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Abstract 

The present research attempts to investigate how teachers would establish an effective 

classroom management for large EFL classes. The objective of this study is to identify 

practical strategies and techniques through which an effective classroom management is 

established. The hypotheses of this research emphasize that if student’s responsibility and 

involvement is highlighted throughout the process of classroom management, EFL 

teachers would establish and maintain an effective classroom management for large EFL 

classes. In order to test these hypotheses, two questionnaires have been administered; one 

to the teachers who have been teaching large EFL classes for a long time at the 

Department of English, Biskra University. The other questionnaire has been directed to 

first year Master students of English. The results have shown that involving students in 

classroom management would enhance their sense of belonging, their responsibility 

towards their behavior and, thereby, reduce disruptive behaviors. On the basis of these 

results, the hypotheses were confirmed in that students’ involvement should be 

highlighted within the process of organizing a positive and efficient educational 

environment, selecting appropriate instructional and assessment strategies, as well as 

reducing disruptive behavior. This study has certainly its limitations, but its findings 

revealed interesting implications. Thus, future research should be done experimentally to 

test the applicability of the findings to a larger population of subjects 
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 ملخص

 تحشٛ مٞف َٝنِ ىلأعاتزة اّشاء تغٞٞش فعاه ىلأقغاً اىَنتظت اىخاصت بطيبت الى ٝحاٗه ٕزا اىبحث 

. تٖذف ٕزٓ اىذساعت اىٚ اىتعشٝف باعتشاخٞاث ٗ تقْٞاث عَيٞت ُْٝشأُ ٍِ خلاىٖا تغٞٞش فعاه ىيقغٌ اىَنتظ. الاّديٞضٝت

فشضٞاث ٕزا اىبحث تشَو أّٔ ارا تٌ ابشاص ٍغؤٗىٞت اىطاىب ٗ اششامٔ خلاه عَيٞت تغٞٞش اىقغٌ ،فاُ أعتار الاّديضٝت 

ٍِ أخو اختباس ٍذٙ صحت ٕزٓ اىفشضٞاث . قذ ٝتَنِ ٍِ اّشاء ٗ مزىل اىَحافظت عيٚ تغٞٞش فعاه ىلأقغاً اىَنتظت

تٌ ت٘صٝع اعبٞاِّٞ، الأٗه اىٚ أعاتزة قغٌ الاّديٞضٝت بداٍعت بغنشة اىزِٝ دَسَعُ٘ا أقغاٍاً ٍنتظت ىفتشة ط٘ٝيت، ٗ اىثاّٜ 

ُّ اششاك اىطيبت فٜ فٜ عَيٞت تغٞٞش اىقغٌ قذ تُحغِ . تٌ ت٘خٖٞٔ اىٚ طيبت اىغْت أٗىٚ ٍاعتش أظٖشث اىْتائح أ

عيٚ أعاط ٕزٓ . شع٘سٌٕ بالاّذٍاج ٗ مزا ٍغؤٗىٞتٌٖ اتدآ عي٘مٌٖ ٗ بزىل ٝتٌ تقيٞو عي٘مٞاث اىطيبت اىَش٘شت 

اىْتائح تٌ تأمٞذ ٕزٓ اىفشضٞاث اىتٜ تغيط اىض٘ء عيٚ اششاك اىطاىب فٜ عَيٞت تْظٌٞ ٍحٞط عيَٜ اٝدابٜ ٗ فعاه، 

باىطبع ىذٙ ٕزٓ اىذساعت .اختٞاس اعتشاتٞدٞاث ٍْاعبت ىيتذسٝظ ٗ اىتقٌٞٞ ٗ مزا تقيٞو اىغي٘ك اىَش٘ػ داخو اىقغٌ

اىبحث اىَقبو ٝدب أُ ٝنُ٘ تدشٝبٞاً ٗ رىل لاختباس . ٍ٘اطِ ضعف، ىنِ ّتائدٖا أظٖشث ٍضاٍِ ٍثٞشة ىلإتَاً

 .  ٍذٙ قابيٞت تطبٞق ٕزٓ اىْتائح عيٚ ٍدَ٘عت أمبش ٍِ الأشخاص
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General introduction 

One of the most serious phenomena which threaten the effectiveness and the quality 

of education in Algerian schools and universities is that of large classes. The latter is the 

reality of most English language teachers, especially at Biskra University. Teachers are 

faced with classes larger than the size they believe facilitates effective teaching and 

learning. Therefore, class size became one of the biggest, if not the biggest challenge 

facing them in their work.  

Similarly, classroom management is the first professional activity to develop at the 

beginning of a teaching career, and represents the most significant difficulty to be 

overcome when a student teacher first begins to teach. This means that classroom 

management is an integral part of effective teaching. Hence, classroom management may 

also become a challenge for many teachers. 

 As a result, managing a class full of students is one of the biggest challenges faced 

by teachers. If teachers do not have an effective plan in place, there will not be much 

opportunity for students to engage in meaningful learning experiences. Thus, teachers 

will find themselves refereeing instead of teaching. 
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