a weak level.

The above proportions indicate that there are mixed abilities in the classroom and
these learners share certain speaking difficulties that were the first lead behind the

willingness to learn English.

In fact, this question aims mainly at determining students’ motivation, interest as
well as self-confidence to learn English. These factors have proved to impact on
learners’ involvement, interaction and progress in learning the target language. For
example, a student who considers having a very good or good level tends to be highly
motivated and confident. This, consequently, will impact positively on his/her
participation/interaction, engagement and achievements comparing to someone who

sees himself as a weak learner.

Item 3.Was your choice to study English at university personal or imposed?

Table 3. 11 Students’ choice of studying English at university

Option Respondents Percentage
a. Personal 38 93%
b. Imposed 3 7%
Total 41 100%
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Figure 3. 5 : The choice of studying English at university

This question sought to know students’ choice to study English as a branch at
university. Here again, the aim is to determine their motivation which is a crucial factor
influencing students’ interaction in class.

The results obtained show that the majority of respondents (93%) claimed that
studying English was their first choice while (07%) of the subjects declared that English

was imposed on them.

Section Two: Speaking SkKill

Item 4.Which of the following language learning skills you wish to master and need

to  develop most?

Table 3.12 Language learning skills students’ wish to master and need to

develop

Option Respondents Percentage

a. Listening 3 7%

b. Speaking 11 27%

c. Reading 1 2%

d. Writing 9 22%

e. Understanding 2 5%

f. All of them 3 7%

g. More than one choice 12 30%
Total 41 100%
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Figure 3. 6 Language learning skills students’ wish to master and need to develop

From the above table, one may notice that the increased proportion is given to
multiple skills with 30 % because respondents have picked more than one choice. It is
clear from the graph that many students prefer to master the speaking skill (27%) while
(22%) of the sample considers mastering the writing skill a priority. (07%) of the
subjects, however, wish to develop their listening skill and (07%) out of the sample prefer
to master all the skills. Other participants (05%) like to develop their understanding skill.
The remaining percentage (02%) represents those who preferred to master the reading
skill rather than the other skills.

Item 5.Do you like to speak English?

Table 3.13 Students’ responses about whether they like speaking in English or not

Option Respondents Percentage
a. Yes 40 98%
b. No 1 2%
Total 41 100%
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Figure 3. 7 Students’ responses about whether they like speaking in English or not

The selection of this question was for the sake of knowing whether the students like
speaking in English or not. The majority of our sample (98%) declared that they like
speaking the English language while (02%) confessed not to like speaking in English.

We can deduce that almost all students are motivated to use orally the target language.
This would imply their involvement in the process of classroom interaction and their

readiness to participate actively in oral tasks and activities.
Item 6.How do you find speaking in English?

Table 3. 14 Students’ attitude towards speaking in English

Option Respondents Percentage
a. Easy 29 71%
b. Very easy 4 10%
c. Difficult 8 19%
d. Very difficult 0 0%

Total 41 100%
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Figure 3. 8 :Students’ attitude towards speaking in English

Results reveal that (71 %) of the respondents consider speaking English an easy task
while (10 %) of them see very easy. These students seem to have sufficient knowledge
about the nature of the language and its structure; therefore, they tend to be more self-
confident about their capacities. This would, consequently, have a positive effect on their
interaction and participation in class. However, for the rest of the sample (19 %), it is
difficult to speak the language. This reveals that these students may have difficulties in

producing the language or they lack self-confidence.

Item 7.What are the difficulties that you may face when speaking especially in the

oral expression session?

Table 3. 15 :Students’ difficulties when speaking especially in the oral session

Option Respondents Percentage
a. You do not know 5 12%
what to say
b. You know what to 7 17%
say, but you do not
know how
c. You know what to 5 12%

say and how to say
it, but you cannot

say it
d. You do not know 5 12%
how to use body
language
e. None of them 8 20%
f. More than one 11 27%
answer
Total 41 100%
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Figure 3. 9 :Students’ difficulties when speaking especially in the oral session

This question would help us determine what kind of difficulties students may face

when they come to express themselves orally in class.

Knowing what to say, but do not know how is the choice of a group of students
representing 17%. In addition, 12% of students’ problem is about not knowing what to say.
Another group of 12% students revealed to possess the ideas and the proficiency but tend
to keep silent because their teacher does not encourage them. On the other hand, 12% of
respondents do not know how to use body language to express fully their ideas and
opinions. Moreover, 27% of the students mentioned more than one answer about the
difficulties when speaking in the oral session. Finally, 20% of students revealed not to face

any of the difficulties mentioned in the question.

These findings show than many students face different and various difficulties to
speak even if a great majority of them-in the previous question- found speaking the FL an

easy job.
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Item 8.What can be the cause of your difficulties to speak English in class?

Table 3. 16 :The cause of students’ difficulties to speak English in class

Option Respondents Percentage
a. Speaking anxiety 12 29%
b. Inhibition 1 2%
c. Lack of vocabulary 12 29%
d. Fear of making mistakes 6 15%
e. Unfamiliarity with the topic 7 17%
f. Negative attitude towards the 3 7
language topic
g. All of them 0 0%
h. None of them 0 0%
Total 41 100%
7
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Figure 3. 10:The cause of students’ difficulties to speak English in class

After dealing with students difficulties to speak in English, this question aims to

identify the causes behind them. The table and figure show that our participants chose the
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lack of vocabulary (29%) and Speaking anxiety (29%) as the two biggest problems that
they can face in oral expression. For (17%), however, the unfamiliarity with the topic
resulted in their reluctance to participate. The fourth cause was the fear of making
mistakes, selected by (15%) of the sample. In addition, (07%) of participants revealed to
have a negative attitude towards the language topic; thus they tend not to interact in class
and give their opinions. Finally, (02%) of students referred to inhibition as the main
source of their difficulty to speak the target language.

In addition to the previously mentioned causes, many respondents added other
points. For example, they see that the lack of practice, bad pronunciation, lack of time are
some causes that affect negatively their willingness to speak in class. Furthermore,
students referred to their classmates’ negative comments and their lack of interest
towards their peer’s intervention. As a result, the student loses his/her flow of ideas and
stop speaking. Another student reported that his/her British accent is not sometimes

understood by his/her peers; thus, the speech is ruined.

Item 9.In case you face any of these difficulties, do you think they prevent you from

participating/ interacting in class?

Table 3. 17 :Students’ attitude towards the effect of the difficulties

Option Respondents Percentage
a. Yes 23 56%
b. No 18 44%
Total 41 100%
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Figure 3. 11 :Students’ attitude towards the effect of the difficulties

This chart displays students’ attitude towards the effect of the encountered difficulties
on participating/ interacting in class. In fact, this question came to emphasize the results
obtained in the previous question about the impact of students’ difficulties to speak on

their ability and willingness to interact in class.

(56%) of students think that the speaking difficulties prevent them from participating/
interacting in class whereas 44% of students had an opposite point of view revealing that

these difficulties have no big effect on their participation and interaction in class.

A sub-question was then asked for those who believe that speaking difficulties affect
their interaction in class. Students justified their answer in different ways. Some students
feel scared, anxious, afraid or even shy and not ready to talk or to explain something even
though they have a good knowledge about the topic of discussion. Others, however, lack
a sufficient background about the topic. One students stated, “No answer; no marks”.
Moreover, their self-confidence is affected the thing that pushes students’ to lose ideas

and skills.

Some participants explained that the speaking difficulties can affect their ability
during the learning process in general and their ability to communicate more particularly.
They form a barrier to speaking and negatively impact learners’ performance in the

classroom.

All in all, students focused more on psychological problems as the main difficulties

that impact negatively on their oral performance. Obstacles like anxiety, shyness, fear,
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lack of self-confidence were the most recurrent issues students referred to. They all
agreed that these problems are obstacles that stand in front of their interaction with the

teacher and peers.

Item 10.What kind of oral activities does your teacher implement the most in the

classroom?

Table 3. 18 The Kind of activities that teachers implement the most

Option Respondents Percentage
a. Oral presentation 19 46%
b. Dialogue 1 2%
c. Role plays 3 7%
d. Class discussion 10 24%
e. All of them 8 20
Total 41 100%
469
24%
20%
%
2%
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presentation Dialogue plays discussion them

Figure 3. 12 The Kind of activities that teachers implement the most

The Figure 3.12 shows the oral activities that teachers implement the most in the
classroom for oral expression sessions. Most of students (46%) said that their teachers

ask them to prepare oral presentations, (24%) chose class discussion as a helpful activity
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in improving the speaking skill that the teachers use to implement the most in class.
Meanwhile, few students (07%) reported that simulation and role plays are very used
activities in oral classes. (02%) of the sample said that their teachers use dialogues as an
effective activity in oral expression sessions. Finally, (24%) of the target sample selected
all the four suggested activities as the ones that their teacher implement the most in the

classroom.

Item 11.Which activity (of the previous mentioned) you think is more helpful to

improve your speaking skill? Please explain.

The purpose behind asking this question is to know which activity students think is
more helpful to improve their speaking skill. According to students’ answers, 23 prefer
class discussion thinking that it is the most helpful activity to improve their speaking
skills because it gives them the chance to gather and express their thoughts freely, learn
from the mistakes they might make. Also, it helps them interact because it pushes them to
use their English with an audience. At the same time, students can exchange ideas,
perspectives, and opinions and learn new vocabulary from one another in an enjoyable
way. Indeed, learners get a chance to give and take and not just recall where they
basically memorize what we're going to say as in class presentations. Therefore,
according to students’ point of view, class discussion allows spontaneity as speaking is

all about being spontaneous and not robotic.

Additionally, a number of 9 students prefer performing dialogues thinking that
including them in oral classes accompanied with teacher interactions and corrections
would be an effective way to develop their speaking skill. They explained that this kind
of activities may reduce the nervous students as they can make a dialogue only sitting in

their seats; thus, they gain more self-confidence.

Moreover, 05 students opted for oral presentation thinking that it is the most helpful
activity to improve their speaking skills because it gives them the chance to express their
ideas, perspectives, and opinions. It is very helpful in building self-esteem by removing
stress. Furthermore, 3 students affirmed that role play activity is more helpful to improve
their speaking skill because it helps them express ideas and motivates creativity which
leads them to be effective speakers.
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To end with, only one student chose all of the activities mentioned in the list
because, in his/her opinion, one element cannot stand alone but all elements stand
together as a whole. Each kind of activity is essential for the whole process and helps

developing one's speaking skill in different ways and from different aspects.
Item 12. Which teaching technique from the following you prefer to work with?

Table 3. 19 Students’ preferable teaching technique

Option Respondents Percentage
a. Individual work 16 39%
b. Pair work 13 32%
c. Group work 12 29%
Total 41 100%
39%
32%

29%

a. Individual b. Pair work C. Group
work work

Figure 3. 13 :Students’ preferable teaching technique

This question aims at investigating the nature of the learners and their interests,
whether they like to work in collaboration or individually. According to the figure above,
39% of the target sample are motivated when they work individuallybecause it is more

productive than working in groups. Working with others can be a bit burdensome as they
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would prefer to work differently than him. They think in peace no one disturb, judge or
order them by avoiding argues with colleagues .Also, some students reply that they are
not cooperative persons and doubt the others work because are not that serious as result
they only depend on themselves. However, 32% of the sample like to work in pairs
because they think it is less crowded , so it's unlikely to be noisy in order to focus more
and share their opinion and ideas in easy way in addition to dividing the work and trying
to present the idea better, moreover , some students reply that Pair work will increase
Possibilities of understanding the topic and It allows more understanding and discussion
and even sharing different details that one can find which another did not pay attention
to. It also decreases stress and makes them feel more responsible, for the educational
and evaluation of two people is related which makes them most of the time worry more
and give it more attention. while 29% of the respondents prefer to work in groups
justifying their choice with the importance of team work in helping them to discuss the
task from many angles and different points of view and that Students in group work do
their best because they feel at ease with no hesitation . likewise, group work helps
students to exchange opinions and information Because team work may enhance their
skills especially when spotting the light at sharing many points of view and which is
represented in exchanging ideas and thoughts. In sum, students like to engage in group

interaction .
Section Three: Classroom Interaction

Item 13.How can you describe your relationship with your (oral expression) teacher

in class?

Table 3. 20 : Students’ description of the relationship with their oral expression

teacher
Option Respondents Percentage
a. Good 18 44%
b. Bad 1 2%
Needs improvement 14 34%
d. No relation 8 20%
Total 41 100%
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Figure 3. 14 Students’ description of the relationship with their oral expression

teacher

The relationship between a teacher and his/her students plays a significant role in
shaping the learning environment, and it gives students the voluntary to do their best and
making their efforts which is much important in the interaction process. For this reason,
this question was asked to students. So, the result obtained from this figure exposes that
44% of the participants proclaimed that there is a good relationship between them and
their teacher. Furthermore, 34% of students stated that the relationship between them and
their teacher needs improvement whereas 20% answered that no relationship exists
between them and their teachers. However, 02% said that a bad relationship exists

between them and their teacher of Oral Expression.
Item 14.How often do you interact with the teacher in class?

Table 3. 21 Frequency of teacher-student interaction in the classroom

Option Respondents Percentage
a. Always 14 34%
b. Sometimes 21 52%
c. Rarely 5 12%
d. Never 1 2%
Total 41 100%
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Figure 3. 15 Frequency of teacher-student interaction in the classroom

Figure 3.15 represents the students’ frequency of interaction with their teachers inside
oral classes using the English language. Most of the participants responses were
“Sometimes” with 52%, then 34% of the participants revealed that they always interact
with their teacher while 21% do it rarely. Meanwhile, 2%of the sample confessed that

they never interact with their teacher in class.

These proportions reveal to a great extent that learners have the great opportunity to

interact inside the classroom.
Item 15. How can you describe your relationship with your classmates in class?

Table 3. 22 : Students’ relationship with their classmates

Option Respondents Percentage
a. Good 29 71%
b. Bad 2 9%
c. Need improvement 5 12%
d. No relation 5 12%
Total 41 100%
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Figure 3. 16 Students’ relationship with their classmates

This question was planned to explore the nature of the relationship between students
(student-student interaction) in the classroom because it has the same importance as the
relationship between the teacher and students (teacher- student interaction). In this
question, different answers are mentioned.

Figure 3.14 illustrates that 71% of the students evaluated their relationship with their
peers as good. Unfortunately, 12% of the students confirmed that their relationship with
their mates needs improvement whereas 12% reported that they have no relation with
their classmates. In addition, regrettably, 05% of participants stated that the relationship

with their fellows is bad.

Item 16.How often you are given the opportunity to interact with your classmates
inside the classroom?

Table 3. 23 Students’ opportunity to interact with their classmates inside the class

Option Respondents Percentage
a. Always 5 12%
b. Sometimes 26 64%
c. Rarely 9 23%
d. Never 1 2%
Total 41 100%
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Figure 3. 17 Students’ opportunity to interact with their classmates inside the class

The aim of this question is to explore how often the teacher gives students the
opportunity to interact with their classmates. The result of this question shows that 64%
of the students declared that the teacher Sometimes gives them the opportunity to interact
with their classmates. However, students representing 23% claim that the teacher Rarely
creates chances for them to interact with their classmates. While, Others have answered
ticking the first options of “Always “ with percentages of 12% .Only one student who
stand for 2% state that their teachers Never provide them with opportunities for
interaction. These results show that students of English do really have the opportunity to

interact with their classmates.

Item 17.When you interact in the classroom, is it spontaneous or imposed?

Table 3. 24 Nature of students’ interaction in the classroom

Option Respondents Percentage
a. Spontaneous ( you 34 83%
who wants)
b. Imposed ( the teacher 7 17%
who asks you)
Total 41 100%
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Figure 3. 18 Reasons behind students’ interaction in the classroom

Students were questioned about whether they interact spontaneously (by their own) or
it is their teachers who asks them to do so. Results show that a considerable number of
respondents (representing a percentage of 83%) reported to have a spontaneous
interaction in class; i.e., they want to participate and share their opinions with others.
Nevertheless, (17%) of them admitted to be pushed and imposed by their teacher to

interact in class.

Item 18.Who does most of the talk in the classroom during oral expression session?

Table 3. 25 :The one(s) who speak(s) most in the classroom during oral

expression session

Option Respondents Percentage
a. Teacher 21 51%
b. Students 20 49%
Total 41 100%
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Figure 3. 19 The one(s) who speak(s) most in the classroom during oral expression

session

The obtained findings reveal that teachers are the ones who dominate the amount of
talking time in classrooms as 51% of the sample reported. On the other hand, 49%
answered that they themselves who make the greater amount of talk in the classroom.

Therefore, teachers should find ways to increase students’ talking time because more
practice leads to better language learning and improvement. Moreover, teachers need to
encourage their students to interact and speak by selecting appropriate speaking activities

and reducing psychological problems such as anxiety and shyness.

Item 19.What type of interaction do you prefer most? Whatever your answer is, please
justify.

Table 3. 26 Students’ preferable type of interaction

Option Respondents Percentage
a. Student- student 20 49%
interaction
b. Student- teacher 21 51%
interaction
Total 41 100%
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Figure 3. 20 Students’ preferable type of interaction

The results obtained from Figure 3.20 show that 51% of students prefer student-
teacher interaction type. They justified their answer stating that the teacher is the center
of the class, and he/she is an experienced person who represents a trust source of
information and feedback. In addition, he/she is a guide, prompter, controller, and
experienced person from whom they gain a lot of tricks and techniques. Moreover,
mistakes decrease during interaction with the teacher, and no one imposes his opinion,
and there will be equal opportunities for each student to speak and to prove themselves.
Also, some students do not like to be corrected or judged other than the by their teacher.

On the other hand, 49% of participants opted for student- student interaction type.
They prefer this type of interaction because they will be able to help each other when it
comes to pronunciation and intonation and they do not feel shy when talking to each
other and they feel more comfortable than with their teachers because it is more
spontaneous. Therefore, via this type, students may get rid of some anxiety issues by

doing conversations.

Therefore, one may deduce that students in general appreciate the two types of
interaction for different reasons, but little advantage was given to teacher-student

interaction because it helps them most in improving their oral skills.
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Item 20.What are the reasons that prevent you from interaction with the teacher or

your mates in class?

Table 3. 27 :Reasons that prevent students from interaction

Option Respondents Percentage
a. Fear of making mistakes and 5 12%
being embarrassed
b. You are not talkative 13 32%
c. You have no idea about the topic 3 7%
d. You are not motivated 11 27%
e. The teacher does not encourages 4 10%
you to exchange with the class
f. Fear of negative evolution / 5 12%
feedback
Total 41 100%
32%
27%
12% 10% 12%
7%

a. Fearof b. You c. You d. You e The f. Fear

making arenot havenoidea arenot teacher does of negative
mistakes talkative ~ aboutthe motivated not evolution /
and being topic encourages  feedback
embarrassed you to
exchange
with the
class

Figure 3. 21 :Reasons that prevent students from interaction

One can notice from the results shown that (32%) of the students do not interact
because they are not talkative in nature. Others (27%) stated that they are not motivated

while (12%) do not interact in the classroom simply because of their fear to make
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mistakes and being embarrassed. Also, (12%) of the students indicated that fear of
negative evolution / feedback is the obstacle that hinders their intervention and
interaction in class. In addition, 10% of the students do not interact because the teacher
does not encourage them to exchange with the class. Moreover, having no idea about the

topic is what 07% of the sample pointed out.

It is clear that students do not share the same reasons that prevent them from
interacting with their teacher or classmates. They varied from a lack of motivation, lack

of encouragement, a fear of negative feedback, or a fear to make mistakes.

Item 21.1n your opinion, how can the teacher improve interaction in class?

For this open-ended question, participants were asked about the role of the teacher in
improving class interaction. This was particularly worth asking as students expressed
many difficulties to speak in class and referred to many causes that result in a poor
interaction. Therefore, an effective intervention from the part of the teacher is needed.

Participants expressed different opinions and gave various answers. According to
them,
teachers can use a range of teaching activities to address a broad spectrum of students.
Essentially, they can provide extra material or exercises for students who lack essential
background knowledge or skills. They also have to choose interesting, debatable and
funny topics by linking the topic to the learners’ daily life via asking simple questions in

various fields.

Moreover, respondents focused on the teachers’ roles in class. For them, teachers
have to identify students' learning styles, backgrounds at the beginning of the semester.
Also, they have to play a very sociable role with their students to make them feel at ease
by talking spontaneously, creating positive attitudes and an exciting atmosphere. More
importantly, the role of the teacher here is to be aware of his/her students and how they
interact during the classroom and whenever he/she remarks anything, he/she has to
motivate and encourage them to interact either with him/her or the peers. Furthermore,

giving a lot of questions and allowing interaction between students is effective in
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improving interaction in class. To conclude with, the teacher can improve interaction in
class by providing positive and encouraging feedback.

Item 22.Do you think that interacting with your teacher and/ or your classmates

would help you improve your oral performance?

Table 3. 28 Students’ opinions about the effectiveness of interaction in
improving students’ oral performance

Option Respondents Percentage
a. Yes 37 90%
b. No 4 10%
Total 41 100%

Figure 3. 22 Students’ opinions about the effectiveness of interaction in

improving students’ oral performance

Here again, this question came to emphasize the effect of class interaction (with its
both types) to develop students’ speaking skill. The aim was also to make sure of the
participants’ awareness about the role of interaction in improving their oral performance.

Findings reveal that the great majority of the sample (90%) thinks that interacting
with their teacher and/or classmates would help them improve their oral performance.
However, only (10%) of the sample sees no effectiveness of interaction in improving
students’ oral performance.

Participants had then to justify their answers. For the majority who are conscious of
the positive role of interaction explained that the teacher and students are two faces for
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the same coin achieving the same role which is dealing with English as a foreign
language. So, their interaction in class can undoubtedly enhance students’ oral
productivity by positioning their abilities, shaping their pronunciation and way of
communicating. Moreover, interaction within the classroom will generate a challenging
and competitive behaviour among students to produce the best and fruitful results. Also,
speaking skill is regarded as the most important ability that learners must focus on since it
IS a crucial means to communicate with others expressing about their needs. When
students talk with others, they will feel more flexible, confident and familiar with the
situation and fear will go naturally. In addition, students can learn new words that they
can use again in different situations. This activity might give students the chance to get
rid of their shyness in the classroom. Eventually, there is no practice for a language

without using it.
3.2.2.5. Interpretation and discussion of results

Based on the data gathered and analyzed from the students’ questionnaire, some
facts were revealed concerning the students’ attitudes towards implementing classroom

interaction to improve EFL students’ speaking skill.

» The questionnaire began with the student’s profile. The chosen sample revealed a
dominance of females (51%) over males (49%). This may be due to the fact that
females are more interested to study foreign languages and English language
particularly than males who often choose to carry on scientific studies.

» Students’ evaluation of their level in English revealed that more than half of them
consider having a good level while the rest estimated to have a very good or an
average level. Moreover, for the majority, studying English was their first choice
whereas the minority had been imposed this branch.

> In the second section of the questionnaire, many participants revealed their wish
to master their speaking skill because of its great importance and because they
like speaking English. For the majority, they find it an easy language to speak.
This demonstrates that these students have sufficient knowledge about the
nature of the language and its structure.

» Findings also showed students’ difficulties in oral expression tasks. Most of these

are psychological such as confusion, anxiety, inhibition and fear of making
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mistakes. They, then, referred to the lack of vocabulary and the unfamiliarity with
the topic as the main causes of these difficulties. As a result students’ participation

and interaction are affected.

> Interaction techniques are very influential in fostering interaction in classes and
developing learners’ speaking. The results mentioned in the present study
illustrated that teachers use different techniques and activities that raise interaction
in the EFL classroom. They vary from individual, pair work, group work or whole
class discussion.
In the last section of the students’ questionnaire, the main focus was shedding light
on classroom interaction and its importance in EFL classes. Therefore, interaction in
the classroom requires certain friendly relationship between teachers and students.
Indeed, teacher-learner interaction could be more successful if learners feel at ease
with their teachers, i.e. a good relationship must exist between the students and the
teacher. Most of respondents reported to have a good relationship with their teacher
of Oral Expression and this may be due to the personality of both of them. However,
some of participants confessed that they only sometimes interact with their teacher in
class even though they prefer teacher- student interaction because whenever they
interact, teachers correct their mistakes and provides reliable information.
Student-student interaction was the other type that was investigated. Some students
asserted that they sometimes interact with their classmates, but the majority asserted
to have a good relationship with their peers and affirmed that the relationship
between students has the same importance as the relationship between the teacher
and students.
One of the main characteristics of classroom interaction is that it is learner centered;
that is, the teacher’s amount of talk should be less than of the learners’. However,
according to a great deal of respondent, this is not the case in their classes. Anyway,
most respondents affirmed their desire and willingness to interact in class and are not
pushed by their teacher. This clearly shows that the teacher is aware of the learners’
time of talk during classroom interaction. This is confirmed in Q16 where students
admitted that their teacher of Oral Expression gives them the opportunity to interact
with them. This also indicates that the teacher really wants his/her students to be
involved with him/her in such type of interaction which has an impact on the

students’ performance in speaking.
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» Despite a sincere wish to participate and interaction in class, many students remain
reluctant and hesitant. They mentioned some reasons such as the fact that they are
not talkative in nature or because of their lack of motivation, or a fear to make
mistakes and being embarrassed. This may indicate a low self-esteem with these
students. Other reasons like the fear of negative evolution/feedback or a lack a
teacher’s encouragement are also obstacles that hinder students’ interaction. Students
also mentioned that they frequently have no idea about the topic. This shows clearly
that the chosen topic is crucial for a successful interaction.

» At the end, the great majority of the sample thinks that interacting with their teacher
and/ or classmates would help them improve their oral performance.
On the whole, learners showed some interest to the value of classroom interaction

as their answers revealed that it can successfully lead them to enhance their speaking
skill. This can happen only if they frequently interact with their teacher to draw on
his/her experience or with some other learners because avoiding classroom interaction

and showing no participation will naturally affect their speaking capacities.

Conclusion

In this chapter, the researcher tried to shed light on the qualitative and quantitative
and qualitative analysis of the data collected through the use of two different research
instruments which are teachers’ interview and students’ questionnaire. In short, the
collected data from both tools showed that classroom interaction (both teacher-student
and student-student interaction) is an effective method to improve EFL students’ oral
production. Furthermore, the analysis of results revealed that classroom interaction has
a positive impact on the students’ speaking skill: It encourages students’ participation,
promotes confidence, and prepares them for real-life communication.

To conclude, classroom interaction gives the opportunity to use the target
language and to receive comprehensible input and feedback. So, through a regular
interaction with others, learners can try new hypothesis about how English works and

then increase their speaking time.
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General Conclusion

The current study investigated the importance of classroom interaction in improving
EFL students’ speaking skill. The research case study was third year LMD students at
Mohamed Kheider Biskra University selected randomly in the academic year 2019/2020.
It comprised 41 EFL students. Moreover, the research followed a descriptive method
using a students’ questionnaire and a teachers’ interview as data gathering tools.

The research was divided into a theoretical part and a practical one. The first part was
made up of two chapters. Chapter one was devoted to the speaking skill and Chapter two
tackled the main issues related to classroom interaction. The last chapter illustrated the
practical part of this research and included the analysis of the data collected of both
students’ questionnaire and teachers’ interview. The findings showed that EFL students
need their teachers to be motivators as well as correctors in order to encourage them to
speak the target language. Also, teachers need to vary their teaching methods by using the
cooperative work where learners interact in pair and groups. They also need to provide
their students with opportunities to express their ideas in class in order to improve their
oral performance. So, the ultimate aim of this study was to show whether it is possible to
develop the speaking skill of learners through classroom interaction. We have shown that
during regular interactions in the classroom, learners can reduce their speaking mistakes,
produce new grammatical forms and words, thus strengthening their language ability. The
results obtained from the students’ questionnaire and the teachers’ interview revealed that
student - student interaction and teacher — student interaction are considered as key
factors in improving learners’ speaking skill and both teachers and students are aware of
its importance. The analysis also revealed that learners must be forced to interact in order
to master the art of talk which is difficult since learners who keep always silent in the
classroom will feel at a loss for words when they find themselves in situations that require
talk for interaction.

In short, the present study revealed that both learners and teachers know about
classroom interaction; they consider that promoting it can have a positive impact on
learners” speaking capacities. It primarily gives the opportunity to receive

comprehensible input and feedback.
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Suggestions and Recommendations

The present conducted study attempted to shed the light on the importance of classroom
interaction in improving EFL student’s speaking skill. The results obtained from this
research findings have strongly confirmed that student’s oral skills ( speaking ) can be
improved through the implementation of classroom interaction the fact that makes it very
important, which in turn confirms the current research’s hypothesis. On the basis of these
findings, it will be better if we enrich our research by providing some recommendations for
both teachers and students on how can interaction develop the learners knowledge, and
how teachers can deal with their learners to make them interact and communicate

succesfully.

Suggestions for Learners

» Students should know the significance of classroom interaction in order to
interact effectively with others, which leads to constuct their own communicative
competence, and understand others. Moreover they should learn how to solve
problems, listen to each other, and they should be responsible of the
improvement of their own knowledge.

» the students should do their best to acquire a high oral competence through the
interaction inside the classroom; in order to be good speakers in the future.

» Students should have the courage to express their opinions and they should
consider the classroom as a comfortable place in which they should speak, and
express their ideas freely. Because interaction with peers or teachers will enhance
their knowledge.

» Students should be involved in the classroom tasks and activities in order to
enhance their learning.

» Students need to interact and share the classroom time with their teachers and
classmate so that they can create a mutual way of teaching, which in turn will
overcome their speaking difficulties.

» the students should speak and interact in classroom regularly as an attempt to get
rid of their shyness and hesitation.

» Students should bear in mind that making mistakes while speaking English is of a

benefit to them since the teacher’s feedback is of a much help.
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Suggestions for Teachers

» The academic environments should be a safe place of experimentation and self-
discovery. So, Teachers should create a comfortable atmosphere in their classrooms
in order to facilitate the learning process.

» Teachers need to play various roles in the classroom.

» Teachers should consider their students’ difficulties and adopt effective strategies
and techniques to overcome them like the use of cooperative work.

» Teachers should encourage interaction among students by asking relevant
questions. However, they should choose interested topics to engage the students’
learning process and motivate them to speak.

» Teachers should focus on both types of classroom interaction

» EFL Teachers should vary their tasks by preparing activities and teaching methods
that appeal to the learners’ level. This will increase the learners ‘participation ,
interaction in classroom and get them motivated to speak.

» Teachers should give time and opportunity to their students to express their ideas
inside the classroom and share it with others to make them feel comfortable in the
classroom tasks; it means that they should be the center of the class.

» Teachers should give positive feedbacks to students.

» Teachers need to take into consideration the importance of classroom interaction
while teaching foreign languages especially oral skill ( speaking ),

» Teachers need to evaluate and assess their learners in order to know whether they
are progressing in the learning process, and the effective communication skills.

» EFL Teachers should know how to deal with their students, because they are

considered as models for their students.
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Limitations of the study

This research work aimed mainly at investigating the effectiveness of classroom
interaction as a motivational factor that would enhance EFL learners’ speaking skill.
Therefore, this study was limited at showing the effect of class interaction on only one
specific skill: speaking.

Limitations concerned also the use of the data gathering tools. Indeed, the submission
of the students’ questionnaire and teachers’ interview was not done in normal
circumstances. In fact, due to the covid-19 pandemic, the university has been closed;
thus, we were not able to have access to the learners representing our population. The

questionnaire was submitted online (via facebook) and we received only 41 replies.

The same problem occurred when about to conduct the teachers’ interview.
Unfortunately, it could not be done face-to-face. Instead, it was sent online (via email and
facebook) to the concerned teachers. Only four (4) teachers accepted the request and sent
their answers; however, we believe that their responses are quite representative of all the

population of oral expression teachers.

96



Bibliography
Allwright, D., & Bailey, K. (1991). Focus on the language classroom. Cambridge:

Cambridge University Press.

Allwright, R. (1984). The Importance of Interaction in Classroom Language
Learning.

Applied Linguistics, 5, 156-71. Retrieved from
«www.http://applij.Oxfordjournals.org/cgi/pdf-extract/5/2/» .

Angelo, T. (1993). A Teacher's Dozen. Fourteen General, Research-based

Principles
for Improving Higher Learning in Our Classrooms . AAHE Bulletin, 45(8).
Arnold, J., & Brown, h. (1999). A map of the terrain. Affect in Language Learning ,
1-24. (J. Arnold(Ed), Trans.) Cambridge: Cambridge UniversityPress.
Baker, A., & Gaut, D. R. (2002). Communication. 8. Boston: Allyn and Bocon.
Baker, J., & Westrup, h. (2003). Essential Speaking Skills. A Handbook for English
Language Teachers . London: Continuum International Publishing.

Bicha, N. (2016). The effects of classroom interactionin improving EFL learners' oral

proficiency. The case of third year students of English branch at Biskra University .
University of Biskra, Biskra, Algeria: Master thesis.
Boussiada, S. (2010). Enhancing students’ oral proficiency through cooperative

groupwork. Constantine: Unpublished Dissertation.

97



Bower, J., & Kawaguchi, S. (2011). Negotiation of Meaning and Corrective
Feedback.

(15), 41-71. . in Japanese / English Etandem: Language Learning and
Technology.

Bowman, B., Burkart, G., & Robson, B. (1989). TEFL/ TESL. Teaching English as a
Second Language. . USA: Centre of Applied Linguistics.

Boyles, S. (2012). Teaching primary English through dram:. A practical and creative
approach , 2. New York , NY: Routledge.

Brophy, J. (1981). Teacher praise:. A Functional Analysis.Review of Educational
Research, (51) , 5-61.

Brown.J. (2007). Principles of language learning and Teaching. Pearson Education:
Longman.

Brown, H. D. (2004). Language Assessment. Principles and Classroom Practices .
Pearson: Longman university press.

Brown, H. D. (2000b). Teaching by Principles. An Interactive Approach to Language
Pedagogy , 2. San Francisco: Longman.

Brown, J. (2001). using Surveys in Language Programs. Cambridge: UK: Cambridge
University Press.

Bygate, M. (1987). Speaking. Oxford: Oxford University Press.

Byrne, D. (1986). Teaching oral communication. Longman handbooks for language
teachers . Cambridge: Cambridge University Press.

Cambridge international dictionary of English. (2000). on CD-ROM . Cambridge:

Cambridge university press.
98



Cazden, C. B. (1988). Classroom Discourse. The Language of Teaching and

Learning.
Portsmouth, NH: Heinemann.

Celce-Murcia, M. (1989). Interaction and Communication in the ESOL Classroom.
A Forum Anthology . 4, 25-31.

Chaney, A. (1998). Teaching oral communication. . In: Grandes K-8. Boston:
Allyn and Bacon.

Chaudron, C. (1988). Research on teaching and learning. Cambridge applied
linguistics . Cambridge : Cambridge University Press.

Dagarin, M. (2004). Classroom interaction and communication strategies in learning
English as a foreign language. English language overseas perspectives and
enquiries, , 1 (1-2), , 127-129.

Dakowska, M. (2005). Teaching English as a foreign language. Warszawa:
Wydawnic

two Nawkowe PWN.

Echevarria, J., Vogt, M., & Short, D. (2008). Making Content Comprehensible for
English Learners. The Siop Model . New York: Pearson Education. .

Ellis, R. (1999). Learning a Second Language Through Interaction. Amsterdam:
John Benjamins.

ELLis, R. (2005). Principles of Instructed Language Learning. Asian EFL Journal ,
1- 16.

Ellis, R. (1997). SLA Research and Language Teaching. Oxford:

Oxford University Press.

99



ElliS, R., & BArkhuizen, G. (2005). Analyzing Learner Language. Oxford:
Oxford University Press.

Gass, S. (1997). Input, Interaction and the Second Language Learner.
Mahwah,NJ: Lawrence Erlbaum.

Gouti, F. (2015). Improving EFL student speaking” pronunciation through the use
of classroom drama . Oum EI Bouaghi: Unpublished Dissertation.

Hadfield, J., & Hadfield, c. (2008). Introduction to Teaching English. Oxford: 097.

Harmer, J. (1998). How to Teach English. Pearson Education: Longman.

Harmer, J. (2009). How to teach english. London: Longman.

Harmer, J. (2001). The Practice of English Language Teaching. England: Longman.

Hatch, E. (1978). Discourse Analysis and Second Language Acquisition. In Hatch,

E (ed.) Second Language Acquisition . Rowley, MA: Newbury House

Publishers.
Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford:
Oxford University Press.

Howes, C., & Ritchie, S. (2002). A matter of trust. New York: Teachers College

Press.
Hughes, R. (2002). Teaching and Researching Speaking. New York:
Pearson Education.
Johnson, H., & Johnson, K. (1999). Encyclopedic Dictionary of Applied Linguistics.
A Handbook for Language Teaching . Oxford: Blackwell Publishing Ltd.
Kalantari, R. (2009). Teaching for classroom interaction. International Journal

of Language Studies, 3 (4), 425-434.: . Oxford: Oxford University Press. .

100



Kramsch, C. (1998). Language and culture. For H. G. Widdowson . Oxford:
Oxford University Press.

Kundu. (1993). in LuuTrong Tuan, L.T.&Nhu, N.T.K.(2010).Studies in
Literature andLanguage. Theoretical Review on Oral Interaction in
EFL Classrooms. , 1, 29-48.

Ladousse, G. (1987). Role Play. Oxford: Oxford University Press.

Lindsay, C., & Knight, P. (2006). Learning and Teaching English. A course
for Teachers . Oxford: Oxford University Press.

littlewood, w. (1999). Communicate Language Teaching. Cambridge:
Cambridge University Press.

Littlewood, W. (1981). Communicative Language Teaching. Cambridge:

Camridge University Press .

Mackey, A. (2007). Conversational Interaction in Second Language Acquisition.

A Collection of Empirical Studies . Oxford: Oxford University Press.
Naegle, P. (2002). The New Teacher“s Complete Sourcebook. USA:

Scholastic Professional Book.

Nunan, D. (1991). Language Teaching Methodology. A Textbook for Teachers .

New York: Pentice Hall Intermediate (UK)LTD.

Parrott, M. (1993). Tasks for Language Teachers. New York:
Cambridge University Press.

Pica, T. (1994). Research on Negotiation. What Does it Reveal about

Second Language Learning Conditions, Processes and Outcomes? (44) ,

101



493-527. Language Learning.

Redmond, M., & Vrchota, D. (2007). Everyday public speaking. England: Pearson .

Richards, J., & Rodgers, T. (2001). Approaches and Methods in Language Teaching .
Cambridge: Cambridge University Press.

Rivers, W. (1968). Teaching foreign-language skills. Chicago: University of
Chicago Press.

Saifi, W. (2015). The importance of classroom interactionin improving EFL student's
speaking skill. The case of Al studentents of English at "CEIL" of Mohammed
Khieder university . Master thesis: University of Biskra, Biskra, Algeria.

Scrivener, J. (2005). LearningTeaching. A Guidebook for English Language
Teachers, 2. UK: Macmillan Education.

Sinclair, J., & Coulthard, M. (1975). Towards an analysis of discourse. . London:
Oxford University Press.

Skehan, P. (1998). A cognitive approach to language learning . Oxford:

Oxford University Press.

Tarigan, H. G. (1985). Prinsip-prinsip dasar sastra . Bandung: PT Aksara.

Thornbury, s. (1999). how to teach grammar. Harlow,England: Pearson Education.

Thornbury, S. (2005). How to teach speaking . New York: Longman.

Thornbury, S. (2002). How to teach vocabulary. Harlow: Longman.

Thurmond, V. (2004). Understanding Interaction in Distance Education. A Review
of the Literature . « www.itdl.org/journal/jan04/article02.htm».

Ur, P. (2000). A course in Language Teaching. Practice and Theory . Cambridge:

102



Cambridge University Press.
Ur, P. (1996). A course in language teaching. Cambridge England:
Cambridge University Press.
Wagner, E. D. (1994). In support of a functional definition of interaction.
The american journal of distance education 8(2) 6-26.
Waring, Z. S. (2009). The Role of Input, Interaction and Output in the Development
of Oral Fluency. English Language Teaching , 2.4, 91-100. .
Wells, C. (1999). Dialogic inquiry. Cambridge: Cambridge University Press.
Williams, M., & Burden, R. (1997). Psychology for language teachers. Cambridge:
Cambridge University Press.
Xiaolin, J. (2013). The application of classroom interaction in English lesson.
Retrieved from file:///C:/Users/HP/Downloads/ET2168%20(7).pdf.
Xuemei, M., & Xuesong, W. (2011). Action study of teacher's language on
EFL classroom interaction. Theory and Practice in Language Study .

Yu, R. (2008). Interaction in EFL Classes. 4 , 48- 50. Asian Social Science Journal .

103



Appendices

Appendix A: Teachers’ Interview

Dear teacher,

This interview is an attempt to collect data for the accomplishment of a master dissertation on:
“INVESTIGATING THE USEFULNESS OF CLASSROOM INTERACTION AS
AMOTIVATIONAL FACTOR TO ENHANCE EFL LEARNERS SPEAKING SKILLS”
Therefore, we would be so grateful if you provide us with precise, clear, and complete

responses. Be sure that your answers will be anonymous and will be used for research purposes

only.

Thank you for your time, effort, and collaboration

Q1. What degree do you currently hold?

a) MA (Master/Magister) :]
b) PHD (Doctorate) :]

Item 2. How many years have you been teaching Oral Expression?

a) Less than five years

b) More than five years :]
Item 3. How would you evaluate your (3rd year) students’ level in speaking?

a) Outstanding
b) Good

c) Average
d) Low

Jubd
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Item 4. Are you satisfied with your students’ amount of participation in class?

a) Yes

N ]
Justify your answer please

Item 5. Do you think you give enough opportunities to your students to speak in

class so as to improve their level? Why or why not?

Item 6. In your opinion, what are the major speaking difficulties that student face in

Oral Expression course?

a) They do not know what to say. :]
b) They know what to say, but they do not know how. :]
c) They know what to say and how to say it, but they cannot say it. :]
d) They do not know how to use body language. ]
Others

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Item 8. Do you interact with your students during the Oral Expression session?

a) Yes :]
]

b) No
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How would you evaluate this interaction?

Item 9. How do you react towards students’ lack of speaking in class? i.e. what

strategies do you use to help them overcome their difficulties to speak?

Item 10. How do you encourage student-student interaction in class? i.e. what

strategies/activities do you use?

Item 11. What type of interaction that takes the higher amount in your class?

a) Teacher-student interaction :]
b) Student-student interaction :]

Item 12. What is your definition/description of classroom interaction? And how it

can be made successfully ?

Item 13. As an Oral Expression teacher, do you think that asking students to interact
in the classroom will help them develop their oral proficiency and reduce their

speaking mistakes?

a) Yes )
o )

Justify your answer please .
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Appendix B: Student’s Questionnaire

Dear students,

This questionnaire is an investigation tool for gathering data required for the
fulfillment of a master dissertation. It is done in order to know the importance of
classroom interaction in enhancing the EFL student’s speaking skill . We would be

grateful if you answer the following questions to help us to fulfill this research.

Please, choose the appropriate answer according to your opinion by using a tick

(V') to indicate your chosen option, and justify your answer wherever it is needed.

Thank you in advance for your cooperation

Section one : The student’s profile

Q 1 : Specify your gender :

a) male :]
b) female :]

Q 2: How do you consider your level in English?

a) Verygood :]
b) Good )
C) average C]
d) weak :]

Q 3: Was your choice to study English at university?

a) Personal :]
b) imposed on you :]
Section two: speaking skill

Q4: Which of the four language skills you wish to master and need to develop
most?

a) Listening :]
b) Speaking :]
¢) Reading :]
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d) Writing ]
e) Understanding :]

f)  All of them :]
Q5 : Do you like to speak English??
a) Yes :]
b) No ]
Q6: Do you find speaking in English?
a) Easy :]
b) Very easy :]
c) Difficult )
d) Verydifficut [ ]
Q7: What are the difficulties that you face in the oral expression sessions?
a) You do not know what to say
b) You know what to say, but you do not know how
¢) You know what to say and how to say it, but you cannot say it
d) You do not know how to use body language

e) None of them

Q8: What can be the cause of your difficulties to speak English in class?
a) Speaking anxiety
b) Inhibition
c) Lack of vocabulary
d) Fear of making mistakes
e) Unfamiliarity with the topic
f)  Negative attitude towards the language topic
g) All of them
h) None of them

JUUOWL) Doud

Q9: In case you face any of these difficulties, do you think they prevent you from
participating/ interacting in class?

a) Yes :]
]

b) No

If “yes”, please explain
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Q10: What are the oral activities that your teacher implements the most in the
classroom?

a) Oral presentation

b) Dialogue B

c) Role plays :]

d) Class discussion :]

e) All of them :]

QI11: Which activity (of the previous mentioned) you think is more helpful to

improve your speaking skill? Please explain?

Q12: Which teaching technique from the following you prefer to work with?

a) Individual work ]
b) Pair work :]
c) Group work. :]

please explain no matter what your answer is

Section three: classroom interaction

Q13: How can you describe your relationship with your (oral expression)

teacher in class?

a) Good :]
b) Bad :]
c) need improvement :]
d) no relation :]
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Q14:How often do you interact with the teacher inside the classroom?
a) Always

b) Sometimes
c) Rarely

d) Never

JUd

Q15: How can you describe your relationship with your classmates in class?
a) Good
b) Bad

c) need improvement

UL

d) no relation

Q16 : How often you are given the opportunity to interact with your
classmates inside the classroom?

a) Always
b) Sometimes

c) Rarely
d) Never

JUud

Q17 : When you interact in the classroom, is it spontaneous or imposed?

a) Spontaneous ( You who wants ) :]

b) Imposed The ( teacher who asks you )

Q18 :Who does most of the talk in the classroom during oral expression sessions?
a) Teacher :]

b) Students

Q19: What type of interaction do you prefer most?

a) Student- student interaction :]
b) Student — teacher interaction :]

Whatever your answer is, please justify.

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
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Q20 : what are the reasons that prevent you from interacting with the teacher
or your mates in class?

a) fear of making mistakes and being embarrassed :]

b) You are not talkative

c¢) have no idea about the topic B

d) You are not motivated :]

e) The teacher does not encourages you to exchange with the class :]

f) Fear of negative evolution / feedback )

Q22 : Do you think that interacting with your teacher and/ or your

classmates would help you improve your oral performance?

a) Yes :]
b) No [ ]

Whatever your answer is, please justify.
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