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Abstract

This dissertation was conducted with the aim of investigating the effects of accented speech on
students' listening comprehension. Hence, the main focus of this study is to point out listening
comprehension problems by comparing how different English accents affect students’
performance in listening tests. Our study was premised on the following hypotheses. First,
English accents ( native or non-native) do not affect first-year English students' listening
comprehension of spoken language, second, English accents ( native or non-native) affect first-
year English students' listening comprehension of spoken language. To achieve our aims, two
methods were conducted with 20 first-year LMD students at Biskra University, Department of
English and used for data collection. First, two listening tests to verify the hypothesis. Second,
a questionnaire was administered to first-year students in order to see their perceptions about
the use of accented speech. The study was exploratory in nature that used a mixed-methods
approach as its methodology. In this regard, the study findings showed that participants
demonstrated several listening comprehension difficulties that were related to the accent.
Furthermore, the practicality of the effect of accent was reflected in the difference between T1
and T2 test scores, with T1 scores being significantly higher than T2. As a result, the study
concluded that familiarity with accent is the most important aspects to understand accented
speech.
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General Introduction



Introduction:

Language comprehension is one of the spontaneous processes learners perform every day.
This involves understanding and extrapolating meaning from the spoken or written language
using different cognitive mechanisms and processes. Listening is a crucial and fundamental
skill that is considered the foundation for all other skills in spoken language comprehension.
However, S/FLA researchers are mainly concerned with how learners acquire or learn new
languages. They are also concerned with how they use them. This is why the majority of
students prefer to improve their verbal skills rather than their auditory skills. Listening
comprehension is imperative in the learning of a second or foreign language because of the
aspects it covers, such as Lexis, syntax, semantics, phonology, and others. Thus, listening is a
complex skill that requires multiple cognitive operations in the process of comprehension and

is affected by a variety of factors.

In this regard, there are difficulties in determining the intended meaning of accented speech,
which could cause comprehension reduction for listeners. Floccia et al (2009) state
about accented speech affects immediately the listener’s ability to recover and retrieve the

speaker’s message than identify particular words of this message.

Hence, this study provides a description of listening skills, nature, processes,
procedures, and types. In addition, examine whether different English accents have any
significant effect on students' listening comprehension. Also, explores how accented speech
obstructs listeners from grasping the intended meaning and identifies the difficulties students

have with accented speech processing.



1. Statement of the problem:

EFL learners always encounter a lot of difficulties and challenges in understanding spoken
language, mainly from accented speakers in lectures or listening tests. English students at
UMKB are shifting their focus from improving their listening to placing a great emphasis on
writing, reading, and speaking skills. Additionally, students are not trained to use their listening
skills effectively. Even if they are, most of them are only good at understanding the accent they
are most exposed to. As a result, students' listening comprehension is insufficient and does not
correspond to the real academic field that witnessed the rise of different varieties of English

accents by students, and teachers .

2. Significance of the study:

Theoretically, this study provided a detailed description of listening skill and the mechanisms
involved in it. Also, shed the lights on the effect of different English language accents, native
or non-native, on students listening comprehension focusing on the impact of student’s

perceptions towards accented speech and how they determine comprehensibility of accents.

Practically, the study can be useful for students because it aims to provide an explanation to
the reasons for their poor listening comprehension. As well as, it is expected to be valuable to
English teacher because it will cover student’s attitudes towards a variety of English accents.
Moreover, suggest strategies and techniques that can be used to improve students listening

comprehension.

3- Aims:

EFL students tend to have difficulties in understanding spoken language. Therefore, this study

aimed to investigate students’ attitude towards using accented speech in lectures or listening

tests. Also, provide an explanation of whether English accents native or non-native ones have



a significant effect on their listening comprehension. Furthermore, explore student’s
understanding difficulties of accented speech. Consequently, cover all questions and answers

related to the effect of accent on listening comprehension.

4. Research Questions:

This thesis asks on the following questions :

1- What are student’s perceptions and attitudes towards accented speech?
2- How does student perceptions of accents affect their listening comprehension?
3- What are accent understanding difficulties that students face in listening comprehension?

5. Hypothesis:

Null hypothesis: English accents ( native or non-native) do not affect first-year English

students listening comprehension of spoken language.

Alternative hypothesis: English accents ( native or non-native) affect first-year English

students listening comprehension of spoken language.

6. Methodology:

The researcher used a mixed-method design to collect data for the presented study.
Questionnaire and two listening tests were the tools for gathering information due to their
significance and accuracy to the addressed issue and being the most easily and available ones
for collecting data in a short time. A questionnaire was designed and administered to first
English year students at Mohamed Kheirder University, Biskra. The second data collection
tool was two listening tests to measure students listening skill performance and to examine the
influence of different used accents on their listening test scores. Eventually, the findings were

presented and interpreted to answer the research questions.



7. Population and Sample:

The sample of the study was selected randomly because it is not possible to deal with all the
participants. In this study, it is the source of data collection comprises twenty (20) first-year
students. Therefore, two listening tests were designed and administered to first-year students.
In addition, a student’s questionnaire has been planned for the same students who conducted
the two tests. The twenty (20) students who responded to the questionnaire as said above
were chosen randomly among the total number of first-year LMD students’ population (391)

at the University of Mohamed kheider Biskra.

8. Dissertation Structure:

The study was divided into three chapters.

The first and second chapters were the theoretical part of the dissertation. In the first chapter,
there was a description of listening skill, processes, types, as well as, mechanism difficulties
encountered by students. The second chapter tackled accent challenges face students in
listening comprehension. Chapter three consisted of the practical part where the research

method was applied presenting data collection, tools, sample, and findings in a statistical form.



Chapter One:

Listening skill
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Introduction:

Learning a second or foreign language requires effective usage of listening skills. Listening
skills are crucial for EFL/ESL learners to develop for the sake of having successful and
effective communication which relies heavily on these skills. Therefore, they are essential

components in the language learning process.

Listening is regarded as the most implicit and challenging skill for EFL/ESL learners. Thus,
this chapter will be an overview of listening skill. First, a discussion of some main listening
skills and comprehension concepts. Also, shedding some light on the significance of listening
skills in developing students' listening comprehension and language learning. Furthermore,
talking about how to measure it by dealing with the process of listening comprehension in
general and with EFL/ESL listening comprehension in particular. Consequently, tackle
listening and listener types. Lastly, dealing with different difficulties and challenges that

students experience in the process of listening comprehension.

1.1 Listening Definition:

Different scholars have viewed the concept of listening differently based on different
perspectives. Language acquisition begins with listening which makes it the most essential skill
and the foundation of later language development that defines the communication process. For
Bostrom (2011, introductory section), listening is “The acquisition, process, and retention of
information in the interpersonal context.” Additionally, Everson emphasizes in his definition
that “listening is a vital skill of language in the sense that it enables one to be able to understand

what other people are saying or communicating” (2009, p. 29)



Furthermore, Listening has been seen as the selective auditory process of receiving,
constructing, and interpreting the meaning of spoken and/ or non-verbal signals. According to
Barker (1971, p. 29), listening is “The selective process of attending to, hearing, understanding,
and remembering aural symbols”. With the same path as Wovin & Coakley’s (1988, p. 63)
definition which states that listening is “The process of receiving, attending to, and assigning
meaning to aural stimuli.” And ILA’s (1996) definition as “The process of receiving,
constructing meaning from and responding to spoken and/or nonverbal messages.” That
concentrates more attention on listening as a receptive skill that opens the mind to receiving

information.

The process of listening broadly is defined by Rost (2002) as a process that involves not
only receiving a speaker's actual message (receptive orientation), but also creating meaning
through involvement, imagination, and empathy (constructive orientation), as well as
negotiating the meaning between speakers and responding to them (cooperative orientation).
While, Barbara (1971) and Kelly (1975) saw listening as a specific and deliberate ability of
apprehension, analyzing, recalling, and making conclusions about sounds that are often
intentional and usually voluntary. Additionally, Rankin (1926, p.13) summarizes the listening

process as “The ability to understand spoken language”

Despite the fact that listening is a complex issue to be investigated due to its implicit
nature which is equal to its importance. Rost (1994, p. 1) states that™ listening is less directly
observed and less noticeable in both its development and its everyday use”. Also, it is difficult
because of the different mental processes associated with the interpretation of sounds that
listeners must utilize to match what they hear to what they already know in an effort to
comprehend what they are exposed to. “Listening is a complex, problem-solving skill, and it

is more than just perception of sound.” (Oxford, 1993, p. 206).so Hearing sounds is just one



part of listening; it involves complex problem-solving processes and that's what makes it a

complex issue to investigate.

Throughout history, listening has been defined as an active act of assigning meaning to
sounds. Spearritt (1962, p. 4) defined listening as “The active process involved in attach[ing]
meaning to sounds.” While Tucker (1925, as cited in Glenn, 1989, p.21) derives our attention
to the concept of concentration in listening by defining it as “An analysis of the impressions
resulting from concentration where an effort of will is required”. Whereas, River (1966) stated
that listening is a creative skill in which listeners have to overcome the speaker's choice of
vocabulary, and structure to create meaning by understanding the sound falling on our ears,

then taking the raw material of words, arrangements of words, and the rise and fall the voice.

To sum up, the previous listening definitions claimed that it is a multiple-functional skill,
implying that it combined physical and behavioural systems. However, many scholars have
defined it variously, some said it is a simple spontaneous skill while others believed it is
complex and intentional that needs a high level of cognitive abilities. In the light of these
disagreements on a simple and straightforward definition of listening is difficult because
listening is a complex and challenging issue to investigate (Witkin, 1990, p. 7 cited in Rost)

gives reasons to claim this “No one theory about what listening is”

1.2 Listening Comprehension:

There are numerous scholars who claim that listening and listening comprehension are the
same and use them interchangeably as a synonymous in methodology manuals. Richard (2008,
p. 3) points out that “Listening as comprehension is the traditional way of thinking about the
nature of listening.”. The rationale behind this view of listening is because it was assumed that
it facilitates understanding of spoken discourse in the second language learning process.

However, others view listening as auditory processing which refers to the ability of decoding



sounds through the process of recognizing and interpreting sounds to recall them and
comprehend what was heard later while listening comprehension is the process of
understanding meaning that includes a higher level which determines the ability to comprehend

the heard words by the brain to make sense of spoken language.

Additionally, the concept of listening comprehension was defined differently by scholars.
O‘Malley, Chamot, and Kupper (1989, p. 19) assumed that “listening comprehension is an
active and conscious process in which the listener constructs meaning by using cues from
contextual information and from existing knowledge while relying upon multiple strategic
resources to fulfill the task requirement”. Along the same lines, Gilakjani and Ahmadi (2011)
Theoretically viewed listening comprehension as an active process in which listeners focus on
specific components of aural input, build meaning from passages, and correlate what they hear

with background experience.

As a language skill, listening comprehension is the least explicit and the most challenging
one to learn. It is considered to be “the least explicit and the most difficult language skill to

tackle with.” (Rahimi & Abedi, 2014, p.1454).

Generally, listening comprehension is regarded as an interactive complicated process. Rost
(2002) considers it as the process that requires listeners to pay attention to comprehend the oral
input from sound distinction, prior knowledge of vocabulary, grammar, stress, and intonation,
in addition, to the use of linguistics, paralinguistic, or non-linguistic signs in contextual
utterance. In the same vein, Holden (2004) viewed listening comprehension as a difficult
activity that demands mental exertion to ensure comprehension. Also, He emphasized that

listeners ought to listen passively and then produce what they have understood.

Meanwhile, there are some scholars who claim that listeners are not active in the listening

comprehension process. In this regard, Thomson (2003) states that listeners are actively



involved in the process of listening comprehension rather than passive ones. With the same
path, Jinhong (2011) has argued that listening comprehension is not merely “a process-oriented
activity in which listeners need to deal with the input actively step by step” (p. 6) but is also “a
creative activity [that] listeners construct or assign meanings based on the given information

or their experience and background knowledge” (p. 7).

To resume, from the above definitions we can conclude that listening comprehension is a
complex multifunctional process in which listeners used their prior knowledge and they must
pay attention to all linguistic, non-linguistic elements of utterance to grasp the meaning of
spoken discourse. That is to say, listeners are passive only at the initial phase of listening then

they are active in the process of listening comprehension.

1.3 Listening Significance in Language Learning:

Listening skills are frequently overlooked because learners believe that listening is
something they take for granted and comes naturally. Language learning is impossible without
listening, which provides the learner with appropriate input. Learning cannot begin without
listening. Ingram(1974) emphasizes "that comprehension is ahead of production a linguistic

universal of acquisition ".

According to Hyslop and Tone (1989), Listening is the first linguistic mode that children
acquire which serves as a basis for all elements of linguistic and cognitive development, as
well as a lifelong role in learning and communication processes that are necessary for
productive life engagement. Similarly, (Schultz, 2003) demonstrates that listening is based on
communication rather than being merely a passive act. It is the procedure that allows us to
maintain focus while also exceeding our limits. To put it another way, the ability to listen is an
active, relational, and interpretive process that allows the listener to build meaning and develop

the language learning process.
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Moreover, Harmer (2007, p. 134) suggested that: "listening texts are good pronunciation
models, in other words, and the more students listen, the better they get, not only at
understanding speech but also at speaking themselves. Indeed, it is worth remembering that
successful spoken communication depends not just on our ability to speak, but also on the

effectiveness of the way we listen."”

Another important aspect is Listening simplifies the rules of complicated language and
makes the appearance of the other skills easier. According to Toni (2005cited in Lynch),
Listening is the beginning of every successful occurrence "All excellent communication starts
with good listening” (p.5). Additionally, listening is considered to be the means that provides
learners with important things such as information, world understanding, etc. As Guo and Wills
(2006) point out “it is the medium through which people gain a large proportion of their
education, their information, their understanding of the world and human affairs, their ideals,

sense of values” (p. 3)

In the end, listening skill is fundamental in language development due to it’s significance
for receiving understandable language input. Moreover, listening abilities play a primary role

in the process of building meaningful spoken language input.

1.4 S/IFLA Listening and Listening Comprehension:

In the beginning, listening to foreign speech is particularly challenging for ESL and EFL
learners because they need to comprehend grammar, accent, and vocabulary to grasp the altered
meaning. EFL learners have to develop more cognitive abilities and use strategies that involved
the phonological system, phonetic rules, tone melodies, and the stress system of spoken
language in speech processing for aural decoding these abilities are readily acquired by first
language children and partially acquired by foreign and second language learners. In other

terms, whenever learners listento a foreign language, many factors frequently obstruct
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comprehension, which makes concentration a very difficult task. “it can be very challenging to
concentrate in a foreign language” (Underwood, 1989; cited by Gestanti, 2017, p. 40). As a
result, it can be assumed that listening comprehension remains a hard task for language learners
because they must understand spoken language in a short amount of time. Listening ability is
important in assisting learners' comprehension of English spoken by native and nonnative

speakers.

Furthermore, there has been increased attention on L2 listening skills which become a much
more prevalent topic in foreign language learning and teaching due to its perceived importance
for both EFL classrooms and SLA research. (Rost,1994) emphasizes the role of listening as an
essential part of learning a foreign language, As a result, listening is an extremely important
and effective process to learn vocabulary and grammar, as well as to improve speaking and
language learning. Following the same row of thought, Nation and Newton (2009) state that
“listening is the way of learning the language. It gives the learner information from which to
build up the language necessary for using the language” (cited in Soufi, 2013, p. 26).
Specifically, listening is a fundamental skill in learning a second or foreign language since it
is impossible to speak a language without understanding what one listened to. Besides,
listening acts as the base for other language skills, there is no speaking without listening.
Nevertheless, Krashen (1984) claimed that "speaking is the result of acquisition. The ability to
speak a second language emerges or develops on its own after the acquirer has built up enough
competence listening and reading.", here he goes far to explain how speaking, with listening
and reading as supportive skills, provides the basis for further development with receptive

skills as well.
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1.5 Listening process:

Before dealing with the listening process, Most learners do not differentiate between hearing
and listening and use these two terms interchangeably, thinking they have the same meaning.
Kline (1996) differentiates them by defining each as “Hearing is the reception of sound,
listening is the attachment of meaning to the sound. Hearing is passive, listening is active” (p.
7). Also, Stephen& Lucas (1998) explained that “hearing Involves the vibration of sound wave
on our eardrums and the firing of electrochemical impulses from the inner ear to the central
auditory system of the brain, but listening involves paying attention to, and making sense of,
what we hear”(p.56). On the other side, Rost (2002) clarifies the differences as follows:
“Hearing is a form of perception. Listening is an active and intentional process. Although both
hearing and listening involve sound perception, the difference in terms reflects a degree of

intention” (p. 8)

To sum up, listening is an active and conscious process guided by intention while hearing
is a passive one that occurs as a result of picking up sound waves by the listener’s ear from a

speaker and it is the first phase of the listening process.

Also, there are important components that listeners have to identify to make the process
successful. Those subcomponents of listening are well explained by (Rost,1994) as he
considers the integration of these component skills is required for successful listening. As a

result, he draws specific components list to master when dealing with this skill:

- Discriminate sounds.

- Recognize words.

- Identify stressed words and words grouped.

- Identify functions (like promising) in conversations
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- Connect linguistic cues to paralinguistic cues (intonation and stress) and to non-linguistic

cues (gestures and relevant objects in the situation) for meaning construction.

- Use prior knowledge and context to predict and then confirm meaning.

- Recall important words, topics, and ideas.

- Give appropriate feedback to the speaker.

- Reformulate what the speaker has said.

Brown (2001, p. 263) (adapted from Clark and Clark(1977) and Richards(1983) draws 8

processes involved in the comprehension of spoken language :

1-

Raw speech: The hearer draws an image of the streaming speech in short-term
memory.

Determine the Type of Speech: when speech events are processed, the hearer
determines to which category it belongs.

Infer Speaker Objectives: The hearer can determine the speaker's objectives based on
the type of speech, context, and content.

Background Information Recalled: In relation to the context and subject matter of the
speech, the hearer recall-related background information.

Assigned Literal meaning: the hearer in this stage interprets the utterance’s literal
meaning.

Assigned Intended Meaning: The hearer interprets the utterance’s intended meaning.
Information Retained short or long-term: The hearer decides whether to retain the
information in short or long-term memory.

Original Form Deleted: The hearer in the last stage deletes the message from the from

originally it was received.
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Anderson (1977) believes that any act of comprehension depends on one's knowledge of
the world. So, schemata theory was developed in the pursuit of understanding the relationship
between background knowledge and comprehension. Also, it has a major role in facilitating
the listening comprehension process that occurs as a result of the Top-Down and Bottom-Up
combination which is known as interactive processing. the schemata theory claims that: “the
process of comprehension is guided by the idea that input is overlaid by the pre-existing

knowledge in an attempt to find a match” ( Lingzhu, 2003, p. 1)

1.5.1 Bottom-up:

According to Jack and Willy “the bottom-up processing model assumes that listening is a
process of decoding the sounds that one hears in a linear fashion, from the smallest meaningful
units (phonemes) to complete texts. According to this view, phonemic units are decoded and
linked together to form words, words are linked together to form phrases, phrases are linked
together to form utterances, and utterances are form together to form complete meaningful
texts.” (p. 239). Therefore, in this process listeners derive meaningful phonemic units from the

decoded sounds to make meaningful texts.

In the 1940 and 1950s, behaviorist researchers developed the bottom-up model which
Flowerdew& Miller (2005) explained it as follows: “Listeners build understanding by starting
with the smallest units of the acoustic message: individual sounds, or phonemes. These are
then combined into words, which, in turn, together make up phrases, clauses, and sentences.
Finally, individual sentences combine to create ideas and concepts and relationships between

them” (p. 24).

Moreover, Harmer (2001) emphasizes the bottom-up models’ importance for successful
understanding. "Without a good understanding of a reasonable proportion of the details gained

through some Bottom-up processing, we will be unable to get any clear general picture of what
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the text is about”(p. 201). In the same vein, Vandergrift (2002, p. 2) states that listeners use
BUP “when they use linguistic knowledge to understand the meaning of a message. They build
meaning from the lower-level sounds to words to grammatical relationships to lexical meaning
in order to arrive at the final message.” In a more precise way, listeners use their linguistic
knowledge to comprehend messages, in this way listeners can assemble the meaning from

sounds to reach the final message meaning.

1.5.2 Top-down:

In this process, and in contrast with the bottom-up process listeners interpret the speaker's
original meaning based on new input to comprehend the meaning using their background
knowledge. So, in the top-down process learner’s prior knowledge is the starting point and the

source for their later comprehension.

According to Jack and Willy “the top-down view suggests that the listening actively
constructs the original meaning of the speaker using incoming sounds as clues. In this
reconstruction process, the listener uses previous knowledge of the context and situation within
which the listening takes place to make sense of what he or she hears. Context and situation
include such things as knowledge of the topic at hand, the speaker or speakers and the

relationship to the situation, as well as to each other and prior events.” (p. 239).

Additionally, top-down processing was defined by Lynch and Mendelsohn (2002, p. 197) as:
“going from whole to part, and focused on interpretation of meaning rather than recognition of
sounds, words and sentences. Listeners actively formulate hypotheses as to speaker’s meaning,

and confirm or modify them where necessary.”
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1.5.3 Interactive processing:

For the seeks to improve comprehension, interactive processing overcomes the drawbacks
of bottom-up and top-down processing. Harmer (2001) suggests integrating both the bottom-
up and top-down processes in order to achieve the process of listening. “Sometimes it is the
individual details that help us to understand the whole; sometimes it is our overview that allows
us to process the details” (p.18). Sharing the same thoughts, Vandergrift (1997) considers
Learning top-down and bottom-up processing together will help learners better understand a

message because both are vital for learning.

On the other side, Brown (2001) confirmed the importance that listeners should use both
processes since top-down and bottom-up can offer keys to determine spoken discourse
meaning. Bottom-up processes focus on sounds, words, intonation, grammatical structure, and
other components of spoken language. While top-down processes are concerned with schemata
activation, deriving meaning, global comprehension, and text interpretation. Therefore,

combining the two processes allow listeners to have better spoken language comprehension.

1.6 Types of listeners:

Before dealing with listening types, there is a need to address different types of listeners.

Rost (1994) has distinguished between three types of listeners as follows:

1.6.1 Competent listener:

According to Rost (1994) in this type, listeners must have excellent listening skills which allow
them to be able to recognize all speech types, listening to completely incomprehensible speech
in which they can note where the speaker is ambiguous, also they can understand and reacts

correctly in various target culture settings and social situations. To resume, a good listener is
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chosen to do effectively in any work requiring oral understanding and to act as a native listener

in different cultural and social situations.

1.6.2 Listener of modest ability:

For Rost (1994) listeners may react inappropriately when dealing with the various contexts
and social situations of the target culture. Listeners are capable to grasp the majority of speech
styles, as well as some abstract and oral concepts, but with the need for some repeats and
explanations. Also, they can tell where the speaker's speech is standard and where his
knowledge isn't sufficient to reach comprehension, but he or she will be perplexed as to what
is causing the problem in their listening comprehension. However, there will be always

confusion for them as to the source of the difficulty in comprehending.

1.6.3 Listener of limited ability:

In the final type Rost (1994) assumed that listeners are incapable of sustaining
understanding in an interaction, displaying limited ranges of responses. Listeners can only
grasp a limited range of speech patterns. Without being exposed to non-linguistic components,
they are unable to comprehend complex concepts provided in the target language. In addition,
they are constantly in need of re-explanation, repetition, and clarification. In more precise
terms, when speech is incoherent, limited ability listeners failed to ask for clarifications

because he is unable to pinpoint the source of the problem.

1.7 Listening Types:

Pearson (2011) identified 5 listening types which are active listening, empathic listening,

critical listening, appreciative listening, and discriminative listening.
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1.7.1 Active Listening:

active listening is the first type which refers to intentional listening for a specific purpose.
In this type of listening, listeners are considered to be active participants who pay attention to
all meaning sense, and represent what is said and heard, so listeners actively interpret the
listening process by paraphrasing what is said, rechecking comprehension, then organizing it

for feedback. (Pearson, p.115).

1.7.2 Empathic Listening:

Listeners in this type have to carefully listen to understand the speaker’s thoughts, opinions,
and emotions by being supportive and showing empathy towards the speaker. According to
Stephen and Lucas (1998) "Empathic listening provides emotional support for the speaker, as
when a psychiatrist listens to a patient or when we lend a sympathetic ear to a friend in distress"
(p.58). Sharing the same thoughts, empathic listening to Pearson (2011) “is the ability to

perceive another person’s worldview as if were your own” (p.115).
1.7.3 Critical Listening:
Critical listening is where listeners went deeply with the process of testing, analyzing, and

evaluating the heard message to accept or reject it. So, listeners must develop critical skills in

their listening comprehension process.

1.7.4 Appreciative Listening:
It is also known as listening for pleasure, for instance, listening to music, songs, stories,...

etc. Stephen and Lucas (1998) define it as "Listening for pleasure or enjoyment, as when we

listen to music, to a comedy, or to an entertaining speech™ (P57). In this type, listeners chose
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what they want to listen to and feel pleased as Pearson explained “seeking out situations

involving relaxing, fun, or emotionally stimulating information.”( p.115).

1.7.5 Discriminative Listening:

It is the most basic type of listening where listeners have to be aware of and understand the
speaker’s speech. In this type, listeners have to develop sound distinguishing and sensing skills

which are required to understand different speakers’ utterances.

1.8 Major Problems in Listening Comprehension:

According to Azmi Bingol, Celik, Yidliz, and Tugrul Mart (2014), learners may face a
variety of challenges during the listening comprehension process, Here, these issues are

addressed to be aware of these issues. The following are some of these issues:

1.8.1 Quality of Recorded Materials:

The quality of the records sound used in listening tasks can play a major role in student’s
listening comprehension process (Azmi Bingol, Celik, Yidliz, & Tugrul Mart, 2014). Low-
quality records reduce their comprehension, it could be indirectly by making students lose their
interest or attention to the listening task or directly when students simply cannot understand

what was said in the record because of its bad quality.

1.8.2 Cultural Differences:

Learners should be aware of the existence of different languages' cultural knowledge,
which has a substantial effect on their comprehension. Especially when the listening task
includes wholly diverse cultural components, the students may have serious understanding
issues. Teachers are responsible for providing background information about the listening

activities ahead of time (Azmi, Celik, Yidliz, & Tugrul, 2014).
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1.8.3 Accent:

According to Buck (2001), when listeners hear a new accent for them, such as Indian
English, for the first time after exclusively studying American English, they will have
serious listening difficulties. This will undoubtedly disrupt the entire listening
comprehension process, because an unfamiliar accent sounds like totally another
language which will make comprehension very hard if not impossible for the listeners.
According to Lynch “as second language listeners become more familiar with an individual
speaker with a particular accent, they gradually have less difficulty in understanding it” (2009,
p.22). That is to say, if listeners are exposed to a foreign accent, they will gradually learn to
recognize and comprehend it, therefore, it will become more familiar to them when they hear,

for example; native English speakers

1.8.4 Unfamiliar Vocabulary:

Vocabulary is extremely important in listening, especially for a foreign language learner.
"It would seem reasonable to assume that knowledge of vocabulary plays a significant role
in second language comprehension,"” (Lynch, 2009, p. 37). However, in a spoken piece, a
noticeable aspect that can hinder comprehension is a lack of vocabulary. Students will find
the listening activity a challenging task because their lack of the necessary vocabulary can
obstruct their comprehension. As a result, when students don't have enough words, they

won't be able to understand the target language.

Besides, According to Azmi Bingol, Celik, Yidliz, and Tugrul Mart (2014), it is quite
easy for students to recognize familiar words in listening texts. When students understand
the meaning of words, it can increase their interest and motivation, as well as improve
their listening comprehension. Many words have several meanings, and learners will

become confused if they are not used appropriately.
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1.8.5 Length and Speed of Listening:

According to Azmi Bingol, Celik, Yidliz, and Tugrul Mart (2014), listening for a long
time is not meant for all students, especially for lower-level ones. Instead, short passages
are easier for learners to comprehend. Besides, the most significant obstacle to listening
is speed. Speech rates can damage listening comprehension since listening to a spoken
language at rate speech becomes unclear and too rapid for the listeners. When the speech

rate increases, understanding decreases from a higher to a lower level (Lynch, 2009).

Conclusion:

As discussed above, this chapter dealt with the key concepts of listening comprehension by
providing different scholars’ definitions and views about listening as a skill, and listening
comprehension. Also, made a distinction between listening and hearing. Moreover, this was
done on purpose to emphasize the significance of listening in learning a foreign or second
language and how it is important for other skill development. Listening comprehension
processes were mentioned, in addition to the fundamental processing skills that listeners should
have to succeed in the comprehension process. Furthermore, this chapter talked about listening
kinds, components, as well as listener types. This chapter tackles major problems and
difficulties that face students in their listening comprehension process for a better

understanding of the skill.
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Introduction:

Listening is a crucial skill as being the first receptive foundational ability in learner's
language development. In addition, the fact that English is now being used as a second
language around the world means that many different accents can be heard. Students appear to
have understanding difficulties of accented speech. Therefore, we are primarily concerned with
issues related to understanding various English accents because learners face many difficulties

in comprehending some spoken accents.

This chapter focuses on the contributions of accents in the comprehension process. Accent
will be defined differently, in addition to an explanation of some widely misunderstood
concepts and ideas related to accent, as well as the different types of accent. Moreover, this
chapter aimed to provide detailed information about how native and non-native accents can
affect listening comprehension. Additionally, identifying factors and reasons for learners'
reduced understanding and the difficulty of understanding some English accents to determine
why listening comprehension is difficult for EFL students such as familiarity with the used
accent, and incorrect or unusual prosodic compositions. Consequently, tackling other factors

that are related to listeners.

2.1 Accent Definition:

An accent is widely defined by different perspectives. In speaking, an accent is defined as
a distinctive way of pronouncing words, which varies from region to region and even from
socioeconomic status to socioeconomic status. According to the “Oxford Dictionary”, the
accent is defined as “a way of pronouncing the words of a language that show which country,

area or social class a person comes from”. Sharing the same definition, “The Longman
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dictionary”, defined it as “the way someone pronounces the words of a language, showing
which country or which part of a country they come from”. Additionally, an accent was defined
in “Meriem Webster “ as a “way of speaking typical of a particular group of people and
especially of the natives or residents of a region” and as ‘“an effort in speech to stress one
syllable over adjacent syllables”. Moreover, an accent in some languages simply refers to the

mark where pressure or pitch is used in language to stress a particular syllable of a word.

Also, accents are viewed as an unconstrained arranged collection of prosodic and segmental
characteristics shared in a particular geography or social area. Lippi-Green (1997) defined
accent as “a loose bundles of prosodic and segmental features distributed over geographic
and/or social space” (p.42). This means that accent refers to the set of phonetic features that
enable a speaker to be distinguished within a particular region and/or social group, so the term
is commonly used to highlight that a speaker does not speak in the standard form of language.
or does not emphasize certain syllables or pitch in a way customary for a language. Lippi-
Green (1997, 2012 )also distinguishes between two types of accents: first language (L1) and

second language (L2) accents.

First, the L1/ native accent is merely a systematic difference in the native language
pronunciation. That is to say, all native English speakers have some diversity which is usually
related to different aspects like geographic area (a mixture of one or more areas), or the impact
of belonging to a specific cultural, ethnic, or social group. So regional accents or dialects are

terms used to describe L1 accents (Ingram, 2009).

The second sort of accent, known as the L2 accent occurs when a native speaker of a
language learns a second language (in this case, English), and the speaker's original language
phonology bleeds into the target language. L2 accent is also known as foreign accent,

according to Flege (1988b, p. 229), “foreign accent is a phenomenological experience of


https://www.ldoceonline.com/dictionary/pronounce
https://www.ldoceonline.com/dictionary/language
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listeners that is derived from detectable acoustic (and perhaps visual) differences between
native and non-native speakers in the pronunciation of sounds and other speech units.” Where
listeners are able to realize from few syllables or in 30 milliseconds (consciously or
unconsciously) that the interlocutor is not “a fellow native speaker.” Also, Munro (1998, p.
139) defined it as “non-pathological speech produced by second language learners that differs
in partially systematic ways from the speech characteristics of native speakers of a given
dialect.” Moreover, Jenner (1976, p. 167) explains foreign accent as “the complex of
interlingual or idiosyncratic phonological, prosodic and paralinguistic systems which
characterize a speaker of a foreign language as non-native.” Yet, there is “no exact,
comprehensive and universally accepted definition of a foreign accent exists” (Gut, 2007, p.

75).

If the social conditioning variables are good, children who are exposed to different
languages during their language acquisition period could acquire more than one language,
resulting in L1 accents in the languages spoken. Despite the fact that L2 accents differ
significantly from L1 accents, both are affected by language external pressures in the same
way. L2 accents, on the other hand, have linguistic qualities or attributes which are more
strongly linked with the speaker's native language or national origin. So, An accent is defined
as a “characteristic style of pronunciation determined by (or at least associated with) the
speaker’s regional, social, or linguistic background” (Riney, Takagi, & Inutsuka, 2005, p. 442),
but in second language acquisition terms refer to the extent second language speech differs
from native-speaker norms (Derwing, Munro, & Wiebe, 1998). To resume, there are two types
of accents, one known as foreign accents and another as the way a group of people speaks their

own native language.

In many cases, there is a tendency to use The terms ‘accent’ and ‘dialect’ interchangeably.

these terms are frequently confused and overlap. Hence, Hughes and Trudgill (2003)
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differentiated the two terms from each other by stating that “dialect refers to varieties
distinguished from each other by differences of grammar and vocabulary”, whereas “accent
refers only to varieties of pronunciation” (p.3). In other words, the accent is the way people
pronounce their dialects which means that they are linguistic variants of speech that exist within
a single language, as defined in the Oxford English Dictionary (OED) dialects are "one of the
subordinate forms or varieties of a language arising from local peculiarities of vocabulary,

pronunciation, and idiom,". These differences can be found at any linguistic level.

To sum up, An accent is a unique way in which a person from a specific place or nation
pronounces certain sounds, it can be widely associated with a variety of factors, including the
region where speakers reside, their socioeconomic status, their ethnicity, their caste or class,
or even the influences from their native language. As described by Ockey and French (2014),
an accent refers to "the degree to which an individual's speech pattern differs from the local
variety, and the degree to which we perceive such a difference to impact comprehension by

listeners who are used to the local variety."”

2.2 Accent & Nativeness:

native speakers are viewed as the person “who learned a language in a natural setting
as first or sole language from childhood” (Kachru & Nelson, 1996 quoted in Kamhi-Stein,
2005, p. 73). Furthermore, humans acquire their native language as their first language, making
them native speakers of the language they were exposed to as their primary language in a
natural context during their childhood, as Bloomfield (1993) states, “The first language a
human being learns to speak is his native language; he is a native speaker of this language” (p.

43).

Native speakers have traditionally been regarded as being the only valid reference point

in providing the linguistic data (Chomsky, 1965); due to their proper and fluently language
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proficiency, they are considered a reliable source and the origin of correct English accents
(Lasagabaster & Manuel Sierra, 2005) who pointed at the fact that native speakers are given

full credit while non-native ones are typically overlooked.

Historically, there have been two approaches when dealing with pronunciation and
accents. First, the nativeness principal stresses that achieving native-like pronunciation in a
foreign language is both reachable and desirable, which claims that speakers will be both
intelligible and comprehensible if they match a native model. This belief has led to accent
discrimination. Conversely, The intelligibility principle “holds that learners simply need to be
understandable” (Levis, 2005, p. 370). According to Munro and Derwing (1999) intelligibility
is “the extent to which a speaker’s message is actually understood” (p. 289), who also revealed
that “even heavily accented speech is sometimes perfectly intelligible and that prosodic errors

appear to be a more potent force in the loss of intelligibility than phonetic errors” (p. 285).

At this stage, native speakers and non-native speakers are two distinct groups. The
notion of nativeness has also been challenged by the possibility that a native language
speaker might be replaced by a language learner who acquired it later in life; in this situation,
the born-learned language may be "no longer useful, generative, or creative, and therefore no
longer ‘first™ (Davies, 1991). As a result, there has also been a marked shift away from the
native speaker notion of “Native Speaker Fallacy” (Philippson, 1992) into more equivalent

conditions for both native English speakers (NES) and non-native English speakers (NNES).

When it comes to discussing accents, neutral language is difficult to come by since
accents are far from the neutral area. As Derwing and Munro's (2009) stated "when we talk
about accents, we are talking about different ways of producing speech [and that] everyone has
an accent, and no accent, native or non-native, is inherently better than any other" (p. 476).

That makes the Intelligibility Principle more accurate in representing the reality of the English
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accent variety. whereas, the Nativeness Principle has always been built on the notion that there
are perfect and defective ways to speak a language, and that deficient ways should not be
implemented. Consequently, the usage of the intelligibility principle allows the existence and

spread of different native and foreign accent multiplicities and varieties.

2.3 Accent & EFL comprehension:

Many English accents have various contributions to EFL/ ESL learners’ listening
comprehension. The main focus will be on foreign accents over native ones since EFL/ ESL
learners and natives experience more difficulties in understanding non-native accents.
Compared to RP or standard English, learners can detect more segmental and suprasegmental
differences while listening to foreign accents comparing native accents. This was viewed by
some researchers as a speech disorder where non-native speakers failed to pronounce foreign
language sounds properly. According to (Wojcik, 1980 cited in Major, 1987) “foreign accent
is similar to speech impediment, i.e. they both result in the speaker’s failure to constrain the
appropriate process(es).” Typically there are systematic differences in segmental and/or
suprasegmental patterns in foreign-accented speech which may contribute to a reduction in the
intelligibility of its speaker speech (Gass and Varonis, 1984; Munro and Derwing, 1995; Bent

and Bradlow, 2003; Burda et al., 2003; Ferguson et al., 2010; Gordon-Salant et al., 2010a,b).

2.3.1 Accent Intelligibility:

As said above, accent affects the intelligibility of spoken utterance which is the main reason
for comprehension reduction. First, intelligibility refers to “the apprehension of the message
in the sense intended by the speaker” (Nelson, 1982, p. 63). Also, according to Field (2005, p.
401), intelligibility is “the extent to which the acoustic phonetic content of the message is
recognizable by a listener”, the intelligibility level of speech can have a favorable or negative

impact on listeners' perceptions of a speaker's (Cargile& Giles, 1998) this affects indirectly his


https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B20
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B33
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B6
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B8
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B18
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B22
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understanding of what is said. Therefore, achieving intelligibility is the key element for any
spoken message comprehension, since comprehensibility is “a perception on a listener’s part
of how hard it was to achieve intelligibility” (Munro et al, 2006, p.72). in another word, a
“perceived intelligibility difficulty.” (Nelson, 2011, p. 72). According to Munro and Derwing
(1995b) intelligibility is achieved when “...a speaker’s message is actually understood by a

listener” (p. 289).

2.3.2 Accent Elements:

Accent elements also can make the comprehension process difficult. Listeners may not
understand the content if incorrect nuclear stress is applied (emphasizing the 'wrong' words)
(Field, 2005). Likewise, listeners face difficulty when stress is applied to every word,

regardless of its function or semantic importance (Wennerstrom 2000; Kang 2010).

Putting more attention to stress, as being an essential part of accent and has a major
impact on conveying meaning “the stress pattern of the word is an important part ...”
(Kenworthy, 1996:122, cited in Bryla-Cruz, 2016). The misallocation of word stress reduces
intelligibility for native and nonnative speakers, which affects the listener's ability to
understand the spoken message “if the misstressed item followed occurs toward the beginning
of an utterance, it might lead the listener to construct a mistaken meaning representation around
the notions of load or flowed” (Field, 2005, p. 418). Therefore, it can be difficult to locate and
understand words in an utterance when the lexical stress is incorrect (Cutler & Carter, 1987,

cited in Field, 2005).

Moreover, A number of studies have indicated that certain non-target-like stress patterns
and non-target-like segmental productions can negatively impact intelligibility ( Munro &
Derwing, 1995; Zielinski, 2008). The investigation of Munro and Derwing (1995) assessed the

impact of phonetic errors (segment deletion/insertion/substitution) and phonemic errors
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(segment produced “in such a way that the intended category could be recognized but the
segment sounded noticeably nonnative”( p. 292), and nonnative-like intonation. They
concluded that listeners have been “primarily influenced by variables that caused the speech
samples to sound deviant but that ultimately had little impact on whether the message was

understood” (p. 304).

Similarly, a poor intonational structure high or low, and problems in the prosodic

composition may adversely affect the listener’s comprehension (Pickering, 2001).

As a result, when speakers alter how the rules for accents are applied or use different
features of accents than native or standard accents, it could be one of the main reasons why

listeners have difficulty understanding what has been said.

Moving away from accent elements, there are other factors in which accent affects the

intelligibility of spoken speech of its speakers so listener’s comprehension. Here they are:

2.3.3 L1 transfer:

One of the most difficulties can face learners is a foreign-accented speaker who is heavily
affected by his mother language, and it becomes more complicated when the L1 pronunciation
system is completely different from the target language, Cunningham (2009) claimed that non-
native accents have a stronger presence if they have a lot of non-native characteristics or if
these characteristics are more pronounced by the speakers. . Here listeners will struggle to
comprehend what the speaker is saying or intending to convey. Due to the fact that accent in
second language acquisition is no longer seen as a distinctive style that defined the speaker's
background, but as an extent to which second language speech varies from native pronunciation
norms (Derwing, Munro, & Wiebe, 1998). With the same path, Piper and Cansin (1988, p.

334)asserted that “the flawed pronunciation of a non-native speaker of a language has
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traditionally been attributed to transfer of elements of a learner’s first language phonology to

the second language phonology.”

There is a general consensus that foreign-accented speech is a reflection of the speaker's
asymmetry between his or her first language and their second language in terms of phonetic
inventories, allophonic variations, and phonotactic constraints. Moreover, Swan and Smith
(1987) noted that L2 learners' errors are not random attempts to produce unusual sounds but
reflect the speaker's L1 sound system. This is most obvious at the segmental level, where
language transfer causes phonetic errors (phonemic, distributional, and allophonic). Interaction
between L1 and L2 also causes suprasegmental aberrations (in syllable structure, stress,
rhythm, and intonation). Indeed, “when the patterns from the L1 and L2 do not match, and a
learner uses an L1 pattern to pronounce an L2 sentence, the difference is heard as an accent”
(Zsiga, 2013,p. 459). So this reinforces the idea that foreign-accented speech is a result of the
integration of L1 phonology into the target language which could lead to comprehension
problems such as, incorrect stress placement, mispronunciation, or over-pronunciation of some

syllables especially when the sound system of the two languages is different.

2.3.4 Accent familiarity:

Another factor that can lead to comprehension reduction is accent familiarity as being
not only one of the most remarkable aspects that affect accent but also, affects
comprehensibility at the same time which is defined as the effort made to understand the
sentence (Derwing & Munro, 2009; Munro et al., 2006). Balasubramanian and Bunta (2005)
examined how native and non-native listeners were affected by accents of varying familiarity
levels. As a result, new unfamiliar words in a language promote the parameter of adaptation as
a challenge for learners. In addition to the above difficulty of adaptation, it depends on the

knowledge that feeds the language precisely with unfamiliar elements, or even low proficiency
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in the language itself, so the degree of accent difficulty varied from non-native to native

speakers. Thus, foreign accents are recognizable to listeners familiar with them

Buck (2001) claims that hearing an unusual accent, such as Indian English, for the first
time after just studying American English will cause serious listening difficulties. This will
undoubtedly disrupt the entire listening comprehension process, and an unusual accent will
make comprehension difficult for listeners. Additionally, According to Munro and Derwing
(1999), strong accented speech can reduce the listener’s understanding significantly. Also, Goh
(1999) claimed that one of the most important aspects affecting listener comprehension is a
speaker's accent. Unfamiliar accents, both native and non-native, can make listening
comprehension difficult. Whereas, when learners are familiar with an accent, their

comprehension will improve.

Listeners gain proficiency in listening skills by dealing with different speech rates and
pitched voices for the sake of understanding spoken language that demands being aware of
these idiosyncrasies. Yet, listeners are less proficient in the area of speaker’s various accents
adaptation where they find a lot of difficulties (Weil, 2003). Listeners must cope with variance
originating from both the speaker's own quirks and additional variation shared by others from
the same linguistic background in the case of a speaker with a distinct accent. So, A non-native
speaker of English with an accent that is closer to his or her L1 accent will be able to
comprehend a more familiar form of accent than an unfamiliar L2 accent. Also, Floccia et al.
(2009) stated that accented speech affects listeners' ability to understand and retrieve a

speaker's message more than merely identifying particular words within it.

To resume, It is difficult for learners to understand a speaker's message when their
speech is unintelligible; however, their comprehension of the message depends on how familiar

they are with the message and the degree of accent.
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2.3.5 Listening Efforts:

Other than familiarity, the cognitive efforts done by learners to comprehend spoken
language is a factor that makes accented-speech processing frustrating, where more efforts are
made in the case of unfamiliar accents. Since accented speech whether foreign or native is seen
as an acoustic deviation from the standard phonological representation, it has a detrimental
effect not only on speech comprehension but also on the linguistic processing accuracy and
efficiency as well as, on the ability to recall what was heard. Listeners report that they find
accented speech more difficult to understand also, being processed more slowly and less
comprehended than native-accented speech despite being fully intelligible to them (Munro and

Derwing, 1995; Schmid and Yeni-Komshian, 1999; Floccia et al., 2009 Anderson-Hsieh and

Koehler, 1988; Major et al., 2002). Adank et al. (2009) have found similar effects for

unfamiliar regional accents.

Moreover, accented speech is primarily a perceptual phenomenon and one needs to consider
the context of the listening task which can affect the perception of accented speech. Therefore,
it took longer to assess foreign-accented statements than native speakers in this study( Munro
and Derwing 1995). It was further explained by Derwing and Munro (1999) that listener
demands increase processing time so that listeners are less likely to understand accented speech
even if it is totally understandable. Additionally, Schmidt and Yeni-Komshian (1999) show
that decoding a foreign accent takes significantly more time and requires a larger amount of

attention from the listener than a native accent.

As a general principle, the nature of foreign accents differs from the nature of native

accents, which increases the cognitive load by presenting perceived difficulty to listeners


https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B33
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B40
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B19
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122174/#B4
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33

(Clarke, 2002), where cognitive load theory provides support for this assumption (Atkinson,

Mayer, & Merrill, 2005; Mayer, Sobko, &Mautone, 2003).

2.3.6 Listener’s judgment:

Lastly, some native/ foreign accents can be viewed as incomprehensible just because they
simply did not match the interlocutor’s expectations. this last can become a barrier and decrease
or slowed the comprehension process. This is known as “accent stereotyping” where a
discrimination act will be against certain group of individuals , regardless of whether they are
foreigners or even natives (Munro, 2003). Furthermore, the degree of accent familiarity is also
an important factor that influences not only listening comprehension but also the listener's
opinion (Derwing & Munro, 2015), because English can sound different in comparison to other
English learners (Moyer, 2013). In other words, accented speech may contribute to creating
negative attitudes and prejudice toward speakers (Carlson & McHenry, 2006; Gluszek &
Dovidio, 2010), even unintentionally since many people are unaware of being prejudiced by

accents from other regions (Munro, 2003; Munro et al., 2006).

Despite the perception that some accents are more understandable than others, listeners
unconsciously associate difficulties in understanding some of them and therefore think that
some accents are more comprehensible than others (Nguyen, 1993), whereas some speakers
are over judged because they might be a little more difficult to understand since the degree of
acceptance of accents varies depending upon the opinion of the interlocutors and their prior
experience with accents (Dalton & Edenhofer, 1994; Derwing & Munro, 2009; Munro et al.,
2006). In Rubin's study (1992), native college students reported more problems in
understanding lectures because they believed the speaker to be foreign, despite the fact that the

speaker had no accent.
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According to (Munro and Derwing, 1995), the level of accented voices has no effect on
intelligibility, but accented voices do have an effect on the perception of comprehensibility.
Therefore, L2 accented speech tends to be perceived as more difficult to understand than L1
accented speech. As an explanation, it could be due to the “Vampire effect” (Derwing, 2015),
which refers to the fact that the listener pays more attention to the accent of the speaker rather

than to the message being conveyed.

In more specific terms, Several factors influence a listener's perception of accentedness and
how comprehensible they find speech, thereby comprehensibility may be directly related to the
listener's attitude towards the conversational partner and the situation (Lindemann, 2005).
According to Lippi-Green (1997), communication breakdowns are occasionally caused by a
poor perception of a certain accent and the listener's unwillingness to negotiate meaning rather
than by the accent itself. Therefore, the listener’s judgment could play a major role in the
speech comprehension process even if native or nonnative accents are entirely understandable,
they can be subject to bias or unfavorable judgments (El-Dash & Tucker, 1975; Lambert,

1967).

To sum up, Accent is significant due to its prominence and has an impact on listeners
because it influences their perception and comprehension in different ways resulting from
various factors mentioned above. Nevertheless, it is worthwhile to address accent in those cases
where it seriously reduces intelligibility since it is known that accent, comprehension, and
intelligibility are related constructions and that changing one would eventually affect the other
two. So recognizing all aspects of this extremely complicated phenomenon enhances the

comprehension of learners who interact with linguistically diverse environments.
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2.4 Previous Studies:

There are a lot of previous studies done in the light seeking to find any significant effect of

accent on learner's listening comprehension.

A study by Fraser (2006) examined the perception of English speakers in six countries
(England, USA, Scotland, Zimbabwe, Taiwan, and Japan) on the basis of an accent judgment
task and an attitude questionnaire. Results showed that participants did not highly value
Japanese English, despite the fact that over 90% reported that they perceived it to be familiar
and accessible. Additionally, they viewed the American accent as the standard for teaching and
learning, despite it being perceived as too fast for easy comprehension. This shows that accents
are judged along several dimensions.

Also, Floccia (2009) Research shows that changes in accent cause a temporary delay in
reaction times, followed by a smaller but more persistent delay. Additionally, they show that
the initial perturbation is affected by participants’ perceptions, which confirms that long-lasting
delays in word identification do not habituate after repeated exposure to the same accent. In
contrast to intelligibility, the results suggest accent exposure does not enhance the
comprehensibility of accented speech because it depends on the learner's perception of the used
accent.

Furthermore, The purpose of Ockey and Frensh (2014) study was to determine the extent to
which accent strength and familiarity affect comprehension and to offer a reliable method for
assessing multidialectal listening comprehension. The strength of accent scale was developed
to select one American, four Australians, and four British English speakers. The TOEFL test
takers were then randomly assigned to hear one of nine selected speakers give a lecture, then
were asked to respond to six comprehension questions and a survey designed to test their ability

to recognize various accents. These findings suggest that accent strength and familiarity do



36

affect listening comprehension and that these factors can even affect comprehension of

speakers with light accents.

Conclusion:

Throughout this chapter, we have attempted to highlight some of the main reasons for the
difficulties associated with accent listening. In order to obtain a reliable result for this study as
well as for other researchers studying the challenges of listening to different English accent
especially foreign ones, it is necessary to integrate the above sources together. In this chapter,
accent was defined from different perspectives with identifying the difference between accent

and dialect as well as its types.

In general, there are some factors mentioned above related to the characteristics of the accent
itself, others related to the speaker's background, as well as to the listener's perception. As a

final point, we discussed some of the main obstacles to listening comprehension.
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Chapter Three:

Analysis and Discussion of the

Results
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Introduction:

This chapter had described the practical aspects of the current study as well as its
methodological components. The present chapter began with a brief overview of a number of
commonly known methodological aspects which form the basis for any systematic research
study. This included the approach, design, data collection procedures, and data analysis
procedures. This section described and specified these aspects in relation to the purpose and
methodology of the present investigation, as well as the rationale for those choices.
Additionally, the current chapter attempted to describe the procedures and analysis procedures
that were used to gather data. Moreover, the current chapter intended to present the findings of
the current investigation. The data collected from the students' tests, as well as the
questionnaire administered to the first-year students in UMKB, includes both numerical and
verbal data. Lastly, this chapter aimed to provide a detailed discussion and synthesis of the
findings by referencing the originally raised research questions following the analysis of the
collected data for each instrument.

3.1 Research Methodology:

the following sections describe and cover the key aspects of the research methodology,
including research approach, design, sample and population, data collection methods, and data
analysis procedures.

3.1.1 Research Approach:

This study used a mix-method approach as its research methodology. Mixed methods research
refers to the integration of both qualitative and quantitative data within a study (Wisdom et al.,
2012, Creswell and Plano Clark, 2011). This approach is a combination of quantitative and
qualitative strands where tests scores and closed-ended questionnaire questions comprise the

quantitative strand while the open-ended questionnaire questions comprise the qualitative
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strand. Thus, using mixed methods research allow gaining a deeper understanding of the study
than can be obtained by using either quantitative or qualitative data alone. Moreover, A mixed-
methods approach adds credibility to an investigation

3.1.2 Research Design:

As part of this study, we utilized a mixed-methods design (Tashakkori & Teddlie, 2003),
which is a method of gathering, analyzing, and interpreting quantitative as well as qualitative
data at some stage of the research process within a single study, in order to identify a problem
more thoroughly (Creswell, 2002). The rationale for mixing is that neither quantitative nor
qualitative methods are useful to capture the details and answer the questions of the present
issue all by themselves. Therefore, The Convergent Parallel Design method is used for the
purpose of gathering different data on the effects of accents on students' listening
comprehension where this design compared and contrasted directly the quantitative results with
qualitative findings to answer research questions because qualitative methods are more
convenient when used in combination with quantitative methods (Greene, Caracelli, &
Graham, 1989, Tashakkori & Teddlie, 1998)

3.1.3 Population and sample:

This research presented an academic study that explores students’ opinions and attitudes
toward English accents and their effects on listening comprehension. It was carried out in a
real-life setting, that is, in the Department of English at UMKB. The sample was selected
randomly because it was not possible to deal with all the participants. In this study, it is the
source of data collection comprises twenty (20) first-year students. According to Cohen et al.
(2007, p.p 113-114), a random sampling includes “choosing the nearest individuals to serve as

the respondents and continuing that process until the required size has been obtained or those
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who happen to be available and accessible all the time”. This method is reliable whenever there
is a need for collecting data.

Therefore, two listening tests were designed and administered to first-year students. In
addition, a student’s questionnaire has been planned for the same students who conducted the
two tests. The twenty (20) students who responded to the questionnaire as said above were
chosen randomly among the total number of first-year LMD students population (391) at the
University of Mohamed kheider Biskra.

3.1.4 Procedures of Data Collection:

The process of collecting valid data in any research involves using different techniques. As
part of the data collection process, a student’s questionnaire and two listening tests were used
to answer the research questions

3.1.4.1 Questionnaire:

this study used an online questionnaire to collect relevant information. It is a useful tool for
obtaining the needed data to investigate a particular issue. Brown (2001, p. 6) states that
“questionnaires are any written instruments that present respondents with a series of questions
or statements to which they are to react either by writing out their answers or selecting from
among existing answers”. Essentially, a questionnaire is a set of questions that are designed to
gather information from respondents. Additionally, it contains both closed and open-ended
questions. Open-ended guestions allow respondents to express themselves freely, while closed-

ended questions require responses that are derived from choices.
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3.1.4.1.1 Students’ Questionnaire:

3.1.4.1.1.1 Aim of the Students' Questionnaire:

The student questionnaire was designed to identify the main factors causing comprehension
reduction for first-year LMD students' at the University of Mohamed Khader Biskra. It will
also determine whether different English accents have an effect on their understanding and

listening skills.

3.1.4.1.1.2 Description of the Questionnaire:

This questionnaire is a semi-structured one that included fourteen (14) questions arranged to
be presented logically. In either of the options, students choose the appropriate answer from
multiple choices, open questions where the participants provide their own answers, or closed
questions where the students choose "yes" or "no™ answers.

The questionnaire is divided into (03) three sections:

Section one is a general description of the questionnaire’s aims and instructions in addition to
the email of the researcher and supervisor for any further questions or clarifications

Section two is about the students’ general information. This part is composed of two (02)
questions, one about students’ emails and the other about their gender.

Section three aimed at getting information about students’ opinions and attitudes towards
English accents and their contributions to student’s comprehension process as well as, students’
problems and challenges while listening to different accents. Section three included twelve
questions, as the main part, it shows the main factors that make listening comprehension

difficult. (see appendix2)
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3.1.4.2 Listening Tests:

3.1.4.2.1 Aims of the Two Listening tests:

The two listening tests were designed to explore if accent has any effect on EFL learner's
listening comprehension performance. the tests were planned to be scored for first-year LMD
students' at the University of Mohamed Khader Biskra.

3.3.4.2.2 Description of the Two Listening Tests:

These two tests both included nine (09) same questions arranged to be presented logically
according to the tests records, both records talked about the same topic with a slight difference
for better measurement, and were recorded with two different English accents, one is Indian
and the other is Scottish. The two mentioned accents were chosen based on the participant’s
choice. The two tests were divided into three sections. Section one is about the students’
general information. This part comprised two (02) questions, one about students’ emails and
the other about their gender. Section two is the main part of the test that included five questions
about the record where participants have to listen to the audio first and then answer these
questions, The third section contains two questions for collecting respondent’s opinions about
the test records. ( see appendix1)

In both tests, the participants answered open questions where they provided their own answers
about the presented record, and closed questions where they had to choose "yes" or "no"
answers as well as, selected the correct answer from multiple choices.

3.3.4.2.3 Scoring:

Scoring The grading of the tests was out of twenty-five, there were 5 questions each one was

out of five points with a total of twenty-five points
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3.3.4.2.4 Materials:

The two audio listening tests that have been included in this study were done by voice over
performers
Testl Record:

https://drive.google.com/file/d/10mZeaZ5lyIVjzZWjO9L 1uKsojJcPeZWxx/view?usp=sharing

Test2 Record:

https://drive.google.com/file/d/1brxmfGweMTipoQ ULh SaeRsllUCG5Lj/view?usp=sharin

g

It was originally taken from:

School of Business & Creative Industries: Corey Beaton, BA (Hons) Law - YouTube

3.1.5 Piloting and validation:

To ensure that the research would be more accurate and the data collection tools would be clear
and direct, the data collection tools were piloted before being administered to the entire sample.
Pilot study testing focused mainly on issues such as clarity, validity, reliability and
understanding of all words that are used by students. Besides finding out if there are any
questions or items that could be misconstrued, it also looks for items that are irrelevant and

ambiguous points.

The pilot study was done a week before the main study at the department of English at the
University of Mohamed Kheider Biskra with five students (5). As part of the test, participants
were asked to answer questions in any language and to comment on any difficulties or
ambiguities they encountered while listening to the records or answering questions.

As a result of piloting the data collection tools, we have found that some questions need to

be revised and modified in another way, such as adding the difficulties of understanding native


https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1brxmfGweMTipoQ_ULh_SaeRsllUCG5Lj/view?usp=sharing
https://drive.google.com/file/d/1brxmfGweMTipoQ_ULh_SaeRsllUCG5Lj/view?usp=sharing
https://www.youtube.com/watch?v=KOyPEZkICYE
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and non-native. Also, we have omitted three questions. However, other questions have been
included for better measurement.

3.1.6 Procedures of Data Analysis:

in terms of data analysis, the present study relied on mixed methods research approach.
Specifically, SPSS is used to analyze quantitative data. Whereas, Content analysis for
qualitative data using NVIVO.

3.1.6.1 Statistical Package for Social Sciences (SPSS):

For data analysis, SPSS is used which is a common computer program applied in social
sciences. Also, it is a software package that can be used to present and analyze quantitative
data (Landau and Everitt, 2004). Thus, the answers to closed-ended questions were resented as
tables, pie charts, and histograms, which provide numerical data on the answers given.

3.1.6.2 Content Analysis:

Content analysis has been used for analyzing qualitative data which involves the process of
reducing large amounts of text into manageable chunks of text through the use of categories.
This was done by summarizing, analyzing, and examining written data. Dornyei (2007) defined
content analysis as “an analytical method of examining written texts that involves the counting
of instances of words, phrases, or grammatical structures that fall into specific categories” (p.
245).

3.2 Presentation of The Results:

3.2.1 Tests Analysis:

Section One: General information

Q1: Student’s Gender:
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Gender N %

Female 13 65.0%
Male 7 35.0%
Total 20 100%

Table3. 1: Student’s Gender

Student’s Gender

H Male

B Female

Figure3. 1: student’s Gender

As shown in Figurel, the randomly selected sample is highly consisting of female gender
participants who constituent 65%. Whereas the male gender takes the lowest percentage that is

35%. In other words, 7 males in 13 females.
Section Two: Listening Test Questions
Q1: What Was the audio talking about? Briefly

All respondents answered correctly the question in both tests. The records talk about a student’s
law experience, why he chooses to study BA Law, the significance of law lectures presented

in UWS and recommendations for applying Law.

Q2: Why did He apply to study BA Law?
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Choice reason

Testl Test2
Options N % N %

Both 16 80.0% 10 50.0%
He was a member of the 2 10.0% 0 0.00%
Scottish youth parliament

His personal interests in 2 10.0% 10 50.0%
politics and society

Correct answers 16 80.0% 10 50.0%
Wrong answers 4 20.0% 10 50.0%
Total 20 100.0% 20 100.0%

Table3. 2: Choice Reason Responses

Applying Choice Reseaon Answers

20
15

5
: - [

Testl Test2
B Correct answers 16 10
B Wrong answers 4 10

W Correct answers M \Wrong answers
Figure3. 2: Choice Reason Responses
As shown in Figure2 results sixteen respondents answer correctly the choice reason question
(80%), while four answered incorrectly (20%) in Testl. Comparing Test2, ten respondents
answered correctly(50%) and ten answered incorrectly (50%).

Q4: Was he disappointed in his BA Law experience?

Law Experience
Testl Test2
Options N % N %
Yes 15 75.0% 8 40.0%
No 5 25.0% 12 60.00%
Correct answers 15 75.0% 8 40.0%
Wrong answers 5 25.0% 12 60.0%
Total 20 100.0% 20 100.0%

Table3. 3: Law Experience Responses
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Law Experience Responses

20

15

10

s m B
. —

Testl Test2
H Correct answers 15 8
B Wrong answers 5 12

M Correct answers B Wrong answers

Figure3. 3: Law Experience Responses
As presented in Figure3 results, fifteen respondents answer correctly law experience question
(75%), while five answered incorrectly (20%) in Testl. Comparing Test2, eight respondents
answered correctly(50%) and twelve answered incorrectly (50%).

Q4: Are law lectures interesting and helpful?

Law Lectures Significance
Testl Test2
Options N % %
Yes 9 45.0% 11 55.0%
No 11 55.0% 9 45.00%
Correct answers 11 55.0% 11 55.0%
Wrong answers 9 45.0% 9 45.0%
Total 20 100.0% 20 100.0%
Table3. 4: Law lecture’s significance
Law Lectures Significant Responses
15
10
- Hm H.
0 Testl Test2
M Correct answers 11 11
B Wrong answers 9 9

B Correct answers B Wrong answers

Figure3. 4:Law lecture’s significance



47

In the above table results, eleven respondents(55%) answered correctly the question of law
lecture’s significance and whether they are helpful or not, while nine answered incorrectly

(45%) in both Test1 and Test2.

Q5: Did he recommend applying for Law in UWS?

Applying Recommendation
Testl Test2
Options N % N %

Yes 14 70.0% 13 65.0
%

No 6 30.0% 7 | 35.00
%

Correct answers 14 70.0% 13 65.0
%

Wrong answers 30.0% 7 35.0
6 %

Total 20 100.0% 20 | 100.0
%

Table3. 5: Applying Recommendation

Recommendation for Law Applying Responses

12
10
8
6
4
2
0

Test1 Record Test2 Record
W Correct Answers

B Wrong Answers 6 7

MW Correct Answers B Wrong Answers

Figure3. 5: Applying Recommendation

In Testl, the Figure6 results indicate fourteen respondents answered correctly the applying
recommendation question (70%), whereas six answered incorrectly (30%). In Test2, thirteen

respondents answered correctly(65%) while seven respondents answered incorrectly (35%).
Section3: Student’s Opinions about the Two Tests Records

Q1: Did you find understanding difficulties while listening?



Record’s Understanding difficulties

Testl Records Test2 Record
Options N % N %
Yes 8 40.0% 15 75.0%
No 12 60.0% 5 | 25.00%
Total 20 100.0% 20 | 100.0%

Table3. 6: Records Understanding Difficulties

Record’s Understanding Difficulties

16
14

[ee)

oON B~ O

Test1 Record

HYes
B No

HYes HNo

12
10 .

Test2 Record

Figure3. 6: Records Understanding Difficulties
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In Testl record, eight respondents state that they had understanding difficulties while listening

to the record(40%) while twelve respondents state that they had not(60%). Beside in Test2

record, fifteen respondents state that they had understanding difficulties while listening to the

record(75%) whereas five respondents stated that they had not(25%).

Q2: How was the audio?

Comprehensibility degree

Testl Test2
Degrees N % N %
Completely Incomprehensible 2 10.0% 4 20.0%
Partly Comprehensible 5 25.0% 6 30.00%
Comprehensible 4 20.0% 5 25.0%
Mostly Comprehensible 2 10.0% 3 15.0%
Completely Comprehensible 7 35.0% 2 10.0%
Total 20 100.0% 20 100.0%
Mean 3,45 2.65
Median 3 25
Mode 5 2




Table3. 7: Records Comprehensibility Degree
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Figure3. 7: Records Comprehensibility Degree
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Completely

7
2

Figure7 results present respondents’ comprehensibility degree of the two test records. In

Testl, the majority of respondents(35%) rate the record as completely comprehensible,

followed by partly comprehensible degree(25%) to completely incomprehensible(10%). In

Test2, the majority of respondents(30%) rate the record as partly comprehensible, followed by

comprehensible degree(25%) to completely incomprehensible(20%) then completely

comprehensible(10%). The average value of Testl is “3.45” ( Mostly comprehensible degree)

while Test2 is “2,65” ( comprehensible).

Student’s Scores:

Student’s Scores

Testl Test2
Degrees N % N %
10/25 10.0% 7 35.0%
2

15/25 6 30.0% 4 20.00%
20/25 6 30.0% 8 40.0%
25/25 6 30.0% 1 5.0%
Total 20 100.0% 20 100.0%

Mean 19/25 16/25

Median 20/25 15/25

Mode 15, 20, 25/25 10, 20/25

Score Difference Mean 3

Table3. 8: Students Scores
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Student's Scores

8
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0 |

10/25 15/25 20/25 25/25

W Testl Scores 2 6 6 6
W Test2 Scores 7 4 6 1

B Testl Scores M Test2 Scores
Figure3. 8: Students Scores
As indicated in the above table, most respondents get “15, 20, 25/25” scores (30% for
each) on testl with an average mean of “19/25” while on Test2, most respondents scored
“20(40%), 10/25” degrees (35%) with an average mean of 16/25 and score difference mean of

3 comparing Testl

Paired sample t-test: The paired sample t-test is a parametric test that aims to compare
two sets of scores derived from the same sample. The original purpose of this test was to answer
the second research question of the study ( Does student’s attitudes toward accents affect their
listening comprehension ?). Therefore, it aimed to explore if there were any significant
changes in the two test's scores due to using different accents. As part of the test, two
hypotheses are presented (the null hypothesis and the alternative hypothesis). However, only

one hypothesis would be accepted based on different measures. Here are the hypotheses:

Ho= xt1=xt2
Hi=xtl #xt2

* The null hypothesis ( Ho) assumes that the mean of testl is equal to the mean of the 2

which means that the real mean difference is equal to zero. ¢
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e The alternative hypothesis (H: ) assumes that the mean of test1 is higher or lower

than the mean of test2 which means that there is a difference between the means

of the two sets’ scores and the real mean difference is higher than zero.

It is necessary to emphasize that if the null hypothesis is supported by the results of the

paired sample t-test, it would be deduced that there is no true relationship between the

independent and dependent variables. Therefore, no statistical significance is noted and the

treatment had no effect.

To calculate the t-test value, which would later be compared to the critical value, the

following table shows the preceded calculations to obtain the later results:

Students Score testl
1 15/25
2 15/25
3 15/25
4 25/25
5 20/ 25
6 10/ 25
7 25125
8 25125
9 15/25
10 25/25
11 20/25
12 10/25
13 25125
14 15/25
15 20/ 25
16 25125
17 20/ 25
18 20/25
19 15/25
20 20/25
N=20 2T:= 380
>d>=1100

Score test2

20/ 25
20/25
20/ 25
20/25
10/25
10/25
10/25
25/25
15/25
10/25

20/25
10/25
10/25
10/25
20/25
15/25
20/25
15/25
15/25
20/25

Difference Difference

Squared

-5 25
-5 25
-5 25
5 25
10 100
0 0
15 225
0 0
0 0
15 225
0 0
0 0
15 225
5 25
0 0
10 100
0 0
10 100
0 0
0 0
2T>=315 >d="70

Table3. 9: Testland2 Scores with the Difference and Difference Squared
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t-Test: Paired Two Sample for Means
Testl Test2
Scores Scores
Mean 19 15.75
Variance 25.2631579 | 24.4078947
Observations 20 20
Pearson Correlation 0.13776877
Hypothesized Mean 0
Difference
Df 19
t Stat 2.22090335
P(T<=t) two-tail 0.03871174
t Critical two-tail 2.09302405

Table3. 10: Summary of Results

As displayed in table above, at probability value o = 0.05 in social sciences, the tvalue is
greater than the critical value (t cv). Consequently, we reject the null hypothesis in favor of
the alternative hypothesis. In this regard, we can deduce that the mean difference between the
two tests is significant. As a result, testl gained higher scores than test2. This study found a
true correlation between the dependent variable (listening comprehension) and the
independent variable (English accents).

3.3.1 Listening Tests Discussion:

The Gender of participant students is seven males and thirteen females as the majority
gender. This variable cannot feed our study about listening challenges encountered by accents.
Therefore, we eliminated the factor and assume that students are just first-year EFL learners in

UMKB.

As said above all students in both tests answered the first question correctly which was about
the topic of the listening tests records. Students in both records that were talked with two
different accents ( Indian, and Scottish) did not find any difficulty figuring out what was the
audio talking about since it is easy to know the whole topic even if they did not understand

every word has been said.
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In the choice reason question, 80% of respondents answered correctly in Testl while only
(50%) did in Test2 which means that respondents understand the choice reason part presented

in Testl record more than Test2 record.

Similarly to the question about speaker’s law experience where respondents answered
correctly in Testl (75%) more than in Test2 40% with a huge difference that is related to their
inability to grasp the intended response mentioned in Test2 record. However, in the followed

question respondent get the same percentage of correct answers (55%).

In the last question, students get the highest percentage of correct answers in Testl (70%)

preceding test2 correct responses (65%).

Moreover, the majority of students (75%) find difficulties in understanding T2 record more
than T1 record (40%) this results from the accent used which was confirmed by the majority
of student’s ratings of the T2 record as being partly comprehensive in contrast with T1 record
where the majority of them (35%) rated it as being completely comprehensive and that was

obviously from the difference between T1 and T2 student’s scores.

3.2.2 Presentation of the Questionnaire Results

Section One: General information

Q1: Student’s Gender:

Gender N %

Male 7 35.0%
Female 13 65.0%
Total 20 100%

Tablel: Student’s Gender
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Student’s Gender

H Male

B Female

Figure01: student’s Gender

As shown in Figurel, the randomly selected sample is highly consisting of female gender
participants who constituent 65%. Whereas the male gender takes the lowest percentage that is

35%. In other words, 7 males in 13 females.
Section Two: Listening Comprehension & Accent

Q1: Do you consider yourself a good listener?

Listening Competence N %

It depends on the speech 16 80.0%
Yes 4 20.0%
No 0 0%
Total 20 100%

Table3. 11: Student’s listening competence
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Student’s Listening Competence

B It depends on the speech

HYes

Figure3. 9: Student’s listening competence

As presented in the table above. 20% of the respondents choose “yes” which means that

they consider themselves good listeners. 80% of their considerations depend on the speech and

none of them chooses “No”.

Q2: With whom do you have difficulties in understanding?

Understanding N %
Difficulties

Non-native 12 60.0%
speakers

Native speakers 4 20.0%
Both 44 202B6%
Total 20 100%

Table3. 12: Student’s understanding difficulties

Student’s Understanding Difficulties

20% | 20% M Native speakers
‘ B Non-ntive speakers
W Both

Figure3. 10: Student’s understanding difficulties

The above figure results indicate that the majority of respondents(60%) have difficulties in

understanding non-native speakers. Others (20%) have difficulties in understanding native
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speakers and (20%) of the remaining respondents have difficulties in understanding both

native, and non-native speakers”

Q3: Do native accents affect your understanding of speech?

Native accent N %
effect

No 6 30.0%
Yes 14 70.0%
Total 20 100%

Table3. 13: Native Accents Effect on Student’s Listening

Native Accents Effect on Student’s
Listening

HYes

H No

Figure3. 11: Native Accents Effect on Student’s Listening

As statistics are shown in table. Out of twenty respondents, fourteen (70%) stated that native

accents affect their comprehension of speech. In contrast, six respondents(30%) stated that

native accents do not affect their comprehension of speech.

Q4: What is the effect degree of native accents on your listening comprehension?
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Native accents effect degree Frequency %
Effect Extremely 2 10.0%
degree significance effect
Highly  significance 3 15.0%
effect
Insignificance effect 6 30.0%
Little significant effect 3 15.0%
Significant Effect 6 30.0%
Total 20 100%
Mean 2.57
Median 3
Mode 3

Table3. 14: Native Accent Effect Degree on Student’'s Listening Comprehension

Native Accent Effect Degree on Student’s
Listening Comprehension

INSIGNIFICANT EFFECT
SIGNIFICANT EFFECT

HIGHLY SIGNIFICANT EFFECT
LITTLE SIGNIFICANT EFFECT
EXTREMELY SIGNIFICANT EFFECT

0% 5% 10% 15% 20% 25% 30% 35%

Extremely Little Highly . L
L Lo L Significant Insignificant
significant significant significant
Effect effect
effect effect effect
m Effect Degree 10% 15% 15% 30% 30%

Figure3. 12: Native Accent Effect Degree on Student’s Listening Comprehension

In the Figure above, (30%) of respondents assume that native accents have insignificant
effect degree on their comprehension similarly to a significant effect (30%). At the same rate,
respondents assess the two degrees “ Highly, and little significant” equally (15% for each).
Extremely significant degree gets the lowest rating (10%). The average value is “2.57” which
means that in general native accents have little significant effect on respondents’

comprehension.

Q5: Do non-native accents affect your understanding?
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Non-native N %
accent effect

No 5 25.0%
Yes 15 75.0%
Total 20 100%

Table3. 15: Non-native Accents Effect on Student’s Listening

Non-native Accent Effect on Student's
Listening

HYes

H No

Figure3. 13: Non-native Accent Effect on Student’s Listening

As statistics are shown in the table above. Out of twenty respondents, fifteen (75%) stated that

non-native accents affect their comprehension of speech. In contrast, five respondents(25%)

stated that non-native accents do not affect their comprehension of speech.

Q6: What is the effect degree of non-native accents on your listening comprehension?

Non-native accent effect degree N %
Effect Extremely significance 7 35.0%
degree effect
Highly significance 2 10.0%
effect
Insignificance effect 2 10.0%
Little significant effect 5 25.0%
Significant Effect 4 20.0%
Total 20 100.0%
Mean 3.36
Median 3
Mode 5

Table3. 16: Native Accent Effect Degree on Student’s Listening

Comprehension
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Non-native accents Effect Degree on Student’s
Listening Comprehesnion

EXTREMELY SIGNIFICANT EFFECT
LITTLE SIGNIFICANT EFFECT
SIGNIFICANT EFFECT

HIGHLY SIGNIFICANT EFFECT .
INSIGNIFICANT EFFECT ~10% | ‘ ‘ ‘

0% 5% 10% 15% 20% 25% 30% 35% 40%

Insignificant _Hl_g_hly Significant . L|.tt.Ie E_xtr_e_mely
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effect Effect
effect effect effect
m Effect Degree 10% 15% 20% 25% 35%

Figure3. 14: Native Accent Effect Degree on Student’s Listening Comprehension

In the Figure above, (35%) of respondents assume that non-native accents have extremely
significant effect degree on their comprehension. In contrast with little significant effect (25%).
Respondents assess significant effect (20%) then Highly significant effect (15%). Insignificant
degree gets the lowest rating (10%). The average value is “3.36” which means that in general

non-native accents have significant effect on respondents’ comprehension.

Q7: What do you prefer listening to?

Listening preference Frequency Percent
Native speaker's 18 90.0%
speech
Non-native speaker's 2 10.0%
speech
Total 20 100.0%

Table3. 17 : Student’s Listening Preference

Student’s Listening Preference

B Native speaker’s speech

B Non-native speaker’s
speech

Figure3. 15: Student’s Listening Preference
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As presented in the table above. (90%) of respondents prefer listening to native speaker’s

speech while (10%) prefer non-native speaker's speeches.

Q8: Do you understand accented speech?

Accented-speech understanding Frequency Percent
It depends on the accent 17 85.0%
used
Yes 3 15.0%
No 0 0%
Total 20  100.0%

Table3. 18: Accented- Speech Understanding

Accented Speech Understanding

HYes

H |t dependes on the
accent used

Figure3. 16: Accented- Speech Understanding

It is clearly noticed in the above figure that respondents (15%) choose yes as an indication of
their ability to understand accented speech while none of them choose no. However, the
majority of respondents(85%) state that accented speech understanding depends on the accent

used.

Q9: What are the most understandable English accents? Why
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Major Category Description of | Theme Percent
Themes statements(Opinions) Frequency | Presented
(categories) in
Responses
American e Familiarity “American that what I'm used | 15 75.0%
Accent e Simplicity to”
e Clarity “American accent because they
o  Understandability use simple terms”
e  Widely Used “American accent because it is
clear and I used to it”
“American accent because the
accent is fluent comprehensible”
“American accent because it is
most universal accent (widely
used)”
British e Understandability “British accent because it is easy | 7 35%
Accent e Familiarity to understand”
e Widely Used “British accent Because it's the
e Clarity accent I learned”
““..... British accents, because are
more frequently heard.”
“British accent because I think it
has the best pronunciation of
sounds,and words...”
Indian e Clarity “.... Indian, Australian have | 1 5%
Accent clear pronunciation”
Canadian e Clarity “Canadian accent because it is | 1 5%
Accent clear, direct and smooth”
Australian e Clarity « Australian have clear | 1 5%
Accent pronunciation”
Western e Clarity “ Western Europe accents | 1 5%
European have clear sounds
Accents pronunciation”
Native e Understandability “Native accents because they are | 1 5%
Accents e Familiarity familiar and easy to understand”
Total 20 100.0%

Table3. 19: Most Understandable English Accent
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Themes Frequencies

18
16
14
12
10
8
6
4
é | | | | |
American British Indian Native Austrialian| Candian Western
European
Accent Accent Accent accents Accent Accent
Accents
B Themes Frequencies % 75% 35% 5% 5% 5% 5% 5%
B Themes Frequencies N 15 7 1 1 1 1 1

W Themes Frequencies N B Themes Frequencies %
Figure3. 17: Most Understandable English Accent

The table results above show that the majority of respondents mention American accent as

being the most understandable accent (75%) presented in their responses. Followed by British

accent (35%). Also, there were other mentioned accents “Indian, Canadian, Australian, West

European, and native accents” (5% ) for each. Their choice justification included different

factors like familiarity, simplicity, clarity, and understandability.

Q10: What are the most difficult English accents to understand? Why
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Themes | Category Description of statements (Opinion) Theme Percent
Frequency | Presented
in
Responses
Scottish e Unfamiliarity I think Scottish because im not familiar with it” 15 75.0%
Accent e QOver-pronunciation “British, Scottish, Irish because they exaggerate
sounds”
e Incomprehensibility “Scottish accent is difficult to understand because of
e Sounds Elision the way of pronouncing some sounds, letters and
phonemes”
“.. Scottish one because they don't pronounce some of
sounds which make it difficult to understand”
British e Over-pronunciation “ British, Scottish, Irish because they exaggerate | 7 35%
Accent e  Clarity Lack sounds”
“British accent because it has unclear pronunciation”
e Incomprehensibility The B(itish accent because the way if speaking is too
¢ Sound's Elision complicated
“ British accent because they do not pronounce some
sounds”
Americ e Clarity Lack “American accent simply because They do not | 4 20%
an pronounce the letters clearly”
Accent e Incomprehensibility “American accent Also is difficult to understand
sometimes because of the faster ways of pronouncing
e Sounds Elision some sounds, and the elision and omitting of some
sound”
. They don't pronounce all the letters “
Indian e  Clarity Lack “.... Indian, Australian have clear pronunciation” 1 5%
Accent “Indian and Russian because of the unclear way they
e Incomprehensibility pronounce sounds”
e Unfamiliarity “Indian, German because I am not used to their
pronunciation”
Russian e  Clarity Lack «“ Russian because of the unclear way they | 1 5%
Accent pronounce sounds”
° Incomprehensibility “For me, Russian English accent is difficult to
understand because of the letters' exits makes
pronunciation incomprehensible”
Irish e  Unfamiliarity “Irish I guess is not familiar” 1 5%
Accent e QOver-pronunciation ... Irish because they exaggerate sounds”
Asian e  Unfamiliarity “I think Asian accents like Chinese because I'm not | 1 5%
Accents familiar with them.”
Non- e Unfamiliarity “ Nonnative accents because they are not widely used” | 1 5%
native
Accent
S
Total 20 100.0%

Table3

. 20: Most Difficult English Accents
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Themes Frequencies

9
8
7
6
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3
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0
American Scottish = Russian nN(;r:/— British Irish Indian Asian
Accent = Accent | Accent ative Accent = Accent @ Accent Accents
Accent
B Themes Frequencies % 20% 40% 5% 5% 30% 10% 15% 5%
B Themes Frequencies N 4 8 1 1 6 2 3 1

B Themes Frequencies N B Themes Frequencies %
Figure3. 18: Most Difficult English Accents
The table results above show that the majority of respondents mention Scottish accent
as being the most understandable accent (40%) presented in their responses. Followed by
British accent (35%) than American accent (20%). Also, there were other mentioned accents
“Indian(15%), Irish(10%), as well as Asian and nonnative accents” (5% ) for each. Their
choice justification included different factors like unfamiliarity, over-pronunciation, sound’s

elision, lack of clarity, and incomprehensibility.

Q11 Why do you find English native accents difficult to understand?

Native accents difficulties N %
All Above 3 15.0
Mispronunciation of some sounds, or 2 10.0
words
Not familiar with some of them 7 35.0
Over pronunciation of sounds, or words 4 20.0
The elision of sounds 4 20.0

Total 20 100.0
Table3. 21: Native Accents Difficulties
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Student’s Understanding Difficulties of Native Accents

NOT FAMILIAR WITH SOME OF THEM
OVER PRONUNCIATION OF SOUNDS,...

THE ELISION OF SOUNDS

ALL ABOVE

MISPRONUNCIATION OF SOME...
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Mispronunciati N Ove.r . Not familiar
on of some The elision of | pronunciation .
All above with some of
sounds, or sounds of sounds, or
them
words words
| m Native Accent Difficulties Dgree 10% 15% 20% 20% 35%

Figure3. 19: Native Accents Difficulties

Figure results present respondents’ difficulties in understanding native accents. Unfamiliarity
is mostly selected (35%). Followed equally by “ over-pronunciation and the elision of sounds”
(20%). All above come next (15%) ended by sound mispronunciation with the lowest rate

(10%).

Q12: Why do you find English native accents difficult to understand?

Non-native accents difficulties Frequency %

All Above 5 25.0
Mispronounce some  sounds, 5 25.0
words

Not familiar with some of them 6 30.0
Over pronunciation of sounds, 2 10.0
words

The elision of sounds 2 10.0
Total 20 100.0

Table3. 22: Non-native Accents Difficulties
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Student’s Understanding Difficulties of Non-native Accents
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Figure3. 20: Non-native Accents Difficulties

Figure20 results present respondents’ difficulties in understanding non-native accents.
Unfamiliarity is mostly selected (30%). Followed equally by “ sounds mispronunciation, all
above ” (20%). Similarly, “over-pronunciation and elision of sounds” as the lowest rate (10%).

3.3 Interpretation and Discussion:

Value Range
Completely Insignificant effect 1 1.00-1.80
Incomprehensible
Partly Comprehensible Little significant effect 2 1.81-2.60
Comprehensible Significant effect 3 2.61-3.40
Mostly Comprehensible Highly significant effect 4 3.41-4.20
Completely Comprehensible | Extremely significant effect 5 4,21-5.00

Table3. 23: Scoring Range of Likert Scale

3.3.2 Questionnaire Discussion:

Most students (80%) consider themselves good listeners with consideration of speech as the
main influential factor while (20%) without any considerations. At the same time, none of them

said no.

Moreover, students characterize non-native speakers (60%) as being more difficult to

understand comparing native speakers(20%). This was confirmed when the majority of



67

students (70%) did not consider that native accents affect their listening comprehension.
Students give native accents a low rating effect degree, (30%) as having insignificant or little
significant effect(15%). Meanwhile, (75%) of students state that non-native affect their

comprehension with high rating effect degrees, extremely (35%) or significant effect(20%).

The range value support what has been said before, 2,57 for the little significant effect of
native accents on student’s listening comprehension whereas 3,36 for the significant effect on

non-native accents.

Furthermore, (15%) of students understand accented speech while the majority of them (85%)
claim that their understanding relies on the accent used which shows the significance of accent

does on student’s comprehension ability.

American accent was the most understandable accent with (75%) frequency percentage
presented in student’s responses followed by the British accent (35%) in addition to other
accents like Indian, Candian, and Australian. Students rely on many features that accent must

have to be understandable, that are familiarity, simplicity, clarity, and comprehensibility.

On the other hand, Scottish was the most difficult accent to understand (75%) frequency
percentage presented in student’s responses. British accent come next (35%) then American
and other accents like Russian, Irish, and Asian accents. According to students, the above-
mentioned accents do not contain the features that allow them to be understandable. However,
they justify understanding inability by being unfamiliar, incomprehensive, unclear or

containing pronunciation errors.

Lastly, students further explain why they have difficulties in understanding native accents.
They selected different reasons, being not familiar with the accent was the dominant answer
(35%) followed by other reasons like sound's elision(20%), over-pronunciation(20%), and

mispronunciation(10%) all the above reasons together(15%).
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Similarly, students encounter difficulties with non-native accents. Unfamiliarity comes
first(30%) in addition to other difficulties like sound’s mispronunciation(25%), over-

pronunciation(10%), and elision (10%) or all the above-mentioned difficulties together(25%).

Therefore, being unfamiliar with both native and non-native accents is the main reason for

student’s comprehension difficulties.

3.4 Summary and Synthesis of Findings:

The present part summarizes the findings. Thus, it was essential to revisit the fundamentals of
the subject under investigation. Summary and display of data originally collected from three

data collection tools: two listening tests, and a students' questionnaire.

This study was initiated to improve the listening comprehension of first-year students.
Specifically, this study examined whether accent has any effect on listening comprehension as
well as the reasons for this reduction. Additionally, it attempted to identify the attitudes and

perceptions of students regarding the use of accented speech.

Within this context, our research did not follow a purely qualitative or quantitative perspective,
but adopted a mixed-methods approach to address our research questions. There were three
principal research questions addressed in this study. This section will discuss these questions

and the corresponding constructed hypotheses.

Research Question 1: What are student’s perceptions and attitudes towards accented speech?

The first question investigates different student’s perceptions and attitudes towards accented
speech. A questionnaire was administrated to 20 participants after passing the listening tests in
order to confirm the tests results and to get more detailed descriptions that were taken from

multiple choice questions, Likert scale, and open-ended questions.
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The majority of respondents reveal that accented speech affects their listening comprehension
which was shown by their high rating about the effect of it as well as they rely on speech as
the main factor in considering themselves as good listeners. Moreover, the majority of
participants admitted their preference for native speakers over non-native ones. This allows us
to figure out the student’s prior assumption associated with accented speech as being
incomprehensive and inferior to be used in academic contexts ( lecturing, listening tests). As
participants in Fraser's (2006) study did not place great value on their accent simply because it
was not native and preferred native accents even if they were not accustomed to them. Hence,

accents are evaluated in different ways.

Research Questions 2: How does student perceptions of accents affect their listening

comprehension?

We designed this question specifically to examine the effect of different accents (native or
nonnative) on students' listening comprehension.

According to the presented scoring scale, the T1 scores are much higher than the T2 scores.
Additionally, when comparing the mean values of both tests, the mean value of the T1 was
higher than that of T2. According to the findings, the students' performance on the T1 was
better than the T2. As a means of reconfirming the findings, and confirming the purpose of the
question, the paired samples t-test was used to measure the same independent variable, seeking

any differences between scores.

Thus, by virtue of the t-value being greater than the critical value, the null hypothesis was
automatically rejected. Consequently, the results which have been gathered so far are
associated with the implemented accent effect and not with extraneous variables or merely
chance, which allows us to shed light on the actual relationships that exist between the

dependent variable (listening comprehension) and the independent variable ( English accents).
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Furthermore, after measuring the tests finding, respondents show that their perception of
accents can have an effect on their comprehension since both tests have the same content but
are delivered with two different accents. Consequently, they further validate the statistical
findings in their open-ended questions responses when they list according to their perception
the most understandable and difficult accents to them. Also, the majority of participants stated
in different questions were asked about accent effect that it does affect their comprehension
with various proportions where they consider native accents to have a less significant effect
comparing non-native accents. This support the findings of Floccia study (2009) where he
found that accented speech has immediate effects on how the listener is able to recover and
retrieve the speaker's message, rather than identify the particular words of this message which

were shown on the scores difference.

Research Question 3: What are accent understanding difficulties that students face in listening

comprehension?

This question was designed to specifically identify causes that might stand in the way of
students' ability to comprehend accented speech. Students listed many difficulties encountered
with understanding accents. Before dealing with the difficulties, from open-ended questions
responses, respondents made a list of features that any accent must have to be understandable
to them. One of the important aspects is that an accent must be familiar. As EFL learners’
familiarity with the accent spoken is the main property to comprehend it. Also, accent
pronunciation must be clear and simple even if it is different a clear and simple way of sound

pronunciation without any exaggeration or elision is prerequisite to be comprehensive.

In contrast, if an accent did not have the above-mentioned features, it will be considered
incomprehensive. Unfamiliarity was the dominant difficulty response. For students, being

familiar with the spoken accent is enough to understand it even if it contains a lot of
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pronunciation mistakes. Familiarity with an accent means to respondents, having the same or
close way of sound pronunciation to their first language pronunciation. Besides,
mispronunciation of including sound elision, and exaggeration (stressing) of some sounds
make accent comprehension very challenging and difficult to understand, especially if it is not
widely used or not familiar to them. As a confirmation of what was said above, familiarity is
the key concept for understanding any accent whether it contains pronunciation errors or not ,
native or non-native. Similarly, Ockey and French (2014) examined the relationship between
accent strength, familiarity, and listening comprehension scores. Students with a familiarity
with Australian accents scored higher when they were exposed to stronger accented English.
It was found that familiarity with British accents may be an advantage on listening tests with
British accents, however, a strong accent significantly lowers scores. Thus, this indicates that
familiarity with accents along with students perceptions about the used accents did affect

listening comprehension and cause major problems.

Conclusion:

This chapter aimed at displaying, categorizing, and summarizing data that were originally
obtained from the previously mentioned data collection tools. Afterwards, in order to convey
the final results in terms of the quantitative and qualitative analysis procedures, the researcher
described the specific steps he took in order to describe the scores, analyze the numerical and
textual data, and formulate various measures. Lastly, a detailed discussion and synthesis of the
findings were contributed to the collection of collected data, along with the processes of testing

and making inferences.
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General Conclusion:

As a student progresses towards higher levels of comprehension, phonological awareness,
decoding skills, and sight word recognition skills need to be coordinated with language
comprehension abilities. Listening has great importance in learning and comprehending a
foreign language. However, if a learner does not have competency in this skill, this can hinder
communication. Therefore, this study aims to investigate accent as a source of listening
difficulties faced by first-year LMD students of English at Mohamed Kheider Biskra

University.

We collected data about the topic and probed students' views and attitudes regarding accented
speech in academic settings by using students' tests and questionnaires. We also include 20
students in our sample where the majority of students who participate in this study provide the

necessary responses to achieve the study's goals.

Considering the exploratory nature of this study, a mixed-methods approach was the
appropriate one for gaining a deep understanding of the research problem. Accordingly, it was
to discover what effect accents had on students' listening comprehension. To discover students’
attitudes regarding the use of accented speech, two tests were conducted along with a student’s

questionnaire.

As part of the effort to provide a deep understanding of the research problem and to gather
relevant data on the subject, two data collection methods were used. These were two listening
tests for students and a questionnaire. All of these tools were piloted and validated before being
used to ensure the reliability and credibility of the results. Consequently, the data collection

instrument was comprehensive and relevant. In the current study, a quantitative and qualitative
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analysis procedure were implemented in conjunction with a mixed-methods approach. Content

analysis, descriptive statistics, and inferential statistics were part of this.

Based on the statistical analysis of the student responses, it was discovered that accents
influenced the students' listening comprehension. Also, It was revealed through the tabular and
graphical presentations of the questionnaire results, that the main listening comprehension
difficulties caused by accent were unfamiliarity, lack of clarity, as well as pronunciation errors.
Furthermore, since comprehension difficulties cannot be attributed to a single cause, the
occurrence of such difficulties was usually related to several different factors. As a result, these

difficulties were attributed to an absence of exposure to different English accents.

Lastly, the null hypothesis was rejected, so this research is sufficient to shed light on the
listening problems faced by English language learners with accents. Additionally, this theme
is as wide as the skill we discussed, so listening problems should be discovered at all

educational levels.
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Pedagogical Recommendation:

Listening is essential for learning foreign languages. Accents caused listening comprehension
difficulties, which led to an incomplete mastery of listening skills. Thus, based on the findings

of this study, we are able to make some pedagogical recommendations.

Learning and teaching depend on improving students' listening skills. Therefore, rather than
listening directly to an accent for the first time, it makes sense to introduce them to different
accents first. In other words, having them understand the nature of accented speech and the
characteristics of accents in order to correctly understand the meaning of words. Due to this,

learners find accented speech challenging because they do not recognize the words and sounds.

The use of teaching strategies can be useful in introducing new listening tasks. One way to do
this is by presenting them with the appropriate listening stages. Thus, teaching listening
becomes more interesting for students. Using effective strategies helps students to reduce
listening difficulties. Additionally, students' abilities to understand how people pronounce
words differently can be improved by encouraging them to focus on listening activities that
attract their attention, as well as reduce the dull atmosphere of the classroom such as
recordings, videos, and songs. This enables them to learn about different varieties of English
accents. Moreover, checking students' listening comprehension can be accomplished through

flashcards, vocabulary boxes and questions asked about the topic.

Further, students may have difficulty understanding the teacher's pronunciation, so if the
teacher realizes that they have low levels of understanding, they should simplify the language
for the students and use British, American accents or any accent that is familiar to the majority
of them. Then it would be worthwhile to ensure that students are aware of the fact that English
has many accents. In this way, they will always carry out different accents. Teachers can benefit

from rhythmic pronunciation exercises, during which they read sentences while speaking so
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students notice the accent and pronunciation. Teachers can also constantly show students how

different words are pronounced in different accents.

Finally, teachers should be relaxed, friendly, and patient with their students. In addition,
teachers should pay more attention to teaching listening and provide a relaxed, enjoyable
learning environment for all students. Likewise, make group work so that you can exchange
ideas and learn from each other when correcting mistakes. Lastly, It is important for teachers

to be creative in the classroom to enhance listening skills.
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Study Limitations:

Generally, the limitations of this research study are related to the characteristics or challenges
that emerged during the study, requiring a full appraisal of their implications. Some of the
constraints may be related to issues such as the lack of resources, the generalizability of the
tests, and the inaccessibility of participants. As the limitations of the study may affect how its
findings are interpreted, they may hinder the attempt to make a more useful set of suggestions
for future research. In spite of having achieved the objectives of the current investigation, its

shortcomings must nonetheless be acknowledged

e  The participants themselves proved to be a real obstacle when implementing the tests
because the majority of them did not show much interest in the target issue which was
indicated in their responses.

e The time between the two tests was not as originally designed.

e The Change of administering tests method, so that they are conducted online because
the study tests were meant to be administered in faculty labs, but they were not

available.
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APPENDIX 1:

Listening Comprehension Test 1 & 2
Listen to the audio and answer the questions below

https://drive.google.com/file/d/10mZeaZ51ylVjzWjO9L 1uKsojJcPeZWxx/view?usp=sharin
g * Required

Section One : General information

1. Email Address *

2. lam: *
Mark only one oval.

Male

Female

Section Two: Questions

3. What Was the audio talking about? Briefly * 5
points

4. He applied to study BA Law because : * 5
points

Mark only one oval.

His personal interests in politics and society
He was a member of the Scottish youth parliament

Both


https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing
https://drive.google.com/file/d/1OmZeaZ5IylVjzWjO9L1uKsojJcPeZWxx/view?usp=sharing

90

5.He was disappointed in his BA Law experience * 5
Yes points
No
6. According to him, Law lectures are interesting and helpful * 5
Yes points
No
7. Did he recommend applying for Law in UWS * 5
points
Yes
No

Section Three: Opinions about The record

8. Did you find understanding difficulties while listening? *

Yes
No

9. The audio was : *

Mark only one oval.

1 2 3 4 5

Completely

incomprehensive Completely comprehensible
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APPENDIX2:

Student’s Questionnaire

* Required

Consent Form
Dear students:

Your participation in this study is voluntary and your answers will be securely stored. The
data will be used for research purposes and you will not be identified as an individual within
the final research. so, you are kindly requested to answer the questions below. The research’s
email : syrinesyreen@gmail.com
The supervisor's email: moussnadjet@gmail.com

Section One: General Information

1. E-mail Address
2. Full Name *
3. Gender *

Mark only one oval.

Male

Female

Section2: Listening Comprehension & Accent
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4, Do you consider yourself a good listener?
Mark only one oval.

Yes
No

It depends on the speech

5. With whom do you have difficulties in understanding :

Mark only one oval.

Native speakers
Non-native speakers

Both

6. Do native accents affect your understanding of speech?
Mark only one oval.

Yes
No

7. If yes, to what extent do native accents affect your understanding?

Mark only one oval.

1 2 3 4 5

Insignificant effect Extremely significant effect

8. Do non-native accents affect your understanding?
Mark only one oval.

Yes
No
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9. If yes, to what extent do non-native accents affect your understanding?
Mark only one oval.
1 2 3 4 5

Insignificant effect Extremely significant effect

10. If not, do you prefer listening to: Mark only one oval.
C ) Native speakers’ speech

- Non-native speakers’ speech

11. Do you understand accented speech?

Mark only one oval.

C ) Yes
@ No

- It depends on the accent used

12. What are the most understandable English accents? Why

13. What are the most difficult English accents to understand? Why

14. Why do you find English native accents difficult to understand? *
Check all that apply.

Over-pronunciation of some sounds, or
words The elision of sounds.
Mispronunciation of some sounds, words
Not familiar with some of them ( accents)

All Above

NI



15. Why do you find English foreign accents difficult to understand?
Mark only one oval.

Over pronounce of sound,
words The elision of sounds.
Mispronounce some sounds, words

Not familiar with some of them

All Above

94
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Résumé

Cette thése a eté menée dans le but d'étudier les effets de la parole accentuée sur la
compréhension orale des étudiants. Par conséquent, I'objectif principal de cette étude est de
mettre en évidence les problemes de compréhension orale en comparant comment différents
accents anglais affectent les performances des éleves dans les tests d'écoute. Notre étude
reposait sur les hypothéses suivantes. Premierement, les accents anglais (natifs ou non natifs)
n'affectent pas la compréhension orale de la langue parlée des étudiants anglais de premiere
année, deuxiemement, les accents anglais (natifs ou non natifs) affectent la compréhension
orale de la langue parlée des étudiants anglais de premiere année. Pour atteindre nos objectifs,
deux méthodes ont été menées aupres de 20 étudiants de premiére année LMD a I'Université
de Biskra, Département d'anglais et utilisées pour la collecte de données. Tout d'abord, deux
tests d'écoute pour verifier I'nypothese. Dans un deuxieme temps, un questionnaire a été
administré aux étudiants de premiere année afin de connaitre leur perception de l'utilisation de
la parole accentuée. L'étude était de nature exploratoire et utilisait une approche a méthodes
mixtes comme méthodologie. A cet égard, les résultats de I'étude ont montré que les
participants présentaient plusieurs difficultés de compréhension orale liées a lI'accent. De plus,
le caractere pratique de I'effet de I'accent se reflétait dans la différence entre les scores aux tests
T1 et T2, les scores T1 étant significativement plus élevés que T2. En conséquence, I'étude a
conclu que la familiarité avec I'accent est I'aspect le plus important pour comprendre le discours

accentué.
Mots clés:

Comprehension orale, Apprenants EFL, Accent, Discours accentue.
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